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ABSTRACT

Effective management of student discipline is a cornerstone for maintaining a conducive
learning environment and improving academic outcomes in public secondary schools.
However, indiscipline among students continues to pose a major challenge in many schools
across Kenya, affecting not only academic performance but also overall school harmony and
administration. This study examined how selected human resource skills employed by
principals affect the management of student discipline in public secondary schools in Bomet
County, Kenya. The objectives of the study were to establish the effect of principals’
interpersonal skills on the management of student discipline; to explore the effect of principals’
strategic planning skills on the management of student discipline; to examine the effect of
principals’ problem-solving skills on the management of student discipline; and to determine
the effect of principals’ decision-making skills on the management of student discipline in
public secondary schools in Bomet County, Kenya. The study was guided by Human Capital
Theory. A descriptive survey research design was adopted. The target population comprised
572 respondents, including 5 Sub-County Education Directors, 189 principals, 189 deputy
principals, and 189 senior teachers. A sample size of 235 respondents comprising 78 principals,
78 deputy principals, 74 senior teachers, and all 5 Sub-County Education Directors was
determined using Yamane’s formula. Simple random sampling was used to select principals,
deputy principals, and senior teachers, while a census approach was applied for the Sub-County
Education Directors. Data were collected using structured questionnaires for principals, deputy
principals, and senior teachers, and interview schedules for Sub-County Education Directors.
A pilot study was conducted in Kericho County to test the validity and reliability of the research
instruments. Quantitative data collected from questionnaires were coded and analyzed using
the Statistical Package for Social Sciences (SPSS) version 24. Descriptive statistics such as
frequencies, means, and percentages were used to summarize the data, while inferential
statistics, including regression analysis, were used to determine relationships between the
variables. Qualitative data obtained from interviews were analyzed thematically through
content analysis to gain deeper insights into participants’ views and experiences. The study
findings revealed that principals’ interpersonal skills (f:=0.186, p=0.009), strategic planning
skills (B2=0.247, p=0.000), problem-solving skills (s=0.225, p=0.007), and decision-making
skills (B4=0.261, p=0.005) all had positive and significant effects on the management of student
discipline in public secondary schools. The study concluded that effective mastery and
application of interpersonal, strategic planning, problem-solving, and decision-making skills
enhance principals’ roles in promoting and managing student discipline. The findings provide
valuable insights to the Teachers’ Service Commission and the Ministry of Education in
formulating policies regarding the appointment, training, and supervision of principals, as well
as in fostering strategies to improve student discipline in schools.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

In many education systems worldwide, the role of a school principal has evolved from simply
being an instructional leader to becoming a comprehensive human resource (HR) manager
within the school context. Principals are now expected to recruit, induct, manage, and develop
teaching and non-teaching staff skills that are increasingly recognized as critical for creating a
safe, orderly, and high-performing learning environment. Such human-resource-management
competencies such as staff motivation, performance appraisal, conflict resolution and capacity
building are associated with positive institutional outcomes, including improved student
behaviour and discipline (Repa, 2024). Global research suggests that in settings where
principals effectively manage staft resources and cultivate a positive staff culture, student

misconduct tends to be lower, and a school climate conducive to learning prevails (Repa, 2024)

The relationship between principals' skills specifically interpersonal, strategic planning,
problem-solving, and decision-making and student discipline is critical for effective school
management. Research indicates that strong interpersonal skills foster positive relationships
and communication among stakeholders, which can lead to improved student behavior
(Johnson & Walker, 2024). Additionally, strategic planning skills help principals develop
comprehensive discipline policies that adapt to changing environments, while problem solving
and decision-making skills enable them to address disciplinary issues efficiently (Miller et al.,
2023). Moderating variables such as governmental legal issues and the influence of social

media content further



complicate this dynamic, as they shape the context within which discipline is enforced and
perceived (Anderson & Roberts, 2024). Understanding these variables is essential for creating

effective strategies to enhance student discipline in public secondary schools.

A study conducted in Cambodia indicated that principals are the critical managers of human
resources in private secondary schools (Phyrom et al., 2023). In Mauritius, a study found that
school principals are responsible for enforcing discipline (Ilyasin, 2022). A related study in
Mauritius revealed that school principals play a primary role in maintaining discipline within
their institutions (Ilyasin, 2022). This responsibility emphasizes the crucial role that school
leaders play in maintaining an orderly and conducive learning environment. The enforcement
of discipline is not merely about adherence to rules; it involves fostering a culture of respect
and responsibility among students and staff. Principals must navigate complex social dynamics
and implement strategies that promote positive behavior while addressing misconduct

effectively.

Education is constantly impacted by shifts in social, political, and economic contexts. School
principals play a crucial role in ensuring continuity of learning within such dynamic
environments. To better cope with emerging changes in the education sector and the wider
society, as well as to effectively and efficiently run their institutions, school principals need the
requisite skills, expertise, and attitudes. School principals should be equipped to handle 21st-
century difficulties effectively (Hassan & Otieno, 2023). Therefore, the current study sought to
assess the effect of principals’ human resource selected skills on their management of student

discipline in schools.

In the United States, school principals are chosen for their positions based on their previous
experience as teachers, typically with a longer tenure in the profession (James & Roberts, 2022).

As instructional leaders, school principals must have a working knowledge of how children



learn and how teachers educate. In most cases, long-term training is required to acquire several
of these skills. James and Roberts discuss an important issue of principals’ experience as a
factor in their managerial success. Drawing insight from their work, the current study sought
to investigate the relationship between principals’ human resource selected skills and student

discipline in schools.

In many African countries, secondary school principals are directly involved in the proper
management of instruction and student behavior (Adeyemi & Njoroge, 2023). When
interacting with students, faculty, administrators, and community members, students are
expected to uphold a high level of conduct. In order to be responsible members of society,
students must respect their teachers, follow school rules, and conduct themselves properly,
especially when using school facilities. However, students frequently deviate from these
standards of conduct, leading to disciplinary issues that can impede effective teaching and
learning. School principals are legally obligated to plan, organize, lead, and supervise student
behavior to maintain an effective learning environment (Mwangi & Obiero, 2021). Despite
these responsibilities, student indiscipline cases in Bomet County schools remain high,
necessitating a study linking principals’ human resource selected skills and student discipline

management.

In South Africa, Dhlamini and Mothiba (2021), along with Sukrajh (2023), highlight the
essential role of HR skills in managing student behavior in South African schools. Both studies
emphasize that training educators and school leaders in competencies such as active listening,
empathy, and mediation can significantly enhance their ability to understand student needs and
effectively navigate disciplinary issues. Dhlamini and Mothiba advocate for targeted training
programs for teachers, while Sukrajh stresses the importance of professional development for

school leaders, ensuring a cohesive approach to discipline management. By embedding



culturally relevant HR skills into teacher and leadership training, educational policies can foster
a supportive and effective learning environment, ultimately improving student behavior and

academic outcomes.

In Ghana, the education system defines the role of the principal as a balance between
educational leadership and administrative oversight (Osei & Boateng, 2022). Leadership in
schools involves supervising the curriculum, developing instructional programs, setting school
goals, and engaging with the community. However, management entails responsibilities such
as budget oversight, facility maintenance, and compliance with educational regulations. Many
teachers are promoted to principal positions without requisite leadership and management
training. Principals must view leadership as a process, develop interpersonal skills, and
encourage teamwork to improve school effectiveness (Tetteh, 2023). However, there remains
a research gap on how specific human resource skills of principals affect their management of

student discipline in schools.

In Nigeria, a study by Anwar and Abdullah (2022) examined the relationship between
principals” human resource management skills and financial management in schools. However,
financial management is not the sole determinant of a school principal’s effectiveness. Another
crucial component is the management of student discipline. Consequently, many education

experts advocate for dynamic principals who actively seek professional growth.

In Uganda, research by Malunda, Onen, Musaazi, and Oonyu (2023) emphasizes that the
principal plays a crucial role in determining school quality. Specifically, the leadership style of
the principal significantly impacts the school’s organizational climate. Thus, the primary
responsibility of the principal is to create an environment where students are eager to learn, and
teachers are committed to the school’s mission and goals. The principal's expertise is critical

to ensuring the effectiveness of the school is instructional and managerial operations. Therefore,



it was deemed important to study the effect of principals’ human resource selected skills on

their management of student discipline.

Effective management of student discipline is an essential skill for school principals,
significantly impacting the school environment. Research by Cummings and McTavish (2022)
emphasizes the need for principals to adopt restorative justice practices that focus on repairing
harm and building relationships rather than merely punishing students. Their study illustrates
that when principals implement restorative approaches; they not only reduce behavioral issues
but also enhance student engagement and academic performance. By fostering a climate of
mutual respect and accountability, principals can create a more positive school culture that

encourages students to learn from their mistakes.

As per the Basic Education Act (2013), the Kenya government banned corporal punishment
and psychological harassment in schools and homes, as outlined in Part IV, Section 36 (1 and
2) (Kariuki & Ndirangu, 2021). The abolition of corporal punishment in Kenya’s education
system and domestic settings has been associated with rising indiscipline cases in schools and
homes (Mwangi & Sindabi, 2022; Kagoiya & Kagema, 2023; Wanjiru, 2023). However, there
is no direct justification for linking the ban on corporal punishment to increased student
indiscipline, as multiple factors mediate this relationship. Therefore, the current study focused

on how principals’ human resource selected skills affect student discipline.

According to Nyariki and Nyaga (2022), student indiscipline in public secondary schools
remains a significant concern in Kenya. This issue is particularly pronounced because most
students join secondary school during their teenage years, a period characterized by biological
and emotional changes that often manifest as behavioral challenges. The rise in teenage
pregnancies during the COVID-19 lockdowns underscores the severity of indiscipline among

adolescents. Notably, these cases were rampant when students were under parental care,



highlighting that discipline is not solely a function of the school environment parents also play

a crucial role in shaping student behavior.

In Kenya, school principals are tasked with managing student discipline. Research indicates
that a principal’s human resource management skills are critical in maintaining student
discipline (Wanjohi & Mutai, 2023). Within the school setting, effective student behavior
management is achieved when the principal possesses key skills such as dialogue, critical

thinking, problem-solving, conflict resolution, and mediation.

Kipkorir (2023) asserts that student indiscipline in Kenya’s education sector has escalated due
to various factors, including parental negligence. Many parents, preoccupied with career
development and financial pursuits, have delegated their disciplinary responsibilities to house
helps. As a result, secondary school principals frequently bear the blame from both parents and
the government for failing to curb rising cases of student indiscipline. Kipkorir further argues
that issues such as student crime and early teenage pregnancies are indicative of societal laxity
in providing guidance and counseling to teenagers. For school principals to effectively manage
discipline, they require emotional intelligence skills to help them discern and respond

appropriately to student challenges (Mutunga et al., 2024).

A study conducted in Bomet County by Cheruiyot, Koech, and Rotich (2021) found that student
unrest continues to rise despite various intervention measures such as student engagement with
Boards of Management (BOMs). The study revealed that exclusion from decision-making
processes was a major contributor to student unrest in the region. The researchers framed the
issue of student indiscipline as a managerial problem, emphasizing the need for further
exploration of the relationship between principals’ human resource management skills and

student discipline in Kenyan secondary schools.



1.2 Statement of the Problem

Student discipline is a crucial factor in determining the academic success and overall
development of learners in secondary schools. Effective discipline management creates a
conducive learning environment, fosters positive behavior, and minimizes disruptions in
schools. However, public secondary schools in Bomet County have been experiencing rising
cases of student indiscipline, including absenteeism, drug abuse, bullying, destruction of school
property, and defiance towards school authorities. These disciplinary challenges negatively

impact academic performance, teacher effectiveness, and the overall school climate.

While various strategies have been implemented to manage student discipline, the role of
principals' human resource skills in addressing these challenges remains underexplored.
Principals play a pivotal role in setting and enforcing disciplinary policies, fostering a positive
school culture, and managing staff and student relationships. However, gaps exist in how their
leadership, conflict resolution, communication, and motivation skills influence discipline
management. Some schools with well-established discipline policies still struggle with cases
of unrest, suggesting that the principals' capacity to implement and sustain these policies may

be inadequate.

Despite the significance of human resource skills in school leadership, limited empirical
research has focused on how principals’ specific skills contribute to managing student
discipline in Bomet County. This study seeks to examine the effect of selected human resource
skills such as leadership, conflict resolution, communication, and motivation on the
management of student discipline in public secondary schools. By addressing this gap, the
study aims to provide insights into how principals can enhance discipline management through

effective human resource practices.



1.3 Purpose of the Study

The purpose of this study was to find out the effect of principals’ human resource selected skill

on management of student discipline in public secondary schools in Bomet County, Kenya.

1.4 Objectives of the Study

The objectives of this study were:

1l

iil.

1v.

To examine the effect of principals’ interpersonal skill on management of student

discipline in public secondary schools in Bomet County, Kenya

To investigate strategic planning skill on management of student discipline in public

secondary schools in Bomet County, Kenya

To examine problem-solving skill on management of student discipline in public

secondary schools in Bomet County, Kenya

To determine the effect of decision-making skill on management of student discipline

in public secondary school in Bomet County, Kenya

1.5 Research Questions

What is the effect of principals’ interpersonal skills on the management of student
discipline in public secondary schools in Bomet County, Kenya?
How does principals’ strategic planning skill influence the management of student
discipline in public secondary schools in Bomet County, Kenya?
In what ways do principals’ problem-solving skills affect the management of student

discipline in public secondary schools in Bomet County, Kenya?



iv.  What is the effect of principals’ decision-making skills on the management of student

discipline in public secondary schools in Bomet County, Kenya?

1.6 Research Hypotheses

1. Ho1: There is no significant effect of principals’ interpersonal skill on the
management of student discipline in public secondary schools in Bomet County,

Kenya.

il. Hoz2: Strategic planning skill has no significant effect on the management of student

discipline in public secondary schools in Bomet County, Kenya.

1il. Hos: Problem-solving skill has no significant effect on the management of student

discipline in public secondary schools in Bomet County, Kenya.

v. Ho4: Decision-making skill has no significant effect on the management of student

discipline in public secondary schools in Bomet County, Kenya.

1.7 Significance of the Study

The research will be significant to Bomet County Education Board, Board of Management,
Kenya secondary Heads Association, and student governing bodies. The results of the study
will provide insight to the Teachers’ Service Commission and the Ministry of Education (MOE)
in formulating policies on appointment and training of principals, supervision and inspection

of schools.

The Kenya Education Management Institute (KEMI) will also use the findings of this study to
develop programmers to help school administrators’ deal with student discipline issues. From
the results of this research, educators and other school principals can gain a better

understanding of how their own professional skill and leadership styles impact students’



behaviors. Student leaders will also use the study findings to understand the various factors
that impact learners’ discipline and the need to work with principals to enhance discipline in

schools. Other researchers could utilize the findings as a point of reference for further research.

1.8 Scope of the Study

The study on Principals’ Human Resource Selected Skills on Management of Student
Discipline in Public Secondary Schools in Bomet County, Kenya focused on exploring the
influence of principals’ human resource management competencies in ensuring effective
student discipline. Specifically, it examined selected human resource skills including problem-
solving skills, interpersonal skills, communication skills, and conflict resolution skills, and how
they affected the management of student discipline within public secondary schools. The study
considered the perspectives of both school principals and senior teachers, as they played a
direct role in implementing disciplinary measures and shaping the school culture.
Geographically, the study was confined to public secondary schools in Bomet County, which
allowed for a contextual understanding of how principals’ human resource skills influenced
student behavior and discipline in a typical Kenyan county setting. Bomet County was chosen
due to its diverse school population, ranging from urban to rural settings, which provided a

representative view of the challenges and practices in managing student discipline.

1.9 Limitations of the Study

The study on Principals’ Human Resource Selected Skills on Management of Student
Discipline in Public Secondary Schools in Bomet County, Kenya encountered several
limitations that may have influenced the findings. First, the study was geographically limited
to Bomet County, which restricted the generalizability of the results to other counties or regions

in Kenya with different socio-economic, cultural, or educational contexts.
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Second, the study focused only on selected human resource skills—problem-solving,
interpersonal, communication, and conflict resolution skills—excluding other HR
competencies that may also influence student discipline, such as delegation skills, training
management, and performance appraisal skills. This limitation narrowed the scope of

understanding the full impact of principals’ HR capabilities on disciplinary management.

Third, the study relied primarily on responses from principals and senior teachers, which may
have introduced response bias, as participants could have provided socially desirable answers
rather than fully reflecting actual practices. Additionally, some schools were located in remote

areas, which affected accessibility and limited the number of respondents who could participate.

Finally, the study focused on secondary schools only, excluding primary and tertiary
institutions, which limits the applicability of the findings to other levels of education. Despite
these limitations, the study provided valuable insights into the role of principals’ human

resource skills in managing student discipline.

1.10 Delimitation of the Study

This study focused only on selected human resource kills for example interpersonal skill,

strategic planning skill, problem solving skill and decision making skill.

The study deliberately focused on specific academic term to ensure detailed analysis within a

manageable timeframe, excluding long- term or historical trends.

The study focused only on public secondary schools excluding private schools.

1.11 Assumptions of the Study

The following assumptions guided this study:

11



1. The study on Principals’ Human Resource Selected Skills on Management of
Student Discipline in Public Secondary Schools in Bomet County, Kenya was
based on several assumptions. First, it was assumed that the principals and senior
teachers who participated in the study provided honest and accurate responses
regarding their human resource management skills and approaches to student

discipline.

il. Second, the study assumed that the selected human resource skills—problem-
solving, interpersonal, communication, and conflict resolution directly
influenced the management of student discipline in public secondary schools. It
was presumed that these skills were consistently applied in handling disciplinary

cases across the schools included in the study.

1il. Third, the study assumed that the respondents’ perceptions and experiences
reflected actual practices within their schools, providing reliable insights into

how principals’ HR skills impacted student behavior and school discipline.

v. Finally, it was assumed that the schools included in the study were representative
of public secondary schools in Bomet County, allowing the findings to be

generalized to similar educational settings within the county.

1.12 Theoretical Framework

Human Capital Theory, developed by Becker and Schultz, offers a valuable framework for
understanding how personal attributes, particularly the skills of school principals, influence
organizational productivity and, by extension, student discipline management (Pittman, 2020).

In the educational context, this theory emphasizes the importance of principals’ HR skills such

12



as interpersonal, strategic planning, problem-solving, and decision-making skills in cultivating

an environment conducive to effective student discipline (Awodiji & Katjiteo, 2024).

Interpersonal skills are crucial for building strong relationships within the school community
(Arnold & Boggs, 2019). According to Human Capital Theory, these skills enhance individuals'
productive capacity. Principals who excel in interpersonal communication foster trust and
collaboration among students, teachers, and parents, creating a positive school climate that
reduces discipline issues (Darling-Hammond & Cook-Harvey, 2018). The assumption is that
improved relationships directly correlate with better discipline management, although critics
may argue that such skills alone cannot address systemic challenges like socio-economic

disparities.

Strategic planning skills further highlight the role of human capital in school administration.
Effective planning leads to organizational effectiveness by allowing principals to develop clear
policies and allocate resources efficiently (Darling-Hammond, Wechsler, Levin & Tozer, 2022).
The assumption here is that structured planning reduces discipline issues by providing clarity
in expectations. Critics caution that overly rigid plans may limit adaptability, but the value of

strategic planning in proactively managing discipline remains evident.

Effective problem-solving skills are essential for addressing student behavioral challenges.
Human Capital Theory posits that individual capabilities enable principals to identify root
causes and implement tailored solutions (MacKenzie & Chiang, 2023). While critics might
argue that focusing solely on problem-solving overlooks systemic issues, the ability to address

diverse challenges remains vital for effective discipline management.

Finally, decision-making skills are critical for navigating the complexities of school leadership.
Human Capital Theory suggests that informed decision-making significantly impacts

organizational outcomes, allowing principals to choose disciplinary approaches that best serve
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the school community (Stronge & Xu, 2021). This research will explore how these HR skills
collectively contribute to effective student discipline management, providing insights into the
vital role of principals in shaping a conducive learning environment (Al Faruq, Sunoko, Rozi

& Salim, 2024).

The assumption underlying this skill set is that sound decision-making processes lead to
appropriate and effective responses to discipline issues, fostering a culture of accountability.
Critics, however, might argue that decision-making can be influenced by personal biases or
incomplete data, leading to poor choices that could exacerbate discipline problems.
Additionally, an emphasis on unilateral decision-making could undermine collaborative efforts
essential for a positive school climate. Nonetheless, the ability to make informed decisions is
crucial for principals, directly affecting their capacity to manage student behavior and maintain

an effective learning environment.

The Transformational Leadership Theory was first proposed by James MacGregor Burns in
1978 and later expanded by Bernard M. Bass in 1985, who operationalized the concept for
organizational and educational settings. The theory emphasizes that effective leaders inspire,
motivate, and intellectually stimulate their followers to go beyond their self-interest for the
greater good of the organization. Transformational leaders are not only concerned with task
completion but also with fostering an environment where followers are encouraged to grow,
develop their potential, and embrace a shared vision. This type of leadership is particularly

influential in shaping organizational culture and individual behavior.

According to the theory, transformational leaders exhibit four key behaviors, often referred to
as the Four I’s. First, idealized influence involves acting as a role model, earning the trust and
respect of followers through consistent ethical behavior. Second, inspirational motivation refers

to articulating a compelling vision that energizes and motivates followers to achieve
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organizational goals. Third, intellectual stimulation encourages creativity, problem-solving,
and critical thinking among followers, promoting innovation in handling challenges. Finally,
individualized consideration entails attending to the personal and professional needs of
followers, mentoring them, and supporting their development. Together, these behaviors create

an environment that fosters commitment, collaboration, and high performance.

In relation to this study on principals’ human resource skills in managing student discipline,
the theory addresses several relevant variables. These include principals’ motivational skills,
which inspire both staff and students toward adherence to school rules; problem-solving and
conflict resolution skills, which help address disciplinary challenges creatively; individualized
attention, ensuring that students’ unique needs are considered when managing behavior; and
visionary leadership, which fosters a school-wide culture of discipline and high standards. By
applying transformational leadership principles, principals can influence staff and students to

embrace shared expectations and maintain a positive learning environment.

The theory rests on several assumptions. It assumes that followers are motivated not only by
tangible rewards but also by moral values, inspiration, and a shared vision. It posits that leaders
can transform followers’ attitudes, behaviors, and values through influence, and that
organizational effectiveness is enhanced when leaders develop the capacities of those they lead.
Moreover, it views leadership as a relational process, emphasizing the mutual influence
between leaders and followers in achieving collective goals. These assumptions make it
particularly useful in educational settings, where fostering intrinsic motivation and positive

behavior is critical.

Despite its wide acceptance, the Transformational Leadership Theory has faced criticism. Some
scholars argue that it places too much emphasis on the leader’s personal qualities and charisma,

potentially overlooking systemic or structural factors that affect outcomes. Others note that
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concepts like idealized influence and moral values are difficult to measure objectively, creating
challenges for empirical research. Additionally, the effectiveness of transformational leadership
may vary depending on cultural, organizational, and demographic contexts, suggesting that its

impact is not universally consistent.

The theory is highly relevant to this study because principals who demonstrate transformational
leadership skills can significantly influence student discipline in public secondary schools. By
motivating staff, addressing conflicts creatively, and considering individual student needs,
principals can create a discipline-friendly environment that promotes positive behavior and
academic success. Therefore, examining principals’ human resource skills through the lens of
transformational leadership provides a strong theoretical foundation for understanding how

leadership practices shape student discipline in Bomet County, Kenya.

1.13 Conceptual Framework

Figure 1.1 presents the conceptual framework of the study. Independent Variables represent the
skills of principals that may affect how effectively they manage student discipline. Dependent
Variable (Student Discipline) is the main focus this study, showing the outcome effect by the
independent variables. Intervening Variables illustrate external factors that can also affect

student discipline, indicating that the relationship is complex and multifaceted.
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Figure 1.1: Conceptual Framework

Independent Variable

Principals’ Human Resource Selected Skills

Interpersonal Skills ™
Empathy Dependent Variable
Active listeni o
E;‘l;\;e Or;sllenlng Student Discipline
intelligence
- - - Student Discipline
S];rz;tegig planning skills Obey rules and regulation
clegating | Respect teachers
ishi B S P
E;Fab?shmg measurable Be responsible both to teachers and
objectives societ
Creating and enforcing timelines Well ti:hav e conduct

Problem-solving skills
Handling students well | N
Reasoning
Self-control
Ordered behaviour

Intervening Variables

e Government Policies
and Guidelines

e School Culture and
Environment

Decision making skills
Motivation
Teaching skills
Conflict management

Source: Researcher (2023)

In this study, the independent variables were interpersonal skill, strategic planning skill,
problem-solving skill and decision-making skill of principals of public secondary schools. The
dependent variables comprised student discipline. Student discipline is not only managed and
controlled by the principals’ human resource selected skill but also by other intervening
variables, such as government policies, students ‘access to social media content, exposure to

secular music, movies, among others, all associated with adolescent risky behavior.
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1.14 Operational Definition of Key Terms

Decision-making: The ability to make the right and influential decision facing administrative
challenges such as recruitment, downsizing, disciplinary, and student leadership.
A principal should be strategic, experienced and demonstrative intuition to

effectively make a long-lasting decision

Discipline: Discipline refers to the ability to control one's actions, behaviors, and emotions in
pursuit of long-term goals. Discipline is measured by student well behave

conduct.

Analysis: is the systematic examination of information by breaking it down into smaller
components to understand patterns, relationships, or meanings. It involves
evaluating data or ideas to draw conclusions, solve problems, or make informed

decisions.

Interpersonal skill: Skill that principals use every day when they communicate and interact

with other members of staff, both individually and in groups.

Management of student discipline: Well-planned and deliberate actions taken to create a

school environment conducive to achievement of learning objectives.

Principal: A person who serves as a figurehead for the entire secondary school community.
School administrators rely on him/her for support and assistance as they work
to achieve their overall goals and those of individual students. In addition,

he/she serves as the school's leader, director, and coordinator.
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Principals ‘human resource skill: Skill required by school principals to undertake their
managerial roles effectively. These qualities include interpersonal, strategic

planning problem-solving and decision- making skill.

Problem-solving skill: Skill required to resolve problems amicably. To this study, problem-

solving skill help the school principal to solve issues quickly and effectively.

Strategic planning skill: Skill for setting a vision for the school and then adopting measurable

strategies to achieve educational goals.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents a review of literature on facets of principals ‘human resource selected
skill and management of student discipline, which include: principals ‘interpersonal skill and
management of student discipline; principals ‘strategic skill and management of student
disciple; principals ‘problem-solving skill and management of student discipline, and
principals ‘decision-making skill and management of student discipline. The chapter also

provides a summary of the reviewed literature and knowledge gaps.

2.2 Principals’ Interpersonal skill and Management of Student Discipline

Gregory et al. (2021) conducted a study in the United States on the role of principals’
interpersonal skills in implementing restorative justice practices. Grounded in restorative
justice theory, the study employed a quantitative survey design involving school administrators
and students. Data collection involved questionnaires and interviews, with analysis using
correlation and regression techniques. Findings indicated that principals who build positive
relationships with students and teachers experience fewer disciplinary issues, as students feel
more engaged and respected. Gap: Limited exploration of structured training to enhance

interpersonal skills for measurable improvements in behavior.

Riley (2022) examined conflict resolution strategies among school principals in Australia.
Using social-emotional learning and conflict resolution frameworks, the study applied a mixed-
methods design involving principals, teachers, and students. Data collection included
interviews, focus groups, and school records; analysis involved thematic coding and descriptive

statistics. Findings showed that principals practicing empathetic leadership and involving
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students in decision-making reduced disciplinary challenges, bullying, and misconduct. Gap:

Underexplored in under-resourced or multicultural educational settings.

Evans & Jones (2023) investigated inclusive disciplinary strategies in the United Kingdom,
emphasizing transformational and relational leadership theories. The study used a case study
design across multiple schools. Data collection involved interviews, classroom observations,
and document review, analyzed through thematic analysis. Findings highlighted that principals
prioritizing relationship-building over punitive measures fostered a positive school climate and
better student self-discipline. Gap: Limited quantitative evidence linking interpersonal skills to

measurable behavioral outcomes.

Padayachee & Gcelu (2022) focused on South African principals using interpersonal strategies
under the South African Schools Act (1996). Using a qualitative case study design, data
collection involved interviews and policy document review; analysis was thematic. Findings
indicated that principals engaging students in dialogue and mediation achieved better discipline
outcomes than those relying on punitive measures. Gap: Challenges due to weak institutional

support and lack of structured training for principals.

Chinenye & Victor (2018, 2021) explored interpersonal skills in Nigerian school principals.
Grounded in emotional intelligence and conflict resolution theory, studies employed mixed-
method designs targeting principals, teachers, and students. Data collection involved surveys,
interviews, and focus groups; analysis combined thematic and descriptive statistical methods.
Findings revealed that principals using active listening, mentorship, and collaborative problem-
solving reduced student misconduct. Gap: Limited structured training programs for principals

on interpersonal competencies.

Nyabisi & Wambua (2022) examined effective communication as a principal skill in Kenya.

Using a quantitative design with questionnaires and interviews from school administrators and
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students, analysis involved correlation and regression techniques. Findings showed that strong
communication channels reduced indiscipline, as students perceived fairness in disciplinary
processes. Gap: Insufficient longitudinal studies linking communication skills to sustained

behavioral outcomes.

Mutisya & Murungi (2021) highlighted the importance of two-way communication between
principals, students, and teachers. Using descriptive survey designs, data collection included
questionnaires and interviews; analysis was descriptive and inferential. Findings indicated that
promoting mutual respect enhanced effectiveness in discipline enforcement. Gap: Lack of

research on formal interventions to train principals in communication skills.

Otieno et al. (2023) investigated conflict resolution skills among principals in Kenyan schools.
Grounded in emotional intelligence theory, the study used mixed methods with interviews,
observations, and student behavior records; analysis included thematic coding and descriptive
statistics. Findings revealed that principals employing mediation and counseling reduced
aggressive behaviors and minimized reliance on punitive measures. Gap Limited integration of

structured training programs to develop conflict resolution competencies.

Kamau & Njiru (2020) emphasized emotional intelligence as a key interpersonal skill for
principals, using qualitative case studies across schools. Data collection involved interviews
and observations, with thematic analysis. Findings indicated that empathy and active listening
foster self-discipline and reduce rebellious behavior. Gap: Few studies explore systematic

development of emotional intelligence among school leaders.

Kiplagat & Chepkirui (2024) and Wanyama & Ochieng (2023) examined collaborative
approaches in Kenya, highlighting participatory decision-making. Using survey and case study
designs, data collection involved questionnaires, interviews, and policy document review;

analysis was thematic and statistical. Findings showed that involving teachers, parents, and
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students in discipline management enhanced accountability and reduced disruptive behaviors.
Gap: Insufficient models on integrating stakeholder collaboration systematically into discipline

policy planning.

Interpersonal skills significantly influence the behavior of teachers, students, non-teaching staff,
and parents within a school setting (Omondi & Mwangi, 2022). Principals, as the primary
school leaders, play a crucial role in ensuring that all members of the school community are
well-informed about school rules and regulations. Effective interpersonal skills foster
meaningful interactions in daily school management, which in turn contribute to student
discipline. For example, during school assemblies, students receive guidance and are reminded
of their responsibilities, while prefects, teachers on duty, senior teachers, deputy principals, and
the school principal reinforce disciplinary measures through interpersonal communication.
Consistent communication of expected behaviors and school procedures cultivates a structured
and supportive learning environment. Despite these insights, previous studies have not
thoroughly examined the direct effect of principals’ interpersonal skills on student discipline in

public secondary schools, leaving a gap that this study seeks to address.

A study by Njoroge and Kariuki (2021) in Mukurweini District identified common
interpersonal strategies employed by teachers to maintain student discipline, including
classroom meetings, school prefect involvement, guidance and counseling, rewards and
incentives, open forums, and encouraging information sharing among students. The research
further revealed that 89% of teachers believed school type—whether boys-only, girls-only, or
mixed—affects how disciplinary communication is conveyed. Notice boards were commonly
used for disciplinary measures, while nonverbal strategies such as eye contact and facial
expressions were least preferred. Barriers to effective interpersonal communication included

data distortion, language barriers, and the lack of structured processes for students to safely
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express concerns. However, the study did not explore how principals’ interpersonal skills with

students and staff influence discipline, an aspect this research aims to investigate.

Kimani (2023) examined principals’ interpersonal skills and found that many school leaders
relied on ineffective communication channels, often adopting autocratic approaches that
disregarded assemblies and meetings as important communication platforms. The study
recommended structured meetings and assemblies as crucial strategies for improving
interaction between students and school administration, thereby fostering school unity.
Similarly, Mutua et al. (2022) highlighted that hierarchical leadership approaches, where
principals assume a superior-subordinate dynamic, can result in miscommunication, stress, and
frustration, sometimes culminating in student unrest, including strikes. Katua (2023) further
emphasized the need for platforms where teachers, students, and administrators can openly
discuss school issues, arguing that student engagement in decision-making during school

assemblies can minimize disruptive behaviors.

Incorporating class meetings for collaborative decision-making has also been shown to
improve discipline within schools (Mwangi & Wanjiru, 2022). These meetings provide
opportunities for students to express their concerns and participate in school governance,
fostering a more inclusive and disciplined environment. Principals adopting an open-door
policy enable students to freely express concerns, present innovative ideas, and challenge
existing viewpoints, which encourages creativity, problem-solving, and inclusivity within the
school environment (Owino & Njoroge, 2021; Kiprop & Wanyama, 2022; Mungai & Karani,
2023). Scheduling specific days for student engagement with principals provides a structured
approach to addressing welfare matters, allowing learners to play an active role in shaping their
academic experience. Despite these benefits, there remains limited empirical research on how

principals’ interpersonal skills directly impact student discipline.
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Guidance and counseling in schools are essential for supporting students’ personal and social
development (Adebayo & Ochieng, 2022; Mwangi, 2023; Ngugi & Mwaura, 2023). Proper
guidance equips students with the knowledge and skills to make informed academic and career
decisions, while counseling helps address underlying psychological challenges that may affect
learning and social interactions. Structured guidance and counseling programs have been
shown to enhance students’ emotional regulation and reduce indiscipline (Kamau et al., 2022;
Otieno & Mutuku, 2023). However, research has not sufficiently explored how principals’
interpersonal skills influence the effectiveness of these programs in promoting student

discipline.

Effective communication within schools further supports discipline management. Notices,
classroom boards, and bulletin boards are critical tools for information dissemination (Kariuki,
2021; Muthoni & Wachira, 2023; Ndiritu, 2024). Maintaining professionalism, courtesy, and
clarity in interpersonal interactions enhances communication efficiency and reinforces school
rules. Proper communication strategies help enforce school regulations and promote
compliance, which is fundamental in maintaining discipline. Additionally, displaying school
rules in accessible locations such as classrooms and dining halls improves awareness and
adherence, mitigating challenges such as truancy, substance abuse, and school strikes (Wambua
et al., 2023; Mutisya & Oloo, 2022; Mbogo & Kimani, 2023; Mwangi et al., 2024). Despite
these findings, the impact of principals’ interpersonal skills on student discipline remains

underexplored.

Interpersonal skills in school leadership extend beyond verbal communication to include
nonverbal cues and relationship-building efforts (Nyaga, 2023). Principals who engage
effectively with students and staff foster a positive school climate, which directly influences

discipline outcomes. Implementing clear communication strategies, conducting regular

25



meetings, and maintaining an open-door policy facilitate constructive interactions that enhance
school discipline (Omollo & Wanjiru, 2024). Nevertheless, significant research gaps remain.
There is limited empirical evidence on how gender differences among principals affect
interpersonal approaches to discipline management. Similarly, although emotional intelligence
has been recognized as beneficial in conflict resolution, there is insufficient research on how
principals’ training in emotional intelligence impacts student discipline outcomes. Finally, most
studies focus on urban schools, with minimal attention given to rural settings where social
dynamics may differently affect discipline management. Addressing these gaps is critical for
understanding the role of principals’ interpersonal skills in fostering effective student discipline,

particularly in rural secondary schools.

2.3 Principals’ Strategic Planning skill and Management of Student Discipline

Wallace Foundation (2021) conducted a study on strategic planning in school leadership,
focusing on how principals establish a clear vision and align student behavioral expectations
with school objectives. The study was informed by strategic leadership and organizational
theory. Using a descriptive design, data were collected from school administrators and
leadership teams, though the population and sample size were not specified. Analysis involved
qualitative synthesis and thematic interpretation of case studies. Findings revealed that schools
with well-structured discipline policies integrated into strategic plans experience fewer
behavioral disruptions and improved academic performance. Principals who involved teachers
and other stakeholders in decision-making ensured collective enforcement of discipline
measures. The gap lies in the lack of context-specific data for Kenyan secondary schools and

limited empirical evidence on participatory strategic planning practices.

Brookings Institution (2022) examined the effects of strategic leadership on student behavior

management in the United States. Grounded in participative leadership theory, the study
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employed a descriptive survey design targeting school principals, teachers, and student
representatives. Data collection included structured questionnaires and interviews, while
analysis used descriptive and thematic methods. Findings indicated that schools promoting
student participation in discipline policy formulation achieved better compliance and fewer
incidents of misconduct. Strategic planning that integrated counseling and mentorship
programs facilitated proactive, rather than punitive, approaches. The gap is contextual
relevance, as findings from U.S. schools may not directly apply to Kenyan secondary schools,

which face unique socio-cultural and policy challenges.

Smith and Taylor (2020) investigated principals’ strategic planning capabilities in Australia and
their impact on student discipline. The study drew on behavioral management and
organizational planning theories, using a descriptive survey design. The population included
principals and teachers from public secondary schools (sample size not reported). Data
collection involved questionnaires, interviews, and behavioral monitoring reports, with
analysis using descriptive statistics and thematic coding. Findings revealed that principals
investing in teacher training, conflict resolution, and behavioral tracking systems reduced
bullying, absenteeism, and violence. The gap is the limited exploration of participatory

approaches and their integration with school strategic plans in developing countries like Kenya.

Mokoena and Zengele (2021) conducted a study in South Africa examining the role of strategic
planning in student discipline. Using a descriptive design informed by strategic leadership
theory, data were collected from secondary school principals, teachers, and students (sample
size not specified). Analysis employed descriptive and thematic approaches. Findings showed
that principals who incorporated structured disciplinary policies, mentorship programs, and

student engagement activities reported fewer cases of school violence. The gap is the absence
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of studies addressing Kenyan schools, where resource constraints and policy variations may

affect implementation.

Ogunleye et al. (2022) in Nigeria studied the integration of discipline management into broader
school strategic plans. The research, guided by collaborative leadership theory, used a
descriptive survey design targeting principals, teachers, and parents (sample size not reported).
Data collection involved questionnaires and interviews, with analysis through descriptive
statistics. Findings highlighted that involving parents and the community in discipline policy
formulation improved student behavior and academic performance. Schools with reward-based
behavior reinforcement strategies had higher compliance rates than those relying solely on
punitive measures. The gap is contextual, as Kenyan schools may face challenges in resource

allocation and parental engagement.

Nabukeera (2020) explored strategic leadership and student discipline in Uganda. Grounded in
transformational and strategic leadership theories, the study used a descriptive design with
principals and teachers (sample size not specified). Data collection included surveys and
interviews, with analysis through thematic interpretation. Findings indicated that continuous
professional development in classroom management and integration of guidance and
counseling within discipline frameworks led to fewer suspensions and a positive learning
atmosphere. The gap is the need to examine similar strategic planning applications in Kenyan

secondary schools.

Wambua (2021) studied Kenyan public secondary schools to assess the effect of strategic
planning on student discipline. The research was informed by organizational and strategic
leadership theories and employed a descriptive survey design. The population included
principals, teachers, and students (sample size not specified). Data collection used

questionnaires and interviews, with analysis via descriptive statistics and thematic coding.
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Findings revealed that schools with structured discipline policies aligned with strategic plans
recorded fewer student unrest incidents. The gap is limited evidence on the role of participatory

planning involving students and local communities.

Mugambi and Omondi (2022) examined Nairobi County secondary schools, focusing on
participatory rule-making and mentorship programs within strategic discipline frameworks.
Using a descriptive survey design guided by participative leadership theory, the study collected
data from principals, teachers, and students (sample size not reported). Analysis employed
descriptive statistics and thematic interpretation. Findings indicated that participatory planning
enhanced student responsibility, adherence to rules, and reduced violence. The gap is the need
for more empirical studies that evaluate the long-term effectiveness of such participatory

strategic planning in Kenyan schools.

Kipkoech et al. (2023) conducted a study in Bomet County on the role of strategic planning in
student discipline management. The study, guided by strategic leadership theory, used a
descriptive survey design targeting principals, teachers, and parents (sample size not specified).
Data collection involved interviews, questionnaires, and policy document reviews, with
analysis through thematic coding. Findings revealed that collaboration with parents, teachers,
and local authorities in policy formulation, alongside early intervention strategies, reduced
cases of indiscipline and suspensions. The gap is the limited availability of structured

frameworks and standardized guidelines for strategic discipline planning in Kenyan schools.

Wanyama and Ndung’u (2024) studied strategic planning practices in Kenyan secondary
schools, focusing on teacher training for behavior management. Guided by strategic and
organizational leadership theories, the study used a descriptive survey design. Data were
collected from principals and teachers (sample size not reported), with analysis conducted

using descriptive statistics and thematic interpretation. Findings suggested that aligning
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discipline management with broader school strategic goals enhances policy consistency and
effectiveness. The gap is the underutilization of adaptive or emergent strategic planning

approaches that respond to real-time behavioral challenges.

Brown and Green (2021), Smith and Jones (2022), and Miller (2023) highlighted theoretical
perspectives on strategic planning, contrasting the design school (deliberate and prescriptive
strategies) with the process school (emergent and adaptive approaches). They emphasized that
effective strategic planning in schools should balance deliberate policy implementation with
adaptive responses to unforeseen challenges. The gap is the limited integration of adaptive

strategic planning in African school contexts, particularly in Kenyan secondary schools.

Anderson et al. (2022) examined the role of strategic decision-making in organizations,
highlighting the long-term benefits of structured planning, competitive positioning, and
leveraging external relationships. The study, grounded in strategic management theory,
employed a descriptive research design in corporate environments. Data collection involved
surveys and document analysis, with analysis using descriptive and inferential statistics.
Findings indicated that strategic planning enhances organizational performance; however, its
application in educational settings, particularly regarding principals’ impact on student
discipline, remains unexplored. The gap is contextual, as the study’s corporate focus limits

insights into schools.

Harrison & Lee (2022) investigated the impact of strategic planning on organizational
performance, using contingency and performance measurement theories. The study employed
a quantitative survey design across multiple business organizations, with data collection
through structured questionnaires. Analysis involved regression and correlation techniques.
Findings showed a positive relationship between strategic planning and performance,

moderated by measurement approaches and contingency factors. The gap is the lack of
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application to educational institutions, where performance metrics differ and student discipline

outcomes are the focus.

Hiibner et al. (2023) emphasized that evaluating strategic planning effectiveness requires
understanding the planning process. The study used a mixed-methods design in corporate and
public institutions. Data collection included interviews and document review, with analysis
through thematic and statistical methods. Findings revealed that process clarity enhances
strategy implementation. The gap is the absence of research on principals’ strategic planning

abilities in shaping school discipline outcomes.

Kitsios & Kamariotou (2021) focused on methodological challenges in assessing strategic
planning’s true impact. Using a descriptive research design with corporate populations, data
collection involved surveys and secondary performance reports, analyzed via descriptive
statistics. Findings highlighted limitations in measuring strategic effectiveness, particularly
where informal or emergent approaches are used. The gap is the unaddressed effect of

principals’ strategic competencies on student behavior management.

Liebowitz & Porter (2022) conducted a meta-analysis of 51 studies on principal leadership and
organizational outcomes, grounded in transformational leadership theory. The analysis
synthesized existing research on principals’ influence on teacher well-being, student
performance, and school organizational health. Findings underscored that principal behavior
patterns significantly affect school outcomes. The gap lies in the limited exploration of strategic

planning as a mechanism for influencing student discipline specifically.

Ali & Chen (2023) examined the link between structured strategic planning and organizational
performance. Using a quantitative design in corporate firms, data collection included structured
questionnaires and secondary performance data, analyzed through regression models. Findings

indicated that structured strategic planning enhances organizational outcomes, though
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excessive formalization may hinder adaptability (Wolf & Floyd, 2022). The gap is the lack of
evidence regarding educational institutions, particularly principals’ strategic planning

competencies in student discipline.

Bryson et al. (2023) investigated strategic planning in public sector institutions, including
schools, using public administration theory. The study applied a descriptive research design,
with data collection through interviews and policy document review. Analysis involved
thematic coding. Findings suggested that schools benefit from corporate-style strategic
planning, enhancing coordination among stakeholders. The gap is the limited empirical
evidence on how these strategies directly influence principals’ management of student

discipline.

Perryman & Calvert (2023), Jenkins (2023), and Armstrong (2023) emphasized the role of
teacher motivation and competence in effective strategic planning and implementation.
Grounded in Herzberg’s motivation-hygiene theory, the studies used descriptive and survey
designs. Data collection involved questionnaires and interviews with teachers and school
leaders; analysis employed thematic and statistical methods. Findings revealed that low
motivation hinders strategy execution and participation, affecting student outcomes. The gap
is the absence of research linking principals’ strategic planning abilities to student discipline

management.

Chakraborty & Biswas (2023) and Santura et al. (2022) highlighted managerial competencies
essential for strategic planning, including communication, environmental scanning, and
professional expertise. Using case study and survey designs, data collection involved
interviews and document analysis, with analysis via thematic coding. Findings demonstrated

that transparency and inclusivity in strategic planning improve implementation. The gap is the
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lack of studies addressing how principals’ strategic planning skills affect student discipline

outcomes in schools.

Wang & Cheng (2022), Kimathi & Waweru (2021), and Akomolafe & Ufuoma (2023)
emphasized the alignment of strategic planning with school goals, personnel, and resource
management to enhance organizational effectiveness. Using descriptive survey designs and
interviews with school administrators, analysis included thematic and descriptive statistical
techniques. Findings underscored that goal setting and strategic alignment improve operational
efficiency and school discipline indirectly. The gap is the limited empirical evidence connecting

strategic planning competencies of principals with student discipline management.

Mutua (2021), Wanjiru & Gitau (2023), and Njoroge & Waithaka (2022) examined principals’
operational, conceptual, and decision-making competencies. Descriptive designs were
employed, targeting school principals and teachers; data collection involved questionnaires,
interviews, and document review. Findings suggested that principals’ qualifications, experience,
and tenure positively influence resource allocation, problem-solving and school discipline
outcomes. The gap remains that the direct effect of strategic planning skills on student

discipline is not explicitly studied.

Mutuku & Kamau (2023) and Kiprono et al. (2022) focused on professional development,
induction, and in-service training for principals. Using survey and case study designs, data
collection involved interviews and questionnaires; analysis used thematic and descriptive
statistics. Findings revealed that professional training improves leadership competencies, yet

studies did not explicitly examine strategic planning skills in relation to student discipline.
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2.4 Principals’ Problem-Solving skill and Management of Student Discipline

Hussin and Al Abri (2020) conducted a study in Oman to examine how professional
development in problem-solving skills enhances principals’ ability to manage student
disciplinary issues. The study drew on problem-solving theory, emphasizing structured
approaches to addressing complex challenges. A descriptive survey design targeting secondary
school principals was employed, though the exact population and sample size were not
specified. Data collection involved workshops and self-reported assessments of principals’
problem-solving competencies. Analysis utilized qualitative interpretation of participants’
responses and pre- and post-training comparisons. Findings revealed that principals trained in
structured problem-solving strategies were more effective in addressing student misconduct,
favoring preventive measures over punitive actions. The gap is contextual, as this research was

conducted in Oman, whereas the current study focuses on Kenyan secondary schools.

Goleman (2021) conducted a study in the United States investigating the impact of proactive
problem-solving approaches on student discipline. The study relied on behavioral intervention
theory and a descriptive design, targeting a sample of secondary school principals (size not
specified). Data collection included interviews, behavioral records, and principal self-
assessments, while analysis used descriptive statistics to evaluate changes in suspension and
expulsion rates. Findings showed that principals adopting proactive problem-solving strategies,
including conflict resolution and behavioral interventions, reduced cases of suspension and
expulsion while improving school climate. The gap lies in contextual differences, as strategies

effective in the U.S. may require adaptation for Kenyan school environments.

Graham et al. (2022) explored the role of principals’ problem-solving skills in Australia.
Grounded in inclusive leadership theory, the study used a descriptive survey design targeting

principals, teachers, and students, though population and sample sizes were not specified. Data
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collection involved questionnaires and interviews, and analysis included thematic coding and
descriptive statistics. Findings indicated that principals with strong problem-solving skills
employed peer mediation, counseling, and collaborative discipline strategies, resulting in
improved student behavior. Schools that actively engaged students in decision-making reported
fewer behavioral issues. The gap is the need for context-specific evidence on how these

strategies translate to Kenyan secondary schools.

Stevenson and Brown (2023) conducted a comparative study in Canada to examine the effects
of problem-solving skills on discipline management. The study drew upon restorative justice
theory and a descriptive comparative design, targeting a population of secondary school
principals, with the sample size not specified. Data collection involved surveys, interviews, and
analysis of school disciplinary records. Analysis was conducted using descriptive and
inferential statistical techniques. Findings revealed that principals who implemented restorative
justice practices and problem-solving approaches reduced bullying and classroom disruptions
while balancing discipline enforcement with student mentorship. The gap is contextual, as the

study focused on Canadian schools rather than Kenyan secondary schools.

Adeyemi and Uwakwe (2020) examined the link between principals’ problem-solving skills
and student discipline in Nigeria. Grounded in conflict resolution theory, the study employed a
descriptive survey design, targeting secondary school principals (population/sample size not
specified). Data collection included questionnaires, interviews, and observation of disciplinary
practices. Analysis used descriptive statistics and thematic interpretation. Findings showed that
principals who applied mediation, counseling, and student engagement techniques had fewer
cases of indiscipline, whereas reliance on reactive measures such as corporal punishment
correlated with higher student unrest. The gap is contextual and highlights the need for

structured problem-solving training for principals in Kenya.

35



Mahlangu and Mthiyane (2021) investigated collaborative problem-solving in school discipline
in South Africa, using a descriptive survey design informed by participative leadership theory.
The population included secondary school principals and students, with sample sizes not
specified. Data collection involved interviews, observations, and document review, while
analysis applied thematic coding. Findings indicated that principals who engaged students in
dialogue-based disciplinary processes fostered a sense of responsibility and reported lower
cases of truancy and violence. The gap is contextual, as there is limited research on how

participatory problem-solving translates to Kenyan schools.

Owusu et al. (2023) conducted research in Ghana to assess how principals’ problem-solving
skills affect discipline management. The study drew upon positive behavior support theory and
employed a descriptive survey design, targeting secondary school principals, teachers, and
students (sample size not specified). Data collection involved questionnaires, interviews, and
analysis of discipline records, with analysis using descriptive statistics. Findings showed that
data-driven decision-making and structured problem-solving frameworks significantly
improved student discipline. The gap is the need for context-specific professional development

programs in Kenya.

Ochieng et al. (2021) examined problem-solving approaches to discipline management in
Nairobi County, Kenya. Grounded in conflict resolution and mediation theory, the study used
a descriptive survey design targeting secondary school principals. Data collection included
questionnaires and interviews, while analysis applied descriptive statistics and thematic
interpretation. Findings revealed that principals employing mediation and counseling
experienced fewer cases of indiscipline, whereas reliance on punitive measures was associated
with persistent student unrest. The gap lies in scaling structured problem-solving training

across Kenyan schools.
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Wambua and Njoroge (2022) conducted a study in Bomet County, Kenya, exploring
participatory problem solving in student discipline management. The study drew on
participative decision-making theory, using a descriptive survey design targeting secondary
school principals and students (sample size not specified). Data collection involved
questionnaires and interviews, while analysis applied descriptive statistics. Findings indicated
that involving students in decision-making processes reduced student misconduct and fostered
adherence to school rules. The gap is the need for formalized participatory problem-solving

training for principals.

Kariuki et al. (2023) studied rural secondary schools in Kenya, examining structured problem-
solving models such as conflict resolution frameworks and peer mentoring programs.
Grounded in organizational learning theory, the study used a descriptive survey design, with
the population comprising secondary school principals and students (sample size not specified).
Data collection involved surveys and interviews, and analysis applied descriptive statistics.
Findings demonstrated declines in violence and substance abuse where structured problem-
solving approaches were applied. The gap lies in policy implementation to integrate problem-

solving competencies into principal training programs.

Muthoni and Wafula (2024) conducted a comparative study on discipline management in
Kenyan public secondary schools. The study drew on Transformative Leadership and
organizational models proposed by Murphy and Louis, employing a descriptive comparative
design targeting school principals and administrators (population/sample size not specified).
Data collection involved questionnaires, interviews, and analysis of disciplinary records, while
analysis used descriptive and inferential statistics. Findings indicated that structured problem-

solving approaches, including behavioral assessments and intervention plans, significantly
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improved student discipline. The gap highlighted the need for mandatory problem-solving

training in school leadership programs to ensure consistent discipline management.

Kwan (2020) conducted a study examining the broader impact of school leadership on student
outcomes, with a focus on disciplinary systems. The study was grounded in inclusive learning
and school climate theory, emphasizing the relationship between well-functioning discipline
systems and students’ sense of safety, belonging, and engagement. A descriptive design was
employed, though the population and sample size were not specified. Data collection relied on
surveys and interviews with school administrators and students, while analysis involved
thematic interpretation and descriptive statistics. Findings suggested that principals who
implement fair disciplinary procedures and empathy-driven interventions create an inclusive
and supportive learning environment. The gap is contextual, as the study did not focus
specifically on Kenyan secondary schools or the implementation of structured problem-solving

techniques.

Nelson and Squires (2021) examined the role of problem-solving skills in school leadership for
managing challenges such as bullying, conflict resolution, and restorative justice practices. The
study drew on problem-solving and behavioral intervention theories. Using a descriptive design,
data were collected from school principals and educational leaders via structured
questionnaires and interviews. Analysis employed both qualitative thematic analysis and
descriptive statistics. Findings indicated that principals with strong critical thinking and
understanding of human behavior were more effective in addressing diverse disciplinary
challenges. The gap is that the study focused on general school leadership challenges rather
than the specific influence of principals’ problem-solving skills on student discipline in Kenyan

secondary schools.
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Whitaker (2021) emphasized the importance of policy implementation and enforcement in
student behavior management. The study was informed by organizational leadership theory,
examining how principals establish behavioral expectations to create conducive learning
environments. Using a survey design, the population included school principals and teachers
(sample size not specified). Data collection included questionnaires and policy document
reviews, with analysis performed using descriptive statistics. Findings showed that clear
behavioral expectations foster positive school climates and enhance learning outcomes. The
gap is the lack of focus on problem-solving approaches and participatory discipline strategies

in Kenyan schools.

Zamora (2019) explored strategies principals use to address student discipline issues in the
United States. The study utilized behavioral intervention theory and a descriptive design,
targeting principals and teachers, though the sample size was not reported. Data collection
involved interviews, record analysis, and observation, while analysis applied thematic coding.
Findings indicated that principals implement multi-faceted approaches, including parent
conferences, resource allocation, data collection on offenses, and therapy-based interventions.
The gap lies in contextual relevance, as the findings may not directly transfer to Kenyan

secondary schools.

Francis and Oluwatoyin (2019) examined collaborative leadership in discipline management,
highlighting the role of principals and teachers in modeling positive behavior and
communicating with parents. Grounded in participative leadership theory, the study employed
a descriptive design, using surveys and interviews among school administrators and teachers.
Analysis included thematic interpretation and descriptive statistics. Findings indicated that

collaboration between school leadership and teachers fosters consistent behavioral expectations
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and supports student discipline. The gap is the limited focus on formal problem-solving

frameworks and participatory strategies in Kenyan schools.

Visone (2021) investigated the importance of problem-solving skills in addressing student
disciplinary issues. The study, based on problem-solving and conflict resolution theory,
employed a descriptive design targeting school principals. Data collection involved interviews
and self-assessment surveys, with analysis conducted through thematic and comparative
methods. Findings demonstrated that principals who analyze root causes of disruptive behavior
and implement targeted interventions achieve better discipline outcomes. The gap is the limited

evidence of structured problem-solving implementation in African or Kenyan schools.

Mert, Parlar, and Zgenel (2021) studied the relationship between decision-making styles,
problem-solving skills, and discipline management. Conducted in Turkey, the study drew on
transformational leadership and critical thinking theories. Using a descriptive survey design,
the population included school principals, teachers, and students (sample size not specified).
Data collection involved questionnaires and behavioral observations, with analysis using
descriptive statistics and thematic coding. Findings highlighted that principals with strong
analytical and critical thinking skills implement constructive interventions and maintain
discipline effectively. The gap is contextual, as the study did not address Kenyan secondary

schools.

Kouhsari et al. (2022) explored effective leadership strategies in student discipline management.
Grounded in organizational leadership theory, the study employed a descriptive design
targeting principals, teachers, and parents (sample size not reported). Data collection included
surveys, interviews, and policy review, while analysis involved descriptive and thematic
interpretation. Findings emphasized that structured disciplinary policies, positive school

environments, and family engagement lead to improved student discipline and academic
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performance. The gap is the lack of application in Kenyan schools and the integration of formal

problem-solving training for principals.

Wambua and Njoroge (2022) highlighted gaps in problem-solving capacity among Kenyan
school principals. Conducted in Bomet County, Kenya, their study used a descriptive survey
design with secondary school principals and students (sample size not specified). Data
collection included interviews and questionnaires, while analysis employed descriptive
statistics. Findings showed that many principals lack formal problem-solving training and rely
on punitive measures, limiting effective discipline management. The gap identified is the need
for structured professional development programs to enhance principals’ problem-solving

competencies.

Owusu et al. (2023) conducted a study in Ghana, emphasizing data-driven decision-making in
student discipline. Guided by behavioral analytics theory, the study used a descriptive survey
design targeting principals and teachers. Data collection involved questionnaires, interviews,
and analysis of student behavior records, with analysis through descriptive statistics. Findings
indicated that schools adopting problem-solving frameworks, such as positive behavior support
systems, had significant improvements in student discipline. The gap is contextual, requiring

examination of similar strategies in Kenyan schools.

Mahlangu and Mthiyane (2021) in South Africa highlighted the benefits of student involvement
in problem-solving disciplinary strategies. Using a descriptive design based on participative
leadership theory, data were collected from principals and students via questionnaires and
interviews, with analysis through thematic interpretation. Findings demonstrated that dialogue-
based processes reduced truancy and violence. The gap is the underutilization of participatory

problem-solving in Kenyan secondary schools.
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Muthoni and Wafula (2024) conducted a comparative study in Kenya examining policy
integration of problem-solving in discipline management. Using a descriptive comparative
design, the population included secondary school principals and administrators (sample size
not specified). Data collection involved questionnaires, interviews, and record analysis, with
analysis through descriptive and inferential statistics. Findings revealed that structured
problem-solving strategies, such as behavioral assessments and intervention plans,
significantly improved student discipline. The gap identified is the absence of policy-mandated

problem-solving training for Kenyan principals.

2.5 Principals ‘Decision-Making skill and Management of Student Discipline

Riley (2022) conducted a study in Turkey exploring the decision-making strategies of school
principals in managing organizational changes and student-related challenges. The study was
grounded in rational decision-making theory, which emphasizes structured and logical
approaches to solving complex problems. A descriptive survey design was employed, targeting
a population of 120 school principals, with a sample size of 80 principals selected using
stratified random sampling. Data collection involved structured questionnaires and semi-
structured interviews to capture principals’ decision-making approaches in disciplinary matters.
Analysis was conducted using both quantitative and qualitative methods, including frequency
distribution, percentages, and thematic coding. The findings revealed that principals employ a
mix of rational, intuitive, and consultative decision-making approaches depending on the
complexity of disciplinary issues, and that effective decision-making under uncertainty is
critical for maintaining school discipline. The study identified a gap in the need for professional
development programs to enhance principals’ decision-making skills in complex disciplinary

situations.
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Heck and Hallinger (2019) examined how data-driven decision-making influences school
discipline management in the United States. The study drew on the evidence-based
management theory, which supports the use of data to inform decision-making. A correlational
research design was used, targeting a population of 200 school administrators, with a sample
size of 100 schools. Data collection involved surveys, school disciplinary records, and focus
group discussions with teachers and principals. Analysis included descriptive statistics and
regression techniques to identify relationships between data use and disciplinary outcomes.
Findings showed that schools using data analytics to track student behavior and implement
proactive interventions experienced a reduction in disciplinary cases, and stakeholder
involvement fostered a culture of collective responsibility. However, the gap identified was the
over-reliance on administrative discretion, which sometimes led to inconsistent enforcement of

discipline policies.

Bush and Glover (2020) investigated the effect of school leadership styles on decision-making
effectiveness in student discipline in the United Kingdom. The study was guided by
transformational leadership theory, emphasizing participative and inclusive leadership
practices. A mixed-methods design was adopted, involving a population of 150 school
principals, with a sample of 75 principals selected purposively. Data collection utilized
structured questionnaires, interviews, and analysis of school disciplinary records. Analysis
combined statistical evaluation of quantitative data and thematic interpretation of qualitative
data. Findings indicated that transformational leadership, characterized by participatory
decision-making, was associated with better student discipline outcomes compared to
authoritarian leadership. The study noted a gap in leadership training, as many principals lacked

professional development in decision-making strategies for complex disciplinary scenarios.
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Mokoena (2021) conducted a study in South Africa on the influence of principals’ decision-
making approaches on student discipline management. The study was informed by democratic
leadership theory, which emphasizes consultation with stakeholders. A descriptive survey
design was used, targeting a population of 100 public school principals, with a sample of 60
principals selected using simple random sampling. Data collection involved questionnaires and
interviews with principals, teachers, and parents. Analysis was done using descriptive statistics
and thematic coding. Findings showed that principals who adopted democratic approaches and
consulted teachers, students, and parents achieved better discipline management than those
using punitive methods. The gap identified included bureaucratic delays in public schools that

hindered timely decision-making.

Ogundele et al. (2022) explored how policy enforcement affects principals’ ability to manage
student discipline in Nigeria. The study was based on systems theory, emphasizing the
interconnectedness of school policies, stakeholders, and outcomes. A cross-sectional design
was employed, targeting a population of 120 secondary school principals, with a sample of 80
principals. Data collection methods included questionnaires, document review, and interviews
with school administrators. Analysis was performed using SPSS to generate descriptive and
inferential statistics. Findings revealed that while principals acknowledged the importance of
involving stakeholders, the absence of structured frameworks led to inconsistent discipline
management. The gap highlighted was the need for training programs to strengthen principals’

decision-making competencies.

Asare and Amoah (2020) investigated the relationship between principals’ decision-making
strategies and student discipline outcomes in Ghana. The study applied preventive decision-
making theory, which prioritizes proactive and problem-solving approaches. A descriptive

survey design targeted a population of 80 school principals, with a sample size of 50 principals.
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Data collection involved structured questionnaires, interviews, and school disciplinary records.
Analysis combined frequency distributions and thematic analysis of qualitative responses.
Findings indicated that principals who used problem-solving and preventive strategies
experienced fewer cases of student unrest, particularly when schools emphasized guidance and
counseling. The gap identified was inadequate resource allocation, as many schools lacked

trained counselors to support complex disciplinary decision-making.

Wambua et al. (2021) conducted a study in Kenya to assess the influence of principals’
decision-making approaches on student discipline. Grounded in participative decision-making
theory, the study used a descriptive survey design, targeting a population of 120 school
administrators, including principals, deputy principals, and senior teachers, with a sample of
78 participants. Data collection employed questionnaires and interviews, while analysis
involved descriptive statistics and thematic coding. Findings showed that consultative decision-
making approaches, which engaged teachers, students, and parents, resulted in more effective
disciplinary systems. The gap identified was that some principals struggled to balance strict

enforcement of rules with maintaining positive student relationships.

Ndung’u (2022) focused on factors influencing decision-making effectiveness in Nairobi
County, Kenya. The study was framed by contingency theory, which posits that decision-
making effectiveness depends on situational factors. A cross-sectional survey design targeted a
population of 90 school principals, with a sample of 60 principals. Data collection included
structured questionnaires, interviews, and review of disciplinary records. Analysis involved
descriptive and inferential statistics to explore associations between decision-making
approaches and discipline outcomes. Findings highlighted that external factors, such as parental
pressure and political interference, often hindered effective discipline enforcement. The gap

underscored the need for policies that protect school leaders from undue influence.
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Kiprono (2023) examined how proactive decision-making strategies influence student
discipline in Bomet County, Kenya. The study was guided by restorative justice theory,
emphasizing preventive interventions and mentorship. A descriptive survey design targeted a
population of 100 school administrators, with a sample size of 78 participants, including
principals, deputy principals, senior teachers, and education directors. Data collection involved
questionnaires and interviews, while analysis included descriptive statistics and thematic
interpretation. Findings revealed that proactive strategies such as mentorship programs and
early behavioral interventions reduced student indiscipline. The gap identified was a lack of
adequate training in decision-making frameworks specifically tailored to student discipline

management.

Davis (2020) conducted a study in Western Canada to examine how primary school principals
exercise discretion in disciplining students within legal constraints. The study was grounded in
equity and justice theory, emphasizing fairness in decision-making under ambiguous conditions.
A qualitative design using semi-structured interviews was employed, targeting a population of
ten primary school administrators, all of whom participated in the study. Data collection
involved in-depth interviews, while analysis relied on thematic interpretation of principals’
responses. The findings indicated that flexibility and discretion were crucial for making fair
disciplinary decisions, with factors such as supervisory pressure, parental expectations, staff
concerns, and legal considerations influencing outcomes. The gap is contextual, as this study
was conducted in Canada, whereas the present study focuses on Kenyan secondary schools,

where legal, cultural, and administrative contexts differ significantly.

Sarafidou and Chatziioannidis (2021) investigated teacher participation in decision-making
within Greek primary schools. The study drew upon participative decision-making theory,

highlighting the link between involvement and job satisfaction. A descriptive survey design
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was employed, using self-administered questionnaires distributed to a population of teachers,
though the exact sample size was not specified. Data collection focused on measuring both
actual and desired teacher involvement in school decisions, while analysis utilized descriptive
statistics and comparisons between domains of participation. Findings revealed that teachers
were significantly involved in decisions affecting students and teaching methods but had
minimal influence over administrative matters. The gap is both thematic and contextual: the
study centered on teacher participation in Greece, rather than principal leadership and

discipline management in Kenyan secondary schools.

Tijani (2020) explored teacher participation in decision-making in public secondary schools in
Jimma Town, Ethiopia, using a descriptive survey design informed by participatory governance
theory. The population included over 200 respondents comprising teachers, principals, parents’
association representatives, and educational officers, with the sample mirroring this population.
Data collection involved structured questionnaires, while analysis employed descriptive
statistics to summarize responses. Findings indicated that teachers contributed to decisions on
student discipline and school infrastructure but were largely excluded from broader school
management decisions. The gap is thematic, as the study emphasized teacher participation
rather than examining principals’ decision-making strategies in managing discipline, which is

the focus of the current study.

Wambua et al. (2021) examined how student involvement in decision-making influences school
discipline in Kenyan secondary schools. Guided by participative leadership theory, the study
used a descriptive survey design. The population consisted of 354 secondary school
administrators, 300 teachers, and 4,602 student leaders, from which a stratified proportional
sample of 118 principals and 1,534 student leaders was selected. Data collection involved

questionnaires administered to both principals and student leaders, achieving a response rate
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of 85.6% for principals and 93.4% for students. Analysis used cross-tabulations to determine
the relationship between student involvement and reported cases of indiscipline. Findings
showed that 94.1% of principals engaged students in decision-making to varying degrees,
which contributed to improved school discipline. The gap is that the study did not specifically
examine how different principal decision-making strategies directly affect student disciplinary

outcomes.

Kibet et al. (2020) conducted research in Koibatek District, Kenya, investigating the
relationship between principals’ leadership approaches and student behavior. The study was
grounded in transformational leadership theory, emphasizing stakeholder engagement in
decision-making. A descriptive survey design was used, targeting school administrators,
teachers, and students, though the exact population size was not provided. Data collection
employed structured questionnaires, and analysis utilized descriptive statistics to examine
leadership styles and their effects on student discipline. Findings indicated that while students,
teachers, and parents were involved in school management, principals retained final decision-
making authority. A strong correlation was observed between leadership style and student
discipline. The gap is the need for deeper understanding of how specific decision-making

strategies adopted by principals influence discipline outcomes.

Onyango et al. (2022) investigated the impact of principals’ disciplinary strategies on student
behavior in Kenyan public secondary schools. Drawing on collaborative decision-making
theory, the study used a descriptive design involving meetings with students and school
administrators. Data collection involved interviews and observations of collaborative
disciplinary processes, while analysis employed thematic interpretation. Findings revealed that
participatory disciplinary meetings provided students with a platform to voice concerns and

contributed to positive behavior and improved school governance. The gap is that while the
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study examined structures for involvement, it did not comprehensively analyze the direct

influence of principals’ decision-making on student discipline outcomes.

Yambo (2023) explored the effect of principals’ decision-making abilities on academic
performance in public teachers’ training institutions in Kenya’s Nyanza Region. Grounded in
strategic decision-making theory, the study used a descriptive survey design with structured
surveys and interviews. The population included students and principals, though the sample
size was not explicitly stated. Data analysis was conducted using SPSS version 21. Findings
showed that principals’ decision-making abilities influenced 63% of students’ academic
performance. The gap is contextual: while the study focused on academic performance in
teacher training institutions, it did not examine the effect of principals’ decisions on student

discipline in secondary schools.

Empirical studies consistently emphasize the crucial role of principals’ interpersonal skills in
promoting student discipline and creating a positive school climate. Gregory et al. (2021)
investigated the influence of principals’ interpersonal competencies on implementing
restorative justice practices in the United States. Using restorative justice theory and a
quantitative design, the study found that principals who foster positive relationships with
students and teachers experience fewer disciplinary issues, as students feel more respected and
engaged. However, the study highlighted a gap in structured training programs designed to
enhance principals’ interpersonal skills for measurable behavioral improvement. Similarly,
Riley (2022) examined conflict resolution strategies among school principals in Australia using
a mixed-methods approach grounded in social-emotional learning frameworks. Findings
showed that empathetic leadership and involving students in decision-making reduced bullying
and misconduct, but such practices remain underexplored in multicultural and under-resourced

school contexts.
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In the United Kingdom, Evans and Jones (2023) explored inclusive disciplinary strategies using
a multi-case study approach informed by transformational and relational leadership theories.
They discovered that principals who prioritized relationship-building over punishment
cultivated better self-discipline and a positive school climate. However, there was limited
quantitative evidence linking interpersonal skills directly to measurable behavior outcomes.
Similarly, Padayachee and Gcelu (2022) in South Africa used qualitative case studies to show
that principals who engaged students in dialogue and mediation achieved better discipline
outcomes than those relying on punitive methods. Yet, weak institutional support and limited

training opportunities hindered effective implementation.

Studies in Nigeria by Chinenye and Victor (2018, 2021) demonstrated that principals who
applied emotional intelligence, active listening, and mentorship reduced student misconduct.
These mixed-method studies, grounded in conflict resolution and emotional intelligence theory,
confirmed that interpersonal competence fosters collaboration and responsibility. However,
they revealed a lack of structured programs for developing such competencies among school
leaders. Similarly, in Kenya, Nyabisi and Wambua (2022) used quantitative methods to show
that effective communication between principals and students reduces indiscipline, as students
perceive fairness in the disciplinary process. Still, the study noted a lack of longitudinal

research linking communication skills to sustained discipline outcomes.

Mutisya and Murungi (2021) further demonstrated that two-way communication between
principals, teachers, and students enhances respect and discipline enforcement. Despite this,
there is little evidence of formal interventions to strengthen communication skills among
school leaders. Otieno et al. (2023), using mixed methods grounded in emotional intelligence
theory, found that principals who employed counseling and mediation reduced aggression and

overreliance on punishment. Yet, the absence of structured training programs on conflict
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resolution remains a challenge. Kamau and Njiru (2020) also emphasized emotional
intelligence as a vital interpersonal skill, showing that empathy and active listening foster self-
discipline and reduce rebelliousness. Nonetheless, few studies explore systematic ways to
develop emotional intelligence in school leadership. More recently, Kiplagat and Chepkirui
(2024) and Wanyama and Ochieng (2023) in Kenya found that collaborative and participatory
decision-making approaches enhance accountability and minimize disruptive behaviors,

though integration of such models into discipline policies remains limited.

According to Omondi and Mwangi (2022), interpersonal skills influence the behavior of all
members of the school community, including teachers, students, and parents. Principals play a
central role in communicating rules and expectations effectively, fostering a structured and
supportive environment. Consistent communication during assemblies and meetings reinforces
acceptable behavior and promotes discipline. Despite these insights, few studies have directly
examined how principals’ interpersonal skills affect discipline in public secondary schools,

leaving a notable research gap.

In Kenya, Njoroge and Kariuki (2021) identified several interpersonal strategies teachers use
to maintain discipline, such as guidance and counseling, classroom meetings, and open forums.
While 89% of teachers believed school type influences disciplinary communication, the study
did not focus on principals’ interpersonal roles. Kimani (2023) found that many principals
relied on autocratic communication, neglecting assemblies and meetings as vital engagement
platforms. The study recommended structured forums to improve interaction between students
and administrators, enhancing unity and discipline. Mutua et al. (2022) similarly observed that
hierarchical leadership breeds miscommunication and frustration, which can trigger unrest.
Katua (2023) emphasized that open dialogue between administrators, teachers, and students

helps minimize disruptive behavior.
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Mwangi and Wanjiru (2022) showed that collaborative class meetings improve discipline by
allowing students to participate in decision-making. Likewise, Owino and Njoroge (2021),
Kiprop and Wanyama (2022), and Mungai and Karani (2023) found that open-door policies
encourage students to voice concerns, fostering inclusivity and responsibility. Scheduling
regular engagement days between principals and students ensures structured communication
that addresses welfare and discipline issues. However, empirical evidence directly linking these

practices to improved discipline remains limited.

Guidance and counseling programs are also essential in supporting students’ personal and
social growth (Adebayo & Ochieng, 2022; Mwangi, 2023; Ngugi & Mwaura, 2023). Effective
interpersonal engagement by principals enhances these programs by promoting trust and
openness. Studies by Kamau et al. (2022) and Otieno and Mutuku (2023) found that structured
counseling programs improve students’ emotional regulation and reduce misconduct.
Nonetheless, research on how principals’ interpersonal skills influence the success of these

programs is still inadequate.

Effective communication further supports discipline management. Studies by Kariuki (2021),
Muthoni and Wachira (2023), and Ndiritu (2024) demonstrated that bulletin boards, assemblies,
and notices are essential tools for disseminating information. Professionalism and courtesy in
communication strengthen respect and adherence to rules, while public display of regulations
in accessible areas helps prevent indiscipline (Wambua et al., 2023; Mutisya & Oloo, 2022;
Mbogo & Kimani, 2023; Mwangi et al., 2024). Despite these findings, the direct effect of

principals’ interpersonal skills on discipline outcomes remains underexplored.

Interpersonal skills extend beyond verbal communication to include nonverbal cues and
emotional awareness (Nyaga, 2023). Principals who engage students and teachers through

empathy, respect, and active listening cultivate a positive school climate conducive to discipline.
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Clear communication strategies, regular meetings, and open-door policies enhance
collaboration and behavioral compliance (Omollo & Wanjiru, 2024). However, research gaps
persist. There is little empirical evidence on how principals’ gender influences interpersonal
approaches to discipline management, and few studies assess how emotional intelligence
training impacts discipline outcomes. Moreover, most studies focus on urban schools,
neglecting rural contexts where cultural dynamics may uniquely affect discipline management.
Addressing these gaps is essential for understanding the role of principals’ interpersonal skills
in fostering discipline, inclusivity, and a supportive learning environment in public secondary

schools.

Empirical literature demonstrates that effective strategic planning by school principals is
critical for establishing a disciplined and goal-oriented school environment. The Wallace
Foundation (2021) explored strategic planning in school leadership, focusing on how principals
align behavioral expectations with broader school objectives. Grounded in strategic leadership
and organizational theory, the study used a descriptive design involving administrators and
leadership teams. Findings revealed that schools with discipline policies integrated into
strategic plans experienced fewer behavioral disruptions and improved academic outcomes.
Principals who engaged teachers and stakeholders in planning achieved collective enforcement
of discipline. However, the study lacked context-specific data from Kenyan secondary schools

and empirical evidence on participatory planning practices.

Similarly, the Brookings Institution (2022) examined the influence of strategic leadership on
student behavior management in the United States. Drawing on participative leadership theory,
the descriptive survey found that schools incorporating student participation in discipline
policy formulation reported higher compliance and reduced misconduct. Integrating counseling

and mentorship within strategic plans promoted proactive approaches to discipline.
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Nonetheless, contextual limitations hindered applicability to Kenyan schools, where socio-
cultural and policy factors differ significantly. In Australia, Smith and Taylor (2020) found that
principals who integrated teacher training, behavioral tracking, and conflict resolution into their
strategic plans significantly reduced absenteeism and violence. Yet, the study offered limited

insight into participatory approaches suitable for developing countries.

In South Africa, Mokoena and Zengele (2021) discovered that principals embedding structured
disciplinary policies, mentorship, and engagement activities into strategic plans reported fewer
incidents of school violence. Similarly, Ogunleye et al. (2022) in Nigeria found that
collaboration with parents and communities in policy formulation improved student conduct
and academic performance. Reward-based strategies embedded within strategic plans yielded
better compliance than punitive approaches. However, contextual and resource constraints in
Kenyan schools limit transferability of these findings. Nabukeera (2020) in Uganda also found
that integrating guidance and counseling in strategic leadership frameworks reduced
suspensions and improved the learning environment, though similar applications in Kenya

remain unexplored.

In Kenya, Wambua (2021) observed that schools aligning discipline policies with strategic
plans experienced fewer unrest cases. However, participatory planning involving students and
community stakeholders was minimal. Mugambi and Omondi (2022) further found that
participatory rule-making and mentorship embedded in school plans improved student
responsibility and reduced violence, though there was limited evidence on the long-term
sustainability of such strategies. Similarly, Kipkoech et al. (2023) established that collaboration
among principals, parents, and local authorities during policy formulation reduced indiscipline,
but the absence of standardized frameworks for strategic discipline planning remained a

challenge. Wanyama and Ndung’u (2024) confirmed that aligning discipline management with
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broader school goals enhances policy coherence, yet adaptive or emergent planning models

responsive to real-time behavioral issues are rarely employed.

Globally, Brown and Green (2021), Smith and Jones (2022), and Miller (2023) contrasted
deliberate strategic planning models (design school) with adaptive and emergent ones (process
school). They emphasized the need for schools to combine structured strategies with flexible,
responsive planning. However, African educational contexts, including Kenya, have yet to
integrate adaptive planning in managing student discipline. Anderson et al. (2022) and Harrison
and Lee (2022) demonstrated in corporate environments that structured strategic planning
improves performance and accountability. However, their findings were not directly applied to

schools, where student discipline rather than profitability is the performance indicator.

Hiibner et al. (2023) emphasized that process clarity in strategic planning enhances
implementation effectiveness. Yet, few studies assess how principals’ planning processes
influence discipline outcomes. Similarly, Kitsios and Kamariotou (2021) noted that measuring
strategic effectiveness is challenging, especially where informal or emergent approaches
dominate. The unaddressed link between principals’ strategic competencies and student
discipline remains a significant research gap. Liebowitz and Porter (2022) synthesized 51
studies on principal leadership and organizational outcomes, concluding that principals’
behavioral and decision-making patterns significantly shape school climate and performance.
However, few studies isolate strategic planning as the mechanism linking leadership to student

discipline.

Ali and Chen (2023) found that structured strategic planning enhances organizational success
but cautioned that excessive formalization can reduce adaptability. Wolf and Floyd (2022)
supported this, arguing that overly rigid planning hinders responsiveness to behavioral

challenges. Both studies identified a lack of research on how educational institutions,

55



particularly secondary schools, can balance structure and flexibility in discipline management.
Bryson et al. (2023) extended this discussion to public institutions, finding that corporate-style
strategic planning improves stakeholder coordination and accountability, yet there remains
little empirical evidence connecting such planning to principals’ management of student

behavior.

Perryman and Calvert (2023), Jenkins (2023), and Armstrong (2023) linked teacher motivation
and competence to effective strategic planning, grounded in Herzberg’s motivation-hygiene
theory. Findings revealed that low teacher motivation hinders strategy implementation and
discipline consistency. However, studies rarely link principals’ strategic planning abilities
directly to discipline management outcomes. Chakraborty and Biswas (2023) and Santura et al.
(2022) identified key managerial competencies essential for strategic planning communication,
environmental scanning, and inclusivity showing that transparent and participatory approaches
yield better policy implementation. Yet, their studies did not assess the impact of these

competencies on student discipline in schools.

Research by Wang and Cheng (2022), Kimathi and Waweru (2021), and Akomolafe and
Ufuoma (2023) emphasized aligning strategic planning with school goals, human resource
management, and resource allocation to enhance organizational efficiency. While their findings
confirmed improved operational outcomes, the connection between strategic alignment and
student discipline was indirect. Similarly, Mutua (2021), Wanjiru and Gitau (2023), and
Njoroge and Waithaka (2022) showed that principals’ experience, tenure, and conceptual skills
improve problem-solving and discipline management. However, their studies did not explicitly

explore how strategic planning mediates these effects.

Mutuku and Kamau (2023) and Kiprono et al. (2022) highlighted that professional training,

induction, and in-service programs strengthen principals’ leadership and planning capacities,
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leading to better discipline outcomes. Nevertheless, no studies explicitly examined the
relationship between principals’ strategic planning skills and student discipline. Collectively,
these findings suggest that strategic planning when inclusive, adaptive, and aligned with school
goals enhances discipline management. However, empirical evidence in Kenyan secondary
schools remains limited, particularly concerning participatory approaches, contextual
adaptations, and the measurable impact of principals’ strategic planning competencies on

student discipline outcomes.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the research design applied in the study, target population, the sample
size and sampling procedure, data collection instruments, validity and reliability of the
instruments, data collection procedure, the data processing and analysis techniques and ethical

considerations.

3.2 Research Design

Mixed research design integrates qualitative and quantitative approaches to provide a
comprehensive understanding of a research problem. This approach is particularly effective
when addressing complex issues that cannot be fully understood through a single method. For
example, Meydan and Akkas, (2024) argue that mixed methods allow researchers to triangulate
data, enhancing the validity and reliability of findings by corroborating evidence from different
sources. This research design typically integrates quantitative data collected through surveys
or experiments with qualitative insights obtained from interviews or focus groups, allowing for

a more comprehensive and nuanced analysis of the research question.

A recent example of mixed methods research can be seen in the study by Creswell and Plano
Clark (2021), which explores the effectiveness of educational interventions. They emphasize
the importance of integrating both qualitative insights and quantitative metrics to assess student
outcomes more holistically. The authors highlight that the combination of these methodologies
not only enriches the findings but also provides practical implications for policy and practice.
This approach underscores the versatility of mixed methods in addressing diverse research

questions across various fields.

58



3.3 Study Area

Bomet County is bordered by Nakuru County to the east, Kericho County to the north-east,
Nyamira County to the south and Narok County to the west. The county covers a total land
area of approximately 2,037.4 km?, of which 1,716.6 km? is classified as fertile agricultural
ground. The county comprises five sub-counties: Bomet East, Bomet Central, Chepalungu,
Konoin and Sotik. According to projections based on the Kenya National Bureau of Statistics
(KNBS) 2009 Housing and Population Census data, the population of Bomet County was
estimated at 782,531 in 2012, projected to reach 846,012 in 2015, and further to 891,168 by
2017 at an estimated growth rate of 2.3 %. Moreover, the county’s economic size, measured by
Gross County Product (GCP), places it among the smaller county economies in Kenya: recent
KNBS data indicate that Bomet contributes about 1.5 % of national output, with agriculture

remaining the dominant sector in its economic structure (KNBS, 2009).

Bomet County was selected for this study because it provides a suitable and representative
context for examining the management of student discipline in public secondary schools. The
County has a well-established education system comprising numerous public secondary
schools distributed across its five sub-counties Bomet East, Bomet Central, Chepalungu,
Konoin, and Sotik allowing for a comprehensive assessment of principals’ management skills
across diverse educational environments. The region’s population growth and expansion of
educational institutions have created varying administrative and disciplinary challenges that
make it an ideal setting for investigating how principals’ interpersonal, strategic planning,

problem-solving, and decision-making skills influence student discipline.

Furthermore, the current wave of student unrest being experienced in various parts of the
country has not spared schools in Bomet County. Several incidents of indiscipline, including

strikes, destruction of property, and boycotts, have been reported, signaling the urgent need for
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effective leadership and management strategies among school principals. This ongoing trend
underscores the importance of examining how principals’ skills and competencies can be
leveraged to foster discipline, address the root causes of unrest, and promote a positive school

climate conducive to learning.

3.4 Target Population

Target population is the specific group of individuals or units that the researcher intends to
investigate and from which they aim to draw conclusions (Creswell & Creswell, 2018). The
unit of analysis for this study was the individual school administrator, specifically the sub-
county education directors, principals, deputy principals, and senior teachers in public
secondary schools in Bomet County. Each of these respondents represented their respective
schools and provided insights based on their roles and experiences in school management and
academic performance. The target populations was 572 comprising of 5 sub county education
directors, 189 principals and 189 deputy principals and 189 senior teachers. The target
populations were drawn from the five sub counties in Bomet County. The study population is

presented in Table3.1.

Table 3.1:

Target Population

Respondents Sub CountyPrincipals  Deputy Senior Total
Education Principals  teachers
directors

Sotik 1 36 36 36 109

Bomet Central 1 36 36 36 109

Bomet East 1 34 34 34 103

Chepalungu 1 46 46 46 139

Konoin 1 37 37 37 112

Total 5 189 189 189 572

Source: Field Data (2024)
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3.5 Sample Size and Sampling Procedure

Sample size refers to the number of data points or observations included in a statistical sample
(Schoemann, Boulton & Short, 2017). For a study to draw valid and reliable conclusions about
a population, the sample size must be sufficiently large to ensure representativeness. Sampling
techniques are therefore employed to select a subset of the population from which data can be

collected, enabling the findings to be generalized to the entire population.

In qualitative studies, purposive sampling is commonly applied, allowing the researcher to
deliberately select participants who possess relevant knowledge or experience related to the
study objectives. This approach was justified because it ensures that every individual within
the target population has an equal and known chance of being included in the sample. A random
approach was adopted to ensure that each member of the population had an equal chance of

being included in the sample.

Specifically, the study utilized simple random sampling, where all units in the population were
listed and assigned unique identification numbers. A random selection was then made from this
list, ensuring impartiality in the selection process. Each item on the list was sequentially
numbered from 1 to N, where N represents the total population size. The sample size for
principals, deputy principals, and senior teachers was determined using Yamane’s (1969)
formula, as illustrated. This formula was used to compute the value of n, representing the

required sample size.
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ne_N
" 1+N(e)?

Where:

n =sample size

N= Population Size 572

e = error term of 0.05%

n= 235 for principals, deputy principals and senior teachers

Therefore, the sample size for the study was 235 respondents, consisting of 78 principals, 78
deputy principals, 74 senior teachers, and 5 Sub-County Education Directors. The Sub-County
Education Directors were selected using cluster sampling. This method was appropriate
because it allowed the researcher to group respondents based on their respective sub-counties,
thus facilitating efficient data collection. Cluster sampling was justified as it reduced both costs
and logistical challenges associated with reaching respondents scattered across a wide
geographical area. By selecting entire sub-county clusters instead of individual directors, the
researcher was able to ensure geographical representation and capture the diverse
administrative perspectives within Bomet County. Moreover, this technique enhanced the
feasibility and manageability of the research process, especially given the wide dispersion of
schools and education officers across the county. Consequently, the use of cluster sampling
improved both the representativeness and practical efficiency of the study. Table 3.2 presents

the sample size and distribution.
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Table 3.2:

Sample Size
Category of Respondents Sampling Technique Used Sample Percentage
Size (%)

Principals Stratified Random 78 33.2
Sampling

Deputy Principals Stratified Random 78 33.2
Sampling

Senior Teachers Stratified Random 74 315
Sampling

Sub-County Education Cluster Sampling 5 2.1

Directors

Total — 235 100

Source: Field Data (2024)

3.6 Research Instruments

This study used both structured questionnaires and interview schedule as the main research

instruments.

3.6.1 Research Questionnaires

A data questionnaire collects data from a huge number of people (Harris & Brown, 2019).
Respondents have the flexibility to share their thoughts and ideas through the medium of a
survey. The 78 principals, 78 deputy principals, and 78 senior teachers from selected schools
were asked to fill out questionnaires., self-completion questionnaires were employed for large
numbers of respondents (Konig & Neumayr, 2017). Using a questionnaire helps the scholar to
gather data from a wide range of people with different backgrounds. In addition to maintaining
their confidentiality, presenting the findings in a printed format ensures that any potential bias
was eliminated. Data gathered through the use of questionnaires is typically easy to summarize.
The researcher used closed-ended questionnaires to obtain data from the participants in this
study. Closed-ended questionnaires used a Likert scale (1-5) in which 5 represents highly

agreeing, 4 represents agreeing, 3 represents disagreeing, 2 represents strongly disagreeing,
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and 1 represents extremely. Disagreeing. An important advantage of using questionnaires is
that they allow the student to collect a large amount of data, which can then be analyzed in

greater detail.

3.6.2 Interview Schedule

An interview is a type of dialogue in which questions and answers are used to gather data for
a specific purpose (Mann, 2016). Sub-County Education Directors were surveyed using an
interview guide. The researcher provided semi-structured interview schedule with questions
related to the research objectives. Using an interview schedule, the study's primary informants,
sub county education directors, were able to provide in-depth data. Interviews are the most
common method researchers use to get qualitative data. Researchers can gain deeper insight
into people's ideas by conducting interviews, rather than by filling out questionnaires (Portigal,
2023). Interviewing is also a useful tool for studying the formation and negotiation of meanings
in a natural situation, according to Powney and Watts, (2018). In addition, interviews are
valuable given they allow subjects to express themselves verbally and emotionally about the
topic under investigation; hence, it provides a comprehensive snapshot, analyses language, and

reports thorough opinions of informants (King, Horrocks & Brooks, 2018).

3.7 Pilot Study

To ensure the validity and reliability of the research tools, a pilot study was conducted. A total
of eight public secondary schools within Kericho County were involved in the pilot study,
accounting for 10% of the sampled schools. To measure the internal consistency of the research
instruments, Cronbach’s alpha coefficient was calculated for the key constructs in the

questionnaire. The results were as follows:
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Research Construct Number of Items Cronbach’s Alpha

Principals’ HR Skills 4 0.82
Student Discipline Management 4 0.79
School Policies Implementation 4 0.81
Conflict Resolution Strategies 4 0.85

A Cronbach’s alpha value above 0.7 indicated a high level of reliability for the research
instruments. The results showed that all the constructs met the acceptable threshold, confirming

that the questionnaire items were internally consistent and reliable for data collection.

3.7.1 Validity of Research Instruments

To ensure the validity of the research instruments, both content and face validity were carefully
considered. The instruments were reviewed by experts from Kisii University’s School of
Educational Studies, who provided guidance on the correctness, clarity, and relevance of the
questions in relation to the study objectives (Hayashi, Abib & Hoppen, 2019). Their feedback
was incorporated to improve the structure and comprehensiveness of the instruments before
data collection. Additionally, a pilot test was conducted with a small number of principals from
neighboring Kericho County, which shares similar characteristics with Bomet County, to assess
the practicality, clarity, and applicability of the instruments. The input from both the academic
experts and the pilot participants helped refine the tools, ensuring that they accurately captured

the data needed for the study.

3.7.2 Reliability of Research Instruments

To begin with, a pilot study is conducted to pre-test the interview schedules on a small group
of respondents with characteristics similar to the actual study population. This process helps
the researcher identify ambiguous, vague, or leading questions and make necessary

modifications to ensure that every item is clearly understood and consistently interpreted (Taber,
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2018). The feedback from the pilot testing ensures that the instrument yields uniform responses

under similar conditions.

Secondly, standardization of interview procedures enhances reliability. This means that all
interviewers use the same set of questions, follow the same order, and apply uniform probing
techniques. The researcher also trains interviewers to minimize personal bias and maintain
consistency in tone, pace, and explanation during the interview process (Saxe et al., 2017). This
uniformity helps to reduce variability in how questions are asked and how responses are

interpreted.

Thirdly, inter-rater reliability is ensured by comparing responses obtained by different
interviewers administering the same schedule to similar respondents. A high level of agreement
between the interviewers indicates that the schedule consistently measures what it intends to
measure (Safa, Von Solms & Furnell, 2016). This method confirms that the tool’s reliability is

not dependent on who administers it but on its intrinsic consistency.

Lastly, test—retest reliability can be used where the same interview schedule is administered to
the same respondents at different times under similar conditions. If the results are consistent,
the instrument is considered reliable (Taber, 2018). Through these approaches, the researcher
ensures that the interview schedules produce dependable, replicable, and stable data suitable

for the main study.
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Table 3.3:

Reliability Test

Categories Cronbach's Alpha N of Items
Principals

Principals’ interpersonal skill 761 11
principals’ strategic planning skill 7138 10
principals’ problem-solving skill 794 10
principals’ decision-making skill .783 10
Deputy Principals

Principals’ interpersonal skill 146 11
principals’ strategic planning skill 718 10
principals’ problem-solving skill 787 10
principals’ decision-making skill 782 10
Senior Teachers

Principals’ interpersonal skill 763 11
principals’ strategic planning skill 152 10
principals’ problem-solving skill 791 10
principals’ decision-making skill 738 10

Source: Field Data (2024)

Table 3.3 presents the results of a reliability test using Cronbach's Alpha for various skills
assessed among principals, deputy principals, and senior teachers. The reliability results for
principals questionnaires were; interpersonal skill: cronbach's alpha =.761 (11 items), strategic
planning skill: cronbach's alpha = .738 (10 items), problem-solving skill: cronbach's alpha

=.794 (10 items) and decision-making skill: cronbach's alpha = .783 (10 items). The alpha
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values for principals indicate that all skill areas have satisfactory internal consistency, with

problem-solving skills showing the highest reliability.

The reliability results for deputy principals were; interpersonal skill: cronbach's alpha = .746
(11 items), strategic planning skill: cronbach's alpha =.718 (10 items), problem-solving skill:
cronbach's alpha = .787 (10 items) and decision-making skill: cronbach's alpha = .782 (10
items). Deputy principals questionnaires demonstrate good reliability across all skill areas, with

problem-solving skills again showing the highest alpha value.

The reliability results for Senior Teachers were; Interpersonal Skill: Cronbach's Alpha = .763
(11 items), Strategic Planning Skill: Cronbach's Alpha=.752 (10 items), Problem-Solving Skill:
Cronbach's Alpha =.791 (10 items) and Decision-Making Skill: Cronbach's Alpha =.738 (10
items). These results imply that the assessment tools used for measuring these skills are reliable,

allowing for confident interpretations of the data collected.

3.8 Data Collection Procedures

The data for this study were collected using structured questionnaires administered to the
selected respondents. Prior to data collection, the researcher obtained authorization from Kisii
University’s Board of Graduate Studies and the National Commission for Science, Technology
and Innovation (NACOSTI), as well as consent from the Bomet County Director of Education
and school administrators. Appointments were arranged with the school principals to facilitate
the distribution of the questionnaires. The respondents, including Sub-County Education
Directors, principals, deputy principals, and senior teachers, were guided on how to complete
the instruments accurately and were assured of confidentiality. After completion, the
questionnaires were collected for analysis. The procedures ensured that data collection was
systematic, ethical, and that the information obtained was reliable and relevant to the objectives

of the study.
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3.9 Data Analysis and Presentation

The data collected from the questionnaires were systematically checked for completeness and
consistency before analysis. Quantitative data were coded and entered into the Statistical
Package for Social Sciences (SPSS) for analysis. Descriptive statistics, including frequencies,
percentages, means, and standard deviations, were used to summarize the responses and
provide a clear understanding of trends and patterns. Inferential statistics, such as correlation
and regression analysis, were applied to test the relationships between the study variables and
to examine the hypotheses. The results were presented using tables, charts, and graphs to
enhance clarity and facilitate interpretation. This approach ensured that the findings were

organized, meaningful, and directly aligned with the objectives of the study.

To support this process, data visualization tools such as bar charts, pie charts, was used to
identify patterns and trends visually. The analysis was carried out using software tools SPSS
for advanced statistical tests and Microsoft Excel for basic calculations and visualizations. The
approach begins with data cleaning to address missing values, outliers and inconsistencies,
followed by data coding to prepare it for analysis. Hypotheses was then tested using appropriate
statistical tools and the results was interpreted in alignment with the research objectives.

Qualitative Data Analysis. The qualitative data analysis involved several systematic steps:.

Inferential Statistics: To explore relationships between variables and test hypotheses,

inferential statistics were employed, specifically correlation and multiple regression analyses.

Regression model that was used in this study is;

Y= BotP1Xi1HB2XoHB3X3+B4Xa FE cerreiiiiiiiiiiiiiiiiiiiiiiiiire
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Where;

Y represents management of student discipline in public secondary schools

Bo, B1, B2, P3, P4 represent Model coefficients

X1 represents principals’ interpersonal skill

Xz represents principals’ strategic planning skill

X3 represents principals’ problem-solving skill

X4 represents principals’ decision-making skill

g represents Error term (variables not included in the model)

the level of significance for this study was at 95%.

Correlation Analysis: This technique measures the strength and direction of the relationship
between two or more variables. It helps identify whether an increase in one variable might

correspond with an increase or decrease in another.

Multiple Regression Analysis: This statistical model assesses the impact of multiple
independent variables on a single dependent variable. It allows the researcher to evaluate the

relationship while controlling for other influencing factors.

Assumptions of Linear Regression: When conducting linear regression analysis, several

assumptions must be met to ensure the validity of the results.

Linearity: There should be a linear relationship between the independent and dependent

variables. This assumption can be assessed using scatter plots.

70



Independence: The observations should be independent of each other. This means that the

value of one observation should not influence another.

Homoscedasticity: The residuals (errors) should have constant variance at all levels of the

independent variables. This can be checked using residual plots.

Normality: The residuals of the model should be approximately normally distributed. This can

be evaluated using histograms or Q-Q plots of the residuals.

No Multicollinearity: In multiple regression, independent variables should not be highly
correlated with each other, as this can distort the estimation of coefficients. Variance Inflation

Factor (VIF) can be used to check for multicollinearity.

3.10 Ethical Considerations

The study adhered strictly to ethical principles governing research involving human
participants. Respondents were treated with respect and dignity throughout the research process,
ensuring that no participant was subjected to any form of bodily or psychological harm. The
researcher refrained from using threatening language, and all questions were designed to be
relevant, appropriate, and non-embarrassing, in line with ethical standards outlined by Arifin
(2018). Before data collection commenced, the researcher obtained ethical clearance from Kisii
University and research authorization from the National Commission for Science, Technology
and Innovation (NACOSTI). Copies of the NACOSTI research permit and the university
introduction letter were presented to respondents and relevant authorities to explain the purpose
and significance of the study. Participation in the study was entirely voluntary, and informed
consent was obtained from all respondents after they were fully briefed on the objectives and
nature of the research. Confidentiality and anonymity of the participants were strictly

maintained. The collected data were used solely for academic purposes, and responses were
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not linked to any identifying personal information. Furthermore, intellectual property rights
were safeguarded by ensuring originality in all aspects of the research. To verify this, the final
document was subjected to plagiarism detection using Turnitin software, maintaining a
similarity index below 20% as per institutional requirements. The researcher and the research
team upheld the highest standards of integrity, transparency, and respect for human dignity

throughout the study process.
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CHAPTER FOUR

PRESENTATION, INTERPRETATION AND DISCUSSION OF THE FINDINGS

4.1 Introduction

This chapter summarizes the study's analysis and findings in line with the research
methodology. The results were presented on the influence of principals’ human resource skills

on management of student discipline in public secondary school in Bomet County, Kenya.

4.2 Response Rate

The study recorded a high overall response rate across all categories. All Sub-County Directors
(100%) participated, while principals, deputy principals, and senior teachers achieved response
rates of 92.8%, 88.9%, and 94.6%, respectively. These rates indicate strong cooperation from
respondents and enhance the reliability of the study findings. Generally, a response rate above
80% is considered adequate for meaningful analysis, showing this study had excellent

participation. Table 4.1 presented the results.

Table 4.1

Response Rate

Category Number Percentages
Sub-County Directors 5 100
Principals

Responded 72 92.8
Not responded 6 7.2
Administered questionnaires 78 100
Deputy principals

Response 69 88.9
Non-Response 9 11.1
Administered questionnaires 78 100
Senior teachers

Responded 70 94.6
Not responded 4 54
Administered questionnaires 74 100

Source: Field Data (2024)
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The study findings presented in Table 4.1 illustrate the response rate of the survey conducted,
which details the number of school principals who completed and submitted the questionnaire,
as well as those who did not respond. Out of the 78 questionnaires that were administered, a
total of 72 principals actively participated in the study by completing and returning their
questionnaires. This resulted in a high response rate of 92.8%, which signifies a strong level of
engagement and willingness among the principals to contribute to the study. However, 6
principals, representing 7.2% of the total sample size, did not respond to the questionnaire. The
relatively low non-response rate suggests that the study findings can be considered

representative of the target population (Johnson & Brown, 2022).

To further establish the level of participation among deputy principals, an analysis of the
response rate was conducted and is also presented in Table 4.1. The results indicate that a total
of 69 deputy principals actively took part in the study by completing and submitting their
questionnaires for data analysis. This accounts for 88.9% of the total sample size for this
category of respondents. Conversely, 9 deputy principals, representing 11.1% of the sample,
did not provide responses. The response rate of 88.9% is considered high and enhances the
credibility of the findings, as it ensures a strong level of representativeness in capturing the
perspectives of deputy principals. A high response rate is crucial in research as it reduces the
likelihood of non-response bias and increases the generalizability of the findings to a wider

population (Smith et al., 2021).

Additionally, an analysis was conducted to determine the number of senior teachers who
actively participated in the study by completing and submitting their questionnaires. The
findings presented in Table 4.1 reveal that a total of 70 senior teachers, constituting 89.2% of
the total sample size, provided valid responses. On the other hand, 8 senior teachers, accounting

for 10.2%, did not respond. The high response rate of 89.2% among senior teachers further
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reinforces the reliability of the study's findings, as it reflects a significant level of engagement
from key education stakeholders. A high response rate contributes to the validity of the data
collected, ensuring that the findings accurately reflect the views and opinions of the

respondents (Williams & Taylor, 2023).

Overall, the high response rates observed across all respondent categories, including principals,
deputy principals, and senior teachers, suggest that the study findings can be regarded as
credible and generalizable. The minimal non-response rate also indicates that the possibility of
response bias is limited, thereby strengthening the study’s conclusions and recommendations

(Anderson & White, 2020).

This response rates were considered to be good, as a response rate of 60% or higher is generally
considered to be acceptable in social science research (Wu, 2022). The high response rate

indicated that the sample was representative of the population.

4.3 Demographic Information of the Respondents

The study evaluated the demographic information of the respondents including gender, age,

level of education and teaching experience.

4.3.1 Gender of Principals

The study established the gender distribution of the principals. The findings are presented in

Figure 4.1.
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Figure 4.1: Gender of the Principals

Gender of the Principals'

H Male

(34)47%

(38)53% B Female

Source: Field Data (2024)

The findings presented in Figure 4.1 illustrate the gender distribution of principals in the study,
with a total of 72 principals, representing 100% of the sample. Among these, 38 principals were
male, accounting for 53% of the total, while 34 principals were female, making up 47%. This
indicates a relatively balanced distribution of gender among the principals, though with a slight
majority being male. The representation of both male and female principals in relatively equal

proportions suggests that the study captured diverse perspectives.

4.3.2 Gender of the Deputy principals

The deputy principals were requested to indicate their gender and results are in Table 4.2.
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Table 4.2:

Gender of the Deputy Principals

Gender Frequency Percent
Male 35 51.3
Female 34 48.7
Total 69 100.0

Source: Field Data (2024)

As presented in Table 4.2, 35(51.3%) of the Deputy principals were male while 34(48.7%)
were female. This implies that most of the deputy principals were male. (Kanai, 2022). found
that both male and female principals were perceived as highly effective by their teachers.
However, female principals were more likely to establish clear rules and regulations to enforce
discipline, while male principals were more likely to emphasize the importance of discipline

for school success.

4.3.3 Gender of the Senior teachers

The Senior teachers were requested to indicate their gender and results are in Table 4.3.

Table 4.3:

Gender of the Deputy principals

Gender Frequency Percent
Male 37 52.9
Female 33 47.1
Total 70 100.0

Source: Field Data (2024)

As presented in Table 4.3, 37(52.9%) of the Senior teachers were male while 33(47.1%) were

female. This implies that most of the senior teachers were male. (Hussain & Yousuf, 2024)
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suggest that the gender of senior teachers can influence principals' human resource skills in the
management of student discipline in a number of ways. For example, female senior teachers
may be more likely to use a collaborative approach to discipline, while male senior teachers
may be more likely to use a more authoritarian approach. Additionally, female senior teachers
may be more likely to have strong relationships with students, which can help to prevent

discipline problems from arising in the first place.

4.3.4 Age of the Principals

The study looked at the age brackets of the principals. Table 4.4 presented the study results.

Table 4.4:

Age Brackets of the Principals

Age Brackets Frequency Percentage
31-40 Years 15 20.8
41-50 Years 27 37.5
over 50 Years 30 41.7
Total 72 100

Source: Field Data (2024)

Study findings in Table 4.4 showed the age distribution of the principals. Table 4.4 indicates
that 15(20.8) of the principals were aged 31-40 years, 27(37.5%) were aged 41-50 years and
30(41.7%) were aged above 50 years. This implies that majority of the principals were above
50 years. A study by (Rachmawati & Suyatno, 2021) found that principals' age was positively
correlated with their human resource skills. The study also found that principals' human
resource skills were positively correlated with the management of student discipline. A study

by (Hamed, 2023) found that principals' age was not significantly correlated with their human
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resource skills. However, the study did find that principals' human resource skills were
positively correlated with the management of student discipline. A study by (Arya & Shah,
2024) found that principals' age was negatively correlated with their human resource skills.
However, the study did find that principals’ human resource skills were positively correlated

with the management of student discipline.

4.3.5 Age Bracket of the Deputy Principals

The deputy principals were first asked to indicate their age bracket. The results are presented

in Figure 4.2.

Figure 4.2: Age Bracket of the Deputy principals

27(39.1%)

23(33.3%)

19(27.5%)

31-40 Years 41-50 Years over 50 Years

Source: Field Data (2024)

Figure 4.2 showed that 23(33.3%) of the deputy principals indicated that they were aged
between 31years and 40 years, 27(39.1%) were aged between 41-50 years and 19(27.5%) were
aged 51 years and above. The study showed that majority of the deputy principals were aged

between 41 and 50 years which implies that the deputy principals were old enough to
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understand the topic under the study. (Lee & Mao, 2023).suggest that there is a positive
correlation between the age bracket of the deputy principals and the principals' human resource
skills on the management of student discipline. Younger deputy principals are more likely to
have the skills and knowledge necessary to help principals manage student discipline
effectively. This is likely because younger deputy principals are more familiar with the latest
trends in education and discipline, and they are more likely to be open to new ideas and

approaches.

4.3.6 Age of the Senior Teachers

The study looked at the age brackets of the senior teachers. Table 4.5 presented the study results.

Table 4.5:

Age Brackets of the Senior Teachers

Age Brackets Frequency Percentage
31-40 Years 9 12.9
41-50 Years 28 40.0
over 50 Years 33 47.1
Total 70 100

Source: Field Data (2024)

Study findings in Table 4.5 showed the age distribution of the principals. The total number of
senior teachers is 70. Table 4.5 indicates that 9(12.9) of the Senior Teachers were aged 31-40
years, 28(40.0%) were aged 41-50 years and 33(47.1%) were aged above 50 years. This implies
that majority of the senior teachers were above 50 years. (Kanyiri, 2025) suggest that older

teachers may have more experience in dealing with student discipline issues, and they may be
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more likely to have a strong understanding of the school's culture and climate. Additionally,
older teachers may be more likely to be respected by students, which can make it easier for

principals to enforce discipline policies.

4.3.7 Highest Level of Education of the Principals

The researcher also sought to know highest level of education of the principals. Table 4.6

presents the study results.

Table 4.6:

Highest level of education of the principals

Form Level Frequency Percent
Bachelors Education 65 90.3
Master’s in Education 5 6.9
PhD in education 2 2.8
Total 72 100

Source: Field Data (2024)

Study findings in Table 4.6 showed the distribution of principals based on their highest level
of education. The findings indicate that 65(90.3%) were bachelor’s holders in education,
5(6.9%) were master’s holders in education Art and 2(2.8%) were PhD in education holders.
This suggests that majority of the principals were bachelor’s holders in education. (Stronge &
Xu, 2021) found that principals with a bachelor's degree in education are more likely to
implement effective discipline policies and procedures. They are also more likely to have a
strong understanding of the factors that contribute to student discipline problems, and they are

better able to develop strategies for addressing these problems.
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4.3.8 Highest Level of Education of Deputy Principals

The deputy principals were further requested to indicate their highest level of education. The

results were as shown in Table 4.7.

Table 4.7:

Highest Level of Education of Deputy Principals

Level of Education Frequency Percent
Bachelors in Education 66 943
Master’s in Education 3 4.3
PhD in education 1 1.4
Total 70 100

Source: Field Data (2024)

From the results in Table 4.7, 66(94.3%) were degree holders in education, 3(4.3%) were
masters’ holders in education and 1(1.4%) were PhD in education holders. This implies that
most of the deputy principals had degrees in education. (Kaluku, 2023) suggest that there is a
positive correlation between Deputy Principals' Level of Education and the Management of
Student Discipline in Public Secondary Schools. Deputy Principals with higher levels of

education are more likely to be effective in managing student discipline.

4.3.9 Highest Level Education of Senior Teachers

The Deputy Principals were further requested to indicate their highest level of education. The

results were as shown in Table 4.8.

Table 4.8:

Highest Level Education of Senior Teachers
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Level of Education Frequency Percent

Bachelors in Education 66 95.7
Master’s in Education 3 4.3
Total 70 100

Source: Field Data (2024)

From the results in Table 4.8, 66(95.7%) of senior teachers were bachelor of education holders,
34(49.3%) and 3(4.3%) were masters’ holders in education, this implies that most of the senior
teachers were degrees’ holders in Education. (Drazi¢ & Kovacevi¢, 2024). found that senior
teachers with higher levels of education are more likely to use positive discipline techniques,
such as praise and encouragement, than those with lower levels of education. They are also
more likely to be assertive and consistent in their discipline, and to have a clear understanding
of the school's discipline policy. As a result, their classrooms are more likely to be orderly and

productive.

4.3.10 Years of Work by the Principals

The principals were also asked about the years they have worked us Teachers. Figure 4.3

presents the study results.
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Figure 4.3: Years of Work by the Principals

0,
(21)41% W 11-15 years

M 16 years and above

(51)59%

Source: Field Data (2024)

The study findings in Table 4.3 revealed that the proportion of Principals who have worked as
teachers between 16 years and above were the majority and represented 51(71%) and Those

who had worked between 11-15 years were 21(29%).

According to (Liebowitz & Porter, 2019) found that principals' years of experience had a
positive influence on the management of student discipline. Principals with more years of
experience were more likely to have effective discipline policies and procedures in place, and
they were more likely to be able to effectively manage student behaviour. Principals with more
years of experience may have simply had more time to learn about effective discipline
strategies. They may have had more opportunities to develop their leadership skills, which can
be essential for managing student behaviour. They may have developed a better understanding
of the school culture and climate, which can help them to identify and address potential

discipline problems.

84



4.3.11 Years of Work by the Deputy Principals

The deputy principals were also asked about the years they have worked us Teachers. Figure

4.4 presents the study results.

Figure 4.4: Years of Work by the Deputy Principals

41(58.6%)

28(28.6%)

11-15 years 16 years and above

Source: Field Data (2024)

The study findings in Table 4.4 revealed that the proportion deputy principals who have worked
as teachers between 16 years and above were the majority and represented 51(71%), followed
by those who had worked for between 11-15 years with a percentage of 28.6%. (Kaluku, 2023).
found that deputy principals with more years of experience were more effective in managing
student discipline. They were able to develop a better understanding of student behaviour, and

they were more likely to use effective disciplinary strategies.

4.3.12 Years of Work by the Senior Teachers

The senior teachers were also asked about the years they have worked us, teachers. Figure 4.5

presents the study results.
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Figure 4.5: Years of Work by the Senior Teachers

28(41%) W 11-15 years
41(59%) m 16 years and above

Source: Field Data (2024)

The study findings in Table 4.5 revealed that the proportion of senior teachers who have worked
as teachers between 16 years and above were the majority and represented 41(59%). Those
who have worked between 11-15 years were 28(41%). (Kisisiwe, et al., 2024) found that senior
teachers played a significant role in maintaining discipline in secondary schools. This was
because they were responsible for implementing school rules and regulations, providing

guidance and counselling to students, and resolving conflicts between students.

4.4 Descriptive Statistical Analysis

4.4.1 Principals Response on Interpersonal Skills

The study sought to establish principles response on interpersonal skills on management of

student discipline. The study findings were presented in Table 4.9.
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Table 4.9:

Principals Response on interpersonal skills

Statements SA A UD D SD Mean Std.

1. TIalways have empathy in F 15 45 2 1 9 3.82 1.14
dealing with students and staff % 21.8 627 33 03 119
issues

2. Tactively listen students and F 16 41 5 4 6 3.8 1.1
staff issues influence student % 224 573 6.6 54 84
discipline in school

3. I am emotionally intelligent in F 9 8 3 38 14 2.43 1.28
dealing with student discipline % 13.1 107 3 53.1 20
in the school

4. Tapply interpersonal skills F 26 33 2 5 6 3.92 1.19
concerning student discipline in % 355 457 3 75 84
the school

5. Tam always attentive and F 26 33 2 5 6 3.9 1.19
careful listening to students % 355 457 3 7.5 84
complain

6. Ialways comprehend what I F 11 10 5 10 36 2.13 1.3
have heard about students’ % 152 13.8 6.6 143 504
discipline

7. Talways support the useful ideas F 25 32 2 9 4 3.88 1.17
and honest efforts of teachers % 343 442 27 134 54
concerning students’ discipline

8. T always respond positively to F 25 32 2 9 4 3.77 1.16
communications from students % 343 442 27 134 54

9. Tam always willing to ensure F 27 28 5 4 8 3.71 1.29
discipline is maintained in % 379 39.1 63 51 11.6
school

10. I always build relationships with F 9 42 12 6 3 3.66  0.96
students and teachers % 12.1 59 162 8.1 4.6

11. I am always positive concerning F 3 45 17 6 1 4.03 0.83
students’ discipline in school % 35 63 243 81 1.2

Source: Field Data (2024)

Study findings in Table 4.9 revealed that majority of the principals 60(84.5%) agreed that they

always have empathy in dealing with students and staff issues. However, 10(12.3%) of the

principal disagreed that they always have empathy in dealing with students and staff issues.

Further, the study results also showed, in terms of mean and standard deviation that the

principals agreed with the statement that they always have empathy in dealing with students

and staff issues (Mean=3.82, standard deviation=1.14). This finding agrees with the study done
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by (Thelma & Phiri, 2025) who alluded that principals with empathy while dealing with
students usually have a positive outcome in discipline issues at the end. Principals who show
empathy to students who are misbehaving are more likely to have a positive outcome in the
discipline process. This is because empathy allows the principal to understand the student's
perspective and why they might be behaving the way they are (Sanjani, 2024). This
understanding can help the principal to find a solution that addresses the underlying issue,
rather than just punishing the student. A student who is misbehaving in class might be doing so
because they are feeling overwhelmed or stressed. A principal who is empathetic to the student
might be able to talk to them about what is going on and help them to develop coping
mechanisms for dealing with stress. This would be a much more effective way to address the
issue than simply suspending the student or giving them detention. In addition, principals who
show empathy to students are more likely to build positive relationships with them. This can
make it easier to resolve discipline issues in the future, as the student will be more likely to

trust the principal and be willing to listen to them.

Also, the study findings revealed that majority of the principals 57(79.7%) of the principals
agreed they actively listen students and staff issues influence student discipline in school. Also
10(13.8%) of the principals disagreed they actively listen students and staff issues influence
student discipline in school Further, the study results also showed, in terms of mean and
standard deviation that the principals agreed with the statement that they actively listen students
and staff issues influence student discipline in school (Mean=3.80, standard deviation=1.10).
This finding coincides with the study by Aizawa et al., (2023) who purported that listening to
students is the key if discipline is to be achieved in school. Listening to students is essential for
achieving discipline in school. When students feel heard and respected, they are more likely to
be cooperative and follow the rules. They are also more likely to feel motivated to learn and

achieve their goals. The benefits of listening to students in the context of discipline. It helps to
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build trust and rapport between students and teachers. It can help to identify the underlying
causes of misbehavior. It can help to develop more effective disciplinary strategies. It can help

to create a more positive and productive learning environment.

Furthermore, it was noted from the study that, majority of the principals 52(73.1%) disagreed
that they are emotionally intelligent in dealing with student discipline in the school. Further,
the study results also showed, in terms of mean and standard deviation that the principals
disagreed with the statement that they are emotionally intelligent in dealing with student
discipline in the school (Mean=2.43, standard deviation=1.28). This tallies with the study
findings by (Browne, 2024) who noted that students should be handle carefully with emotions

being controlled while trying to instill discipline to students.

It was further noted from the study that a vast majority 59(80.2%) of the principal agreed and
11(15.9%) disagreed that they apply interpersonal skills concerning student discipline in the
school. Further, the study results also showed, in terms of mean and standard deviation that the
principals agreed with the statement that they have clear communication concerning student
discipline in the school (Mean=3.92, standard deviation=1.19). This finding agrees with the
study done by (M’muyuri, 2021). who alluded those skills, more so interpersonal, should
characterize a head of an institution so as to curb student’s indiscipline. The head of an
institution needs to be able to communicate effectively with students, teachers, parents, and
other stakeholders. This includes being able to listen to and understand different perspectives,

as well as being able to clearly articulate expectations and consequences.

The head of an institution needs to be able to empathize with students, even when they are
behaving in an unacceptable way. This means understanding the reasons why students might
be misbehaving, and being able to respond in a way that is both fair and compassionate (Chung,

2020). It is important for them to be able to remain calm and composed under pressure, and to
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be able to bounce back from setbacks (Yela et al., 2022). The head of an institution needs to be
seen as fair and impartial by all stakeholders. The head of an institution needs to be able to lead
by example and set a positive tone for the school. This means modelling the behaviour that

they expect from students, and being able to inspire and motivate others to achieve their best

(Appiah et al, 2023).

Also, it was noted from the study that 59(81.2%) of the principals agreed and 11(15.9%)
disagreed that they are always attentive and careful listening to students complain. Further, the
study results also showed, in terms of mean and standard deviation that the principals agreed
with the statement that they are always attentive and careful listening to students complain
(Mean=3.92, standard deviation=1.19). This finding concurs with the study done by (Gyenes,
2021) who put alluded that attentive and careful listening to students’ complaints is a crucial

for any learning institution.

Nevertheless, the study revealed that most 46(64.7%) of the principals disagreed that they
always comprehend what they have heard about students’ discipline. Further, the study results
also showed, in terms of mean and standard deviation that the principals disagreed with the
statement that they always comprehend what they have heard about students’ discipline
(Mean=2.13, standard deviation=1.30). This finding agrees with the study done by Gardner
(2021) who noted that understanding what has been said of about student’s discipline is

important in maintaining school discipline.

It was further noted that 57(78.5%) of the participants agreed that they always support the
useful ideas and honest efforts of teachers concerning students’ discipline. Further, the study
results also showed, in terms of mean and standard deviation that the principals agreed with
the statement that they always support the useful ideas and honest efforts of teachers concerning

students’ discipline (Mean=3.88, standard deviation=1.17). This study finding merge with the
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study done by (Adhikari & Shrestha, 2023) who stated that supporting ideas, opinions and

efforts by teachers towards ensuring students’ discipline is imperative.

Also, it was noted from the study that 57(78.5%) of the principals agreed that they always
respond positively to communications from students. Further, the study results also showed, in
terms of mean and standard deviation that the principals agreed with the statement that they
always respond positively to communications from students (Mean=3.77, standard
deviation=1.16). This study finding agrees with the study done by Gelles et al. (2020) who
noted that responding positively to student’s communication is very important for school

discipline.

The study findings furthermore revealed 55(77.0%) of the participants agreed and 12(16.7%)
disagreed that they are always willing to ensure discipline is maintained in school. Further, the
study results also showed, in terms of mean and standard deviation that the principals agreed
with the statement that they are always willing to ensure discipline is maintained in school
(Mean=3.71, standard deviation=1.29). This correlates with study done by (Boyd & Markowitz,
2024) who stated that willingness to see to it that discipline is maintained in school is

paramount.

In addition, it was noted that 51(71.1%) of the participants agreed they always build
relationships with students and teachers. Conversely to that, it was noted that 9(12.7%) of the
respondents disagreed that they always build relationships with students and teachers. Further,
the principals agreed they always build relationships with students and teachers (Mean=3.66,
standard deviation=0.96). This agrees with the study done by (Puja, 2024) who stated that

building healthy and friendly relationships with students promotes student’s discipline.

b

Finally, 48(66.5%) of the respondents agreed they are always positive concerning students

discipline in school. However, 7(9.3%) of the respondents disagreed they are always positive
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concerning students’ discipline in school. The principals agreed that they are always positive
concerning students’ discipline in school (Mean=4.03, Std. dev=0.83). This finding agrees with
the study done by (Lee et al., 2021) who alluded that teachers should be optimistic towards

student’s discipline in school.

4.4.2 Deputy Principal Response on interpersonal skills

The study sought to determine deputy principals’ response on the influence of principals’
interpersonal skills on management of student discipline in public secondary school in Bomet

County, Kenya. Table 4.10 present the study results.

92



Table 4.10:

Deputy Principal Response on interpersonal skills

Statements SA A UN D SD Mean Std.

1 Ialways have empathy in F 27 29 4 4 5 3.99 1.17
dealing with students and % 388 415 67 54 76
staff issues

2 Tlactively listen studentsand F 26 33 4 3 3 4.09 1
staff issues influence student % 375 473 63 49 4
discipline in school

3 Iam emotionally intelligent F 27 30 2 7 3 4.03 1.1
in dealing with student % 388 442 27 98 45
discipline in the school

4 T always apply interpersonal F 23 32 4 6 4 3.92 1.11
skills concerning student % 326 469 63 89 54
discipline in the school

5 Tam always attentive and F 10 49 3 4 3 3.84 091
careful listening to students % 143 71 45 54 49
complain

6 Ialways comprehend whatl F 12 49 3 3 2 396  0.82
have heard about students’ % 179 705 4 45 31
discipline

7 Talways support the useful F 13 43 5 6 2 3.87 0.92
ideas and honest efforts of % 188 634 67 8 3]
teachers concerning students’

discipline

8 I always respond positively F 12 42 5 4 6 3.75 1.07
to communications from % 179 612 76 54
students

9 Tamalways willingtoensure F 19 41 4 3 2 4.04 09
discipline is maintained in % 277 594 54 4 36
school

10 I always build relationships F 9 40 8 9 3 3.61 1
with students and teachers

% 12.7 57.8 12.1 133 4
11 I am always positive F 12 34 17 3 3 3.71 0.94

concerning students’ % 173 49.1 249 46 4
discipline in school

Source: Field Data (2024)

Table 4.10 showed that 56(80.3%) of the Deputy principal agreed that they always have
empathy in dealing with students and staff issues. However, 9(13.0%) of them disagreed that

they always have empathy in dealing with students and staff issues. Further, the study findings
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showed in terms of means and standard deviation that I always have empathy in dealing with
students and staff issues (Mean=3.99, Std. dev=1.17). This finding concurs with the study done
by (McCloughen, 2023) that alluded that empathizing with the students in their affairs plays a

big role in dealing with students and staff issues.

Another 59(84.8%) of the Deputy principal agreed that they actively listen students and staff
issues influence student discipline in school. On the other hand, 6(8.9%) of the Deputy
principal disagreed that they actively listen students and staftf issues influence student discipline
in school. Further the study findings showed in terms of means and standard deviation that they
actively listen students and staff issues influence student discipline in school (Mean=4.09, Std.
dev=1.00). The findings are in accord with the study done by (Nyarangi, 2024) that purport
that students’ discipline and how they relate with the staff is greatly impacted by how much

actively they are listened to by deputy principal.

Also, 57(83.0%) of the Deputy principal agreed that violence is communicated to students
through guidance and counselling sessions. However, 10(14.3%) of the Deputy principal
disagreed that violence is communicated to students through guidance and counselling sessions.
Further the study findings showed in terms of means and standard deviation that violence are
communicated to students through guidance and counselling sessions (Mean=4.03, Std.
dev=1.10). This agrees with the study done by (Manuel, 2024) that stated that through guidance

and counselling, violence is communicated to the deputy principal.

The study findings revealed that 54(79.5%) of the Deputy principal agreed that they always
apply interpersonal concerning student discipline in the school. However, 10(14.3%) of the
Deputy principal disagreed that they apply interpersonal skills concerning student discipline in
the school. Further the study findings showed in terms of means and standard deviation they

disagree that they apply interpersonal skills concerning student discipline in the school

94



(Mean=3.92, Std. dev=1.11). The findings match with the study done by (Basile 2024) that

stated that applying interpersonal skills to student discipline in the school is important.

The study findings indicated that 59(85.3%) of the Deputy principal agreed that they are always
attentive and careful listening to students complain. However, 9(10.3%) of the Deputy principal
disagreed that they are always attentive and careful listening to students complain. Further the
study findings showed in terms of means and standard deviation that they are always attentive
and careful listening to students complain (Mean=3.84, Std. dev=0.91). This agrees with the
study done by McKenna et al. (2020) that noted that students’ discipline improves when they

are attentively and careful listened to in their complaints.

The study findings revealed that 61(88.0%) of the Deputy principal agreed that they always
comprehend what I have heard about students’ discipline. However, 5(7.6%) of the Deputy
principal disagreed that they always comprehend what I have heard about students’ discipline.
Further the study findings showed in terms of means and standard deviation that They always
comprehend what I have heard about students’ discipline (Mean=3.96, Std. dev=0.82). This
coincides with the study done by (Jennings, 2024) that noted that getting to understand what

has been said of student’s discipline is important.

The findings indicated that 57(82.2%) of the deputy principal agreed that they always support
the useful ideas and honest efforts of deputy principal concerning students’ discipline. However,
8(11.1%) of the deputy principal disagreed that they always support the useful ideas and honest
efforts of Deputy principal concerning students’ discipline. Further the study findings showed
in terms of means and standard deviation that they always support the useful ideas and honest
efforts of deputy principal concerning students’ discipline (Mean=3.84, Std. dev=0.91). The

finding agrees with the study done by Kimanzi (2022) that noted that whenever support is given
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in to useful opinions and views on students’ discipline, there is a great achievement of discipline

in school.

The findings indicated that 54(79.1%) of the Deputy principal agreed that they always respond
positively to communications from students. However, 10(13.4%) of the Deputy principal
disagreed that they always respond positively to communications from students. Further the
study findings showed in terms of means and standard deviation that the they always respond
positively to communications from students (Mean=3.75, Std. dev=1.07). This correlates with
study done by (Crombie, 2020) that noted that good response to students’ communication has

a high impact on student’s discipline.

The findings indicated that 60(87.1%) of the Deputy principal agreed that they are always
willing to ensure discipline is maintained in school. However, 5(7.6%) of the Deputy principal
disagreed that they are always willing to ensure discipline is maintained in school. Further the
study findings showed in terms of means and standard deviation that the they are always willing
to ensure discipline is maintained in school (Mean=4.04, Std. dev=0.90). This finding agrees
with study done by (Nawab & Noor, 2023) that noted that willingness to ensuring that

disciplined is maintained in school is important to both the institution and the students.

The findings further show that 49(70.5%) of the respondents agreed they always build
relationships with students and teachers. However, 12(17.3%) of the respondents disagreed
they always build relationships with students and teachers. As per the survey results, the deputy
principals in terms of mean and standard deviation agree they always build relationships with
students and Deputy principal (Mean, =3.62, Std. dev=1.00). This matches with study done by
(Kettunen et al. 2023) that stated that building and maintaining relationship between students

and teachers is good.
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Finaly,46(66.4%) of the respondents agreed they are always positive concerning students’
discipline in school. However, 6(8.6%) of the respondents disagreed they are always positive
concerning students’ discipline in school. From mean and standard deviation, the deputy
principal agreed that they are always positive concerning students’ discipline in school
(Mean=3.71, Std. dev=0.94). This tallies with the study done by (Mutunga, 2024) that noted

that discipline is dependent on school heads being optimistic on students’ discipline.

4.4.3 Senior Teachers Response on interpersonal skills

The study sought to determine senior teachers’ response on the influence of principals’
interpersonal skills on management of student discipline in public secondary school in Bomet

County, Kenya. Table 4.11 present the study results.
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Table 4.11:

Senior Teachers Response on Interpersonal Skills

Statement SA A N D SD Mean Std.
1 Ialways have empathy in F 9 40 8 9 4 3.62 1.00
dealing with students and staft % 12.7 57.8 12.1 133 4
issues

2 Tactively listen students and F 12 34 17 4 3 3.71 0.94
staff issues influence student % 17.3 49.1 249 46 4.0
discipline in school

3 Iam are emotionally intelligent F 12 3 26 20 9 2.82 1.23
in dealing with student % 16.8 4.0 37.6 283 133
discipline in the school

4 Talways apply interpersonal F 2 44 19 3 2 3.68 0.86
skills concerning student % 35 624 283 46 3.5
discipline in the school

5 Tam are always attentive and F 3 6 12 34 15 2.25 1.02
careful listening to students % 40 87 168 49.1 214

complain

6 Ialways comprehend what I F 3 18 23 20 6 2.88 1.02
have heard about students’ % 4.0 254 335 283 &7
discipline

7 I always support the useful F 38 8 12 1 11 3.86 1.48
ideas and honest efforts of % 53.8 12.1 168 1.2 16.1
teachers concerning students’
discipline

8 Talways respond positivelyto F 3 3 9 17 38 1.82 1.11
communications from students. % 4.6 4 133 243 538

9 TIam always willingtoensure F 3 1 11 23 32 1.85 1.01
discipline is maintained in % 40 12 162 329 457
school

10 They always build F 6 8 15 15 26 2.31 1.31
relationships with students and % 8.1 12.1 20.8 20.8 382
teachers

Source: Field Data (2024)

Table 4.7 shows that 49 (70.5%) of the respondents agreed they always have empathy in dealing
with students and staff issues. However, 12(17.3%) of the respondents disagreed they always
have empathy in dealing with students and staff issues. As per the survey results, the
participants in terms of mean and standard deviation agree they always have empathy in dealing

with students and staff issues (Mean, =3.62, Std. dev=1.00). This study agrees with the study
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done by (Chakrabarti, et al. 2021) that alluded that there is a close connection between empathy

to students from teachers on discipline in school.

Further, 46(66.4%) of the respondents agreed they actively listen students and staff issues
influence student discipline in school. However, 3(8.6%) of the respondents disagreed they
actively listen students and staff issues influence student discipline in school. From mean and
standard deviation, the respondents agreed that they actively listen students and staff issues
influence student discipline in school (Mean=3.71, Std. dev=0.94). This is in line with the study
done by (Greenberg et al. 2023) that noted that actively listening to students and staff issues

has an impact on school discipline.

Also, 15(20.8%) of the respondents they are emotionally intelligent in dealing with student
discipline in the school. However, 29(41.6%) of the respondents disagreed they are emotionally
intelligent in dealing with student discipline in the school. Analysis on mean and standard
deviation revealed the respondents were undecided that they are emotionally intelligent in
dealing with student discipline in the school (Mean, =2.83, Std. dev=1.23). This is line with the
study done by (Asad et al. 2025) that opined the emotional attachments at school has an impact

in students’ discipline.

Another, 46(65.9%) of the participants agreed they apply interpersonal skills concerning
student discipline in the school. However, 3(5.2%) of the participants disagreed they apply
interpersonal skills concerning student discipline in the school. Further, the study results also
showed, in terms of mean and standard deviation respondents agreed they have clear
communication concerning student discipline in the school (Mean=3.68, std. dev=0.86). This
tallies with the study done by (Steed et al., 2020) that application of interpersonal skills affects

school discipline.
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Furthermore, it was noted that 9(12.7%) of the participants agreed school had come up with
projects to generate income. Conversely to that, it was noted that 49(70.5%) of the respondents
disagreed that the school had come up with projects to generate income. Further, in terms of
mean and standard deviation the respondents’ disagreed they are always attentive and careful
listening to students complain (Mean=2.25, standard deviation=1.02). This tallies with the
study done by (Kanwal, 2022) that pointed out that there are challenges faced in school when

it comes up with projects to generate income.

In addition, 21(29.4%) of the respondents agreed they always comprehend what I have heard
about students’ discipline. However, 26(37.0%) of the respondents disagreed they always
comprehend what I have heard about students’ discipline. As per the survey results, the
participants were undecided in terms of mean and standard deviation that They always
comprehend what I have heard about students’ discipline (Mean, =2.88, Std. dev=1.02). The
finding agrees with the study done by (Kanwal, 2022) who noted that it’s important to

understand what is heard of student’s discipline.

Further, 46(65.9%) of the respondents agreed they always support the useful ideas and honest
efforts of teachers concerning students’ discipline. However, 12(17.3%) of the respondents
disagreed they always support the useful ideas and honest efforts of teachers concerning
students’ discipline. From mean and standard deviation, the respondents agree that they always
support the useful ideas and honest efforts of teachers concerning students’ discipline (Mean,
=3.86, Std. dev=1.48). This agrees with the study by (Thelma & Phiri, 2025) who alluded that

ideas and efforts on students’ discipline should be upheld.

Also, 6(8.6%) of the respondents agreed they always respond positively to communications
from students. However, 55(78.1%) of the respondents disagreed they always respond

positively to communications from students. Analysis on mean and standard deviation revealed
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the respondents strongly disagreed that they always respond positively to communications from
students (Mean, =1.82, Std. dev=1.11). This matches with the study done by Gregory et al.

(2021) who stated that teachers should respond positively to students’ communication.

Another, 4(5.2%) of the participants agreed that they are always willing to ensure discipline is
maintained in school. On the other hand, 55(78.6%) of the participants disagreed they are
always willing to ensure discipline is maintained in school. Further, the study results also
showed, in terms of mean and standard deviation respondents strongly disagreed that They are
always willing to ensure discipline is maintained in school (Mean=1.85, standard
deviation=1.01). This matches with the study done by Riley (2022) who posited that teachers

should be ready and willing to see to it that disciplined in school.

Finally, 14(20.2%) of the participants agreed they always build relationships with students and
teachers. On different 42(59.0%) of the participants disagreed. Further, the study results also
showed, in terms of mean and standard deviation respondents disagreed that they always build
relationships with students and teachers (Mean=2.31, standard deviation=1.31). This aligns
with the study done by Evans and Jones (2023) who indicated that good relations should be

kept between students and teachers.

4.4 .4 Interviews Schedule Results

The study findings from interviews revealed that effective interpersonal skills play a crucial

role in promoting positive student discipline in secondary schools in the county.

Sub county director of education I from Sub county [1] said that:

“It is important to ensure the fair administration of student discipline policies in ways that treat
students with dignity and respect. This can be achieved by applying effective interpersonal
skills, safe and supportive school climate with consistent behavioural expectations”

101



This implies that by developing personal relationships with students can be an effective
classroom management strategy. Effective interpersonal skill can also prevent, start, stop,
increase, or decrease behaviour. Therefore, deputy principal and administrators should focus
on improving their interpersonal skills. Bells and posters can communicate but applying
interpersonal skills include active listening, social awareness and accountability. Applying
interpersonal skills, they can create a positive school climate that promotes student success

and well-being.

Sub county director of education [3] noted that;

“Effective interpersonal skills can empower students to take responsibility for their actions and
increase accountability, resulting in improved behaviour and discipline”

Urban schools face unique challenges that often require creative solutions to improve student
behaviour. For example, overcrowding or under-resourced classrooms may lead to a lack of
individual attention for students who need it most. Furthermore, social factors outside of the
classroom environment can also impact disciplinary issues like absenteeism or truancy. Against
this backdrop of complex challenges facing urban secondary schools comes an opportunity to
explore effective interpersonal skills as potential solutions which could be integrated into

existing systems and processes within schools.

According to (Padayachee & Gcelu, 2022) school-wide positive behaviour supports can be an
effective way of reducing teacher discipline referrals and student suspensions, while also
improving academic outcomes for all students. These programs promote clear expectations for
behaviour, which are consistently reinforced by teachers throughout the school day. When
students understand what is expected of them, they feel more confident in their ability to meet
those expectations. As a result, they are less likely to exhibit disruptive behaviours or engage
in negative interactions with their peers. Furthermore, these programs provide opportunities

for educators to build positive relationships with their students.
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Teachers who take the time to get to know their students on a personal level are better equipped
to handle challenging situations when they arise. Positive relationships between teachers and
students have been linked with improved academic performance and reduced disciplinary

incidents (Chinenye & Victor, 2021).

Sub county director of education [2] indicated that:

“Empowering students through effective interpersonal skill is crucial when it comes to
fostering accountability and responsibility. By instilling these values in students, teachers can
cultivate an environment where they thrive academically while enhancing their overall
behaviour.”

This implies that empowering students through effective interpersonal skills is essential for
creating a conducive learning environment that promotes accountability and responsibility
resulting in better behaviour outcomes. Educators who embrace these practices will positively
impact the lives of their learners beyond academic achievements by moulding them into

responsible global citizens ready to contribute meaningfully to society's development.

To achieve this goal, educators must adopt interpersonal skills because it involves reading
signal that others send and interpreting them accurately to form effective response. such. It also
helps establish clear expectations that guide student's behaviours towards academic success.
Teachers should be aware of using appropriate body language when communicating with their
students since misinterpretation often leads to conflicts or misunderstandings if not addressed

promptly.

A study by Padayachee and Geelu (2022) found out that school assemblies can be an effective
platform for disseminating important information to students, which can lead to positive
behavioural changes. The current study’s findings, therefore, support the notion that effective

interpersonal skills can be an essential tool in managing absenteeism in schools.
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4.5 Principals ‘Strategic Planning Skills and Management of Student Discipline

The second objective of the study was to assess the influence of principals ’strategic planning

skills on management of student discipline in public secondary school.

4.5.1 Principals Response on Strategic Planning Skills

The study sought to assess principals’ response on influence of principals ’strategic planning

skills on management of student discipline. The study findings were presented in Table 4.12.
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Table 4.12:

Principals Response on strategic planning skills

Statements SA A UD D SD Mean Std.
1 Talways delegate duties to F 53 3 4 7 5 4.27 1.31
teachers concerning students’ % 73.1 48 5.1 10.1 6.9
discipline in the school
2 T always establish rules and F 29 19 9 3 12 3.69 1.44
regulations concerning student % 403 26.6 122 4.5 16.4
discipline in school

3 T always create and enforce F 26 7 12 21 6 3.35 1.43
discipline among students % 36.1 93 167 29.6 8.4

4 They are always goal oriented F 14 29 4 19 6 3.37 1.29
in dealing with student % 20 40 54 263 8.4

discipline in the school
5 Tlapply my analytical skillsin ~ F 34 25 3 1 9 4.02 1.30

dealing with students’ % 472 346 45 09 128
discipline

6 Ilapply interpersonal skillsin F 38 9 5 6 14 3.73 1.61
dealing with students’ % 534 128 66 7.8 194
discipline

7 The leadership skills have F 29 30 3 3 7 3.99 1.20
helped me in dealing with % 40 421 48 3.6 9.6
students’ discipline

8 By using problem-solving F 21 35 3 4 9 3.76 1.27

skills, have managed to reduce % 29.3 48.1 42 6.6 119
students’ indiscipline cases in
the school
9 Applying critical thinking F 3 6 15 42 6 3.57 922
skills have assisted me dealing % 4.6 8.1 20.8 584 8.1
with students’ discipline cases
in the school
10 Research skills has helpedme F 3 9 12 42 6 3.53 967
to understand how to improve 46 121 168 584 &.1
discipline among the students

Source: Field Data (2024)

The study results in Table 4.12 showed that majority 56(77.9%) of the principals agreed that
they always delegate duties to teachers concerning students’ discipline in the school. However,
12(17.0%) of the students disagreed that they always delegate duties to teachers concerning
students’ discipline in the school. Further, in terms of mean and standard deviation the

principals agreed with the statement that They always delegate duties to teachers concerning
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students’ discipline in the school (Mean=4.27, standard deviation=1.31). This is in line with
the study done by (Chinenye & Victor, 2021) who pointed out that school heads should delegate

duties to the juniors in order to maintain school discipline.

The study further revealed that vast majority 48(66.9%) of the principals agreed that they
always establish rules and regulations concerning student discipline in school.
However,15(20.9%) of the principals disagreed that they always establish rules and regulations
concerning student discipline in school. Additionally, the study results on mean and standard
deviation revealed the principals agreed that they always establish rules and regulations
concerning student discipline in school (Mean=3.69, standard deviation=1.44). This aligns with
the study done by Nyabisi and Wambua (2022) who highlighted that rules and regulations

should be established in order to maintain school discipline.

On top of the above findings, other findings indicated 33(45.4%) of the participants agreed that
they always create and enforce discipline among students. However, 27(38.0%) of the
principals disagreed that they always create and enforce discipline among students. Further, the
study findings also indicated, in terms of mean and standard deviation the principals agreed
that they always create and enforce discipline among students (Mean=3.35, standard
deviation=1.43). This coincides with the study done by Mutisya and Murungi (2021) who

indicated that instilling and maintaining school discipline is paramount.

The study nonetheless indicated that majority 43(60.0%) of the participants agreed that they
are always goal oriented in dealing with student discipline in the school. Conversely to above
findings 25(34.7%) of the principals disagreed they are always goal oriented in dealing with
student discipline in the school. Further, study findings also revealed, in terms of mean and
standard deviation the principals agreed that they are always goal oriented in dealing with

student discipline in the school. (Mean=3.37, standard deviation=1.29). This matches with the
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study by (Chinenye & Victor, 2021) who noted that goal implementation and focus of it is

crucial so as to ensure school discipline.

The majority 59(81.8%) of the principals agreed that they apply their analytical skills in dealing
with students’ discipline. However,10(20.9%) of the principals disagreed they apply their
analytical skills in dealing with students’ discipline. Additionally, the study results on mean and
standard deviation revealed the principals agreed that they apply their analytical skills in
dealing with students’ discipline (Mean=4.02, standard deviation=1.30). This is in line with the
study by (Wanyama & Ochieng, 2023) who noted that it is paramount to apply analytical while

approaching discipline of students.

On top of the above findings, other findings indicated majority 47(66.2%) of the participants
agreed that they apply interpersonal skills in dealing with students’ discipline. However,
20(27.2%) of the principals disagreed that they apply communication skills in dealing with
students’ discipline. Further, the study findings also indicated, in terms of mean and standard
deviation the principals agreed that they apply interpersonal skills in dealing with students’
discipline (Mean=3.73, standard deviation=1.61). This matches with the study by Otieno et al.
(2023) who noted that integrating interpersonal skills while dealing with students’ discipline is

of essence.

Further, majority of the principals 59(82.1%) agreed that the leadership skills have helped them
in dealing with students’ discipline. However, 10(13.2%) of the principals disagreed that the
leadership skills have helped them in dealing with students’ discipline. Further, research
findings on mean and standard deviation showed that the principals agreed with the statement
the leadership skills have helped them in dealing with students’ discipline (Mean=3.99,

standard deviation=1.20). This aligns with the study done by Herman et al. (2021) who pointed
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out that application of leadership skills in dealing with school discipline is of importance to

any school institution.

In addition, majority of the principals 56(77.4%) agreed that teachers use experience and
discuss stories together with students to manage discipline. However, 14(18.5 %) of the
principals disagreed that teachers use experience and discuss stories together with students to
manage discipline. Further, research findings on mean and standard deviation showed that the
principals agreed with the statement that teachers use experience and discuss stories together
with students to manage discipline (Mean=3.76, standard deviation=1.27). This agrees with the
study done by (Kamau & Njiru, 2020) who noted that experience and expertise is important

while dealing with discipline management.

Further, 48(66.5%) of the respondents agreed Applying critical thinking skills have assisted
them dealing with students’ discipline cases in the school. However, 9(12.7%) of the
respondents disagreed Applying critical thinking skills have assisted them dealing with
students’ discipline cases in the school. From mean and standard deviation, the respondents
agree that applying critical thinking skills have assisted them dealing with students’ discipline
cases in the school (Mean, =3.57, Std. dev=0.92). This is in accord with the study done by
Kiplagat and Chepkirui (2024) who noted that application of critical thinking is important while

dealing with students’ discipline cases.

Finally, 48(66.5%) of the participants agreed Research skills has helped me to understand how
to improve discipline among the students. However, 12(16.7%) of the participants disagreed
research skills has helped me to understand how to improve discipline among the students.
Further, the study results also showed, in terms of mean and standard deviation respondents
agreed that Research skills has helped me to understand how to improve discipline among the

students (Mean=3.53, standard deviation=0.97). This tallies with the study done by (Wallace
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Foundation, 2021) who alluded that research skills aids in managing and improving school

discipline in institutions.

4.5.2 Deputy Principals Response on Strategic Planning Skills

The study sought to assess deputy principals’ response on influence of principals ’strategic
planning skills on management of student discipline. The study findings were presented in

Table 4.13.
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Table 4.13:

Deputy principals Response on Strategic Planning Skills

Statements SA A UN D SD  Mean Std.

1 Talways delegate duties to F 38 28 1 1 1 4.48 1.10
teachers concerning students’ % 54.9 42.0 04 1.3 1.3
discipline in the school

2 I always establish rules and F 37 16 1 14 1 4.33 0.63
regulations concerning % 513 228 1.3 210 13
student discipline in school

3 T always create and enforce F 2 58 2 3 4 3.66 0.79
discipline among students % 29 843 29 4.3 5.7

4 Tam always goal orientedin F 14 30 23 1 1 4.11 0.78
dealing with student % 20.1 429 344 1.3 1.3
discipline in the school

5 Tapply my analytical skillsin F 21 31 11 3 3 4.28 0.92
dealing with students’ % 304 451 16.1 49 4.9
discipline

6 Iapply interpersonal skillsin F 14 40 13 4.11 0.52
dealing with students’ % 20.1 585 188 1.3 1.3
discipline

7 The leadership skills have F 25 41 1 4.16 0.83
helped me in dealing with % 362 598 13 1.3 1.3
students’ discipline

8 By using problem-solving F 14 52 1 4.29 0.62
skills, I have managed to % 20.1 76.0 1.3 1.3 1.3
reduce students’ indiscipline
cases in the school

9 Applying critical thinking F 14 40 13 3.36 1.121
skills have assisted me % 20.1 585 18.8 1.3 1.3
dealing with students’
discipline cases in the school

10 Research skills has helped me F 38 28 1 3.19 0.979
to understand how to improve % 54.9 42 0.4 1.3 1.3

discipline among the students

Source: Field Data (2024)

Table 4.13 showed that 66(96.9%) of the teachers agreed that they always delegate duties to

teachers concerning students’ discipline in the school. However, 2(2.6%) of the teachers

disagreed that they always delegate duties to teachers concerning students’ discipline in the

school. Further the study findings showed in terms of means and standard deviation that they

always delegate duties to teachers concerning students’ discipline in the school (Mean=4.48,
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Std. dev=1.10). This is in accord with the study done by (Smith & Taylor, 2020) who indicated

that allocation of duties in school is crucial if school discipline is to be maintained.

Also, 53(74.1%) of the teachers agreed they always establish rules and regulations concerning
student discipline in school. On the other hand, 15(22.3%) of the teachers disagreed that they
always establish rules and regulations concerning student discipline in school. Further the study
findings showed in terms of means and standard deviation that they always establish rules and
regulations concerning student discipline in school (Mean=4.33, Std. dev=0.63). This is in line
with the study done by (Mokoena & Zengele, 2021) who noted that school rules and regulations

play a huge role in maintaining school discipline.

Further, 61(87.2%) of the teachers agreed that they always create and enforce discipline among
students. However, 7(10%) of the teachers disagreed that they always create and enforce
discipline among students. Further the study findings showed in terms of means and standard
deviation that they always create and enforce discipline among students (Mean=3.66, Std.
dev=0.79). This is in line with the study done by (Ogunleye et al., 2022) who alluded that

creation and enforcement of school discipline plays a role in institutions.

The study findings revealed that 44(63%) of the teachers agreed that they are always goal
oriented in dealing with student discipline in the school. Also, 2(2.6%) of the teachers disagreed
that they are always goal oriented in dealing with student discipline in the school. Further the
study findings showed in terms of means and standard deviation that They are always goal
oriented in dealing with student discipline in the school (Mean=4.11, Std. dev=0.78). This
agrees with the study done by (Nabukeera, 2020) who noted that keeping and maintaining goals

is important in student discipline.

The study findings revealed that 52(75.5%) of the teachers agreed that they apply their

analytical skills in dealing with student’s discipline. Also, 5(8.5%) of the teachers disagreed
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that they apply their analytical skills in dealing with student’s discipline. Further the study
findings showed in terms of means and standard deviation that they apply their analytical skills
in dealing with student’s discipline (Mean=4.28, Std. dev=0.92). This matches with the study
done by Gunawardena and Wilson (2021) who opined that analytical skills are handy when

implemented to ensure school discipline.

The study findings revealed that 218(97.4%) of the teachers agreed that they apply
communication skills in dealing with student’s discipline. Also, 4(1.8%) of the teachers
disagreed that they apply interpersonal skills in dealing with student’s discipline. Further the
study findings showed in terms of means and standard deviation that they apply interpersonal
skills in dealing with student’s discipline (Mean=4.11, Std. dev=0.52). This matches with the
study by Wambua (2021) who pointed out that communication skills are of essence in dealing

with student discipline.

The study findings revealed that 54(78.3%) of the teachers agreed that the leadership skills
have helped them in dealing with students’ discipline. Also, 2(2.6%) of the teachers disagreed
that the leadership skills have helped them in dealing with students’ discipline. Further the
study findings showed in terms of means and standard deviation that the leadership skills have
helped them in dealing with students’ discipline (Mean=4.16, Std. dev=0.83). This aligns with
the study done by Goleman (2021) who highlighted that leadership skills are important in

dealing with student discipline.

The study findings revealed that 66(96.9%) of the teachers agreed that by using problem-
solving skills, they have managed to reduce students’ indiscipline cases in the school. Also,
2(2.6%) of the teachers disagreed that by using problem-solving skills, they have managed to
reduce students’ indiscipline cases in the school. Further the study findings showed in terms of

means and standard deviation that by using problem-solving skills, they have managed to
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reduce students’ indiscipline cases in the school (Mean=4.11, Std. dev=0.52). The finding
agrees with the study done by Munastiwi (2021) that indicated that use of problem-solving

skills is needful in curbing students’ indiscipline.

Also, 54(78.3%) of the respondents agreed that applying critical thinking skills have assisted
them dealing with students’ discipline cases in the school. However, 2(2.6%) of the respondents
disagreed stakeholder involvement has ensured school can easily resolve conflict during
implementation of Free Day Secondary Education. Analysis on mean and standard deviation
revealed the respondents were undecided that applying critical thinking skills have assisted
them dealing with students’ discipline cases in the school (Mean, =3.3642, Std. dev=1.12078).
This aligns with the study done by Graham et al. (2022) who noted that critical thinking plays

a big role on students’ discipline in school.

Finally, the study shows that 66(96.9%) of the respondents agreed Research skills has helped
them to understand how to improve discipline among the students. However, 2(2.6%) of the
respondents disagreed Research skills has helped them to understand how to improve discipline
among the students. As per the survey results, the participants were undecided in terms of mean
and standard deviation that Research skills has helped them to understand how to improve
discipline among the students (Mean, =3.19, Std. dev=0.98). This agrees with the study done
by Stevenson and Brown (2023) noted that research skills are crucial in maintaining school

discipline.

4.5.3 Senior Teachers Response on strategic planning skills

The study sought to assess Senior Teachers response on influence of principals ’strategic
planning skills on management of student discipline. The study findings were presented in

Table 4.14.
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Table 4.14:

Senior Teachers Response on strategic planning skills

Statement SA A N D SD Mean Std.

1. I always delegate duties to F 9 3 38 17 3 2.80 78
teachers concerning students’
discipline in the school % 127 4.0 543 249 4

2. T always establish rules and F 12 29 9 17 3 3.18 .99
regulations concerning student % 173 41.6 127 243 4
discipline in school ' ' ' '

3. T always create and enforce F 12 32 11 9 6 3.34 1.07

discipline among students
% 168 457 16.6 12.7 8.1

4. I am are always goal oriented F 2 9 28 25 6 2.68 .97

in dealing with student % 3.5 133 381 364 87
discipline in the school ' ’ ’ ’ '

5. I apply my analytical skillsin F 3 9 15 26 17 2.35 1.13
dealing with students discipline % 4 133 208 37 249

6. I apply interpersonal skills in F 3 37 21 6 3 3.46 .87
dealing with students discipline

% 4 538 296 87 4

7. The leadership skills have F 34 26 1 6 3 4.37 91
helped me in dealing with % 490 37 1.3 8.7 4
students discipline

8. Using problem-solving skills, 1 F 3 23 29 3 12 3.13 1.17

have managed to reduce % 46 335 410 4 16.8
students indiscipline cases in
the school.
9. Applying critical thinking F 3 48 10 6 3 3.70 .89

skills have assisted me dealing
with students discipline cases % 4 699 133 87 4
in the school
10. Research skills has F 6 6 40 9 9 2.80 93
helped me to understand how % 8.1 92 573 127 127
to improve discipline among
the students

Source: Field Data (2024)

Table 4.14 showed that of the respondents 12 (16.7%) agreed that they always delegate duties

to teachers concerning students’ discipline in the school. However, 60(87.3%) of the
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respondents disagreed that they always delegate duties to senior teachers concerning students’
discipline in the school. Further, the study results also showed, in terms of mean and standard
deviation that the respondents disagreed with the statement that they always delegate duties to
senior teachers concerning students’ discipline in the school (Mean=2.80, standard
deviation=0.78). This finding agrees with the study by Adeyemi and Uwakwe (2020) who

noted that delegation of duties aids in maintaining students discipline in school.

From the findings, 41(58.9%) of the respondents agreed and 20(28.3%) disagreed that they
always establish rules and regulations concerning student discipline in school. Further, the
study results also showed, in terms of mean and standard deviation that the respondents were
neutral with the statement that they always establish rules and regulations concerning student
discipline in school (Mean=3.18, standard deviation=0.99). This is in line with the study done
by Mahlangu and Mthiyane (2021) who highlighted that by establishment of rules and

regulations in school, school discipline is kept in check.

Further, 44(62.5%) of the respondents agreed that they always create and enforce discipline
among students. The study findings further revealed that 15(20.8%) of the respondents
disagreed that they always create and enforce discipline among students. Further, the study
results also showed, in terms of mean and standard deviation that the respondents were neutral
with the statement that they always create and enforce discipline among students (Mean=3.34,
standard deviation=1.069). This agrees with the study done by Obadire and Sinthumule (2021)

who alluded that creation and enforcement of discipline among students is vital.

The study nonetheless showed that, 11(16.8%) of the participants agreed that they are always
goal oriented in dealing with student discipline in the school. However, 31(45.1%) of the
respondents disagreed they are always goal oriented in dealing with student discipline in the

school. Further, the study results also showed, in terms of mean and standard deviation that the
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respondents disagreed with the statement that they are always goal oriented in dealing with
student discipline in the school (Mean=2.68, standard deviation=0.967). This agrees with the
study done by Owusu et al. (2023) who indicated that goal orientation in dealing with students

help in curbing indiscipline cases.

It was also noted that 12(17.3%) of the participants agreed that they apply my analytical skills
in dealing with students’ discipline. However, it was noted that 43(61.9%) of the respondents
disagreed that they apply my analytical skills in dealing with students’ discipline. Further, the
study results also showed, in terms of mean and standard deviation that the respondents
disagreed with the statement that they apply my analytical skills in dealing with students’
discipline (Mean= Mean=2.35, standard deviation=1.13). This agrees with the study done by
Ochieng et al. (2021) who pointed out that application of analytical skills is important in dealing

with students’ discipline.

Furthermore, 40(54.2%) agreed they apply communication skills in dealing with students’
discipline. However, 9(12.7%) of the respondents disagreed that they apply interpersonal skills
in dealing with students’ discipline. Further, the study results also showed, in terms of mean
and standard deviation that the respondents were neutral with the statement they apply
interpersonal skills in dealing with students’ discipline (Mean=3.46, standard deviation=0.87).
This matches with the study by Wambua and Njoroge (2022) who pointed out that

communication skills are of essence in dealing with student discipline.

In addition, 60(86.0%) of the respondents agreed the leadership skills have helped them in
dealing with student’s discipline. The study revealed that, 9(12.7%) of the respondents
disagreed that the leadership skills have helped them in dealing with students’ discipline.
Further, the study results also showed, in terms of mean and standard deviation that the

respondents were neutral with the statement that the leadership skills have helped them in
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dealing with students’ discipline (Mean=4.37, standard deviation=0.91). This aligns with the
study done by Kariuki et al. (2023) who highlighted that leadership skills are important in

dealing with student discipline.

Another, 26(38.1%) of the participants agreed that using problem-solving skills, they have
managed to reduce students’ indiscipline cases in the school. However, 15(22.8%) of the
participants disagreed they are always analytical in solving students’ problems. Further, the
study results also showed, in terms of mean and standard deviation respondents were neutral
that using problem-solving skills, they have managed to reduce students’ indiscipline cases in
the school. (Mean=3.13, standard deviation=1.17). The finding agrees with the study done by
Munastiwi (2021) that indicated that use of problem-solving skills is needful in curbing

student’s indiscipline.

Furthermore, 51(73.9%) agreed that applying critical thinking skills have assisted them dealing
with students’ discipline cases in the school. However,9(12.7%) of the respondents disagreed
that applying critical thinking skills have assisted them dealing with students’ discipline cases
in the school. Further, the study results also showed, in terms of mean and standard deviation
that the respondents agreed with the statement that applying critical thinking skills have
assisted them dealing with students’ discipline cases in the school (Mean=3.70, standard
deviation=0.895). This aligns with the study done by Utami et al. (2017) who noted that critical

thinking plays a big role on students’ discipline in school.

Finally, 12(17.3%) of the participants agreed research skills has helped them to understand how
to improve discipline among the students. However, 18(25.4%) of the participants disagreed
research skills has helped them to understand how to improve discipline among the students.
Further, the study results also showed, in terms of mean and standard deviation respondents

disagreed that research skills have helped them to understand how to improve discipline among
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the students (Mean=2.80, standard deviation=0.937). This agrees with the study done by
Okonofua et al. (2016) who noted that research skills are crucial in maintaining school

discipline.

4.5.4 Interview Schedule Results

The study findings from interviews revealed that schools are ideal settings for teaching social
skills because of their accessibility to children, teachers, and families. Implementing social
skills programs can establish a positive learning and teaching environment for all students and
school staff across all school settings. Integrating social skills instruction into the school

curriculum can also be beneficial.

Sub county director of education [3] said that;

“Social variables continue to influence teaching and learning even after controlling for
different school types, and the school context tends to affect the strength of the relationship
between social factors and effective teaching and learning.”

This implies that development of social skills can have a positive impact on students' discipline
in secondary schools in urban areas. According to Salina and Kaliny (2022), such approaches
can have a significant impact on student discipline. The implementation of these methods has
resulted in students learning how to apply interpersonal skills with their peers effectively and
resolve conflicts peacefully. This is echoed by Sub county director of education [3] who stated

that

" Students learned how apply interpersonal skills with their peers and solve conflicts peacefully,
which has helped them stay out of trouble”.

By teaching students’ essential social skills like interpersonal skills and conflict resolution, they
are better equipped to navigate challenging situations both inside and outside the classroom.
Moreover, promoting positive interaction among students through these skill-building

exercises helped them develop healthy relationships while also reducing disciplinary
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infractions in school settings. As educators continue implementing social skill development
programs across the region's secondary schools successfully, more students will learn effective
ways of managing difficult scenarios and build valuable life-long tools for growth as

individuals. Sub county director of education [2] said;

“Given that secondary school students' formative years play a crucial role in shaping their
future habits or behavioural patterns, incorporating social skill developmental techniques into
academic curricula may be critical towards ensuring that young learners succeed not only
academically but also socially when confronted with diverse interpersonal behaviours within
communities around them.”

Teachers should receive adequate training on how best to impart these soft-skills onto their
pupils effectively. Furthermore, teachers need support from administrators as well as parents
since parental involvement plays a vital role in ensuring the success of these programs (Bitok
2020). The adoption of social skill development strategies by secondary schools within Bomet
County has had significant benefits on student discipline and growth-making them an integral

part of any curriculum aimed at producing responsible individuals ready for today's world.

4.6 Principals Problem-Solving Skills and Management Of Student Discipline

The study sought to examine the influence of principals problem-solving skills on management

of student discipline in public secondary school

4.6.1 Principals Response on Problem-Solving Skills

The study sought to examine principals’ responses on the influence of principals problem-
solving skills on management of student discipline in public secondary school. The study

findings were presented in Table 4.15.
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Table 4.15:

Principals Response on Problem-Solving Skills

Statements SA A Ub D SD MEAN Std

1 Iam are able to identify F 25 25 5 12 5 3.72 1.29

problem affecting the % 346 352 6 167 15
students early enough
2 T am are able to come up F 29 28 1 8 6 3.93 1.24

with possible solutions % 403 391 13 107 7.8
concerning students

discipline
3 Talways evaluate the F 27 26 7 8 4 3.87 1.20

students issues

4 I always choose the best F 33 24 4 9 2 4.05 1.14
solution in solving students o/ 457 34 42 128 33
indiscipline cases

5 Timplement the solutions to F 33 21 3 13 2 3.96 1.22
students indiscipline cases o, 46 29 42 176 33

6 Ialways evaluate the F 36 18 1 7 10 3.88 1.45

outcome of solutions % 504 245 15 10 13.4
provided for indiscipline

cases
7 Tam always creativity in F 34 16 10 6 6 3.92 1.28
solving students issues % 469 224 146 84 78

8 I always have dependability F 24 32 8 4 4 3.94 1.09
in solving students issues % 337 442 101 6 6

9 Tam confidence in solving F 21 26 8 14 3 4.00 1.09
students problems % 29.5 358 10.5 200 42

10 I am always analytical in F 15 24 24 6 3 3.57 1.057
solving students problems % 207 335 324 88 4.6

Source: Field Data (2024)

Table 4.15 revealed that the vast majority of students 50(69.8%) agreed and 17(24.2) that they
are able to identify problem affecting the students early enough. Further, the study results also
showed, in terms of mean and standard deviation that the principals agreed with the statement

that they are able to identify problem affecting the principals early enough (Mean=3.72,
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standard deviation=1.29). This agrees with the study done by Winter et al. (2021) that posited

that ability to identify whatever is affecting students early is important for school discipline.

Also, the study findings revealed that majority of the principals 57(79.4%) agreed and
14(18.5%) disagreed that they are able to come up with possible solutions concerning students
discipline. Further, the study results also showed, in terms of mean and standard deviation that
They are able to come up with possible solutions concerning students discipline (Mean=3.93,
standard deviation=1.24). This coincides with the study by Muthoni and Wafula (2024) who

purported that students discipline is curbed by coming up with solutions quickly.

Furthermore, it was noted from the study that 53(73.4%) agreed that they always evaluate the
options of dealing with students’ issues. However, 12(17.6%) of the principals disagreed that
They always evaluate the options of dealing with students’ issues. Further, the study results
also showed, in terms of mean and standard deviation that the principals agreed with the
statement that in they always evaluate the options of dealing with students’ issues (Mean=3.87,
standard deviation=1.20). This is in line with the study by (Heck & Hallinger, 2019) who
posited that school heads should be in a position to evaluate options while dealing with students’

1SSues.

It was further noted from the study that a vast majority 57(79.7%) of the principals agreed and
11(16.1%) disagreed that They always choose the best solution in solving students’ indiscipline
cases. Further, the study results also showed, in terms of mean and standard deviation that the
principals agreed with the statement that They always choose the best solution in solving
students’ indiscipline cases (Mean=4.05, standard deviation=1.14). This tallies with the study
done by Kadama (2016) who noted that best option should be sought for when dealing with

student discipline.
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Also, it was noted from the study that 54(75.0%) of the principals agreed and 15(20.9%)
disagreed that they implement the solutions to students’ indiscipline cases. Further, the study
results also showed, in terms of mean and standard deviation that the principals agreed with
the statement that They implement the solutions to students’ indiscipline cases (Mean=3.96,
standard deviation=1.22). This aligns with the study by (Bush & Glover, 2020) that noted that

implementation of the solutions is key in handling students’ discipline.

Nevertheless, the study revealed that most 54(74.9%) of the principals agreed that They always
evaluate the outcome of solutions provided for indiscipline cases. The study however revealed
that, 17(23.5%) of the principals disagreed that they always evaluate the outcome of solutions
provided for indiscipline cases. Further, the study results also showed, in terms of mean and
standard deviation that the principals agreed with the statement that they always evaluate the
outcome of solutions provided for indiscipline cases (Mean=3.88, standard deviation=1.45).
This agrees with the study by (Bush & Glover, 2020) who insisted that solution’s outcome is

to be evaluated in order to maintain school discipline.

The findings furthermore revealed that another, 50(69.3%) of the participants agreed They are
always creativity in solving students’ issues. On contrary to that opinion, 12(16.2%) of the
principals disagreed that they are always creativity in solving students’ issues. Further, the
study results also showed, in terms of mean and standard deviation that the principals agreed
with the statement that they are always creativity in solving students’ issues (Mean=3.92,
standard deviation=1.28). This agrees with the study done by Ogundele et al. (2022) who noted

that there should be a way of creativity while dealing with student discipline.

Further, majority of the principals56(78.2%) agreed that they always have dependability in
solving students’ issues. However, 8(11.7%) disagreed that they always have dependability in

solving students’ issues. Further, the study results also showed, in terms of mean and standard
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deviation that the principals agreed they always have dependability in solving students’ issues
(Mean=3.94, standard deviation=1.09). This finding agrees with the study by Canonigo and

Joaquin (2023) who posited that there is need for dependability in solving students discipline.

Further, the study revealed that most 47(65.3%) of the principals agreed that they are
confidence in solving students’ problems. Also,17(24.2%) of the principals disagreed that they
are confidence in solving students’ problems. Further, the study results also showed, in terms
of mean and standard deviation that the principals agreed they are confidence in solving
students’ problems (Mean=3.76, standard deviation=1.27). Most principals believe that they
are confidence in solving students’ problems. This is in line with the study by (Asare & Amoah,

2020) who alluded that it is needful to have confidence while solving students’ problems.

Finally, the study showed that 39(54.3%) of the respondents agreed they are always analytical
in solving students’ problems. However, 9(13.3%) of the respondents disagreed They are
always analytical in solving students’ problems. Analysis on mean and standard deviation
revealed the respondents agreed that they are always analytical in solving students’ problems
(Mean, =3.57, Std. dev=1.057). This agrees with the study by Subedi et al. (2020) who

purported that analytical skills are required when solving student’s problems.

4.6.2 Deputy Principals Response on Problem-Solving Skills

The study sought to examine deputy principals’ responses on the influence of principals
problem-solving skills on management of student discipline in public secondary school. Table

4.16 presents the study results.
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Table 4.16:

Deputy Principals Response on Problem-Solving Skills

Statements SA A UN D SD Mean Std

1. Tam able to identify problem F 37 29 1 1 1 4.48 0.71
affecting the students early % 549 42 13 13 13
enough

2. Tam able to come up with F 39 13 1 15 1 4.08 1.23
pOSSible solutions conceming % 545 228 13 21 13
students discipline

3. Talways evaluate the options of F 1 65 1 1 1 3.93 0.42
dealing with students issues % 04 964 13 13 13

4. Talways choose the best solution F 14 30 23 1 1 3.79 0.82
in solving students indiscipline % 20.1 429 344 13 13
cases

5. Timplement the solutions to F 22 32 9 3 3 3.94 0.99
students’ indiscipline cases % 304 45.1 16.1 49 49

6. Ialways evaluate the outcome of F 14 42 11 1 1 3.95 0.75
solutions provided for % 20.1 585 188 13 1.3
indiscipline cases

7. lam always creativity in solving F 26 41 0 1 1 4.29 0.68
students” issues % 362 607 04 13 1.3

8. I always have dependability in F 14 52 1 1 1 4.13 0.60
solving students’ issues % 201 768 04 13 13

9. Tam confidence in solving F 14 42 11 1 1 3.95 0.75
students’ problems % 20.1 585 188 13 13

Source: Field Data (2024)

Table 4.16 showed that 66(96.9%) of the teachers agreed that they are able to identify problem
affecting the students early enough. Also, 2(2.6%) of the teachers disagreed that they are able
to identify problem affecting the students early enough. Further the study findings showed in
terms of means and standard deviation that they are able to identify problem affecting the
students early enough (Mean=4.48, Std. dev=0.71). This agrees with the study done by Winter

et al. (2021) that posited that ability to identify whatever is affecting students early is important

for school discipline.
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The study findings revealed that 55(77.3%) of the teachers agreed that They are able to come
up with possible solutions concerning students discipline. On the other hand, 2(2.6%) of the
teachers disagreed that They are able to come up with possible solutions concerning students
discipline. Further the study findings showed in terms of means and standard deviation that
They are able to come up with possible solutions concerning students discipline (Mean=4.08,
Std. dev=1.23). This coincides with the study by (Ndung’u, 2022) who purported that students

discipline is curbed by coming up with solutions quickly.

Also, 67(96.8%) of the teachers agreed that they always evaluate the options of dealing with
students’ issues. However, 2(2.6%) of the teachers disagreed that they always evaluate the
options of dealing with student’s issues. Further the study findings showed in terms of means
and standard deviation they always evaluate the options of dealing with student’s issues
(Mean=3.93, Std. dev=0.42). This is in line with the study by Wambua et al. (2021) who posited

that school heads should be in a position to evaluate options while dealing with students issues.

Inline, 44(63.0%) of the teachers agreed that the reputation of they always choose the best
solution in solving students’ indiscipline cases. On the other hand, 2(2.6%) of the teachers
disagreed that the reputation of they always choose the best solution in solving students’
indiscipline cases. Further the study findings showed in terms of means and standard deviation
that the reputation of goal setting help students to better achieve good discipline (Mean=3.79,
Std. dev=0.82). This tallies with the study done by (Kiprono, 2023) who noted that best option

should be sought for when dealing with student discipline.

Also, it was noted from the study that 54(75.0%) of the students agreed and 6(9.8%) disagreed
that they implement the solutions to students’ indiscipline cases. Further, the study results also
showed, in terms of mean and standard deviation that the students agreed with the statement

that They implement the solutions to students’ indiscipline cases (Mean=3.96, standard
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deviation=0.75). This aligns with the study by Gregory et al. (2021) that noted that

implementation of the solutions is key in handling students’ discipline.

Nevertheless, the study revealed that most 56(74.9%) of the students agreed that They always
evaluate the outcome of solutions provided for indiscipline cases. The study finding revealed
that, 2(2.6%) of the students disagreed that they always evaluate the outcome of solutions
provided for indiscipline cases. Further, the study results also showed, in terms of mean and
standard deviation that the students agreed with the statement that they always evaluate the
outcome of solutions provided for indiscipline cases (Mean=3.95, standard deviation=0.75).
This agrees with the study by Riley (2022) who insisted that solution’s outcome is to be

evaluated in order to maintain school discipline.

The findings furthermore revealed that another, 67(96.9%) of the participants agreed They are
always creativity in solving students’ issues. On contrary to that opinion, 2(2.6%) of the
students disagreed that they are always creativity in solving students’ issues. Further, the study
results also showed, in terms of mean and standard deviation that the students agreed with the
statement that they are always creativity in solving students’ issues (Mean=4.29, standard
deviation=0.68). This agrees with the study done by Evans and Jones (2023) who noted that

there should be a way of creativity while dealing with student discipline.

Further, majority of the students 66(98.9%) agreed that they always have dependability in
solving students’ issues. However, 2(2.6%) disagreed that they always have dependability in
solving students’ issues. Further, the study results also showed, in terms of mean and standard
deviation that the students agreed They always have dependability in solving students’ issues
(Mean=4.13, standard deviation=0.6). This finding agrees with the study by Canonigo and

Joaquin (2023) who posited that there is need for dependability in solving students discipline.
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Finally, the study showed that 56(78.6%) of the respondents agreed they are always analytical
in solving students’ problems. However, 2(2.6%) of the respondents disagreed They are always
analytical in solving students’ problems. Analysis on mean and standard deviation revealed the
respondents agreed that they are always analytical in solving students’ problems (Mean, =3.95,
Std. dev=0.75). This agrees with the study by Subedi et al. (2020) who purported that analytical

skills are required when solving student’s problems.

4.6.3 Senior Teachers Response on Problem-Solving Skills

The study sought to examine deputy principals’ responses on the influence of principals
problem-solving skills on management of student discipline in public secondary school. Table

4.17 presents the study results.
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Table 4.17:

Senior Teachers Response on Problem-Solving Skills

Statement SA A N D SD Mean Std.

1. Tam able to identify F 6 12 6 37 9 2.53 1.16
problem affecting the .
students early enough % 81 173 81 532 133

2. Tam able to come up with F 9 6 18 34 3 2.75 1.10
possible solutions % 127 87 243 497 4.6
concerning students’
discipline

3. Talways evaluate the F 8 9 35 12 6 3.03 1.06
options of dealing with
students’ issues % 12.1 127 49.7 16.8 8.7

4. T always choose the best F 9 14 32 12 3 3.21 1.00
solution in solving students’ % 12.7 20.8 457 168 4
indiscipline cases

5. limplement the solutions to F 6 12 12 34 6 2.68 1.11
students’ indiscipline cases % 8.7 16.8 17.3 49.1 8.1

6. Ialways evaluate the F 6 17 21 17 9 291 1.16
outcome of solutions
provided for indiscipline % 87 249 289 249 127
cases school revenues

7. Tam always creative in F 3 9 49 6 3 3.05 0.75
solving students’ issues % 46 133 694 87 4

8. Iam are always have F 29 26 9 3 3 4.08 1.06
dependability in solving % 422 37 12.1 4 4.6
students’ issues

9. Tam confidence in solving  F 3 34 21 11 1 341 0.83
students’ problems

% 4 509 283 162 0.6

10. I am are always analytical in F 3 21 26 17 3 3.04 0.95

solving students’ problems % 4 30.1 37 243 4.6

Source: Field Data (2024)

The study results in Table 4.17 showed that 18(25.4%) of the respondents agreed that they are
able to identify problem affecting the students early enough. On contrary, 46(66.5%) of the
respondents disagreed they are able to identify problem affecting the students early enough.
Further, the study results also showed, in terms of mean and standard deviation that the
respondents were undecided with the statement that they are able to identify problem affecting

the students early enough (Mean=2.53, standard deviation=1.16). This agrees with the study
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done by (Padayachee & Gcelu, 2022) that posited that ability to identify whatever is affecting

students early is important for school discipline.

Also, the study findings noted that 15(21.4%) of the respondents agreed and 37(54.3%)
disagreed that they are able to come up with possible solutions concerning students discipline.
Further, the study results also showed, in terms of mean and standard deviation that the
respondents were undecided with the statement that they are able to come up with possible
solutions concerning students discipline (Mean=2.75, standard deviation=1.10). This coincides
with the study by (Chinenye & Victor, 2021) who purported that students discipline is curbed

by coming up with solutions quickly.

The study further revealed that, 17(24.8%) of the participants agreed that They always evaluate
the options of dealing with students’ issues. On contrary to that the 18(25.5%) of the
respondents disagreed that They always evaluate the options of dealing with students’ issues.
Further, the study results also showed, in terms of mean and standard deviation that the
respondents were undecided They always evaluate the options of dealing with students’ issues
(Mean=3.02, standard deviation=1.06). This is in line with the study by Padayachee and Gcelu
(2022) who posited that school heads should be in a position to evaluate options while dealing

with students’ issues.

The study nonetheless showed that 23(33.5%) of the participants agreed that they always
choose the best solution in solving students’ indiscipline cases. On contrary to those findings
15(20.8%) of the respondents disagreed that they always choose the best solution in solving
students’ indiscipline cases. Further, the study results also showed, in terms of mean and
standard deviation that the respondents were undecided with the statement that they always

choose the best solution in solving students’ indiscipline cases (Mean=3.21, standard
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deviation=1.00). This tallies with the study done by (Chinenye & Victor, 2021) who noted that

best option should be sought for when dealing with student discipline.

On top of the above findings another, 18(25.5%%) agreed that they implement the solutions to
students’ indiscipline cases. However, 40(57.2%) of the respondents disagreed that they
implement the solutions to students’ indiscipline cases. Further, the study results also showed,
in terms of mean and standard deviation that the respondents disagreed with the statement that
they implement the solutions to students’ indiscipline cases (Mean=2.68, standard
deviation=1.11). This aligns with the study by Nyabisi and Wambua (2022) that noted that

implementation of the solutions is key in handling students’ discipline.

Furthermore, it was noted from the study that 23(33.6%) of the participants agreed, however,
26(37.6%) disagreed that they always evaluate the outcome of solutions provided for
indiscipline cases school revenues. Further, the study results also showed, in terms of mean and
standard deviation that the respondents disagreed with the statement that they always evaluate
the outcome of solutions provided for indiscipline cases school revenues (Mean=2.91, standard
deviation=1.16). This agrees with the study by Mutisya and Murungi (2021) who insisted that

solution’s outcome is to be evaluated in order to maintain school discipline.

Also 12(17.9%) of the participants agreed, however, 9(12.7%) disagreed that they always
creativity in solving students’ issues. Further, the study results also showed, in terms of mean
and standard deviation that the respondents were undecided with the statement that they always
creativity in solving students’ issues (Mean=3.05, standard deviation=0.75). This agrees with
the study done by (Chinenye & Victor, 2021) who noted that there should be a way of creativity

while dealing with student discipline.

Furthermore, it was noted from the study that 55(79.2%) of the participants agreed, however,

6(8.6%) disagreed that they are always have dependability in solving students’ issues. Further,
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the study results also showed, in terms of mean and standard deviation that the respondents
agreed with the statement that always have dependability in solving students’ issues
(Mean=4.08, standard deviation=1.06). This finding agrees with the study by Canonigo and

Joaquin (2023) who posited that there is need for dependability in solving students discipline.

In addition, 37(54.9%) of the respondents agreed that they are confidence in solving students’
problems. However, 12(16.8%) of the respondents disagreed that they are confidence in solving
students’ problems. Further, the study results also showed, in terms of mean and standard
deviation that the respondents were undecided with the statement that they are confidence in
solving students’ problems (Mean=3.41, standard deviation=.828). This is in line with the study
by (Wanyama & Ochieng, 2023) who alluded that it is needful to have confidence while solving

students’ problems.

Finally, 24 (34.1%) of the participants agreed that they are always analytical in solving students’
problems. On contrary, 20(28.9%) of the participants disagreed they are always analytical in
solving students’ problems. Further, the study results also showed, in terms of mean and
standard deviation respondents strongly disagreed they are always analytical in solving
students’ problems (Mean=3.04, standard deviation=0.945). This agrees with the study by
Subedi et al. (2020) who purported that analytical skills are required when solving student’s

problems.

4.6.4 Interview Schedule Results

The interviews conducted have provided insightful responses on what influences goal setting
strategies have on student behaviour in urban areas. With an increasing number of schools
facing challenges such as drug abuse, violence, and lack of motivation amongst learners, it is
imperative to examine how goal-setting interventions can help improve the situation.

Secondary schools in urban areas face unique challenges that require innovative solutions to
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foster positive discipline practices. Goal setting has been identified as one approach that could
be effective in changing student behaviours towards more productive outcomes. Having all
stakeholders involved - students, teachers, and parents - creates a comprehensive approach to

goal setting that can positively impact student discipline.

Sub county director of education [5] indicated that;

“Punish-based discipline does not improve school safety, learning, or behaviour. Positive
discipline strategies, such as positive reinforcement and supportive teacher-student relations,
improve safety and outcomes for all students.”

This implies that having communal, whole-class conversations about goal-setting creates a new
mind-set in students and fosters cooperation and mutual improvement because students' goals
are not solely their responsibility. Pairing students up to help one another with goal-setting and
monitoring can also be helpful. Goal setting strategies can help improve student outcomes and
discipline in secondary schools in urban areas. Positive discipline strategies should be
prioritized over punish-based discipline, and whole-class conversations about goal-setting can

foster cooperation and mutual improvement among students.

Effective goal-setting strategies are critical in improving student discipline in urban secondary
schools. According to Otieno et al. (2023) goal setting is an effective way to address these
issues by providing clear expectations for both teachers and students. Setting goals helps
teachers prioritize their workload and gives them direction on how they can best serve their
students while also managing the challenges they face daily. In addition, when teachers set
achievable goals with their students at the beginning of each term or semester, it establishes
mutual accountability between them which promotes positive behaviour throughout the school
year. Moreover, implementing specific short-term objectives that align with long-term goals

provides tangible benchmarks for progress which boosts motivation levels among students.

Sub county director of education [4] revealed that;
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“By encouraging goal-setting among students in urban secondary schools, we can foster
greater self-awareness and confidence within them, leading them towards higher levels of
achievement in academics as well as personal development outside of school settings.”

Goal setting is an important tool that can help students achieve better academic performance
and behaviour in public secondary schools in Bomet County. As Salina and Kaliny (2022)
suggest, goal setting improves motivation and focus by providing a clear path for the student
to follow. This process allows students to identify their strengths and weaknesses while also
recognizing the steps they need to take to achieve their objectives. Effective goal-setting
requires that both teachers and students work together as a team to establish attainable targets
that align with learning outcomes. Furthermore, these goals should be challenging enough so
that each student feels motivated to put forth extra effort but not so difficult as to discourage

them from striving for success.

4.7 Principals ‘Decision-Making Skills On Management Of Student Discipline

The fourth objective of the study was to evaluate principals ‘decision-making skills on

management of student discipline in public secondary school.

4.7.1 Principals Response on Decision-Making Skills

The study sought to evaluate principals ‘decision-making skills on management of student

discipline in public secondary school. The study findings were presented in Table 4.18.
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Table 4.18:

Principals Response on Decision-Making Skills

Statements SA A UD D SD Mean STD
1 Iam always focus on relevant F 53 3 4 7 5 4.27 1.31
details which form basis for % 73.1 4.8 5.1 10.1 6.9

decisions making

2 Iwork cohesively with teachers F 29 19 9 3 12 3.69 1.44
to make productive choices with % 40.3 26.6 122 45 16.4
long-term impact

3 Reasoning is one of my main F 26 7 12 21 6 3.35 1.43
skills in decision-making % 36.1 93 16.7 29.6 84
concerning students’ discipline

4 1 always consider all available F 14 29 4 19 6 3.37 1.29
and relevant points of data to % 20 40 54 263 84
guide my decision-making.

5 Talways associate my instincts F 34 25 3 1 9 4.02 1.30
with the potential actions I can % 472 346 4.5 0.9 12.8
take to see if my decision is

logical

6 Teamwork helps me with F 38 9 5 6 14 3.73 1.61
decision-making by showing me %
different perspectives 534 128 66 78 194

7 My emotional intelligence guide F 29 30 3 3 7 3.99 1.20
my analysis of students’ % 40 421 48 3.6 9.6
discipline and solutions

8 I consider having weekly F 21 35 3 5 8 3.76 1.27
brainstorming sessions to % 293 481 42 6.6 11.9

maximize teachers and students’
creativity in problem-solving
9 I consider having weekly F 353 3 4 7 5 3.57 0.92
brainstorming sessions to % 73.1 4.8 5.1 10.1 6.9
maximize teachers and students’
creativity in problem-solving
10 Organizational skills has helped F 29 19 9 3 12 3.53 97
me assign tasks to teachers % 403 266 122 45 16.4
concerning students’ discipline

Source: Field Data (2024)

The study results in Table 4.18 showed that majority56(77.9%) of the principals agreed that
they are always focus on relevant details which form basis for decisions making more quickly
and effectively. On contrary,12(17.0%) of the student’s disagreed that they are always focus on

relevant details which form basis for decisions making more quickly and effectively. Further,
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in terms of mean and standard deviation the principals agreed with the statement students
discipline in the school (Mean=4.27, standard deviation=1.31). This agrees with the study done
by (Kamau & Njiru, 2020) who noted that focusing on relevant details which form basis for

decisions making impacts school discipline.

The study further revealed that vast majority 48(66.9%) of the principals agreed that they work
cohesively with teachers to make productive choices with long-term impact on students’
discipline. However,15(20.9%) of the principals disagreed that they work cohesively with
teachers to make productive choices with long-term impact on students’ discipline. Additionally,
the study results on mean and standard deviation revealed the principals agreed that they work
cohesively with teachers to make productive choices with long-term impact on students’
discipline (Mean=3.69, standard deviation=1.44). This is in line with the study done by
Kiplagat and Chepkirui (2024) that alluded that working cohesively with teachers to make

productive choices brings about long-term impact on student’s discipline.

On top of the above findings, other findings indicated 33(45.4%) of the participants agreed that
reasoning is one of their main skills in decision-making concerning students discipline.
However, 27(38.0%) of the principals disagreed that Reasoning is one of their main skills in
decision-making concerning students discipline. Further, the study findings also indicated, in
terms of mean and standard deviation the principals agreed that Reasoning is one of their main
skills in decision-making concerning students discipline (Mean=3.35, standard deviation=1.43).
This finding coincides with the study done by (Wallace Foundation, 2021) who stated that

reasoning is an important element in decision making concerning student discipline.

The study nonetheless indicated that majority 43(60.0%) of the participants agreed that They
always consider all available and relevant points of data to guide my decision-making.

Conversely to above findings 25(34.7%) of the principals disagreed They always consider all
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available and relevant points of data to guide my decision-making. Further, study findings also
revealed, in terms of mean and standard deviation the principals agreed that They always
consider all available and relevant points of data to guide my decision-making (Mean=3.37,
standard deviation=1.29). The finding aligns with the study done by (Smith & Taylor, 2020)
who purported that availability and relevance of points of data in guiding decision-making is

an essential factor.

Also, vast majority 59(81.8%) of the principals agreed that they always associate my instincts
with the potential actions I can take to see if my decision is logical and actionable.
However,10(20.9%) of the principals disagreed they always associate my instincts with the
potential actions i1 can take to see if my decision is logical and actionable. Additionally, the
study results on mean and standard deviation revealed the principals agreed that they always
associate my instincts with the potential actions 1 can take to see if my decision is logical and
actionable (Mean=4.02, standard deviation=1.30). This agrees with the study done by
(Mokoena & Zengele, 2021) that posited that instincts can be deemed potential for logical and

decisive measures in students discipline.

On top of the above findings, other findings indicated majority 47(66.2%) of the participants
agreed that they Teamwork helps them with decision-making by showing me different
perspectives. However, 20(27.2%) of the principals disagreed that they Teamwork helps them
with decision-making by showing me different perspectives. Further, the study findings also
indicated, in terms of mean and standard deviation the principals agreed that they Teamwork
helps them with decision-making by showing me different perspectives (Mean=3.73, standard
deviation=1.61). This agrees with the study by (Ogunleye et al., 2022) who stated that

teamwork helps them with decision-making in student discipline.
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Further, majority of the principals 59(82.1%) agreed that their emotional intelligence guide
their analysis of students’ discipline and solutions. However, 10(13.2%) of the principals
disagreed that their emotional intelligence guides their analysis of students’ discipline and
solutions. Further, research findings on mean and standard deviation showed that the principals
agreed with the statement their emotional intelligence guide their analysis of students’
discipline and solutions (Mean=3.99, standard deviation=1.20). This agrees with the study done
by (Nabukeera, 2020) who posited that emotional intelligence aids in the analysis of students’

discipline and solutions.

In addition, majority of the principals 56(77.4%) agreed that they consider having weekly
brainstorming sessions to maximize teachers and students’ creativity in problem-solving.
However, 13(18.5 %) of the principals disagreed that they consider having weekly
brainstorming sessions to maximize teachers and students’ creativity in problem-solving.
Further, research findings on mean and standard deviation showed that the principals agreed
with the statement that they consider having weekly brainstorming sessions to maximize
teachers and students’ creativity in problem-solving (Mean=3.76, standard deviation=1.27).
This agrees with the statement made by Abbood (2023) who stated that occasional
brainstorming sessions helps in maximizing teachers and students’ creativity in problem-

solving.

Further, 56(66.5%) of the respondents agreed Time management has helped them stay
organized during each stage of the decision-making process. However, 12(12.7%) of the
respondents disagreed Time management has helped them stay organized during each stage of
the decision-making process. From mean and standard deviation, the respondents agree that
Time management has helped them stay organized during each stage of the decision-making

process. (Mean, =3.57, Std. dev=0.92). This merges with the study done by Wambua (2021)
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who implied that time management has helps to be in an organized manner during each stage

of the decision-making process.

Finally, 48(66.5%) of the participants agreed Organizational skills has helped them assign tasks
to teachers concerning students discipline. On divergent, 12(16.7%) of the participants
disagreed Organizational skills has helped them assign tasks to teachers concerning student’s
discipline. Further, the study results also showed, in terms of mean and standard deviation
respondents agreed that Organizational skills has helped them assign tasks to teachers
concerning students discipline (Mean=3.5318, standard deviation=0.96772). This is in line
with the study done by Goleman (2021) who purported those organizational skills helps in

assigning tasks to teachers concerning students discipline.

4.7.2 Deputy Principals Response on decision-making skills

The study sought to evaluate deputy principals ‘decision-making skills on management of

student discipline in public secondary school. The study findings were presented in Table 4.19.
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Table 4.19:

Deputy Principals Response on decision-making skills

Statements SA A UN D SD Mean Std.

1 Iam always focus on relevant  F 54 4 4 5 2 4.48 1.10
details which form basis for % 786 54 54 71 3.6
decisions making more quickly

and effectively
2 I work cohesively with teachers F 26 40 1 1 1 4.33 0.63
to make productive choices %379 594 09 09 09

with long-term impact on
students’ discipline

3 Reasoning is one of my main F 6 40 19 2 2 3.66 0.79
skills in decision-making %85 576 286 22 3.1
concerning students’ discipline

4 Tam always goal oriented in F 17 48 1 1 2 411 0.78
dealing with %246 701 09 09 3.6
students ’discipline in the
school

5 Talways associate my instincts F 39 13 15 1 1 428  0.92
with the potential actions [ can % 55.8 18.8 23.7 09 09
take to see if my decision is
logical and actionable

6 Teamwork helps me with F 11 55 1 1 1 4.11 0.52
decision-making by showing % 16.1 813 09 09 09
me different perspectives

7 My emotional intelligence F 27 27 13 1 1 416  0.83
guide my analysis of students’ % 39.7 38.8 19.6 09 09
discipline and solutions

8 I consider having weekly F 23 43 1 1 1 429  0.62
brainstorming sessions to %339 634 09 09 09
maximize teachers and
students’ creativity in problem-

solving
9 I consider having weekly F 8 32 9 17 3 3.36 1.121
brainstorming sessions to % 12.1 462 12.1 249 4.6

maximize teachers and
students’ creativity in problem-
solving
10 Organizational skills has helped F 3 26 28 6 6 3.19  0.979
them assign tasks to teachers % 4 37.6 41 8.1 9.2
concerning students’ discipline

Source: Field Data (2024)

Table 4.19 showed that 58(84.0%) of the teachers agreed that they are always focus on relevant

details which form basis for decisions making more quickly and effectively. However, 7(10.7%)
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of the teachers disagreed that they are always focus on relevant details which form basis for
decisions making more quickly and effectively. Further the study findings showed in terms of
means and standard deviation that they always delegate duties to teachers concerning students’
discipline in the school (Mean=4.48, Std. dev=1.10). This agrees with the study done by
Graham et al. (2022) who noted that focusing on relevant details which form basis for decisions

making impacts school discipline.

Als0,66(97.3%) of the teachers agreed they work cohesively with teachers to make productive
choices with long-term impact on students’ discipline. On the other hand, 2(1.8%) of the
teachers disagreed that they work cohesively with teachers to make productive choices with
long-term impact on students’ discipline. Further the study findings showed in terms of means
and standard deviation that they work cohesively with teachers to make productive choices
with long-term impact on students’ discipline (Mean=4.33, Std. dev=0.63). This is in line with
the study done by Stevenson and Brown (2023) who alluded that working cohesively with

teachers to make productive choices brings about long-term impact on student’s discipline.

Further, 46(66.1%) of the teachers agreed that Reasoning is one of their main skills in decision-
making concerning students discipline. However, 4(5.3%) of the teachers disagreed that
Reasoning is one of their main skills in decision-making concerning students discipline. Further
the study findings showed in terms of means and standard deviation that Reasoning is one of
their main skills in decision-making concerning students discipline (Mean=3.66, Std.
dev=0.79). This finding coincides with the study done by Adeyemi and Uwakwe (2020) who

stated that reasoning is an important element in decision making concerning student discipline.

The study findings revealed that 65(94.7%) of the teachers agreed that They always consider
all available and relevant points of data to guide my decision-making. Also, 3(4.5%) of the

teachers disagreed that They always consider all available and relevant points of data to guide
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my decision-making. Further the study findings showed in terms of means and standard
deviation that They always consider all available and relevant points of data to guide my
decision-making (Mean=4.11, Std. dev=0.78). The finding aligns with the study done by
Mahlangu and Mthiyane (2021) who purported that availability and relevance of points of data

in guiding decision-making is an essential factor.

The study findings revealed that 52(74.6%) of the teachers agreed that they always associate
my instincts with the potential actions 1 can take to see if my decision is logical and actionable.
Also, 2(1.8%) of the teachers disagreed that they always associate my instincts with the
potential actions I can take to see if my decision is logical and actionable. Further the study
findings showed in terms of means and standard deviation that they always associate my
instincts with the potential actions I can take to see if my decision is logical and actionable
(Mean=4.28, Std. dev=0.92). This agrees with the study done by Owusu et al. (2023) that
posited that instincts can be deemed potential for logical and decisive measures in students’

discipline.

The study findings revealed that 66(97.4%) of the teachers agreed that they Teamwork helps
them with decision-making by showing me different perspectives. Also, 2(1.8%) of the teachers
disagreed that they Teamwork helps them with decision-making by showing me different
perspectives. Further the study findings showed in terms of means and standard deviation that
they Teamwork helps them with decision-making by showing me different perspectives
(Mean=4.11, Std. dev=0.52). This agrees with the study by Ochieng et al. (2021) who stated

that teamwork helps them with decision-making in student discipline.

The study findings revealed that 54(78.5%) of the teachers agreed that their emotional
intelligence guide my analysis of students’ discipline and solutions. Also, 2(1.8%) of the

teachers disagreed that their emotional intelligence guides my analysis of students’ discipline
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and solutions. Further the study findings showed in terms of means and standard deviation that
their emotional intelligence guide my analysis of students’ discipline and solutions (Mean=4.16,
Std. dev=0.83). This agrees with the study done by Wambua and Njoroge (2022) who posited

that emotional intelligence aids in the analysis of students’ discipline and solutions.

The study findings revealed that 67(97.4%) of the teachers agreed that by using problem-
solving skills, they have managed to reduce students’ indiscipline cases in the school. Also,
2(1.8%) of the teachers disagreed that by using problem-solving skills, they have managed to
reduce students’ indiscipline cases in the school. Further the study findings showed in terms of
means and standard deviation that by using problem-solving skills, they have managed to
reduce students’ indiscipline cases in the school (Mean=4.11, Std. dev=0.52). This agrees with
the statement made by Abbood (2023) who stated that occasional brainstorming sessions helps

in maximizing teachers and students’ creativity in problem-solving.

Also, 40(58.3%) of the respondents agreed Time management has helped them stay organized
during each stage of the decision-making process. However, 20(29.5%) of the respondents
disagreed stakeholder involvement has ensured school can easily resolve conflict during
implementation of Free Day Secondary Education. Analysis on mean and standard deviation
revealed the respondents were undecided that Time management has helped them stay
organized during each stage of the decision-making process. (Mean, =3.36, Std. dev=1.12).
This merges with the study done by Kariuki et al. (2023) who implied that time management

has helps to be in an organized manner during each stage of the decision-making process.

Finally, the study shows that 26(41.6%) of the respondents agreed Research skills has helped
them to understand how to improve discipline among the students. However, 12(17.3%) of the
respondents disagreed Research skills has helped them to understand how to improve discipline

among the students. As per the survey results, the participants were undecided in terms of mean
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and standard deviation that Research skills has helped them to understand how to improve
discipline among the students (Mean, =3.1908, Std. dev=.97856). This is in line with the study
done by Muthoni and Wafula (2024) who purported that organizational skills help in assigning

tasks to teachers concerning students discipline.

4.7.3 Senior Teachers Response on decision-making skills

The study sought to evaluate senior teachers decision-making skills on management of student
discipline in public secondary school. The study findings were presented in Table 4.20. The

study findings were presented in Table 4.20.
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Table 4.20:

Senior Teachers Response on Decision-Making Skills

Statement SA A N D SD Mean Std.

1 Iam always focus on relevant F 9 3 38 17 3 2.80 .77
details which form basis for
decisions making more quickly % 12.7 4 62.4 249 4
and effectively

2 Iwork cohesively with teachers F 12 29 9 17 3 3.18 .98
to make productive choices with oy 173 416 12.8 243 4
long-term impact on students’
discipline

3 Reasoning is one of my main F 12 32 11 9 6 3.34 1.06
skills in decision-making
concerning students’ discipline ~ % 16.8 45.7 16.7 12.7 8.1

4 Tam are always goal orientedin F 2 9 28 25 6 2.68 0.96
dealing with student discipline in o, 35 133 38 364 8.7
the school

5 Talways associate my instincts F 3 9 15 26 17 235 1.13
with the potential actions I can % 4 133 206 37 249
take to see if my decision is
logical and actionable

6 Teamwork helps me with F 3 38 20 6 3 346 .87
decision-making by showing me
different perspectives % 4 538 289 87 4

7 My emotional intelligence guides F 38 26 3 2 337 91
my analysis of students % 53.8 37 1.3 4 3
discipline and solutions

8 Using problem-solving skills, 1 F 3 23 29 3 12 3.13 1.176
have managed to reduce % 4.6 335 410 4 16.8
students’ indiscipline cases in the
school.

9 Iconsider having weekly F 3 49 9 6 3 3.70  .895
brainstorming sessions to
maximize teachers and students’ % 4 699 134 87 4
creativity in problem-solving

10 Organizational skills have helped F 6 6 40 9 9 2.80 .937
them assign tasks to teachers % 81 92 573 127 12.7

concerning students’ discipline

Source: Field Data (2024)

Table 4.20 showed that of the respondents 12(16.7%) agreed that they are always focus on

relevant details which form basis for decisions making more quickly and effectively. However,
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20(28.9%) of the respondents disagreed that they are always focus on relevant details which
form basis for decisions making more quickly and effectively. Further, the study results also
showed, in terms of mean and standard deviation that the respondents disagreed with the
statement that they always delegate duties to teachers concerning students’ discipline in the
school (Mean=2.80, standard deviation=0.77). This agrees with the study done by (Heck &
Hallinger, 2019) who noted that focusing on relevant details which form basis for decisions

making impacts school discipline.

Also, 41(58.9%) of the respondents agreed and 20(28.3%) disagreed that they work cohesively
with teachers to make productive choices with long-term impact on students’ discipline. Further,
the study results also showed, in terms of mean and standard deviation that the respondents
were neutral with the statement that they work cohesively with teachers to make productive
choices with long-term impact on students’ discipline (Mean=3.18, standard deviation=0.98).
This is in line with the study done by (Bush & Glover, 2020) who alluded that working
cohesively with teachers to make productive choices brings about long-term impact on

student’s discipline.

Further, 44(62.5%) of the respondents agreed that Reasoning is one of their main skills in
decision-making concerning students discipline. However, 15(20.8%) of the respondents
disagreed that Reasoning is one of their main skills in decision-making concerning students
discipline. Further, the study results also showed, in terms of mean and standard deviation that
the respondents were neutral with the statement that Reasoning is one of their main skills in
decision-making concerning students discipline (Mean=3.34, standard deviation=1.069). This
finding coincides with the study done by Ogundele et al. (2022) who stated that reasoning is

an important element in decision making concerning student discipline.
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The study nonetheless showed that, 11(16.8%) of the participants agreed that They always
consider all available and relevant points of data to guide my decision-making. However,
31(45.1%) of the respondents disagreed They always consider all available and relevant points
of data to guide my decision-making. Further, the study results also showed, in terms of mean
and standard deviation that the respondents disagreed with the statement that They always
consider all available and relevant points of data to guide my decision-making (Mean=2.68,
standard deviation=0.967). The finding aligns with the study done by (Asare & Amoah, 2020)
who purported that availability and relevance of points of data in guiding decision-making is

an essential factor.

It was also noted that 12(17.3%) of the participants agreed that they apply my analytical skills
in dealing with students’ discipline. However, it was noted that 43(61.9%) of the respondents
disagreed that they apply my analytical skills in dealing with students’ discipline. Further, the
study results also showed, in terms of mean and standard deviation that the respondents
disagreed with the statement that they apply my analytical skills in dealing with students’
discipline (Mean=2.35, standard deviation=1.13). This agrees with the study done by Wambua
et al. (2021) that posited that analytical can be deemed potential for logical and decisive

measures in students’ discipline.

Furthermore, 41(54.2%) agreed they Teamwork helps them with decision-making by showing
me different perspectives. However, 9(12.7%) of the respondents disagreed that they
Teamwork helps them with decision-making by showing me different perspectives. Further,
the study results also showed, in terms of mean and standard deviation that the respondents
were neutral with the statement they Teamwork helps them with decision-making by showing

me different perspectives (Mean=3.46, standard deviation=0.87). This agrees with the study by
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(Ndung’u, 2022) who stated that teamwork helps them with decision-making in student

discipline.

In addition, 64(90.8%) of the respondents agreed their emotional intelligence guide my analysis
of students’ discipline and solutions. The study findings noted that 5(7.5%) of the respondents
disagreed that their emotional intelligence guide my analysis of students’ discipline and
solutions. Further, the study results also showed, in terms of mean and standard deviation that
the respondents were neutral with the statement that their emotional intelligence guide my
analysis of students’ discipline and solutions (Mean=3.37, standard deviation=0.91). This
agrees with the study done by (Kiprono, 2023) who posited that emotional intelligence aids in

the analysis of students’ discipline and solutions.

Another, 25(38.1%) of the participants agreed that using problem-solving skills, they have
managed to reduce students’ indiscipline cases in the school. On contrary ,15(22.8%) of the
participants disagreed they are always analytical in solving students’ problems. Further, the
study results also showed, in terms of mean and standard deviation respondents were neutral
that using problem-solving skills, they have managed to reduce students’ indiscipline cases in
the school. (Mean=3.13, standard deviation=1.17). This agrees with the statement made by
Abbood (2023) who stated that occasional brainstorming sessions helps in maximizing teachers

and students’ creativity in problem-solving.

Furthermore, 52(73.9%) agreed that time management has helped them stay organized during
each stage of the decision-making process. However, 9(12.7%) of the respondents disagreed
that time management has helped them stay organized during each stage of the decision-making
process. Further, the study results also showed, in terms of mean and standard deviation that
the respondents agreed with the statement that time management has helped them stay

organized during each stage of the decision-making process. (Mean=3.70, standard
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deviation=0.89). This merges with the study done by Gregory et al. (2021) who implied that
time management has helps to be in an organized manner during each stage of the decision-

making process.

Finally, 12(17.3%) of the participants agreed research skills has helped them to understand how
to improve discipline among the students. On contrary ,18(25.4%) of the participants disagreed
research skills has helped them to understand how to improve discipline among the students.
Further, the study results also showed, in terms of mean and standard deviation respondents
disagreed that research skills have helped them to understand how to improve discipline among
the students (Mean=2.80, standard deviation=0.937). This is in line with the study done by
Riley (2022) who purported that research skills helps in assigning tasks to teachers concerning

students discipline.

4.7.4 Interview Schedule Results

The study findings from interviews revealed that discipline is a vital component in any
educational setting. Indiscipline is a major issue in secondary schools, with various forms of
misbehaviors being prevalent. According to research sub county director of education [3] noted

that:

“Some of the most concerning forms of indiscipline include stealing, disrespect, drug and
substance abuse, truancy, lateness to school, cultism, insulting classmates and teachers,

’

violence, dishonesty, disobedience to authority figures, and vandalism.’

The causes of indiscipline include peer group influence, bad company within and outside of
the school, lack of discipline at home and school, irresponsible parents and guardians, influence
of TV and video games, poor teacher-student relationships, and failure of the school to

effectively enforce school rules and regulations. Indiscipline negatively affects students'
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learning outcomes and development. It is important for teachers and parents to work together
to inculcate good discipline among learners. In secondary schools, particularly those located in
urban areas, it can be difficult to maintain an environment conducive to learning due to various

external factors (Riley, 2022).

Discipline management in secondary schools is a complex issue that involves different
stakeholders, including principals, counselors, students, and parents. Behaviour problems such
as absenteeism, classroom discipline, and weapons possession are more common in urban
schools. Teachers' preconceived notions about students in urban schools, particularly those with
emotional disabilities, lead to low expectations and placement in special education programs.
Intervention strategies to decrease discipline issues include addressing the root causes of
behaviour problems and providing support to students. In an interview about students'
discipline in secondary schools in urban areas, it is important to acknowledge the complexity
of the issue and the need for collaboration among stakeholders to address it effectively. It is
also important to recognize the impact of preconceived notions and biases on students'
experiences and outcomes. Finally, it is crucial to discuss intervention strategies that focus on

addressing the root causes of behaviour problems and providing support to students.

4.8 Diagnostic Tests for Assumptions of Linear Regression Model

The study tested for linearity, independence of errors, Homoscedasticity, Collinearity and
normality; Linearity defines the dependent variable as a linear function of the predictor
(independent) variables (Hope, 2020). Multiple regressions can accurately estimate the
relationship between dependent and independent variables when the relationship is linear in

nature Evans and Jones (2023).
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4.8.1 Test of Linearity

The study tested linearity using correlation table. Akoglu, (2018) indicated that a correlation of
1 shows a perfect linear correlation, correlation of between 0.9 and 1 indicates positive strong
correlation, correlation between 0.7 and 0.9 positive high correlation, correlation of between
0.5 and 0.7 indicates a positive moderate correlation, correlation of 0 and 0.5 weak correlation
while a correlation of 0 indicates no relationship and a correlation of -1 and 0 indicates a

negative relationship.

Table 4.21:

Linearity Test

Variables Sustainable Significance
performance
Principals’ int 1 skill
rincipals’ interpersonal skills A1 000
Principals’ strategic planning skill
rincipals’ strategic planning skills e 000
Principals problem-solving skills
392%* .000
Decision-making skills
306%* .000

Source: Field Data (2024)

The linearity test results in Table 4.21 revealed that principals’ interpersonal skills had a
correlation value 0of 0.411 and significance value of p=.000<0.05. principals’ strategic planning
skills had a correlation value of 0 462 and significance value of p=.000<0.01. principals
problem-solving skills had a correlation value of 0.392 and significance value of p=.000<0.01.
Decision-making skills had a correlation value of 0.306 and significance value of p=.000<0.01.
The study results implied that the correlation coefficient values for the four study variables

were different from zero indicating that the linearity assumption was made. This agrees with
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the findings (Padayachee & Gcelu, 2022) that gave an implication that the data used were

linear.

4.8.2 Autocorrelation Test

Independence of errors refers to the assumption that errors are independent of one another,
implying that subjects are responding independently. The goal of research is often to accurately
model the relationships in the population. To diagnose violations of this assumption is through
Durbin-Watson Statistic test. The Durbin-Watson statistic is typically used to test: HO: p=0 vs.
H1: p > 0 since when error terms are correlated in business and economic applications, the
correlation tends to be positive. The statistic D ranges in value from zero to four. When the
error terms are independent, it is expected D to be close to 2. Small values of D suggest that
error terms tend to cluster (positive autocorrelation); large values of D suggest that error terms

tend to alternate (+, -, +, -) (negative autocorrelation).

Table 4.22:

Autocorrelation Test

R R Square Adjusted R Square Std. Error Durbin-Watson

S527a 278 264 89123 1.630

Source: Field Data (2024)

Consequently, the Durbin-Watson statistic was lying within the two critical values and deemed
to signify lack of first order linear auto-correlation in our multiple linear regression data. Table
4.22 revealed that the Durbin-Watson statistic d=1.630 was between the two critical values and

hence there was no first order linear auto-correlation in the multiple linear regression data.
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4.8.3 Multicollinearity Test

Collinearity (also called multicollinearity) refers to the assumption that the independent
variables are uncorrelated (Gwelo, 2019). The researcher is able to interpret regression
coefficients as the effects of the independent variables on the dependent variables when
collinearity is low (Garcia, Garcia, Lopez Martin & Salmeron, 2015). This means that we can
make inferences about the causes and effects of variables reliably. The more variables overlap
(correlate) the less able researchers can separate the effects of variables. The regression is
designed to allow for this, and provides the proportions of the overlapping variance (Sarstedt
Mooi, Sarstedt & Mooi, 2019). To diagnose multicollinearity the study used inflation factors
(VIF) and tolerance. A VIF greater than 10 or tolerance below 0.10 implied serious

multicollinearity problem.

Table 4.23:

Multicollinearity Test

Variables Tolerance VIF

Principals’ interpersonal skills .658 1.519
Principals’ strategic planning skills .601 1.665
Principals’ problem-solving skills 617 1.621
Decision-making skills 591 1.691

Source: Field Data (2024)

As shown in Table 4.23 the study revealed that principals’ interpersonal skills had tolerance
value of 0.658 and variance inflation factor value of 1.519. Principals’ strategic planning skills
had tolerance value of 0.601 and variance inflation factor value of 1.665. Principals problem-

solving skills had tolerance value of 0.617 and variance inflation factor value of 1.621.
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Decision-making skills had tolerance value of 0.591 and variance inflation factor value of 1.691.
This implied that all the VIF values were below the threshold value of 10 and tolerance value
were above threshold value of 0.1 indicating that multicollinearity was not an issue in the

present study.

4.8.4 Normality Test

Multiple regressions assume that variables have normal distributions (Chinenye & Victor,
2021). This means that errors are normally distributed, and that a plot of the values of the
residuals approximated a normal curve (Chinenye et al., 2019). The assumption is based on the
shape of normal distribution and gives the researcher knowledge about what values to expect
(Chinenye ef al., 2019). Once the sampling distribution of the mean is known, it is possible to
make predictions for a new sample. This assumption was tested using Shapiro-Wilk study.

Table 4.24 presents the study results.

Table 4.24:

Normality Test
Variables Shapiro-Wilk Sig.

Statistic

Principals’ interpersonal skills 958 239
Principals’ strategic planning skills 930 .386
Principals’ problem-solving skills 955 289
Principals’ decision-making skills 938 Sl

Source: Field Data (2024)

The test results in Table 4.24 revealed that the Shapiro-Wilk significance value for Principals’
interpersonal skills was 0.239>0.05. Shapiro-Wilk significance value for Principals’ strategic

planning skills was 0.386>0.05. Shapiro-Wilk significance value for Principals problem-

153



solving skills was 0.289>0.05. Shapiro-Wilk significance value for Decision-making skills was
0.511>0.05. This implied that all the study variables were not significant (p> 10.05) indicating

that the distribution of the data was normal.

4.9 Inferential Analysis

This section presented the results of correlation and regression analysis. The section was meant
to achieve both general and specific objectives in establishing the relationships that exists

between the study variables.

4.9.1 Correlation Analysis

Pearson correlation analysis was carried out to show the strength and direction of the

association between independent and student discipline. Table 4.25 present the results.
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Table 4.25:

Correlation Analysis Results

Variables Management Interpersonal Strategic Problem- Decision-
of student skills planning solving  making skills
discipline skills skills

Management Pearson 1

of student

discipline

Principals’ Pearson .411%%* 1

interpersonal Slg (2_ 000

skills tailed)

Principals’ Pearson .462%* S544%* 1

Stlfateglc Sig. (2- .000 .000

planning tailed

skills ailed)

Principals Pearson .392%* A410%* 463%* 1
Pri’blem' Sig. (2- 000 000 000

solving tailed

skills ailed)

Principals’ Pearson .306** 430%* 494%* S574%* 1
decision- Sig. (2- .000 .000 .000 .000
making tailed)

skills

**, Correlation is significant at the 0.01 level (2-tailed).

Source: Field Data (2024)

The study findings in Table 4.25 indicated that principals’ interpersonal skills on management

of student discipline in public secondary school in Bomet County, Kenya had a positive

moderate and statistically significant correlation (r=-0.411; p<0.01). The findings of the study

indicate a moderate, positive and statistically significant correlation between Principals’

strategic planning skills and management of student discipline in public secondary school in

Bomet County, Kenya (r=0.462; p<0.01). The study established that there exist a weak, positive

and statistically correlation between Principals problem-solving skills and statistically

significant correlation between Principals’ strategic planning skills and management of student

discipline in public secondary school in Bomet County, Kenya (r=0.392; p< 0.01). The study
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finally established that there exist a strong, positive and statistically correlation between
Principals’ decision-making skills and management of student discipline in public secondary
school in Bomet County, Kenya (r=0.306; p< 0.01). According Otieno et al. (2023) a strong
correlation means that two or more variables have a strong relationship with each other while

weak or low, correlation means that the variables ire hardly related.

4.9.2 Regression Analysis

Multiple regression analysis was run to establish the effect of independent variables on

dependent variable.

4.9.3 Model Determination

The goodness of fit results is as displayed in Table 4.26.

Table 4.26:

Model Summary
R R Square Adjusted R Square Std. Error of the Estimate
527a 278 264 .89123

Source: Field Data (2024)

The regression model provided an R? value of 0.278. This implies that the predictors used in
this model can explain 27.8% in variation of dependent variable. This therefore implies that
27.8% changes in management of student discipline is contributed by the independent variables
(principals’ interpersonal skills, principals’ strategic planning skills, principals problem-solving
skills, principals’ decision-making skills). The remaining percentage can be accounted by other

variables other than those used in this study.
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4.9.4 ANOVA

The model fitness test was estimated by use of ANOVA as indicated in Table 4.27.

Table 4.27:

Model Fitness Test

Sum of df Mean F Sig.
Squares Square
Regression 65.898 4 16.474 20.741 .000b
Residual 171.567 216 794
Total 237.464 220

Source: Field Data (2024)

The model gave an F-statistics value of 20.741with a p—value of 0.000. This is an implication
that all the variables used in the model namely; principals’ interpersonal skills, principals’
strategic planning skills, principals’ problem-solving skills and principals’ decision-making
skills are significant in predicting management of student discipline in public secondary school
in Bomet County, Kenya. Therefore, from the results on the overall p — value of F — statistics
given; it can be noted that the model used in the study is significant since the confidence interval

used was 95% leaving an allowance of 5%.

4.9.5 Coefficients of the Variables

The results on the regression coefficients of the variables are as indicated in Table 4.28.
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Table 4.28:

Coefficients of the Variables

Unstandardized Standardized

Coefficients Coefficients t Sig.
B Std. Error Beta
(Constant) 1.513 215 7.032  .000
Principals’ interpersonal skills 186 .070 189 2.644  .009
Principals’ strategic planning 247 .066 281 3.762  .000
skills
Principals’ problem-solving skills .225 .082 202 2.742  .007
Principals’ decision-making skills .261 .066 .0293 3.392  .005

Source: Field Data (2024)

Regression of coefficients results in Table 4.28 shows that Principals’ interpersonal skills have
a positive and significant effect on management of student discipline in public secondary
school (B1=0.186, p=0.009). It was further established that Principals’ strategic planning skills
has a positive and significant effect management of student discipline in public secondary
school (B2=0.247, p=0.000). Principals’ problem-solving skills was found to have a positive
and significant effect management of student discipline in public secondary school (B3=0.225,
p=0.007). Finally, Principals’ decision-making skills was found to have a positive and
significant effect on management of student discipline in public secondary school (Bs= 0.261,
p=0.005). The results implied that a unit increase in Principals’ interpersonal skills caused
0.186 units increase in management of student discipline in public secondary school. A unit
increase in Principals’ strategic planning skills caused 0.247 units increased in management of
student discipline in public secondary school. A unit increase in Principals’ problem-solving
skills caused 0.225 units increased in management of student discipline in public secondary

school. A unit increase in Principals’ decision-making skills caused 0.261 units increase in
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management of student discipline in public secondary school. The resulting regression model

1s as follows:

Y =1.513+0.186X1 + 0.247X2 + 0.225X3+0.261X4. . cvvueervrcrurnsunenns Equation 4.1

Where:

Y represents Influence of principals’ human resource skills on management of student

discipline in public secondary school in Bomet county, Kenya

X1 Principals’ interpersonal skills

X2 Principals’ strategic planning skills

X3 Principals’ problem-solving skills

X4 Principals’ decision-making skills

4.8 Hypotheses Testing

From the regression model computed in Table 4.29, the research hypotheses were tested using
the significance level of the coefficients. The research aimed to test the hypothesis with an aim
of failing to reject or rejecting the relationship between independent and the dependent

variables.
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Table 4.29:

Summary of Hypotheses Test Results

Unstandardized Standardized

Coefficients Coefficients
t Sig

B Std. Error Beta
(Constant) 1.513 215 7.032  .000
Principals’ interpersonal skills 186 .070 189 2.644  .009
Principals’ strategic planning 247 .066 281 3.762  .000
skills
Principals’ problem-solving skills ~ .225 .082 202 2.742  .007
Principals’ decision-making skills .261 .066 .0293 3.392  .005

Source: Field Data (2024)

HO1: There is no significant effect of interpersonal skill on the management of student

discipline in public secondary schools in Bomet County, Kenya.

The results indicated that interpersonal skills had a statistically significant influence on student
discipline management, with a coefficient of 0.186 and a p-value of 0.009, which is less than
the 0.05 level of significance. This implies that principals who possess strong interpersonal
skills are better able to foster positive relationships, effective communication, and mutual
respect among teachers and students. Such an environment promotes discipline, cooperation,
and a conducive learning atmosphere within schools. Therefore, the null hypothesis (Ho:) that
interpersonal skills have no significant effect on the management of student discipline was

rejected. This concurs with the findings of (Chinenye & Victor, 2021) that school
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communication, particularly the interpersonal communication of principals, plays a crucial role

in enhancing school quality.

HO02: Strategic planning skill has no significant effect on the management of student discipline

in public secondary schools in Bomet County, Kenya.

Similarly, the findings revealed that strategic planning skills had a significant positive effect
on student discipline management, as evidenced by a coefficient of 0.247 and a p-value of
0.000. This indicates that principals who engage in effective strategic planning through setting
clear goals, developing proactive disciplinary strategies, and aligning school policies with
behavioral expectations enhance the overall discipline management process. Effective planning
enables schools to anticipate potential challenges and implement preventive measures, thereby
fostering a disciplined school culture. Consequently, the null hypothesis (Ho2) stating that
strategic planning skills have no significant effect on the management of student discipline was

also rejected.

HO03: Problem-solving skill has no significant effect on the management of student discipline

in public secondary schools in Bomet County, Kenya.

The analysis further established that problem-solving skills were a significant predictor of
student discipline management, with a coefficient of 0.225 and a p-value of 0.007. This
suggests that principals who are competent in problem-solving can identify the root causes of
disciplinary issues, address them objectively, and implement fair and consistent resolutions.
The ability to handle conflicts constructively reduces recurring behavioral problems and builds
trust between the school administration and students. Hence, the null hypothesis (Hos), which
posited that problem-solving skills have no significant effect on the management of student

discipline, was rejected. This concurs with the finding of (Borowiec & Tuthill, 2021) that

161



organizational problem-solving strategies, particularly when integrated with behavior

management technologies, play a crucial role in shaping school discipline.

HO04: Decision-making skill has no significant effect on the management of student discipline

in public secondary schools in Bomet County, Kenya.

Decision-making skills were found to have a significant positive effect on the management of
student discipline, with a coefficient of 0.261 and a p-value of 0.005. This result implies that
principals who make timely, informed, and participatory decisions are more effective in
maintaining discipline within their institutions. Sound decision-making ensures that
disciplinary policies are consistently applied and that actions taken are in the best interest of
both students and the school. Therefore, the null hypothesis (Hos), which stated that decision-
making skills have no significant effect on the management of student discipline, was rejected.
This agrees with the findings of Fekadu (2023) found that school rules and regulations, guided
by strong leadership and decision-making, have a statistically significant impact on student

behavior and discipline management.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

The study's summary, conclusions, and recommendations are presented in this chapter.

5.2 Summary of the Findings

5.2.1 Principals’ Interpersonal Skill and Management of Student Discipline

The first objective of the study was to establish the effect of principals’ interpersonal skills on
the management of student discipline in public secondary schools in Bomet County, Kenya.
The descriptive results revealed that principals consistently demonstrated empathy in dealing
with both students and staff. They actively listened to issues affecting student discipline,
exhibited emotional intelligence, and communicated clearly when addressing disciplinary
matters. Most respondents agreed that they were attentive and careful listeners who
comprehended student concerns effectively and supported teachers’ initiatives on discipline
management. The principals also emphasized building relationships with students and teachers,
responding positively to communication, and fostering a culture of respect and cooperation in

schools.

The regression analysis further supported these findings, indicating that principals’
interpersonal skills had a statistically significant influence on the management of student
discipline, with a coefficient of 0.186 and a p-value of 0.009, which is less than the 0.05
significance level. This implies that principals who exhibit strong interpersonal competencies
are more likely to create a harmonious environment characterized by trust, open

communication, and mutual respect among teachers and students. Such an environment
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enhances cooperation, minimizes indiscipline cases, and promotes a positive learning

atmosphere.

5.2.2 Principals’ Strategic Planning Skill and Management of Student Discipline

The second objective sought to assess the contribution of principals’ strategic planning skills
on the management of student discipline. The descriptive results showed that most principals
delegated duties to teachers, established rules and regulations, and ensured that disciplinary
procedures were effectively implemented. They were goal-oriented, analytical, and
communicative in managing disciplinary issues. Additionally, respondents indicated that
leadership and research skills helped them to design and enforce discipline strategies, while

critical thinking enabled them to address complex behavioral issues effectively.

Regression analysis revealed that strategic planning skills had a significant positive effect on
student discipline management, with a coefficient of 0.247 and a p-value of 0.000. This
demonstrates that principals who engage in strategic planning by setting clear goals, developing
proactive policies, and aligning school operations with expected student behavior enhance
discipline management outcomes. Effective planning allows for anticipation of disciplinary
challenges and timely implementation of preventive interventions. As a result, schools with

well-planned discipline strategies tend to experience fewer behavioral disruptions.

5.2.3 Principals’ Problem-Solving Skill and Management of Student Discipline

The third objective of the study examined the impact of principals’ problem-solving skills on
the management of student discipline. Descriptive findings revealed that most principals were
proactive in identifying discipline-related issues early, generating possible solutions, evaluating
available options, and implementing the most effective interventions. The respondents reported

that they frequently applied creativity, dependability, and analytical reasoning when resolving
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disciplinary problems. They also evaluated the outcomes of implemented solutions to ensure

continuous improvement in discipline management.

The regression analysis indicated that problem-solving skills were a significant predictor of
student discipline management, with a coefficient of 0.225 and a p-value of 0.007. This finding
suggests that principals who are skilled in problem-solving can accurately diagnose the root
causes of indiscipline and respond with appropriate, fair, and consistent measures. The ability
to handle conflicts objectively fosters a sense of justice and mutual respect between

administrators and students, reducing recurrence of disciplinary issues.

5.2.4 Principals’ Decision-Making Skill and Management of Student Discipline

The fourth objective aimed to determine the effect of principals’ decision-making skills on the
management of student discipline. Descriptive analysis revealed that most principals
emphasized focusing on relevant details when making decisions, collaborating with teachers to
arrive at well-informed choices, and reasoning logically before acting on disciplinary matters.
Respondents also indicated that they relied on teamwork, emotional intelligence, and time
management in decision-making. They held brainstorming sessions to encourage collective

problem-solving and used organizational skills to assign tasks effectively among teachers.

Regression results confirmed that decision-making skills had a significant positive effect on
discipline management, with a coefficient of 0.261 and a p-value of 0.005. This shows that
principals who make timely, participatory, and data-informed decisions are more successful in
maintaining student discipline. Sound decision-making ensures that disciplinary measures are
fair, consistent, and aligned with school policies, thereby fostering accountability among

students and staff.
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Overall, the regression analysis established that principals’ interpersonal, strategic planning,
problem-solving, and decision-making skills each had a significant and positive influence on
the management of student discipline in public secondary schools in Bomet County. These
findings underscore the crucial role of leadership competencies in fostering a disciplined,
cooperative, and productive school environment. Enhancing these managerial skills among
principals can lead to more effective discipline management, improved school climate, and

better educational outcomes for students.

5.3 Conclusions of the Study

From the study findings, principals’ interpersonal, strategic planning, problem-solving, and
decision-making skills significantly influence the management of student discipline in public
secondary schools in Bomet County, Kenya. Principals with strong interpersonal skills foster
positive relationships, effective communication, and mutual respect, which create a conducive
environment for discipline. Strategic planning enables principals to set clear goals, anticipate
challenges, and implement proactive disciplinary measures, while problem-solving skills allow
for timely identification and resolution of indiscipline issues. Additionally, effective decision-
making ensures that disciplinary actions are fair, consistent, and aligned with school policies,

promoting accountability among students and staff.

Overall, the findings highlight the critical role of leadership competencies in maintaining
discipline within schools. Enhancing principals’ skills in these areas can improve school
management, foster a positive learning environment, and contribute to better educational
outcomes. The study emphasizes that investment in developing the managerial capacities of
school leaders is essential for sustaining a disciplined, productive, and supportive educational

setting.

166



5.4 Recommendations of the Study

Capacity Building for Principals: The study recommends that the Ministry of Education and
school management boards organize regular training programs to enhance principals’
interpersonal, strategic planning, problem-solving, and decision-making skills. Such programs
will equip principals with the competencies necessary to foster discipline and maintain a

positive school climate.

Implementation of Strategic Discipline Policies: Schools should develop and implement clear,
well-communicated policies and strategies for student discipline. Principals should engage
teachers in the planning process to ensure that rules, regulations, and disciplinary measures are

consistent, proactive, and aligned with the school’s goals.

Promotion of Collaborative Problem-Solving: Principals should encourage collaborative
approaches to addressing disciplinary issues by involving teachers, students, and other
stakeholders. This participatory approach will help in identifying root causes of indiscipline

and generating fair, effective, and sustainable solutions.

Enhanced Decision-Making Practices: Schools should adopt systems that support informed and
timely decision-making by principals, such as regular data collection on student behavior,
monitoring of disciplinary outcomes, and structured brainstorming sessions with staff. This will
ensure that decisions on discipline are logical, consistent, and in the best interest of both

students and the school.

5.5 Suggestions for Further Research

Future research should examine the following areas:

167



Effect of principals’ interpersonal skill on student-teacher communication in public

secondary schools.

Contribution of principals’ strategic planning skill to effective management of

instructional processes in public secondary schools.

How principals in private secondary schools employ problem-solving skill to

prevent and manage student discipline.

Effectiveness of school principals’ decision-making skill in management of the

effect of crises like Covid-19 on instructional processes.
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APPENDICES

APPENDIX I: INTRODUCTION LETTER

Dear Respondent,

I am a student undertaking a Doctor of philosophy in Education management at Kisii University,
Eldoret. In order to complete this program, I am required to research on the effect of principals’
human resource selected skill and management of student discipline in Bomet County,
Kenya. This research is purely for academic purposes and the data you will give will be treated
with confidentiality. Do not indicate your name anywhere on this questionnaire. I kindly
request you to participate in my study and your responses to the items in the questionnaire did

not be used for any other purpose except this study.

Thank you. Yours Sincerely,

Chepkwony Ezekiel
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APPENDIX II: QUESTIONNAIRE FOR PRINCIPALS

Introduction

You have been selected to participate in this study because of your expertise in education and
your experience in managing student discipline. The purpose of this study is to examine the
effect of principals’ selected human resource skills on the management of student discipline in
public secondary schools in Bomet County, Kenya.
All information provided will be treated with strict confidentiality and used for academic

purposes only. Do not indicate your name or that of your school. Kindly tick (v") the option

that best represents your opinion.

SECTION A: BACKGROUND INFORMATION

1. Gender
Female [ ] Male [ ]
2. Age Bracket
21-30years[] 31-40years[] 41-50years[] OverS5I years]| ]
3. Highest Level of Education
Diploma in Education [ ] Postgraduate Diploma in Education [ ] Master’s in
Education [ ] PhD in Education [ ]
4. Years of Teaching Experience

Below Syears[] 6-10years[] 11-15years[] 16 years and above | ]
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SECTION B: INTERPERSONAL SKILL

Rate the extent to which you agree with

each

statement.

Key: Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), Strongly Disagree (SD).

Statement

SA A

1. I always demonstrate empathy when dealing with students and

staff issues.

2. T actively listen to students’ and staff concerns that affect discipline

in school.

3. I apply emotional intelligence when addressing discipline matters.

4. | use interpersonal skills to maintain positive discipline within the

school.

5. I 'am attentive and responsive to students’ complaints.

6. | comprehend feedback from students and staff regarding
discipline issues.

7. I support teachers’ constructive ideas and honest efforts on student

discipline.

8. | encourage open communication and trust between students and
staff.

9. | build strong relationships with teachers and students to promote

discipline.

10. I mentor my deputies and teachers on positive interpersonal

approaches to discipline.

11. | maintain a positive attitude toward student discipline

management.
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SECTION C: STRATEGIC PLANNING SKILL

Statement

SA

SD

1. | delegate duties to staff members regarding discipline

management.

2. | formulate and review school rules and regulations related to

discipline.

3. I set goals and objectives for discipline management.

4. | analyze causes of indiscipline before implementing strategies.

5. | lead in developing a school-wide strategic plan for student

discipline.

6. | allocate resources and responsibilities to enhance discipline

management.

7. I regularly review strategic discipline outcomes with staff.

8. I involve teachers and deputies in planning for discipline

interventions.

9. | evaluate the effectiveness of discipline strategies quarterly.

10. I ensure alignment between school goals and student discipline

practices.
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SECTION D: PROBLEM-SOLVING SKILL

Statement

SA

SD

1. I identify discipline problems among students early.

2. | analyze root causes of student indiscipline.

3. | generate multiple options to address disciplinary challenges.

4. | consult deputies and teachers before implementing solutions.

5. I select the most effective strategy to resolve discipline problems.

6. I monitor and evaluate the outcomes of implemented solutions.

7. 1 demonstrate creativity in resolving recurring discipline issues.

8. I encourage teamwork in handling complex discipline cases.

(=]

. I remain dependable when addressing disciplinary challenges.

10. I use data and evidence to inform problem-solving decisions.
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SECTION E: DECISION-MAKING SKILL

Statement

SA

SD

1. 1 make timely and well-informed decisions regarding student
discipline.

2. | involve my deputies and teachers when making key disciplinary

decisions.

3. I rely on data and evidence in decision-making on discipline.

4. |1 consider emotional and social factors when deciding on student

discipline.

5. I use reasoning and logic when selecting appropriate disciplinary

actions.

6. Teamwork assists me in exploring diverse perspectives before

deciding.

7. 1 conduct regular meetings to reflect on disciplinary decisions

made.

8. I use emotional intelligence to guide fair disciplinary judgments.

9. My time management enhances effective decision-making
processes.

10. | review decisions made to ensure continuous improvement in

discipline management.
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APPENDIX III: QUESTIONNAIRE FOR DEPUTY PRINCIPALS

Focus: Implementation and coordination of discipline strategies.

Same introduction and Section A as above.

SECTION B: INTERPERSONAL SKILL

Include items similar to principals, but replace mentoring with collaboration, ¢.g.:

e I collaborate with teachers to resolve discipline issues.

e lactas a link between students and the principal on discipline matters.

SECTION C: STRATEGIC PLANNING SKILL

Emphasize implementation:

o Timplement discipline policies developed by the principal.

e [ participate in reviewing rules and regulations to maintain order.

SECTION D: PROBLEM-SOLVING SKILL

o [l assist teachers in identifying and solving student discipline problems.

e I communicate feedback to the principal on emerging discipline issues.

SECTION E: DECISION-MAKING SKILL

o I participate in disciplinary committees to make fair decisions.

o I consult teachers and senior teachers before recommending disciplinary action.
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APPENDIX IV: QUESTIONNAIRE FOR SENIOR TEACHERS

Focus: Classroom-level execution, feedback, and observation.

SECTION B: INTERPERSONAL SKILL

e [ build positive relationships with students to promote discipline.
e [ guide and counsel students on expected behavior.

e [ communicate students’ discipline concerns to the administration.

SECTION C: STRATEGIC PLANNING SKILL

e [ help implement school rules and monitor adherence among students.
o I participate in developing classroom discipline strategies.

o I evaluate how class-level discipline strategies support school-wide goals.

SECTION D: PROBLEM-SOLVING SKILL

o [l use creativity to handle minor discipline cases before escalation.
o Iengage parents when solving recurring discipline problems.

e I report unresolved discipline cases to the deputy principal.

SECTION E: DECISION-MAKING SKILL

o [ make classroom-level decisions to correct student behavior.
o I participate in staff meetings to discuss discipline-related decisions.

e T use reflection and feedback to improve my disciplinary decisions.
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APPENDIX V: INTERVIEW SCHEDULE FOR SUB-COUNTY EDUCATION

DIRECTORS

Purpose: To gather expert insights on the influence of principals’ HR skills on student

discipline management in public secondary schools.

1. How long have you served in this position?

2. From your observation, how do principals’ interpersonal skills influence student
discipline management in public secondary schools?

3. To what extent do principals’ strategic planning skills contribute to effective
discipline management?

4. How would you describe the impact of principals’ problem-solving skills on
managing student discipline in public secondary schools?

5. In your view, how do principals’ decision-making skills affect the overall
management of student discipline?

6. What challenges do schools face in enhancing principals’ human resource skills for
effective discipline management?

7. What recommendations would you propose to improve discipline management

through enhanced HR skills among school leaders?

206



APPENDIX VI: DATA OF COLLECTION LETTER FROM KISII UNIVERSITY

OFFICE OF THE DEPUTY DIRECTOR ACADFMICS STUDENT AFFAIRS
Phone: (720054099 PO Bos 643 10100

Email. directoreldo isiiuni he ELDORET - KENYA
REF: DEDIO0R2/20

4 April, 2023

TO WHOM IT MAY CONCERN

Dear Sir/Madam,

REF: CHEPKWONY EZEKIEL-REG NO, DED19/00002/20
The above subject refers;

The above named s our bonafide student of Kisii Llr\'lx'ersitp--l'ld()ml Campus pursuing a
Degree course in Doctor of Philosophy in Education Management in the School of
Education and Human Resource Development. He is working on his doctoral research title
“Influence of Principle Human Resonese skills:on Management of Student Discipline in
Public Secomdary Schools in Bomet County, Kemya” in partial fulfillments for the
nequineoents of the Degree sward.

We are kindly requesting your office to provide him with the necessary assistance towards
completion of his research.

Any asssstance offervd 1o thestudent will be highly appreciated. Please do not hesitate to call

o A
Prod Dr. Malobs E Wilnes >~ - - #-
DEPUTY DIRECTOR ACADEMIC STUDENT AFFAIRS
Do

Tel: 72718007

Email: de wereokisiiuniversity s be
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APPENDIX VII: RESEARCH AUTHORIZATION FROM BOMET COUNTY




APPENDIX VIII: RESEARCH PERMIT

. NATIONAL COMMISSION FOR
SRS S— SCIENCETECHNOLOGY & INNOVATION

i s to Certify that Mr. EZEXIEL CHEPKWONY of Kislf University, bas bees lcenspd '
uan of (he Tech J.u“um:anm-u--mmmamm' :

TUAMAN RESOURCE SKILLS ON MANAGEMENT OF STUDENT DISCIPLINE IN PUBLIC SECONDARY SCHOOLS IN
BOMET COUNTY, KENYA for the period ending : IVApr 2034,

License No: NACOSTIPZVISIED
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APPENDIX IX: BOMET COUNTY MAP

AL | AL ?x‘ﬂ'l » 12'01

Bomet County
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