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ABSTRACT 

Education istandards iin iKenya ihave ishown ia ideclining itrend, inecessitating idiscussion iby 

istakeholders ithat iled ito ithe iintroduction iof iteacher iperformance iby ithe iTeachers’ iService 

iCommission ito iremedy ithe isituation. iBased ion ithis ipremise, ithis istudy isought ito ianalyze  

ithe iimplementation iof iteacher iperformance iappraisal idevelopment iand iits ieffect ion 

iquality iteaching iin ipublic isecondary ischools iin iUasin iGishu iCounty, iKenya. iThe 

iobjectives iof ithis istudy iwere ito iinvestigate ithe ieffect iof iteacher iperformance iappraisal ion 

ilearners’ iacademic iachievement iin iK.C.S.E.; ito iassess ithe ieffect iof iteacher iperformance 

iappraisal ion ilearner isafety; ito iestablish ithe ieffect iof iteacher iperformance iappraisal iin 

iaiding ito ibridge iteachers’ iprofessional iperformance igaps; iand ito iexamine ithe ieffect iof 

iteacher iperformance iappraisal ion ilearner italent idevelopment iin ipublic isecondary ischools 

iin iUasin iGishu iCounty, iKenya. iThe istudy iwas iguided iby ithe igoal-setting itheory. iThis 

istudy iadopted ia idescriptive isurvey idesign iand iwas iconducted iin ipublic isecondary ischools 

iin iUasin iGishu iCounty, iKenya. iThe itarget ipopulations iwere i6 iTeachers iService 

iCommission iofficials i(T.S.C.) isub-County idirectors, i156 iprincipals, i342 iTeachers, iand i6  

iQuality iAssurance iand iStandards iOfficers i(Q.A.S.O.s). iThe isample isize iof i308 

irespondents iwas icalculated iusing iYamane iformulae. iStratified isampling iwas iused ito  

iselect ischools ifrom i6 isub-county. iSimple irandom, ipurposive isampling iand icensus iwere 

iused iin ithis istudy ito iselect irespondents. iThe istudy iused istructured iquestionnaires ito icollect 

idata ifrom iprincipals iand iteachers. iInterviews ischeduled iwere iused ito icollect idata ifrom 

iT.S.C. isub-County idirectors iand iQ.A.S.O. iOfficers. iInformation igathered ifrom ithe ipilot 

istudy iwas iutilized ito iascertain ithe ivalidity iand ireliability iof iresearch iinstruments. iThe 

istudy iyielded iboth iqualitative iand iquantitative idata. iData icollected iwas icoded, iedited, iand 

ianalyzed ithrough ithe iStatistical iPackage ifor iSocial iScience i(S.P.S.S.) isoftware iversion 

i25. iQuantitative idata icollected iwere ianalyzed iby iuse iof iboth idescriptive iand iinferential 

istatistics. iDescriptive istatistics icomprised iof ifrequencies, ipercentages, imeans, iand 

istandard ideviation. iInferentially, idata iwere ianalyzed iusing icorrelation iand isimple ilinear 

iregression. iTables iwere iused ito ipresent ithe idata icollected ifor ieasy iunderstanding iand 

ianalysis. iQualitative idata iwere ianalyzed iusing ithematic ianalysis iand ipresented iin ithe iform 

iof iverbatim ireports. iThe istudy ifindings irevealed ithat ithere iwas ia ipositive ilinear ieffect iof 

iperformance iappraisal ion ilearner iacademic iachievement iat iβ1=0.834, ip=0.000. 

iPerformance iappraisal ihad ia ipositive ilinear ieffect ion ilearner's isafety iat iβ2=0.857, ip=0.000. 

iThere iwas ia ipositive ilinear ieffect iof iperformance iappraisal ion iteacher iprofessional 

iperformance iat iβ3=0.895, ip=0.000. iPerformance iappraisal ihad ia ipositive ilinear ieffect ion 

ilearners' italent idevelopment iat iβ4=0.789,  ip=0.000. iThe istudy iconcluded ithat iteacher 

iperformance iappraisal iaffects ilearner iacademic iachievement iand ilearner ipromotion irate. 

iTeacher iperformance iappraisal iaffects ilearner isafety. iTeacher iperformance iappraisal 

iaffects iteachers' iprofessional iperformance. iPerformance iappraisal iaffects ilearners' italent 

idevelopment. iBased ion ithe iresults, ithe istudy imade ithe ifollowing irecommendations: ithat 

ithe ischools iand ithe iMinistry iof iEducation ishould iensure ithat ithey iintroduce ifeedback 

imechanisms ion ithe iteacher iperformance iappraisal isystem. iThis iwould ibridge iteachers' 

iprofessional igaps iand iensure iT.S.C. iimproves irefresher itraining ifor iteachers ito ienhance 

itheir iteaching iskills. iTeachers iwill ibe itrained ion ithe isafety iof ilearners iin ischool iand 

irewarded iaccording ito itheir icontribution ito ico-curricular iactivities iperformance. iTeacher 

iappraisal ifeedback iwill ibe iimplemented ito imotivate iteachers, icreate iroom ifor idiscussion 

ion irequired ineeds iand ijointly iset itargets ifor iachievement. iThe istudy ifindings iwill ibe iuseful 

ifor iboth iteachers iand istudents ifor ian iappropriate ipolicy ireformation ion iteacher iappraisal 

itechniques.   
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

Teacher iperformance iappraisal iDevelopment i(TPAD) irefers ito ithe icontinuing iprocess 

ithat iis iuseful ifor iidentifying, ievaluating, imeasuring, iand iimproving ipersonal iperformance 

iin iline iwith ia ifirm's istrategic igoals i(Aguinis iet ial., i2012). iIt iincludes iformative iaspects ithat 

iaim iat iimproving iperformance, iincluding ilearner iacademic iachievement, iprofessional 

ilearning, iand icareer. iThe imain iaspects iof ithe iappraisal iinclude ia ipossible ipromotion, 

iperformance ievaluation ifor icareer iprogression, iand itermination ipurposes. iThe imost 

iexpected ioutcome iof ischools iis iimproving iaccomplishment iand iproviding ia iquality 

ieducational iexperience ito iall istudents. iThe iquality iof iteaching iis ithe imost iinfluential 

ivariable iaffecting istudent iperformance iand iachievement. iA iclear iunderstanding iof 

iperformance iappraisal ihas ibeen ideemed iessential ito iembracing ichanges iand iavoiding ipast 

imistakes isince iit iis icrucial ito iimproving iteaching iquality i(DeNisi i& iMurphy, i2017). 

In ithe iUnited iKingdom, iprofessional iperformance igaps iare ideterminants iof iappraisal 

isystems iin ia ilearning iinstitution. iIts iapplication iis iimportant ibecause ievery iinstitution 

ineeds ito imeasure ithe iquality iof ieducation. ialso, ito idetermine itheir ifailures iin ithe idelivery iof 

iquality ieducation ito iplan ifor ifuture iobjectives iand idevelop ithe idevelopmental 

irequirements iof ithe ilearning iinstitution i(Phillips i& iPhillips, i2016). iMost icountries ihave 

ihad idifferent ipolicies iof iappraisal ias iper itheir ineeds. iTeacher iperformance iappraisal iis ian  

iessential ifactor ifor ischool iimprovement iand ithe iprofessional idevelopment iof iteachers 

i(Muijs iet ial., i2014). iIn ithe iUnited iStates, ihowever, iperformance iappraisal ifocuses ion 

iprofessional idevelopment. iThis istudy ifilled ithe igaps iby ifocusing ion iteacher iperformance 

iappraisal iand iteaching iquality irather ithan ionly ion iprofessional idevelopment. 
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In Canada, the high quality of teaching is important in improving learner talent 

development and reducing the existing gaps in student achievement (Ladd, 2012). 

Meaningful appraisals through the Teacher Performance Appraisal System significantly 

encourage professional learning and growth among learners. The process aims to 

improve learner development and realize other opportunities for more support. The 

school board, school authority, or provincial school board in Ontario College can allow 

new teachers to begin teaching for the first time after receiving certification as defined 

in legislation. In Ontario College, teachers remain to be called new until after 

completing years of teaching under the board or after they successfully complete the 

New Teacher Induction Programme (NTIP) (Lang, 2016). This has been done in 

Canada, where there is still a need to focus on teacher performance appraisal 

development and the quality of teaching from a Kenyan perspective. 

In 2009, the Chinese government began linking teachers' pay and performance as part 

of a full-scale National Curriculum Reform (NCR), which was prioritized in the early 

years (Wang et al., 2014). The purpose of the changes was to motivate teachers to 

participate in Teacher professional performance and get more skills through quite 

radical concepts for the Education system in China, such as cooperative learning and 

inquiry-based learning. The performance-based pay system was meant to encourage 

teachers to put more effort into their work and make everyone accountable for their 

achievements. Quality education was set to be achieved through improved standards of 

teaching at both the primary and secondary levels (Lo et al., 2013). In China, 

performance appraisal is linked to payment; however, it is linked to the quality of 

education in Kenya. The Ministry of Education in Kenya calls upon the TSC to put more 

effort into achieving quality education by implementing TPAD. 
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In order to help students learn, teachers must provide information and create an 

environment in which students can and will do so (Peeters et al., 2016). Teachers' 

educational approaches in the classroom significantly impact student learning (Haukas, 

2016). Schools have a wide variety of instructional approaches, yet some are more 

effective and appropriate than others. Education's efficacy is often dependent on the 

subject matter being taught, an awareness of learners' differing requirements, and a 

willingness to adjust to actual classroom settings and the surrounding environment 

(Thomas, 2016). To ensure that the students are able to learn, the instructor uses a wide 

variety of learning strategies. It has also been important in upholding learner safety and 

aiding the implementation of the teacher appraisal system. 

In Ghana, primary education has experienced tremendous support from international 

agencies and the government (Adu-Gyamfi et al., 2016). Primary Education in Ghana 

became a high priority for Ghana's government after independence in 1957 (Thompson, 

2018). Performance appraisals remain a crucial requirement for successful institutional 

and human resource policies. For effective human resource management, identifying 

ineffective performers for development programmes or other personnel actions and 

promoting and rewarding effective performance in institutions is highly beneficial and 

significant. A transparent assessment of employees characterised by fairness and 

accuracy ensures effective performance from the appraisal process. It has been clear 

that employee performance assessment has been difficult. It has been suggested that 

when the supervisor gets to know the nature of the job and the origin of the information, 

the information received should be obtained systematically, feedback provided, and 

included in the performance management process of the institution to be used in making 

compensation, job placement, decision training and assignment (Warren et al., 2016). 
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The teacher appraisal process in South Africa has undergone tremendous changes and 

reforms (Haines, 2016). The process has emerged as a subject of contention and 

acceptability by the stakeholders through assessing the teachers' effectiveness and level 

of acceptability. Since the process's introduction, there have been several 

implementations. One of the main challenges in the implementation process was 

inadequate resources at different stages of implementation (Class Act Report, 2007). In 

addition, providing in-service professional development in the Districts is yet another 

challenge. Lastly, more school and district experts were needed (Bryk et al., 2015). 

In iUganda, imisappropriation iof ithe ilearner's isafety ihas imade ithe iwhole ieducation iprocess 

ilose imeaning i(Abraham, i2014). iThe iaffected iareas iinclude; idishonest icontent idelivery,  

istress iduring ithe ievaluation iprocess iand ilack iof iaction iafter ilearners' icomplaints, iand itoo 

imuch iengagement ion ithe ipart iof istakeholders. iAs imitigation ito ithe iabove ichallenges, 

icontinuous ifollow-up, icommunication itraining, iand icareful idesign ihave iproven ito ibe imost  

ieffective. iIn imost icases, ithe iresults iare inot iused ito ipromote istaff, idevelop iprofessionals, ior 

idetermine iremuneration i(Silva, i2016). 

In 2007, the public authority presented the Open Performance Review and Appraisal 

System (OPRAS) in Tanzania (Nchimbi, 2019). The OPRAS aims to attain 

organisational goals by ensuring an open, formal, and systematic procedure for assisting 

employees and employers in evaluation, planning, and management (Gwimile, 2017). 

Before OPRAS, another system called the confidential performance. 

System existed, which had no feedback and needed to be better at identifying 

employees' training gaps that, later, could not promote accountability and execution 

improvement in the Public Service (Musiba, 2015). In improving execution and 

administration conveyance among the local officials in Tanzania, OPRAS has played a 
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crucial role. This is through being a key instrument of accountability that focuses on the 

significance of full participation and ownership through employee involvement in 

setting objectives, implementing, and reviewing the performance process (Nchimbi, 

2019). 

In Kenya, policy directions in human resource management and development have been 

provided by the Development Management Directorate of Personnel Management 

(DPM) (Nchimbi, 2019). The functions of DPM include initiating reform measures for 

enhancing service delivery in the civil service and advising on appropriate 

organisational structures. The Teachers Service Commission (TSC) provided the 

teacher performance appraisal in public secondary schools through the public Service 

with guidelines for the staff appraisal report. The functions of the TSC County Director 

are highlighted under Regulation 12 of the 2014 revised TSC code of regulation for 

teachers, including monitoring the teacher's appraisal in specific County schools. One 

of the important revisions to the Code of Regulations by the Teachers Service 

Commission was the addition of teaching standards in Part IV of the regulations. The 

TSC has made significant changes to the Code of Regulations, including adding 

principles to Part IV. Teacher evaluations are based on the standards rules, which set 

the minimum standards for instructors to meet in order to perform their duties (Brophy, 

2013). 

The iKenya iNational iEducation iSector iPlan i(NESP, i2013–2018) idemonstrates ithe 

igovernment's iintention ito iimprove istudent ilearning ioutcomes iby itackling ia inumber iof  

iquality iissues, iincluding ithe iuse iof ievaluations iand ithe iinitiation iof irelevant idevelopment 

iprogrammes ito iimprove iteachers' iteaching imethods i(Nguyo i& iKimathi, i2016). iBecause 

iof ithis, ithe iteacher iperformance iappraisal ipolicy iwas iimplemented ito iraise ithe iquality iof  
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iteaching ithrough ia istructured ievaluation iapproach, iaiming ito iassess iteachers' 

iperformance iand ifoster iprofessional idevelopment ito iimprove ilearning ioutcomes i(Jane, 

i2018). The teaching standards are defined by the new framework of appraisal with 

seven competencies of performance, five of which are student learning-oriented and 

include proficient information and application, proficient turn of events, student 

security and instructor lead, cooperation with guardians, gatekeepers and partners 

(Lawson et al., 2014). 

The code of regulation, according to TSC, was revised in 2015 under regulation 12 for 

performance appraisal; this mandates the county director of TSC to be responsible for 

managing teacher appraisal in various counties through maintaining learner safety 

(Gichuki, 2015). The standards provided by the TSC have minimum requirements that 

TSC representatives ought to include to meet the exhibition level of the Teachers 

Service Commission. The headteacher is always responsible for discussing the appraisal 

report's contents and purpose. The appraisee should be counselled if the report is 

adverse. The TSC County Director receives all the staff appraisals no later than March 

of the following year (Alubbe, 2015). 

Performance management can be viewed as the continuous process of increasing 

institutions' performance by raising individual performance targets and also team targets 

(According to TSC Corporate Communications Division 2016). The process of 

appraisal enables institution heads and teachers to take part in enhancing student 

achievement. The government of Kenya introduced performance management in 2003 

as part of its reforms in the public sector, which ensured all public servants and teachers 

excluded were put under a performance management programme (Hope, 2012). TSC 

introduced Teacher Performance Appraisal and Development (TPAD) and Performance 
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Contracting for Heads of Institution (PC) in January 2016 for all teachers. The purpose 

of introducing PC and TPAD was to improve the nature of teaching and, accordingly, 

upgrade learning in schools (Muriithi & Kidombo, 2019). 

Kenya places a high focus on educating teachers because of their critical role in a 

student's education (Syomwene, 2017). On the other hand, low-quality instruction is 

negatively impacting Kenya's skill set, making it more difficult for the country to 

achieve rapid economic growth and industrialization by 2030. Kenya is currently 

dealing with a skills shortage, which is now viewed as one of the primary impediments 

to implementing the country's economic strategy, Vision 2030, prompting concerns 

about the quality of learning (Adala, 2016). Some educators in Kenya are now 

questioning the efficacy of the massive investments made in the sector in light of reports 

that educational quality in Kenyan schools is falling in comparison to current 

expectations (Kivati, 2017). 

Every student in Kenya is expected to meet the same high standards at both the national 

and local levels (McCowan, 2018). County-level standards are problematic in that they 

lead to wide-ranging standards of performance and inferior academic success. However, 

regardless of the country's restructuring approach, education quality will always depend 

on the quality of its teachers. Hence, teachers are struggling with their career 

development. The performance in Uasin Gishu County, as shown by the KCSE results 

for the last five years. 
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Table: 1.1 KCSE Result Analysis for Uasin Gishu County 

Sno. Year M. Score 

 

1 2017 4.423 

2 2018 3.829 

3 2019 4.286 

4 2020 4.142 

5 2021 3.879 

Source: Uasin Gishu TSC County Director Office (2020) 

 From Table 1.1, it is revealed that in the five years between 2017-2021, there has been 

a fluctuating mean score of KCSE results in Uasin Gishu County, Kenya. Further, it 

indicates that despite the increase in the KCSE mean score in the county, it is still below 

the average. Stakeholders have raised concerns about education standards in the county. 

Some have raised issues with teacher appraisal implementation. Therefore, there was a 

need to establish if the implementation of teacher performance appraisal development 

affects the quality of teaching in public secondary schools in Uasin Gishu County, 

Kenya 

1.2 Statement of the Problem 

Effective iteaching iis ikey ito iachieving ithe imain ifunction iof ieducation. iThere iis ia ineed ifor  

ihigh-quality iassessment isystems ifor ithe iteachers ito iensure ieducational ireforms iand 

icapable ihigh-quality iteachers iin ithe iclassroom. iIn iUasin iGishu iCounty, ias ievidenced iby 

ithe iKCSE iresults ifor ithe iprevious ifive iyears, iacademic iachievement iis ibelow iaverage.  

iAccording ito ithe imeeting iheld iby ithe istakeholders iin iUasin iGishu iCounty iin i2018, ithere 

irose ia iconcern iabout ithe iquality iof iteaching iin ithe ipublic isecondary ischools idespite 

iimplementing iTPAD iin ithe icounty i(County iEducation iBoard iReport, i2018).  

TPAD studies conducted by the African Population and health research centre 

(APHRC) in 2019 aimed at assessing the effectiveness of the TPAD system in 
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enhancing teacher performance in public primary schools in Uasin Gishu County. The 

study is limited to primary schools. Therefore, it prompts the researcher to undertake 

the research empirically on the effect of the implementation of teacher performance 

appraisal development on the quality of teaching in public secondary schools in Uasin 

Gishu County in Kenya.  

1.3 Purpose of the Study 

. The general objective of this study is to analyse the implementation of teacher 

performance appraisal development and its effect on quality teaching in public 

secondary schools in Uasin Gishu County, Kenya. 

1.4 Objectives of the Study 

i. To investigate the effect of teacher performance appraisal on learner academic 

achievement in public secondary schools in Uasin Gishu County, Kenya.  

ii. To assess the effect of teacher performance appraisal on learner safety in public 

secondary schools in Uasin Gishu County, Kenya.  

iii. To establish the effect of teacher performance appraisal in aiding in bridging 

teacher’s professional performance gaps in public secondary schools in Uasin 

Gishu County, Kenya 

iv. To examine the effect of teacher performance appraisal on learner talent 

development in public secondary schools in Uasin Gishu County, Kenya.  
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1.5 Research Hypotheses  

The study was guided by the following null hypotheses; 

H01: Teacher performance appraisal has no significant effect on learner academic 

achievement in public secondary schools in Uasin Gishu County, Kenya.  

H02: Teacher performance appraisal has no significant effect on learner safety in public 

secondary schools in Uasin Gishu County, Kenya.  

H03: Teacher performance appraisal has no significant effect in aiding to bridge 

teacher’s professional performance gaps in public secondary schools in Uasin 

Gishu County 

H04: Teacher performance appraisal has no significant effect on learner talent 

development in public secondary schools in Uasin Gishu County, Kenya.  

1.5 Significance of the Study 

The study findings would be useful for both teachers and students through an 

appropriate policy reformation on teacher appraisal techniques. Through improved 

student performance, teachers would be positively appraised, thereby improving their 

morale and leading to effective service delivery. Teachers would be able to regulate 

their performance using the student scores for the benefit of the students. The study 

findings will inform the students on how they can rate their teacher’s performance. 

The bodies responsible for Education, such as the Ministry of Education and the 

Teacher’s Service Commission (TSC), benefit from the study findings in the process of 

developing programmes for teachers’ status. 

The study's findings would be useful in the academic field for researchers and scholars. 

The study findings would provide baseline literature on the effectiveness and 

importance of teacher appraisal techniques through the challenges identified. 
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1.6 Scope of the Study 

This iinvestigation ifocused ion ithe iimplementation iof iteacher iperformance iappraisal 

idevelopment iand iits ieffect ion iquality iteaching iin ipublic isecondary ischools iin iUasin iGishu 

iCounty, iKenya. iThe iinvestigation ifocused ion ithe ifollowing ivariables: iteacher 

iperformance iappraisal, ilearner iacademic iachievement, ilearner isafety, ibridge iteacher’s 

iprofessional iperformance igaps iand ilearner italent idevelopment iin ipublic isecondary 

ischools iin iUasin iGishu iCounty, iKenya. iThe istudy iwas icarried iout iin iUasin iGishu iCounty,  

iKenya. iThe istudy iused ia idescriptive isurvey idesign. iThe istudy iused iquestionnaires iand 

iinterviews ito icollect idata ifrom iprincipals iand iteachers iin ipublic isecondary ischools. 

1.7 Limitations of the Study 

The study faced the following limitations: 

Firstly, the study was limited to using questionnaires and interview schedules to get in-

depth information concerning the study objectives. Secondly, due to the COVID-19 

pandemic interruption, the study was conducted within a limited time frame. Thirdly, 

the study was limited by the lack of previous studies on the implementation of teacher 

performance appraisal development and Its effect on quality teaching in public 

secondary schools in Uasin Gishu County, Kenya. 

Furthermore, ithe istudy iwas ilimited ito iusing ia idescriptive isurvey idesign iintended ito 

iexamine ithe ieffect iof iteacher iperformance iappraisal idevelopment ion iquality iteaching iin 

iKenya, iwhere ithe iresearcher idescribed ithe isituation ias iit iwas. This is because descriptive 

studies cannot statistically test or verify the research problem. The design does not allow 

repeatability due to its observational nature. Finally, the findings and conclusions of the 

study were based on the knowledge and experience of the respondents. 
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1.8 Assumptions of the Study 

The study assumed that all teachers in the study area were trained and registered by TSC 

during the research period. The study assumed that all teachers have the skills and 

knowledge to appraise their colleagues. The study further assumed that teachers are 

aware of policies regarding the implementation of TPAD. 

1.9 Theoretical Framework 

The study employed goal-setting theory to bring out the teacher performance appraisal 

development and It is implementation. 

1.9.1 Goal Setting Theory  

Goal iSetting iTheory iguided ithe istudy. iEdwin iLocke iadvanced ithe igoal-setting itheory iin  

ithe i1960s. iThe ihypothesis irecommends ithat iobjective isetting iis ia ifundamental iconnection 

ito ithe iexecution iof ia igiven iassignment. It posit is that smart, quantifiable, attainable, 

realistic, and time-bound and testing objectives accompanied by appropriate feedback 

contribute to higher and better performance (Locke & Latham, 2012). Generally, a goal 

is useful to an institution or an organization as it directs what an employee is expected 

to do and how much effort he/she should put in place. The main source of motivation 

for a given job is the willingness to work. More SMART goal results in good 

performance, according to the theory (Lunenburg, 2011). 

The itheory iis irelevant ito ithe iinvestigation iin ithat iit iis iapplicable iin iperformance iappraisal iin  

ia ifive-stage iprocess, ifirst iis ithe iestablishment iof istandards iof iexecution, ithe isecond iis ithe 

icorrespondence iof iexecution inorms, ithirdly igenuine iexecution iestimation, ithe 

icomparison istage iwhere ithe ianticipated iand ithe iactual iperformance iare icompared iand 

ilastly iimplementation iof icorrective iresponse iwhere ineeded. iThe itheory ifocuses ion 

iemployees ibeing iin ia iposition ito imodify itheir igoals iaccording ito ihow ithey iperform. i 
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Through ia iclear iunderstanding iof ithe iperformance iappraisal iframework, iemployees ihave ia 

ihigh ichance iof ibeing iengaged iin ithe iappraisal iprocess iin ia imore iproductive iway ithat ilater 

iimproves itheir iprofessional idevelopment iand istudent ilearning iachievement i(Jeong iet ial., 

i2021). iThe itheory's icore iassumptions iare ithat igoals iand iintentions iare icognitive ias ithey 

iserve ias ithe iprimary iregulators iof ihuman ibehaviour. iThe itheory's itwo iprimary ifindings iare 

ithat iparticular igoals ilead ito ibetter iperformance ilevels ithan ibroad igoals iand ithat 

ichallenging igoals iare ipositively iand ilinearly iassociated iwith iperformance i(Locke i&  

iLatham, i2019). iThese iimpacts iare iconditional ion ifeedback iand ithe iperformers' iacceptance 

iof igoals. iIf ithe iministry isets igoals ithat iare itoo irigorous, ithey icould ibackfire. iThis iis ia 

ichallenge iof iGoal iSetting iTheory. If employees consistently fail to meet their goals, their 

performance may deteriorate over time. For many people, the fear of failure is a greater 

demotivator than the drive to earn, which is a motivator (Locke & Latham, 2020). To 

avoid feeling like a failure, employees may avoid setting goals. At times, organizational 

and managerial aims are at odds. 

The icriticism iof ithis itheory iis ithat ithere iis ia ithin iline ibetween ichallenging igoals iand 

iunrealistic igoals. iSuppose ithe icompany ihas icrossed ithat iline iand ihas igiven iunrealistic 

igoals. iIn ithat icase, ithe iwhole ipoint iof ithis itheory, ibeing ia imotivating ifactor, igoes idown ithe 

idrain ias iunrealistic igoals iwould idemotivate iemployees. iThey iwould inot ieven ido ithe iwork 

ithey imight ihave idone iwithout ithe igoal-setting itheory i(Fortes iet ial., i2018). iGoal isetting 

itheory ihas ia iscope iof ibiasness ibecause isince ieach idepartment ior iemployee iis igiven ia 

idifferent igoal, ithere iis ialways ithe irisk iof itop imanagement ibecoming ibiased itowards isome 

idepartments ior iemployees. iThey ican ialso ibe ibiased iby igiving isome idepartments isimple 

igoals ithat iare ieasy ito iachieve iinstead iof ichallenging igoals ifor iall idepartments iand 

iemployees. 
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1.10 Conceptual Framework 

The isection ishows ithe iconceptual iframework iof ithe istudy. iIt ishows ihow ithe iindependent 

ivariable irelates ito ithe idependent ivariable. iThis isection iconceptualizes ithe irelationship 

ibetween ithe iindependent ivariable, iimplementation iof iteacher iperformance iappraisal iand 

idependent ivariables, ilearner iacademic iachievement, ilearner isafety, iteacher’s iprofessional 

iperformance igaps iand ilearner italent idevelopment.  

       Dependent variables 

       Quality Teaching 

Independent Variables 

 

 

 

 

 

 

 

 

 

 

 

Figure: 1.1 Conceptual Framework 

 

Learners’ achievement is an important factor in teacher appraisal performance. It 
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learners' level of promotion. Learner safety can be viewed as those regulations that 

govern the pupils’ conduct and their measures that ensure the safety and health of the 

students in an institution. Learner safety can be measured in the form of conducive 

learning environment. 

Teachers' professional performance gaps can be filled through teacher training and 

teacher. Through these interventions, the expected and future performance can be 

achieved and realized to upgrade the existing performance. Therefore, improving 

performance leading to the implementation of teacher appraisal performance. Learner 

development was measured through resources for talent development, participation in 

co-curricular activities, individual talents identification and certificate of participation. 

When learners' talents are developed, the learner's performance is improved, hence 

improving teacher appraisal performance. Intervening variables for the study were 

government policies such as 100% transition from primary to secondary school. The 

100% transition from primary to secondary school means that all students who complete 

primary school are guaranteed a place in secondary school. This policy is intended to 

reduce the number of students who drop out of school, which is a risk factor for TPADs. 

Also, removal of remedial class as well as tuition program. Another intervening variable 

was politics during the appointment and recruitment of teachers, which might affect the 

quality of teaching. Intervening variables was a factor in as existing variables and are 

under Kenyan education policy.  

The iimplementation iof iteacher iperformance iappraisal iwas imeasured ithrough  

iperformance istandards, iappraisal itechniques, iperformance imonitoring, iimprovement 

ifunction iand ifeedbacks. 
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1.11 Operational Definition of Key Terms 

Appraisal refers to the act of evaluating the teacher performance in 

public secondary schools. 

Implementation refers to the process of putting a teacher performance 

appraisal development into effect.  

Learner academic achievement refers to information that conveys the 

performance of a student during examination.  

Learner safety refers to code of regulations in public secondary schools that ensures 

that learners are enjoying their rights and are save while in 

school. 

Learner talent development refers to intervention put in place in public secondary 

schools that aims at improving students’ performance 

through increasing and owning their skills and knowledge. 

Performance appraisal refers to the methods by which work performance of a 

teacher is monitored, evaluated and documented. 

Professional performance gaps refer to the difference that exist between the actual or 

present performance and the optimal or expected future 

teacher performance. 

Quality of teaching refers to the standard of teaching as measured against performance 

of learners in secondary school. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

The section covered the literature review from previous studies related to teacher 

performance appraisal, learner academic achievement, learner safety, aiding to bridge 

teacher’s professional performance gaps and learner talent development in public 

secondary schools in Uasin Gishu County, Kenya. 

2.2 Teacher Performance Appraisal and Learner Academic Achievement in Public 

Secondary Schools 

Learner iscore iand iperformance ialways ibrings ian ieffect ion ithe ieffective iperformance iof ithe 

iappraisal isystems iin ischool i(Mathwasa i& iDuku, i2015). iHeng i(2013) iresearched ion  

istudent ievaluation iof iteaching ieffectiveness. iThe istudy iutilized inumerical istudy 

itechniques ito iaddress ithe iexploration iof iquestions iand imeet ithe iexamination ipurposes. 

iThe iparticipants iconsisted iof iall ithe istudents iundertaking iteaching icourses iin iMalaysia 

iTeacher iEducation iInstitute iin i2013. iAn ionline ievaluation isheet iwas iutilized ito iget ifirst-

hand idata ion ithe ilecturers iteaching ieffectiveness. iThe ibest ifive ivariables iwere irated ias ivery 

igood iand iwere imainly iassociated iwith ithe iability ito iperform iacademic ievents iaccording ito  

ithe icourse ioutline, icreating iawareness ion ithe igrowth iand idevelopment iof ilabour ias ihuman 

icapital, icommitment ito ilecturing iand iservice idelivery;  ikeeping itrack iand iproviding 

ifeedbacks iand iencouraging ilearners ito iundertake iacademic ievents. iThis istudy, ihowever, 

iused iresearch iquestions icollected iusing ian ionline ievaluation isheet, iwhile ithe icurrent istudy 

iused iboth iquestionnaires iand iinterview ischedules ifor imore ivalid ioutcomes ihence igap 

ifilled iby icurrent istudy.  
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Teaching icolleagues' iviews ion iteacher icompetency iand istudent iachievement iwere 

iexamined iin ia istudy ipublished ithat iyear iby iBisschoff iand iGrobler i(2018). iThe iresults 

ishowed ithat iinstructor isupply, iavailability, iand iuse iof ithe iconcepts iaffected istudent iscores. 

iDecisions iwere iinfluenced imore iby ipolitics ithan iby istudent iperformance. iA ilarge inumber 

iof istudents iwho ihad ino idesire ito iteach iat iteacher ieducation iinstitutes iwere ibeing iswayed 

ibecause ithey iwere ilooking ifor ia imore icost-effective ipath ito ihigher ieducation. iThe istudy,  

ihowever, iwas inot iclear ion ihow iteacher icompetence iunder ithe iimplementation iof iTPAD 

iinfluences ilearners iscores iand iwas ifilled ithrough iresearch ion iteacher iappraisal iand ilearner 

iacademic iperformance. 

Chemistry istudents' iacademic iperformance iwas istudied iby iNbina i(2012), iwho ilooked iat 

ithe iimpact iof iinstructor icompetence ion istudents' igrades. iTen isecondary ischools ifrom ithe 

iTai ilocal igovernment iarea iof iRivers istate iwere iselected iusing ia irandom isampling imethod. 

iThe istudy ifound ia istrong icorrelation ibetween ichemistry, iinstructor icompetence, iand 

istudent iacademic iachievement. ichemistry istudents iwho iwere itaught iby iqualified iteachers 

idid imuch ibetter ithan ithose iwho iwere itaught iby iunqualified iteachers. iThe istudents iwho 

iwere itaught iby iexperienced ifaculty idid ibetter ithan ithose iwho iwere itaught iby iindependent 

iteachers iin ichemistry. iNbina i(2012) ifocused ionly ion iscience istudents, ileaving iout iother 

istudents. iTherefore, ithe icurrent istudy ifills ithe iresearch igap iby iinvestigating iteacher 

iperformance, iappraisal, iand iacademic iachievement iin ipublic isecondary ischools ifor iall 

istudents. 

Mazaki i(2017) iexamined ithe ieffect iof iwelfare ion iteachers’ iperformance iin ipublic iprimary 

ischools iin ithe iBugisu isub-county. iParticipants iattributes iwere ianalysed iusing ithematic 

icontent ianalysis. iThe iresults ishowed ithat iwelfare ihas ia ipositive icorrelation iwith iteachers’  

iservice idelivery icapabilities. iThe iresults ifurther iestablished. 
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that ithe iprevailing iworking iconditions isuch ias ihousing,  itype iof imeals, iand ithe ischool 

ienvironment isignificantly iaffect iteacher’s iservice idelivery iperformance. iIn icontrast, 

iutilities isuch ias imedical icare iand iallowances idid inot ihave iany isignificant ieffects. 

iTherefore, iit iwas iconcluded ithat iwelfare imight iinfluence iteacher’s iperformance iin ithe 

iBugisu iSub-Region, iUganda. iThe istudy, ihowever, ifailed ito iindicate ithe iexisting 

irelationship ibetween iteacher iappraisal iperformance iand ilearner’s iscore. iThe icurrent istudy 

ifilled ithe igap iby iusing isimple ilinear iregression ito itest ithe ieffect iof ithe iteacher iappraisal 

iperformance ion ilearner’s iacademic iachievements. 

A idescriptive istudy ion iprofessional ilearning iin ithe ilearning iprofession idone iin iUnited 

iStates iby iElliot i(2015) irevealed ithat iteachers ineeded iclose ito i50 ihours iof iprofessional 

ilearning iin ia igiven iarea ito iimprove itheir iskills iand ithus iaffect ion istudent iacademic 

iperformance. iThe istudy iinvolved iteachers iand iapproaches iwere iresponsive ito ilearning 

iprocesses. iEngaging iteachers iin ithe iprocess iand ichallenging itheir iexisting iideas iand 

iassumptions iwas iimportant iin ideveloping icongruence ibetween inew iinformation iand 

ipractice. iOpportunities iwere iprovided ifor iteachers ito iprogress ito inew ilearning iand iwork 

ion itheir iskills. iLeaders ideveloped iexpectations i iand ipromoted iprofessional ilearning 

iopportunities. iThis istudy ihowever iwas ion iprofessional ilearning iand iapplication ion  

istudents’ iacademic iperformance iwhile icurrent istudy iwas ion iteacher iappraisal ion ilearners 

iperformance iachieved ithrough iinterviews ion irespondents ifrom iresearch iarea iand 

ianalysed ifor iresearch ifindings. i 

In iorder ito iascertain ithe iimpact iof iteacher iperformance iappraisal i(TPA) ipolicies ion ithe 

iefficacy iof icurriculum ievaluation iin iKenyan ipublic isecondary ischools, iAloo, iAjowin, iand 

iiAloka i(2017) iconducted ia istudy. iThe istudy iwas iused ias ia imodel ifor icorrelational iresearch. 

iThe istudy idiscovered ithat ithe iTPA ipolicy ihad ia ifavorable ieffect ion icurriculum ievaluation. 
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iThe istudy iconfirmed ithat imore ithan ihalf iof ithe ivariance iin icurriculum ievaluation iwas 

iattributed ito iTPA. iTPA iwas ia isignificant iinfluence iin icurriculum iappraisal, iaccording ito 

ithe iresearch. iThe istudy iI iconducted iprovides ian iexplanation iof ithe isample itechniques iI 

iutilised iand ithe iresearch itools iI iused ifor idata igathering. iAs ia iresult, ithe icurrent istudy ifilled 

ithe iigap iby ichoosing ithe irespondents iby isimple iand ipurposeful irandom isampling. iData 

iwas ialso igathered ivia iquestionnaires iand iinterview ischedules. 

In i2014, ia istudy ion ithe ieffect iof iteacher iassessment ion istudent iacademic iachievement iin 

ipublic isecondary ischools iwas icarried iout iin ithe iVihiga isub-county iKenya iby iKadenyi. iIn  

ithe istudy, ia idescriptive isurvey idesign iwas iused. iTeachers' iappraisal ion ithe iadequacy iof ithe 

iclassroom ienvironment iby ihead iteachers ihelped ienhance istudents' iclass iachievement ito 

ivarious iextents, ithat iis, ismall, imedium, iand ilarge. iTeachers' iappraisal iof iprofessional 

iresponsibilities ihelped iwith iacademic iimprovement ito ia ibig, imedium iand ismall iextent. 

iTeachers iconcurred ithat iappraisal iduring iclassroom iinstructions ihelp ito iimprove ithe 

iacademic iresults ito ia ilarge iextent. iThe ipreceding istudy iwas isimilar iin iresearch idesign ito  

icurrent istudy iwhereby i idescriptive isurvey iwas iused ialthough ion iteacher ievaluation i iin  

iVihiga iSub-County iwhile ithe icurrent istudy iis ion iteacher iappraisal iconducted iin iUasin 

iGishu iCounty, iKenya. 

In Embu County integrated public elementary schools in Kenya, researchers Muthanje 

Wafula and Riechi (2020) investigated the impact of teachers' competence on students' 

advancement. The survey indicated that 73% of primary school instructors are unable 

to handle ECD students who are transiting to the primary section because they lack the 

expertise and understanding to teach ECD students. More than half of head teachers 

don't use curriculum support resources, according to a new study. The study, however, 

used a cross-sectional study design while the current study made use of a descriptive 
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study design, which made the study relatively quick and easy to conduct. Research was 

conducted in elementary level while the current study is anchored in secondary school 

level. 

Teachers are the main curriculum implementers and the single factor that has the biggest 

impact on how well students are doing in school (Almeida, 2017). It is imperative that 

schools put in place and enhance systems for enhancing teacher monitoring, 

supervision, and assessment. There are many instruments employed, including systems 

for teachers, performances, appraisals, and development. In order to identify goals, 

develop methods to reach those goals, and evaluate the degree to which they grow in 

the social sciences, an employee must meet with his or her immediate management for 

a performance review. Teachers whose attendance has been closely monitored are better 

able to spend more time with their students because of the increased time they have to 

spend together in the classroom. The vast majority of schools have finished their 

syllabus on time (Ibrahim, & Benson, 2020). Revision is now possible for teachers as 

they prepare pupils for exams and promotion to the next grade levels. Teachers' attitudes 

about deadlines have improved as a result of this practice. Teachers increasingly see 

fulfilling school deadlines as a positive thing that helps them become more responsible. 

Finally, the methods utilized to keep track of teachers' attendance have yielded 

outstanding results.  

Teachers' evaluation marks are linked to students' performance on district and state 

assessments in language, mathematics, and science. It was possible to relate the 

difference in expected and actual student achievement for grades 3 through class 8 

pupils with teacher evaluation scores using a value-added approach. Most grades in each 

topic studied were found to have small to moderate positive connections. Combining 
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grades within topics, these correlation ships amounted to an average of 27, 32, and 43 

for the three sciences, reading, and mathematics (Milanowski, 2014). These findings 

demonstrate the validity of using teacher performance evaluations as the basis for a 

performance-based pay system or other decisions that have an impact on teachers' 

livelihoods, as well as the correlation between teacher performance assessment scores 

and student accomplishment. This correlation and descriptive research design was based 

on teachers evaluation and students performance in a primary set up while the current 

study is focused on public secondary schools.  

Principals' inadequate and sluggish implementation of education rules leads to poor 

performance by both teachers and principals, according to a performance evaluation. 

The lack of consideration of local or contextual variables during policy creation is one 

of the causes for the sluggish and poor implementation of these programs. Implementing 

policy effectively requires that the policy be developed with an understanding of local 

restrictions that will affect execution and thus lead to high performance. It's best to use 

a performance evaluation method that is based on the unique conditions of each school, 

and that allows for the democratic engagement of all important stakeholders in the 

process. The adoption of the Integrated Quality Management System (IQMS) at schools 

has not been a straightforward process (Mpungose & Ngwenya, 2014). There has been 

a lot of anger, negativity, and opposition from the instructors who were appraised 

because of the lack of cooperation, lack of trust, lack of clarification of duties, and 

insufficient training of the principals. Education officials should provide regular 

feedback to principals and teachers in the form of trainings and seminars in order to 

foster a sense of mutual trust and understanding. This study however highlighted the 

role of principals and education officials in enhancing student performance disregarding 
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other teachers which was addressed through research on teacher performance and 

appraisal on student performance. 

The majority of teachers in the United States receive annual assessment ratings based 

mostly on assessments of their classroom practice, despite the concentration on student 

test scores. Teaching practices and the ability to organize and manage well-functioning 

classrooms are the focus of these observation-based performance measures. Classroom 

contexts, the environments in which instructors operate and the pupils they teach have 

yet to be examined in terms of their impact on classroom observation metrics (Steinberg, 

& Garrett, 2016). It is crucial that we have a better understanding of how stakeholders 

such as principals may use these scores to advise hiring and retention decisions if we 

are to understand how teachers' classroom composition influences their observation 

scores considering high stakes evaluation systems that heavily rely on classroom 

observations. Teachers' measured performance is heavily influenced by the 

circumstances in which they operate, including the initial academic performance of their 

students. In addition, the deliberate grouping of teachers to pupils has a major impact 

on the measured results. The consequences of high-stakes teacher accountability 

programs are examined. This study on teachers’ practices and mode of instructions was 

conducted in USA while current study was on teachers appraisal and students 

performance was done in Kenya. 

Recently, there has been a growing interest in the importance of the school environment 

in teachers' professional growth. A healthy school culture and supportive and 

collaborative surroundings might help teachers gain more from their experience or 

become more effective over time. Teachers progress more quickly in more successful 

schools where children' test scores can be raised. When  iteachers iwith iless iexperience 
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icollaborate iwith imore iaccomplished ipeers, istudents iof iless-experienced iteachers isee 

igreater iadvances iin itheir iacademic iperformance. iIt iis icommon ifor inew iteacher ievaluation 

isystems ito ifocus ion iformal iclassroom iobservations idespite iregulatory iinitiatives ito  

iencourage ialternative imetrics iof ieffectiveness. i(Garrett, i& iSteinberg, i2015). iWhen 

iteachers iare irandomly iassigned ito iMET iclassrooms, ithe istudy iuses iscores ifrom ithe iFFT  

iinstrument, ione iof ithe imost icommonly iused iclassroom iobservation imethods, ito imeasure 

iteacher ieffectiveness. iNon-compliance iwith irandomization iand ia ismall iyear-to-year 

icorrelation iof iFFT iscores ilimit iour icapacity ito icausally iidentify iexcellent iteachers, ieven iif  

iour iresearch iimplies ithat iFFT iperformance iis iconnected iwith istudent iachievement. iPolicy 

iand ipractical iimplications iare iaddressed. iHowever, ithere iis ia ilack iof iunderstanding iof ihow 

ithese iindicators iare ilinked ito istudent iperformance  as was found out in the current study 

through interviews and questionnaires given to research respondents. 

In imost ischool idistricts in California State, USA,  ipresent iteacher ievaluation imethods ido 

inothing ito iassist iteachers iimprove ior ito isupport ipersonnel idecisions, iaccording ito 

ipractitioners, iresearchers, iand ipolicy imakers. iBecause iof ithis, inew imethods ifor ievaluating 

iteachers iare ibeing icreated iand itested i(Darling-Hammond, iAmrein-Beardsley, iHaertel, i&  

iRothstein, i2011). iEvidence iof iinstructors' icontributions ito istudent ilearning ishould ialso ibe 

ia ipart iof iteacher ievaluation isystems, itogether iwith ievidence iabout iteachers' ipractice's 

iquality. iIn iorder ito iachieve ithis igoal, i"value-added imodels" i(VAMs) ifor ianalyzing istudent 

itest iscore igains ifrom ione iyear ito ithe inext iare iadvocated ias itools. Policymakers can benefit 

from study into the models' capabilities and limitations, as well as current  research be 

conducted into the implications of alternative evaluation methods by teachers on 

students performance to bridge what was missed by the preceding study 
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For decades, researchers, businesses, and policymakers have been interested in the 

impact of evaluation on employee performance. The potential long-term effects of 

performance evaluations, such as developing employees' skill sets, have received far 

less empirical attention. This iissue iis ibecoming imore irelevant ito ipublic ischools ias ithe 

ifocus ion ievaluating iteachers' ieffectiveness  ihas ibecome imore iprevalent iin ithe ieducation 

isector iin ithe ilast iten iyears ior iso. iTeaching ieffectiveness iis ihighly ivariable, ibut iobservable 

iteacher icharacteristics ilike igraduate ieducation iand iexperience ibeyond ithe ifirst ifew iyears 

iare inot itypically ilinked ito iincreased iproductivity. iThis iis ithe irationale ifor ia ifocus ion 

ievaluation. iThis imeans ithat ithe ionly iway ito iimprove ithe idistribution iof iteachers iis ito 

icollect idata ion iindividual iproductivity ithrough ievaluation iand ithen idismiss ilow 

iperformers i(Taylor, i& iTyler, i2012). iAfter ian ievaluation, iteachers iare imore iproductive 

ithan iever ibefore iduring ithe ischool iyear iand iin ithe iyears ithat ifollow. iTeachers iwho ihave  

igone ithrough ithe iCincinnati ievaluation saw  ia i10% iincrease iin imath iscores iin itheir istudents 

icompared ito iteachers iwho ihave inot igone ithrough ithe ievaluation. iThese iestimates imay ibe 

iinfluenced iby ipatterns iof istudent iassignment ithat ifavour ipreviously ievaluated iteachers, ior  

iby ipre-existing ipositive itrends iin iteacher iperformance, iunder iour imethod iof iidentification. 

Teachers evaluation in the preceding study indicated improved students scores while 

teacher appraisal remained unkwown therefore the need for the current research to find 

out its impact on student performance. 

There is a growing interest in improving teacher evaluation methods so that they can 

better distinguish between teachers with different levels of skill, and so that they can be 

better linked to teachers' ability to help students learn (Darling-Hammond, 2017). In the 

beginning of a teacher's career, these concerns are as critical as in the appraisal of 

employees on the job. On the other hand, a change in on-the-job evaluation alone is not 

enough to improve teaching quality. When it comes to improving the quality of the 



26 

 

teaching profession, it would difficult unless there is a steady supply of new teachers 

who are well-prepared and able to learn from their experiences incorporating appraisal 

to find out impact on student performance which were missed out 

The principal-agent issue has typically been used to study the impact of appraisal on 

employee performance. However, evaluation can also be viewed as an investment in the 

human capital of the employee being reviewed (Taylor, & Tyler, 2011). In public 

schools, where teacher effectiveness varies greatly and where teacher assessment is 

increasingly a focus of public policy ideas, employee evaluation is a particularly 

relevant topic. It is possible to improve the performance of mid-career teachers in the 

evaluation period and in later years by using high-quality classroom observation-based 

evaluation and performance measures. However, the evaluation results are less accurate. 

Given the program's expenses, the effects sizes represent a significant increase in 

welfare. The former study established impact of appraisal on employee performance 

whereas current study was conducted using descriptive research design to find out 

impact of teachers appraisal on student performance. Additionally, this study employed 

use of classroom observation-based evaluation and performance measures but current 

study used questionnaires and interview schedules in collecting its data. 

Teachers' evaluations of curriculum were positively influenced by TPA policy, 

according to research. According to the study, 52.5 percent of the difference in 

curricular appraisal was explained by TPA. The study found that TPA was a strong 

predictor of the evaluation of a course's performance (Aloo, Ajowi, & Aloka, 2017). 

Decisions on who to post should be based more heavily on reports from the Kenyan 

Teachers Service Commission. Reports should have a greater role in the selection of 

teachers for high positions and promotion to the next job groups in Kenya's Teachers 
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Service Commission. Taking this step would ensure that teachers abide by the policy's 

principles and treat students fairly. According to the survey, more instructors were 

embracing TPA since they believed that it would be used to determine their promotion 

eligibility but not on student performance and current study established how teachers 

appraisal affects students performance. 

All organizations strive for optimal performance, and their personnel are the driving 

force behind that effort. In order for a company to succeed, it is imperative that its 

personnel perform at their best, which is a primary goal for every business, including 

educational institutions (Kagema & Irungu, 2018). Teacher evaluations had an impact 

on the performance of teachers. As a whole, the teachers felt that the government's 

actions were detrimental to their careers and implementation of policies. Using an 

evaluation system to inspire teachers and enhance the performance of their students. 

Mastering abstract principles, deciphering evidence, retaining facts, learning methods, 

tactics and approaches, or creating behavior relevant to a given scenario are all aspects 

of teaching and learning. It's all about transformation. Policymakers should focus on 

improving teachers' effectiveness, which is likely to result in significant gains for 

students (Kamau, 2019). Secondary schools in Maara Sub- County have a strong link 

between target setting, documentation, classroom observation, and teaching and 

learning. Students need to be included in the process of defining goals, documenting 

progress, and dealing with huge class numbers in secondary schools in Maara Sub- 

County. For example, the government and school administration should digitize the 

paperwork that teachers must complete in order to meet current class size reduction 

goals, as well as the government and other stakeholders should make it a priority to 

reduce class sizes by building more classrooms and hiring more teachers. Teachers 
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effectiveness in the preceding study was found to affect students performance through 

documentation, classroom observation and teaching and learning but there is need to 

find out teachers appraisal through learner improved performance on learners academic 

performance under the current study. 

The 2030 Agenda for Sustainable Development emphasizes the need of ensuring that 

all people have access to high-quality education. There is a national systemic threat to 

Kenya's economy if poor quality education is not addressed. Since 2016, the quality of 

Kenya's education has been measured by the TPAD evaluation method, which has been 

found wanting in other countries (Philip, 2020). In their new positions as appraisers and 

appraisers, teachers finds it difficult. Because of this, their employer, the Teachers 

Service Commission (TSC), poses a threat to their teaching ideals, expertise, and 

methodology. Stakeholders in the education system include both teachers' unions and 

the Teachers' Support Council (TSC). TSC, on the other hand, has embraced the TPAD 

and has yet to develop personalized feedback for teachers. This system's effectiveness 

is being called into question because of issues such as inconsistency in teacher 

development, evaluator credibility, mismatches between TPAD ratings and student 

grades, inability to integrate ICT, and a dearth of adequate monitoring and evaluation 

for TPAD implementation. This review is on TPAD as an evaluation tool on teachers 

preparedness to improve students grades while current study conducted interviews to 

find out existing teacher appraisal tools and its impact on learner academic achievement. 

Teachers' evaluation methods are receiving increasing attention around the world since 

everyone needs a high-quality education. International Labor Organization's (ILO) 

convention sets out the rules for performance-based contracts with employees (ILO, 

2013). More than a dozen international education leaders gathered for a two-day 
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international conference on the profession of teaching in Amsterdam, Netherlands, 

earlier this year (UNESCO, 2014). For the Summit's main topic, we discussed how to 

identify and evaluate teaching quality; as well as, what to do with the evaluations. 

"Giving and receiving feedback, keeping each other on our toes with regard to quality," 

said the then Netherlands Minister for education in his opening remark, and the 

complexity of the profession demands teachers' professional competencies (UNESCO, 

2014). But a teacher from Finland said in the above forum that increased teacher 

inspections might kill teachers' enthusiasm for their work. This study however was on 

teachers evaluation methods only with the current study filled the gap and further 

research on how teacher performance appraisal affects learner academic achievement.  

By putting more emphasis on student test scores and observation-based measures of 

teachers' effectiveness, policymakers are reinventing teacher evaluation, but little is 

known about why they often vary so much (Harris, Ingle, & Rutledge, 2014). Evaluation 

methods can have a long-term impact on teacher quality and student learning outcomes 

in addition to determining who gets rewarded for their efforts in the short term. 

Throughout the country, there is a fundamental shift in the way people think about what 

students should learn and how teachers are evaluated. Students who are learning English 

as a second language (ELLs) face unique challenges because of the growing number of 

ELLs in the student population and the low levels of achievement they have compared 

to their non-ELL peers. Few efforts have been made to ensure that general education 

teachers are well-prepared to teach English language learners (ELLs) when they are 

placed in their classrooms. The  iauthors iextrapolated ibasic iknowledge iabout iEnglish  

ilanguage ilearners i(ELLs) ifrom ithe iliterature ito ihelp igeneral ieducation iteachers iwho ihave  

ithese istudents iin itheir iclasses i(Samson, i& iCollins, i2012). iSome iof ithese iinclude 
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isupporting ioral ilanguage idevelopment, ipromoting iacademic ilanguage, iand ipromoting 

icultural isensitivity iamong iteachers. iIn iorder ito iimprove ioutcomes ifor iEnglish ilanguage  

ilearners, ithey iargue ithat ithese iareas iof iknowledge ishould ibe ipurposefully iand iexplicitly 

iintegrated iinto iteacher ipreparation, icertification, ievaluation, iand idevelopment. iIn iorder ito  

iimprove educational outcomes for English Language Learners (ELLs), the study also takes 

into account the extent to which research is integrated into teacher preparation, 

certification, and evaluation. The authors examine policy and practice gaps for general 

education teachers of English  

language learners (ELLs) by looking at professional and state level standards for teacher 

education programs, state teacher certification exams, and teacher observation 

evaluation rubrics. This study factored in English learners’ performance, ignoring the 

performance of learners in other subjects; therefore, the current study generally 

established learners achievement. 

Standards, accountability, and teacher quality reforms have recently come together in 

the United States' K–12 education policy. This work has led to the development of 

multiple measures of teacher quality, such as measures of their instructional alignment 

to standards and assessments, student and observational quality measures of 

pedagogical quality, and measures of teachers' influence on student test scores (Polikoff 

& Porter, 2014). Teachers' performance on new composite evaluation measures based 

on data from the Measures of Effective Teaching study funded by the Bill & Melinda 

Gates Foundation is being examined for the first time in this study. We discuss the 

potential research and policy implications for both policy streams after finding 

surprisingly weak associations. This study is on teacher quality reforms within primary 

schools, where data was sourced online with little impact established on students 
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achievement. The current study therefore researched and collected data using 

questionnaires to find out how teacher appraisal affected learners achievement in public 

secondary schools. 

Students' educational and economic outcomes can be drastically altered by having a 

great teacher. But it also knows that the quality of public school teachers varies. widely 

across the country, with mounting evidence suggesting that in some urban areas, less 

effective teachers are disproportionately concentrated in schools serving low-income 

students. As a result of these concerns, researchers have worked on policies that would 

help all children have access to high-quality teachers. One of the most discussed 

methods for achieving this goal is the retention of only the most effective teachers 

(Adnot, Dee, Katz, & Wyckoff, 2017). Schools might theoretically remove incompetent 

instructors, employ more effective teachers, and increase strategies to maintain effective 

teachers. However, we don't know much about how these ideas might actually work in 

the real-world. It's difficult for school systems to spot great teachers before they're hired. 

It has only recently become possible to accurately and reliably measure the performance 

of teachers. It has been suggested that removing the least successful teachers from the 

classroom could have a significant impact on student achievement (Staiger & Rockoff, 

2010).  

Assumptions made in these simulations may be unduly optimistic in regards to the 

retention and supply of instructors. The unintended result of teacher assessment and 

dismissal rules, for instance, reduction in the quality of teachers because more 

successful teachers fear losing their jobs (Rothstein, 2015). When new instructors are 

hired and how they behave as a result of these factors would determine whether or not 

a successful policy has been implemented. This study on quality of teachers is anchored 
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on public primary school as well as on teachers performance on subjects hired to teach 

whereby a gap on teachers appraisal and learners achievement in public schools would 

be bridged through the current study. 

2.3 Teacher Performance Appraisal and Learner safety 

Learner safety is one of the strategies put in place by the education stakeholders to 

ensure that performance appraisal is done to uphold the well-being of the learners 

(Owuor, 2019). The educational sector has organized a number of training and 

performance appraisal processes for employees, which have helped build trust, restrict 

management practices, and straighten management practices. There has also been a call 

and reminder from the administrative office and principal personnel to the head of the 

department to appraise their employees and to ensure learners interests in the process of 

appraising them (Schaerer et al., 2018). 

A study by Mabasa and Mafumo (2017) evaluated how schools choose ways for dealing 

with the safety of students in schools. The study used a qualitative technique in which 

seven schools were selected as locations. A total of three approaches were utilized to 

generate the data. Observation, interviewing, and documents are the methods employed. 

Thematic analysis was used to identify trends and patterns in the data. There had been 

multiple events involving the safety and security of students in schools, according to 

the conclusions of the study. This is true that multiple catastrophes involving the deaths 

of students have been publicized in various national publications. Each school has a 

different approach to ensuring the safety and security of It is students. While some 

schools have procedures in place to ensure the safety and well-being of their students, 

others do not. This study employed use of three data collection methods viz; 

observation, interviewing, and documents whereas current study used only 
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questionnaires and interview schedules to collect data on teacher performance appraisal 

on learners safety.  

Dimkpa (2015) studies the behaviour of teachers in accordance with the expected 

professional behaviours as outlined in the constitution of the Teachers Registration 

Council of Nigeria. The study established that the teaching profession is among the 

oldest professions that is respected globally. The duty of efficient service delivery and 

creating an enabling environment cannot be overemphasized. It also established that 

there exist different methods by which teacher’s behaviour and attitudes may impact 

academic performance negatively. For instance, some of their dressing code may affect 

the concentration of learners in class, teaching styles and mode of communication. The 

study, however, was done in Nigeria, unlike the current study, which is done in Kenya. 

Philip (2020) did a study to determine the impact of teacher evaluation on student's 

safety, assess the legitimacy of the party conducting the appraisal and determine the 

barriers that hinder efficient teacher evaluation in Narok County Secondary Schools 

Kenya. Teachers from the region established that their extra duty of appraisee and 

appraiser is challenging. Especially given that their employer, TSC, endangers their 

teaching principles and values. Teachers are sandwiched between two main 

stakeholders, that is, the teachers' Trade unions and TSC. The trade unionist perceives 

the TPAD to be time-consuming as it is filled with a lot of paperwork; TSC embraces 

the TPAD and is still in the process of providing teacher feedback. Determinants such 

as inconsistent Teacher development, legitimacy of the appraiser, the mismatch 

between TPAD rating and learner safety and rights preservation, lack of proper skill 

sets in ICT integration and inadequate monitoring and evaluation of TPAD realization 

raise eyebrows in the effectiveness of teacher evaluation procedures in Kenya. This 
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study, however, was done in Narok County, unlike the current study, which is done in 

Uasin Gishu County, Kenya. 

For teachers and parents in Tanzania, student discipline is seen as critical to the success 

of their classrooms. Learning in small groups and on one's own are both effective ways 

of increasing student focus in a large class. Thus, these options can help children 

become more involved, promote good learning, avoid disruptive issues, and ultimately 

lead to academic achievement (Semali & Vumilia, 2016). An investigation into teachers' 

perceptions of school discipline was conducted as part of this study, which sought to 

determine whether school discipline affects students' academic performance and the 

school's overall reputation. Secondary data and interviews were collected from teachers 

who had at least three years of teaching experience as part of the investigation. The 

study found that classroom and school discipline discourses of rewards and punishment 

engulfed a wide range of challenges and dimensions of learners' discipline. School 

safety results are an essential gauge of effective discipline policy; students need to be 

safe from harm and bullying and to feel safe in order to invest fully in the academic 

mission of school. 

Teachers have a major impact on student learning, according to educators, politicians, 

and studies. Their understanding of the importance of a holistic approach to education 

is likewise well-known. Teachers assist students develop the social and emotional skills 

they need to succeed in college and the workplace, such as teamwork, self-awareness, 

and the ability to make responsible decisions (Yoder, 2014). It is imperative that social-

emotional learning be integrated into college and career readiness standards, which 

require students to engage in deeper learning, and shift the focus and rigor of teaching. 

Student self-regulation, social regulation, and problem solving which are social-
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emotional skills are key to preventing school violence. School-based, universal SEL 

programs promote skills and attitudes that serve as protective factors which can mitigate 

harmful behaviors which were however not identified in the preceding study but current 

study established. 

Tools, resources, and support for educators on social-emotional learning must be 

incorporated into existing teacher assessment and professional development systems in 

order to tie social-emotional learning to educators' current job (Maras, Thompson, 

Lewis, Thornburg & Hawks, 2015). Furthermore, by not adding yet another program 

on top of the already overburdened workload of educators, this highlights the 

significance of social and emotional learning (SEL). Consequently, it is vital that the 

successful transmission of these competences is given due weight in the teacher 

assessment systems. 

A istudy iby Kennedy (2019) ion ithe iimportance iof iteachers iplanning iand isafety iin  

ienhancing istudents' iacademic iperformance ifound ithat iteachers iwho iplan iintricately 

ibefore iundertaking itheir ilessons ihad itheir istudents iperform ibetter ithan ithose itaught iwho 

ihastily ihurry ito iclass iwithout iplanning. Kwok, McIntush and Svajda-Hardy (2021) 

conducted iempirical istudies ion iteachers iplanning iand ifound ithat ias istudent iteachers 

ibecame imore iskilled, itheir iplanning ishifted ifrom iscripting iand ithe ipreparation iof imaterials 

ito ia ilarger igroup iof iconcerns ithat iinclude iclassroom imanagement, ithe iorganization iof 

ilearning, iand ithe ineed ifor igreater iflexibility. i 

Kadenyi (2014) studied on appraisal of security and safety management in public 

secondary schools in enugu state. The study employed a descriptive survey design and 

it was carried out in public secondary schools in Enugu State. Research findings showed 

that the security devices for improving security in public secondary schools are not 
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generally available, the emergency responses plans for managing safety threats in public 

secondary schools in Enugu State are not adequately available. The study however was 

in Enuge State in Nigeria while current study is in Kenya. This could be achieved 

through present day study where teachers in secondary schools appraisals is important 

in enhancing learners safety.  

Munyiri, iThinguri iand iEdabu i(2019) ifocused ion iinfluence iof ischool imanagers’ itraining ion 

idisaster irisk imanagement iin ipublic isecondary ischools iwithin iNairobi iCity iCounty iKenya. 

iA ireview iof ischool ibuilding isafety istandards irevealed ithat imany ischools ihad ifailed ito 

ifollow ithe imanual's iinstructions ifor iadjusting iclassroom idoors iand iwindows.  iMoreover, 

ithe iresults ishowed ithat ischool isecurity ihas ia isignificant iimpact ion ithe iprocesses iof 

iteaching iand ilearning iin ischools. iThe iteaching iand ilearning iprocess iis inegatively 

iimpacted iwhen ischool ifacilities iare inot iprovided iin iaccordance iwith iguidelines iand ithe 

isocial ienvironment iis iignored. This study however assessed the risk management policy 

witihin public secondary school and not what teachers are expected to offer in ensuring 

learners safety which current study did by establishing teachers appraisal on learners 

safety. 

According to a study conducted by Maritim, King'oo, and Barmao (2015), physical 

infrastructure safety is a concern in Kenyan secondary schools. The research was based 

on the theory of Chaos, which teaches how to deal with periods of extreme instability. 

Using the descriptive survey design, the study was conducted. The sample size was 

determined through the use of stratified and purposive sampling techniques. The study's 

participants included school administrators, teachers, students, and security personnel. 

Instruments included a questionnaire, interview schedule, and observation checklist for 

data collection. A variety of quantitative and qualitative methods were used to analyze 
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the information. There were many schools that did not adequately plan or have the 

proper equipment to deal with an emergency, according to the study. Though Maritim, 

Kingoo and Barmao's study focuses on the safety of secondary schools in Kenya, it 

serves as a guide for the methodology used in the current research. In other words, how 

the research is conducted, the instruments used, and the people who take part in it. On 

the other hand, this study makes use of the Goal setting theory, as opposed to Maritim, 

King'oo, and Barmao's earlier research.  

In ia istudy iinvolving iprimary ischool iteachers ifrom iWashington iin ithe iUnited iStates iof 

iAmerica, iMiller i(2003) inoted ithat i30% iof iteachers iagreed ithat iviolence iprevention 

iprogrammes iand isafety ipolicies iin ischools iwere iinadequate iin ithe iprevention iof ithreats ito  

ischool isafety.  iIn ian iearlier istudy, iKatherine iand iDana i(1999) inote ithat i22% iof istudents 

iwere inot iwilling ito igo ito ischool idue ito iincidences ior ithreats iof iviolence. iPeach iand iReddick 

i(1991) ialso inote ithat i93% iof iteachers ibelieved ithat ipolice iofficers iwere ineeded ito imaintain 

isecurity iin ischools iand ithat ilegal iprotection iwas irequired iagainst ipeople iwho ihurt iothers iin  

iprimary ischools iof iTennessee. iIn ianother istudy, iFoster i(2002) inotes ithat isocial iactivities 

imade ithe iperceptions iof istudents ipositive. iBass i(2003) icarried iout ia istudy ion ithe 

irelationship ibetween ischool isafety iand ischool iculture iin iArizona iand ifound ithat iunwanted 

iincidents iwere iprevalent iin ischools iwhere  ithere iexisted ian iunappealing ischool iculture. 

iMcMullen i(1999) iemphasizes ithe iimportance iof ia idemocratic ipolicy iand ithe iinvestment iin  

ipeople itowards imaking ischools isafer. iThis iis ibecause ifactors iwhich ithreaten ischool isafety 

istem igenerally ifrom iunderestimating ilearners i‘safety, ifamily isafety, ischool isafety iand 

ienvironmental isafety. iThese istudies iinform ithe icurrent istudy ion ithe iimportance iof isafe 

isocial ienvironment iin iensuring ischool isafety. 
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As per Danielson and Greal (2009), the best way to ensure high-quality instruction is to 

use performance appraisal evaluation as a tool for both assessing and improving the 

quality of instruction. According to OECD research in Australia, raising the 

performance of teachers is the policy direction that is most likely to result in substantial 

gains in student learning. Consequently, it is essential to learn about their strengths and 

areas where they could grow. An important part of this effort to improve teaching and 

learning and raise educational standards is establishing a system for teacher evaluation. 

It has also been found that an effective performance appraisal evaluation helps teachers 

meet their goals by holding them accountable and addressing any underperformance, as 

well as improving their performance and practice. Creating a classroom that is organized 

and that is characterized by mutual respect makes it a lot easier to teach effectively, and 

one of the most important tasks teachers can do to promote learning is to create 

classroom environments where students feel safe. This study however did not establish 

how quality teaching can be achieved in a safe environment for learners therefore 

current study attempts through interviews to find out how teachers appraisals is helping 

learners safety. 

Teachers in a Child Friendly School are expected to teach their students (CFS). 

Conducive learning environment; friendly staff; health and safety needs met; 

community-based; rights of all learners recognized regardless of gender, family status, 

abilities/disabilities, and religious/ethnic differences are just some of the characteristics 

that make a CFS a good fit (UNICEF, 2009). Teachers' demand and supply in sub-

Saharan Africa are still a major problem, according to a Global Monitoring Report 

(2007), class sizes and pupil/teacher ratios are critical to quality education. 
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Teachers iare icommitted ito iadhering ito ischool iand idistrict ipolicies iand iprocedures, ibut ithey 

iare ialso iwilling ito iwork ito iimprove ithose ithat imay ibe ioutdated ior iineffective i(Danielson, 

i2011). iWhen iteaching ilearners, iteachers imust ibe iaware iof ilaws iregarding isexual, 

imental/psychological iand iphysical iharassment ior iabuse iof istudents. iAssaults, ibullying,  

ifights, itheft, isexual iassaults, ior iweapons iuse iare iall iforms iof ischool iabuse ior iviolence ithat 

iteachers iare iresponsible ifor ipreventing ifrom ioccurring iin itheir iclassroom. iThe isafety iof 

istudents iand iteachers iis ia icritical icomponent iof ieducation. iSchool isafety iis ian iimportant 

iissue iin ithe iteaching-learning iprocess, ias  Gyimah (2021) iasserts i. iLearning isafety irefers ito  

imeasures itaken iby ischools iand iother ischool istakeholders ito imitigate ior ieliminate iany irisky 

iconditions ithat imay icause iaccidents iand iemotional ior ipsychological idistress i(Gagawala, 

i2011). 

A teacher's role is to act as a school manager by keeping track of their charges both 

inside and outside of the classroom setting. According to their performance in various 

roles, teachers are assessed on their participation. This includes involvement in co-

curricular activities, as well as taking on various roles in the school. Effective planning 

and implementation of curricular and co-curricular activities are critical to students' 

holistic development. (Abdul Rashid & Bokkasam, 2004). Student activities that are not 

part of the school's regular curriculum are referred to as "co-curricular" (Bashir, 2012). 

High school students who participate in extracurricular activities are more likely to 

succeed, according to research (Gandolfo, 2011). As  ia iresult iof iDarling's i(2005) istudy,  

istudents iwho iparticipated iin ischool-based ico-curricular iactivities ihad ihigher igrades, 

ihigher ieducational iaspirations, iand ibetter iacademic iattitudes ithan istudents iwho idid inot 

iparticipate iin ithese iactivities. iMahoney i(2003) ifound ia ilink ibetween ico-curricular 

iactivities iand iinterpersonal icompetencies, ihigh iaspiration, iand ia ibetter iattention ilevel. iThe 
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ipurpose iof ithe istudy iwas ito idetermine ithe iimpact iof iperformance ievaluation idevelopment 

ion iquality iteaching iand ilearning iin iUasin iGishu iCounty. 

In ischools, iteachers iare ithe iclosest ito ithe istudents iwhen iit icomes ito iteaching iand iguiding 

ithem. iFor idisruptive ibehavior iin ischools, guiding and icounseling ihas itaken ithe iplace iof 

icorporal ipunishment i(Adhulas, i2002). iTo ihelp istudents icope iwith ior iovercome iemotional 

iand ipsychological iissues ithat imay iresult ifrom iprohibited ibehavior isuch ias ibullying,  

iteachers ihave itaken ion ithe irole iof icounselors iin ithe iclassrooms itoday. iBeing iin icharge, 

iensuring ithat ithe istudent ifollows iinstructions, iand iensuring ithat ieverything idone iby ithe 

istudent iis idone icorrectly iand isafely iare iall iaspects iof iteacher iguidance iin ischool, iaccording 

ito Wanjiru and Chui (2020) ifound ithat iclassroom idiscipline iis inecessary ito icreate ian  

iatmosphere iconducive ito istudent ilearning ibecause istudents' imisbehavior idisrupts ithe 

ilearning iand iteaching iprocess iand iruins ithe ieffectiveness iof ieven ithe imost icarefully 

iplanned ilessons. iDiscipline imethods iused iby iteachers ihave ibeen ifound ito ibe ian ieffective 

iway ito iinstill ia isense iof ipersonal iaccountability iin istudents. 

According ito iAdelman iet ial., i(2019) ischool isafety irequires ia ibroad-based ieffort iby ithe 

ientire icommunity, iincluding igovernment, istudents, iparents, ilaw ienforcement iagencies, 

ibusinesses, iand ifaith-based iorganizations, iamong iothers. iCarter istated ithat ithe 

igovernment ican ihelp ito iensure isafe ischool iby iorganizing iperiodic ithreat iassessment iin  

ischools, icreating ischool-wide iprevention iand iintervention istrategies, imaking ischool 

ipolicies iand ilegal iissues isupporting isafe ischools, iimplementing iongoing istaff 

idevelopment ito ienhance isafe ischools iensuring iquality ischool ifacilities iand isecurity 

itechnologies, ifostering ischool, ifamily, iand icommunity iinvolvement iand iacquiring 

iresources ito ienhance iand isustain ia isafe ilearning ienvironment. iBy iadopting ithese 

icomprehensive iapproaches ito iaddressing ischool isafety iwhich ifocuses ion iprevention, 
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iintervention, iand iresponse, ithe istudy imissed ithe ichance ion iteachers iappraisal ion ilearners 

isafety iwhich iis ihereby ifilled iby ithe icurrent istudy. 

A istudy iwas iconducted iby iOluremi i(2012) ion ithe ibuilding iof ia iwelcoming ischool 

iatmosphere ifor istudents iin i2012. iInfrastructure iamenities, iclassroom ienvironment, iand 

iteacher-student iinteraction iwere iall iexamined iin ithe iresearch. iA iquestionnaire iwas 

iutilized ito icollect idata ifrom ia isample iof i250 iinstructors idrawn ifrom ia ibroader ipool iof ilocal 

ihigh ischools. iInfrastructural ifacilities isuch ichairs, idesks, iand itables, ias iwell ias itoilets, 

iwere ifound ito ibe ilacking iin i25 ipercent iof ithe ischools isurveyed. iIn iaddition, imany 

iclassrooms iwere ihostile ito istudents iwith iimpairments. iUse iof iquestionnaires, iinterviews,  

iand iobservation ichecklists iwas iused ito ifill ithe idata icollecting imethodological igap iin ithis 

istudy. 

Teachers iconsistently iadhere ito ischool iand idistrict ipolicies iand iprocedures, ibut iare iwilling 

ito iwork ito iimprove ithose ithat imay ibe ioutdated ior iineffective. iTeachers iare iexpected ito  

ihave iknowledge iof iand iadhere ito ilegal iprovision ion imatters irelated ito isexual, 

imental/psychological  iand iphysical iharassment/abuse iof ilearners. iTeachers ihave ithe 

iresponsibilities iof iensuring isafety iin ischools iin iorder ito iavoid iany iforms iof ischool iabuse ior  

iviolence isuch ias iassaults, ibullying, ifights, itheft, isexual iattacks, ior iuse iof iweapons. iSafety 

iin ischools iis ian iimportant iaspect iof iteaching iand ilearning. iDomínguez-Martínez i& iRobles 

i(2019) ipostulate ithat iit iis ia ifundamental iright iof istudents iand istaff ito iengage iin iteaching 

iand ilearning iprocess iin ia isafe ischool ienvironment. iFrom ia ibroad iperspective ilearner isafety 

irefers ito imeasures iundertaken iby ithe ischool icommunity iand iother ischool istakeholders ito 

ieither ialleviate ior ieliminate iany irisky iconditions ithat imay ipose iaccidents iand iemotional ior  

ipsychological idistress. iThis ipreceding istudy ihowever ihas inot iused iappraisal iway iof  

igauging iteachers iimpact ion ilearners isafety iwhich icurrent istudy ifulfilled. 
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It has been found that students who live in good conditions are able to learn and interact 

with students from a variety of socioeconomic backgrounds because they have access 

to a wide range of educational and social resources. Affective, cognitive, and 

psychomotor development all take place when students connect with each other. The 

student's ability to learn, expands their fear of learning diminishes, making them eager 

to learn and even consult with teachers or those with expertise in the subject matter 

(Nabaseruka, 2010). There was no statistically significant correlation between 

dormitory safety and time spent in school by Lloyd, Tawila, Wesley, Clark, and Mensch 

(2003). 

Students in a boarding school in Kisumu, Kenya's Nyanza Province, were studied by 

Jagero (2011) to assess how the school atmosphere affected their academic 

achievement. The number of participants in the experiment was as follows: There were 

five principals, 46 teachers, and 201 pupils in the fourth-grade class. Inferential 

statistics, such as linear multiple regression and factor analysis, were used to examine 

the data. The lack of suitable, acceptable, and well-maintained furniture in most dining 

halls could lead to food poisoning, which happens as a result of consuming 

contaminated food containing specific types of bacteria, parasites, viruses, or toxins. 

The utensils and other accoutrements in the kitchen were shabby and filthy. The dining 

halls were small and cramped, and most students didn't have tables or chairs to sit on. 

A group of students were spotted eating while standing up. According to previous 

research, observing cleanliness in the dining halls and kitchen, as well as environmental 

elements in a school that affect boarding secondary students' performance, is critical. 

This study, in contrast to Jagero's, relies solely on descriptive statistics, while the latter 

makes use of inferential statistics like correlation and simple linear regression. 
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Improved school water, sanitation, and hygiene (WASH) conditions have been shown 

in studies to minimize student absences and illnesses, as well as to enhance female 

school attendance (Caruso, et al, 2014; Trinies, Garn, Chang & Freeman, 2016). School-

based toilet and hand washing programs in Nyanza Province, Kenya, were studied by 

Caruso, Dreibelbis, Ogutu and Rheingans (2014) in order to determine the influence of 

these programs on student absence. A low-cost, environmental-level latrine cleaning 

intervention might enhance latrine cleanliness, increase use, and reduce absenteeism 

then the study was conducted using a cluster-randomized trial. The study analyzed the 

absenteeism of 17,564 students in 60 schools that had received WASH Improvements 

as part of the WASH project by conducting periodic roll calls. Structured observation 

was used to evaluate latrine conditions and use. Schools who received the latrine 

cleaning package saw a significant increase in cleanliness in the post-intervention 

period, compared to schools that received the control package. In intervention schools, 

soap-based hand washing rose as well as in control schools. According to the study, 

improving toilet conditions is critical to the dignity of students and initiatives are needed 

to guarantee that school sanitation facilities are clean, safe, and welcoming. According 

to the aforementioned study, maintaining a clean school sanitation environment is 

essential for students' long-term success in school with no link between school 

sanitation environment and learners safety the current study attempted to establish 

through use of questionnaires. 

A ihuman iand iconstitutional irights' iconcern, ischool iplayground isafety ifor istudents iis 

itargeted iat ienhancing istudents' iparticipation iin ioutdoor ilearning iactivities. iConvention ion 

ithe iRights iof iChildren i(CRC), i(1989) iand iother iframeworks isuch ias iWCEFA, i1990, ithe 

iWorld iEducation iForum i(WEF, i2000) iand ithe iMillennium iDevelopment iGoals i(MDGs, 

i2000), ithe iInternational iConference ion iSchool iSafety i(ICSS, i2007) iand ifor iAfrican istates 
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iand ithe iAfrican iCharter iof iRights iand iWelfare iof ithe iChildren i(ACRWC) iare iimportant 

icomponents iof ichild-friendly ischools i(Sloth & Boezaart, 2017). iAll igovernments iaround 

ithe iworld imust iensure ithat ichild ifriendly ioutdoor ienvironments  iare iinclusive, igender-

equitable, iand iproper iin ienhancing iexcellence iin ithe iacquisition iof iphysical i(or imotor) iand 

ipsychosocial iskills, ias imandated iby the ipolicies. iWhen iit icomes ito ithe irights iof ichildren ito 

iplay iin ienvironments ithat isupport itheir iphysical iand iemotional iwell-being, iorganizations  

ilike ithe iCRC iand ithe iACRWC ihave imade ia istrong icase. iIt iis irecommended iby ithe iWorld 

iEconomic iForum i(WEF) iand ithe iWorld iCouncil iof iEducation iAssociations i(WCEFA)  

ithat ischools iprovide isafe, isecure, iand iintellectually istimulating ienvironments ifor istudents' 

iphysical, imental, iand isocio-emotional ineeds. iResearchers ihave ifound ia idirect ilink 

ibetween ithe isafety iof ischool iplaygrounds iand iteachers' iability ito icarry iout itheir idaily 

iduties iand ithe iformation iof iprofessional irelationships, ias iwell ias ithe isharing iof  

iinformation iand iknowledge i(Fisher, iPeterson, iEarthman, iOmolo i& iSimatwa, i2010; i&  

iMacharia i2012). 

A school ground's primary function is to protect students from harm in the natural world, 

according to Berry (2002a). As a result, it is imperative for school administrators to 

conduct regular safety inspections and maintenance, which includes inspecting play 

areas for damage and repairing, replacing, or removing any item that could cause injury 

or harm, such as; broken equipment, glasses; potholes; sharp or protruding objects or 

edges; splitting wood; and tall grass. There are several benefits to having a safe and 

well-maintained school playground, including a more active student body, less injuries, 

an increased ability to handle greater quality sensory input, and an expanded capacity 

for cognitive and motor development as a result. 
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In spite of these research, Omolo and Simatwa, (2010) assert that school grounds are 

still plagued with stigmatic safety issues and constraints associated to dangerous school 

playgrounds. Students' participation in outdoor activities in Naivasha District is 

influenced by school ground safety, according to another study by Macharia (2012). 

Macharia, further observes that although proper monitoring of learners when utilizing 

schools’ playground was expected to provide control of students in their activities and 

to reduce emergencies in many schools, learners were inadequately overseen outside 

classes. Unsafe behavior, such as walking aimlessly, arguing, and going into dangerous 

regions, was a result of this. There should be more studies done on school safety based 

on teachers appraisal which current study filled. 

School social environment safety refers to how the school community interacts and 

handles the social environment. In the current study, school social environment referred 

to how members of the school community ensured that there was safety from alcohol, 

drug and substance abuse, child abuse and that there was safety of children with special 

needs. Social environment encompasses the role played by the school culture, healthy 

positive relationships and engaged teaching and learning (Hoy, 2012; Macneil, Prater 

& Busc, 2009). It involves healthy environment activities where learners and school 

personnel are treated to a healthy programme that contributes to the maintenance and 

improvement of their health as well as ensuring that school teaching and learning 

programmes take place as scheduled. 

The Safety and Standards Manual (2008) indicates that there should be quality 

interpersonal relationships in schools that are pleasant, supportive, and reverential that 

focuses on promoting an environment conducive for teaching and learning. When it is 

maintained, cases of students’ indiscipline such as bullying, sexual harassment, abuse 
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of drugs and learners being unruly may be minimized. The researcher in the current 

study sought to find out how the sampled school members handled social environmental 

issues such as alcohol, drug and substance abuse, child abuse and safety of children with 

special needs, in order to promote teaching and learning processes in the sampled 

schools. 

Using the capability approach, Broderick (2018) investigates how the UN Convention 

on the Rights of Persons with Disabilities envisions educational equality and how it can 

be put into practice at the national level. There has been a lot of discussion about 

inclusive education since the Convention was adopted, but there has been little attention 

paid to the meaning of equality in the context of the right to education for persons with 

disabilities. To overcome the limitations of traditional equality assessments in 

education, the capability approach is often seen as a useful tool. 

Many programs can be put in place to ensure the safety of students in the classroom 

(Marquet, 2013; Cheloti & Gathumbi, 2016; and Diaz-Vicario & Sallán, 2017). Some 

of these programs are aimed at reinforcing school discipline, while others are aimed at 

fostering a positive school climate that would help students study. School safety and 

teaching and learning methods have improved as a result of programs aimed at fostering 

a positive school culture (Maithya, 2009, Suraya & Yunus, 2013). As Suraya and Yunus 

(2013) found out, a healthy school culture is critical to the success of teaching and 

learning. There is a strong correlation between a student's interest in continuing their 

education in a safe, peaceful, and supportive learning environment and the quality of 

their teachers' care for their students' academic achievement. Suraya and Yunus claim 

that a strong school culture may help students learn, foster a cohesive school 

community, and promote a pleasant learning environment. 
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Lenzi iet ial., i(2009), ifor iinstance, ifound iout iin itheir istudy ithat ineighborhoods isurroundings 

ihave ia ivery iinfluential ieffect ion istudents’ iperceptions iof isafety. iThe ipresence iof igangs iand 

idrug iproblems ican inegatively iaffect istudents’ iperceptions iof ischool isafety. iSecurity, 

isurveillance, iand iother ipreventative imeasures ican iincrease ior idecrease istudents’ ifeelings  

iof isafety iwithin itheir ischools idepending ion ihow ithey iare iimplemented. iSchools ithat ihave  

ismaller istudent ipopulations iare imore ilikely ito ifoster ifeelings iof isafeness ithan ischools iwith 

ilarger ischool ipopulations. iWhere ithe ischool iis ilocated ialso ihas iprofound iimplications ion  

iperceptions iof ischool isafety. iSchools ithat iare ilocated iin ineighborhoods ithat ihave ihigh  

ipoverty iand ihigh icrime irates ihave ibeen ishown ito ihave ia inegative iinfluence ion iperceptions 

iof ischool isafety. iThis istudy ihowever imissed ito iportray irole iplayed iby iteacher iappraisal iin  

ienhancing ilearners isafety iwhere ithe icurrent istudy ibridged iby ifocusing ion iinfluence iof  

iteacher iperformance iappraisal iand i ilearner isafety. 

2.4 Teacher Performance Appraisal in Aiding to Bridge Teachers Professional 

Performance Gaps 

Professional iperformance igaps iare ithe idifferences ithat iexists ibetween ithe iactual ior ipresent 

iperformance iand ithe ioptimal ior iexpected ifuture iperformance. iTeacher itraining iprograms 

iare iseen ito ibe icompelling iin ithe iadvancement iof iteachers ifor ithis ipresent ireality 

icircumstance iof ithe iclassroom iat ischools i(Kaldi i& iXafakos, i2017). iSpecifically, ithe 

iquality iof ieducation iof iany ieducation isystem idoes inot iexceed ithe iquality iof iits iteachers 

itrained ithrough ithe iteacher ieducation iprograms. iThe imost ipowerful iindicator ifor 

ievaluating ieffective iteachers iis idetermined iby ithe istudent's iperformance iin ithe iteaching-

learning iprocess. iStudies iconfirm ithe irelationship iof ithe inature iof ithe itraining iprovided ito 

ithe iprospective iteachers iwith ithe iincrease iin istudents' iperformance. iThe ilong-standing 

iissue iidentified iwith ithe iteacher itraining iprograms iis ithe igap ibetween ihypothetical 

iinformation ithat ithe iunderstudy iteachers iincrease ithrough itheir icourses iat igrounds iand 



48 

 

itheir icommon-sense iapplication iin ireality icircumstance iof iclassrooms iat ischools i(Bruns i& 

iLuque, i2014). 

As ia iresult iof ithe ineed ito iimprove iteachers' iperformance iand iraise istudent iacademic 

istandards, iprofessional idevelopment ifor iteachers iis icritical. iTeachers imust ibe iable iand 

iwilling ito iconstantly iupgrade itheir icontent iknowledge, iskills, iand ipractices iin iorder ito  

ikeep iup iwith ithe iever-changing idemands iof itheir iprofession. iA isurvey iconducted iby ithe 

iNational iCenter ifor iEducation iStatistics i(NCES) ifound ithat iteachers iwho iparticipated iin  

iprofessional idevelopment iimproved itheir iinstructional icompetencies, iincluding inew 

imethods iof iteaching, istudent iassessment, icooperative ilearning, iuse iof ieducation 

itechnology iin ithe iclassroom, iclassroom imanagement iand iin-depth istudy iin itheir isubject 

iareas. 

A istudy iby iAyeni i(2011) iexamined ithe irelationship ibetween iteachers' iinstructional itasks 

iand itheir ieducational icredentials iand iexperience iin ithe iclassroom. iBoth iteachers' 

iqualifications iand itheir iteaching iexperience iwere ifound ito ihave ia isignificant iimpact ion 

itheir iability ito icomplete iinstructional itasks. iTeachers' iperformance ion iinstructional itasks 

ican ibe iimproved iwith ia ihigh idegree iof ieducation iand iteaching iexperience, iaccording ito ia  

inew istudy. iIt iis inecessary ifor iteachers ito idevelop itheir icapacity iduring iservice iin iorder ito 

iimprove ithe iquality iof iteaching iin isecondary ischools iand ithe iquality iof ithe ieducation 

isystem iin igeneral. iThere iis istill ia ineed ifor iteacher iperformance iappraisal iresearch ito ihelp 

iclose iprofessional iperformance igaps  the istudy by carrying out interviews to find out 

impact of teacher performance appraisal on teachers professional performance. 

The imost iimportant ithing iis ithat iteachers iare iwell-trained, iregardless iof ithe iapproach itaken 

ifor itheir iprofessional idevelopment, iwhether iit iis ithrough icluster-type iworkshops, 

imentoring, ior ifull-time iin-service itraining i(Ayeni, i2010). iThere iis ino iway iaround ithe ifact 
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ithat ieach iapproach ihas iadvantages iand idisadvantages. iBecause iof itheir ishort iduration 

i(typically ione ito ieight ihours), ilack iof icontinuity i(due ito iinadequate ifollow-up iand iongoing 

ifeedback ifrom iexperts), iand ipassive inature i(which idoes inot iallow ifor imuch iopportunity 

ifor ilearning iby idoing iand ireflecting iwith icolleagues), itraditional imethods iof iprofessional 

idevelopment isuch ias iseminars, iworkshops, iand iconferences ihave ibeen icalled iout ias ibeing 

irelatively iineffective. 

It iis iclear ithat ithe itraditional imodel iof iprofessional idevelopment iin iwhich iparticipants 

iwere ipassive ilisteners ishould ibe ireplaced iwith ia icluster imodel iin iwhich ipractitioners iand 

ipolicymakers iare ibrought itogether iinto inew iforms iof idiscourse icommunities, iwhere 

iteachers ican ishare itheir iknowledge iof iclassrooms, ilearners, isubjects, iand ipedagogy iwith 

ipolicymakers iwho ibring itheir iown icritical iand isubstantiated iviewpoints (Diang'a, iYambo 

iand iGetange, i2020). iHowever, icluster itraining, iwhich ihas ireceived ia ilot iof iattention, ihas 

ialso idrawn iconsiderable icriticism. iHowever, ithe imost iimportant ithing ito iremember iis ithat 

iany iadopted iapproach imust ibe icarefully iand istrategically idesigned iand iimplemented ito  

iensure ithat iteachers' icompetencies iand istudents' ilearning ioutcomes iare ilong-lastingi. 

iHowever, ia ilack iof iprofessional idevelopment ifor iteachers ican ihave ia inegative iimpact ion 

ithe iquality iof iinstruction iand ithe irate iat iwhich istudents ilearn iin ithe iclassroom. 

In order to keep teachers motivated, they must have opportunities for professional 

development, advancement, and improvement in their chosen field. As Usman (2015) 

has shown, the quality of teaching and the academic achievement of students can be 

greatly influenced by teachers' professional development. However, the teaching-

learning process would be hampered if there are gaps in teachers' professional growth. 

When compared to the previous study, the current study focused on how teacher 
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performance evaluations can help bridge the gap between teachers' professional 

development and their actual performance. 

The In-Service Teacher Training Survey Instrument was developed by Popova, Evans, 

Breeding, and Arancibia (2018) to standardize reporting of teacher Professional gaps 

programs. An analysis of 33 thoroughly examined professional development gap 

programs using the instrument indicated that programs with a specified subject focus, 

lesson enactment in training and initial face-to-face training result in better student 

learning gains. To address the current gaps in their professional development programs, 

program implementers cite follow-up visits as one of their most beneficial features. 139 

government-funded, at-scale professional development programs across 14 nations 

were surveyed using the instrument to get new data. In contrast to evidence-based 

professional development programs, the qualities of most at-scale teacher professional 

development programs diverge dramatically from those of programs that are proven to 

be beneficial. When it comes to how teachers' professional deficiencies affect how the 

teacher evaluation system is implemented by administrators, the study is needed to fill 

in the research gap. 

Xu and Liu (2019) used bibliometrics and meta-analysis to investigate the current and 

future needs of EFL secondary TPCs in Chinese senior high schools. Professional 

competences, reasons, and approaches described in the literature were examined using 

a literature study conducted between 2015 and 2019. On the basis of the results of 25 

research, it can be concluded that teachers are competent in the field of education 

performance contracting. In terms of technology, they are well-versed, but when it 

comes to scientific research, they are woefully underqualified. Low levels of curricular, 

reflective, and evaluation competence have been identified. Self-awareness and 
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effective in-service training are the most important variables in enhancing professional 

competence. It was conducted in China, whereas the current study is being conducted 

in Kenya. 

Delvaux, iVekeman, iDevos iand iVan iPetegem i(2013) istudied ithe iattributes iof ithe 

iperformance iappraisal isystem iused ifor iprimary ischool iteachers iin igapping iteacher 

iprofessional iperformance igaps iin iSingapore. iA isample iof i85 iprimary iteachers iwas idrawn 

ito icollect idata. iStudy ifindings ishowed ithat ifairness iof ithe iperformance iappraisal isystem 

iand isimplicity iof ithe iprocedure iis iassociated iwith ithe iteacher’s iknowledge iand iskills, iwith 

ipositive iattitudes iskewed ito iresults-based ibonuses iand iexisting iprofessional igaps. 

iImplementing ian iappraisal iprocedure ithat ican ibe icontrolled iis ilinked ito ienhanced 

isatisfaction iwith ithe iappraisal isystem, ireduced istress, iand imore imotivation. iTeachers iwith 

imore iprofessional iknowledge itend ito ibe iteam iplayers iin itheir iinstitutions. iThe istudy,  

ihowever, iwas idone iin iSingapore, iunlike ithe icurrent istudy, iwhich iis idone iin iKenya. 

It iwas ithe igoal iof iDesimone iand iLong i(2010) ito ished isome ilight ion ithe ischool's 

iresponsibilities iwhen iit icomes ito ifilling iin iteachers' iskill ideficiencies. iUsing isecondary 

ianalysis, ithe ifirst ifour iwaves iof idata ifrom ithe iNational iCenter ifor iEducation iStatistics 

iEarly iChildhood iLongitudinal iStudy i(2000), ia inationally irepresentative ilongitudinal 

isample iof istudents iwho iwere ikindergartners iin i1998 iwere istudied. iUsing imultilevel 

igrowth imodels, iresearchers iwere iable ito iestimate ithe iassociations ibetween ivariables. 

iStudents iwith ilower igrades iare iallocated iteachers iwho istress ibasic iinstruction, iwhile 

istudents iwith ihigher igrades iare iassigned iteachers iwho iemphasize imore iadvanced 

iinstruction. iAchievement igrowth ifor itraditionally idisadvantaged idemographics, isuch ias 

iBlack iand ilow-income ichildren, iwas ilinked ito ithe iutilization iof iadvanced iprocedural 

iinstruction iand itime ispent iin imath iclassrooms. iThe istudy, ihowever, imade iuse iof isecondary 
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idata iwhile ithe icurrent istudy iuses iprimary idata, iwhich iis imore ivalid ias iopposed ito 

isecondary idata ihence ifilling ithe imethodology igap. 

Michael i(2017) iexamined ithe iinfluence iof iin-service itraining ion iTeachers iPerformance iin 

iKasulu iSecondary ischools. iIn iorder ito iacquire iextensive iinformation iabout iin-service 

itraining, ia iwell-structured iquestionnaire iwas iused ito iconduct ithe istudy. iA isample iof i70 

ihigh ischool iteachers iparticipated iin ithe istudy. iThe istudy ifindings ishowed ithat iteachers 

istrongly idesired ito iacquire ifurther itraining ion ithe icurriculum iand ipolish itheir iICT iskill iand 

ischool iadministration. iTeachers iproposed ithat ineeds ianalysis ishould ibe iconducted ito 

icreate iawareness iand ifurther itraining. iA icase istudy idesign iwas iimplemented ito istudy 

iattributes iin iorder ito iacquire iadequate iinformation ipertaining ito iteachers’ iin-service 

itraining. iA isample iof i70 iteachers ifrom isix iwas idrawn ifrom ithe itarget ipopulation. iFirst-

hand idata ifrom ithe iparticipants iwere icollected iusing iquestioners; ihowever, ithe idata 

icollected icannot inecessarily ibe igeneralized ito ithe iwider ipopulation; ithus, ithe icurrent istudy 

iused ia idescriptive istudy idesign. 

According ito iKasiisa iand iTamale i(2013), iresearch ion istaff iappraisal iprocedures iand itheir 

iimpact ion iteacher iperformance iwas iconducted iin iAga iKhan iSchools. iThe iresearch iused 

ithe icross-sectional idesign,  iwith ia isample isize iof i78 iteachers. iThey iestablished ithere iwas ia  

istatistically isignificant irelationship ibetween ithe ischool’s ievaluation isystems iand iteacher 

iservice idelivery. iAdditionally, iit iwas ialso iestablished ithat iemphasis iwas imissing ion 

iteacher- ibased ievaluations; ithe icurrent ievaluation isystem iwas inot idetailed ienough iand 

iwell-structured ion iindividual ievents. iTherefore, imore iwas irequired ion ithe iappraisal 

iprocess isuch ithat ievaluations iwould ibe iprioritized iand idetailed ienough ito igauge isome 

iteacher iperformance ivariables. iThe iconjoint iintervention iwas irequired ito ienhance ithe 

ieffectiveness iand itransparency iof ithe isystem. iThese iwere ideemed ivital ito ienhancing ithe 
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iappraisal isystem ito ia ilimit iwhere ithe iperformance iof iindividual iteachers iwould ibe 

ienhanced. iThe istudy, ihowever, iwas ispecific ion iAga iKhan iSchools iwhich iare iprivate, 

iwhile ithe icurrent istudy ifocuses ion iUasin iGishu iPublic isecondary ischools. 

Ikagema iand iIrungu i(2018) istudied ithe ieffects iof iteacher iperformance iappraisals ion 

iteacher ieffectiveness iin isecondary ischools iin iKenya. iThe istudy iadopted istratified iand 

isimple irandom isampling itechniques. iA isample iof i46 isecondary ischools iand ia itotal iof i460 

iteachers ifrom itwo icounty iwere iused. iThe istudy iparameters iwere; iteacher iremuneration, 

igovernment ipolicies, igoverning istructure, ithe iprevailing iworking ienvironment iand ithe 

icurrent ischool icurriculum. iThe istudy iconcluded ithat iteacher iappraisals iaffected 

iperformance isignificantly. iGenerally, ithe iteachers ihad ian iattitude ithat igovernment 

ipolicies idid inot ifavour ithem ito iadvance itheir icareers. iThe istudy, ihowever, ifailed ito ishowed 

ihow ithe iteacher iappraisal isystem iaffects iteacher’s iprofessional iperformance, ia igap ithe 

icurrent istudy isought ito ifill. 

Teachers are the most highly regarded profession in the world. They serves as a role 

model and are actively sought after. Educators are the heart and soul of any system of 

education. Teachers, in fact, are the backbone of a nation. Perceptually and cognitively, 

teachers develop performance style traits that influence how they see and interact with 

the world. It means that a person is more capable of using his/her abilities to their fullest 

potential. Teacher attitude and aspiration level also influence the teacher's assessment 

of the classroom setting. Educators' instructional performance is widely acknowledged 

to play an important role in the success of their students' learning and academic 

accomplishment (Usop, Askandar, Langguyuan-Kadtong, & Usop, 2013). Teacher 

performance is influenced by a variety of elements, including their aptitude and attitude 

toward their work as well as their knowledge of the subject matter they teach, their 
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teaching methods, their personal traits in the classroom, and their relationships with 

students. It is necessary to know the components involved in teacher development in 

order to produce high-quality educators. One of these factors is job satisfaction. 

Teachers who are dissatisfied with their jobs are less likely to be productive and 

committed. The Department of Education's low performance was uncovered through an 

evaluation of employee performance. This is the setting in which the research is being 

carried out. 

Identifying underperforming teachers in the early stages of their careers provides 

policymakers with a window into their potential for future growth and allows them to 

plan ahead for professional development or dismissal if needed. It's also a good 

opportunity to recognize and develop instructors who have the potential to make a 

significant impact in the classroom. During the first five years of teaching, how much 

teachers differ in performance improvement, and to what extent starting work 

performance predicts later success, are the questions addressed in this study (Atteberry, 

Loeb, & Wyckoff, 2015). There is a lot of demand on schools and districts to improve 

student performance. Teachers' ability to enhance student outcomes varies widely, and 

this is acknowledged by both teachers and principals. A growing number of 

policymakers are interested in how teaching effectiveness indicators, such as but not 

limited to value addition, might be used to improve the general quality of the teacher 

workforce in light of research on the unequal impact of instructors. 

In other cases, these efforts are focused on identifying and rewarding high-quality 

instructors who are willing to take on more hard duties, or who may serve as examples 

of expert practice for other teachers. Others are attempting to identify teachers who are 

in need of support or training in order to improve their abilities (Dee & Wyckoff, 2015). 
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Some scholars and policymakers are considering the dismissal of unproductive teachers 

as a means of strengthening the teaching workforce. When a teacher's initial few years 

in the classroom offer the greatest potential for benefit, interest in gauging success 

persists throughout their career. Teacher turnover is highest during these years, and a 

reliable method for distinguishing between high- and low-performing instructors would 

aid attempts to retain them. Furthermore, beginner and less successful teachers may be 

able to develop enough to outperform more experienced teachers. These instructors can 

reap the benefits of professional development more quickly and consequently have a 

greater impact on pupils if they are targeted early (Loeb, Miller, & Wyckoff, 2014). 

Finally, practically all school districts conduct tenure reviews at the beginning of a 

teacher's professional career. In many states, this decision is made at the end of the third 

year of teaching. Measures of teaching efficacy should be taken into account when 

making tenure decisions. 

Economic, icontractual, icultural, iand iinterpersonal iobstacles iwere imet iby iprincipals iin 

itheir iefforts ito icultivate iteacher ieffectiveness iPrimary iand ielementary ischool iprincipals 

iwho ireceived imore itraining iin ihow ito iimprove iteachers' iinstruction iand iprincipals iwho 

iwere iin ithe iState iThere iare ifewer iobstacles iand imore ichances ifor ibuilding ihuman icapital, 

iaccording ito ia ireport i(Donaldson, i2011). iSchools iin iurban iand irural iareas ishould ibe 

irewarded ifor irecruiting inew iteachers, ibut iseniority-based iteacher iassignments ishould ibe 

icurtailed. iAmong ithe iimplications ifor ipractitioners iare iefforts ito ichange ithe iculture iof  

ischools iin iorder ito ihelp iadministrators iin iproviding iaccurate iand ifrank ifeedback ion  

iinstruction iA ilarger, irandom isample iof iprincipals, iincluding ithose ifrom ilarge  

imetropolitan idistricts iand iright-to-work istates, ishould ibe iexamined ito assess iif ithe iresults 

iprovided by the study ihold itruth. 
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As a result of this common wisdom, instructors' ability to raise student accomplishment 

in the classroom has become widely accepted in recent years. It's important to keep 

checking the existing data to determine if the findings can be duplicated because the 

emerging consensus is dependent on a small number of studies. Accordingly, it has been 

challenging to identify the most successful methods of teacher education training 

(Chingos, & Peterson, 2011). Both certification and advanced degrees, as well as the 

quality of the university attended by teachers, have little bearing on how well they 

perform in their classrooms. Teacher  iefficacy ihas ibeen icorrelated ionly iwith ion-the-job 

itraining ithat icomes iwith ieach iyear iof iexperience iin ithe iclassroom. iIt's iimportant ito ikeep ian 

ieye ion ithe icurrent idata ito isee iwhether iany ifindings ican ibe iduplicated iand ito ilook iinto iany 

igaps iin ithe iexisting iliterature, ias ithe igrowing iconsensus iis ibased ion ia ismall inumber iof 

istudies. iMost iearlier istudies iof ipre-service itraining, ifor iexample, ihave irelied ion iimprecise 

iindicators iof ithe itype iof itraining ia iteacher ihas ihad, iwhether ior inot ithe iinstructor iis icertified, 

ior iwhether ior inot ithe iteacher ihas iattended ia iselective iuniversity, ibecause iof idata 

irestrictions. By lumping pre-service training into broad categories, important benefits 

of specific university training programs could be obscured. Furthermore, studies that 

attempt to account for the reality that only a small percentage of teacher’s complete 

graduate-level coursework have failed miserably. Prior study may have underestimated 

the benefits of advanced training if persons pursuing advanced training do so to 

compensate for instructional inadequacies. The influence of certain master's degree 

programs has never been quantified before. 

Senior ihigh ischool iteachers iin iChina's imainland iprovinces iare ithe ifocus iof ithis 

iinvestigation. iESRC/DfID-funded iresearch ievaluated ihow ikey istakeholders ifelt iabout 

iquality, iand idata ifrom iinterviews iand ifocus igroups iwas iused ito icompile ithis ireport 

i(national iand ilocal iauthority ipolicy imakers, iteachers, ihead iteachers iand istudents). 
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iInternational iliterature iand icurrent iChinese ieducation ipolicy iare iused ito istudy iteachers' 

iwork  iin ia ifast-developing iemerging ieconomy, iwhich iemphasizes ia iclear ilink ibetween 

iindividual iand inational iprogress i(Peng, iMcNess, iThomas, iWu, iZhang, i& iTian, i2014). 

iChanging isocial ipatterns iand ithe ineeds iof ifar-reaching icurriculum ireform, iwhich 

ihighlighted icontradictions ibetween ia itraditional ireliance ion itest iresults iand ia imodern 

idemand ifor iall-round idevelopment iand ilifelong ilearning, iwere ithe imain ifactors ithat 

iimpacted ithe iquality iof iteaching. iAside ifrom ithese istructural iand ifinancing idiscrepancies, 

ithere iwere ialso iworries iabout ia ilack iof ispecialized iinstructors iand iopportunities ifor ihigh-

quality iprofessional idevelopment iin iurban iand irural ischools iacross ithe iUnited iStates. 

Based ion ithe inotion ithat iinstructors' ipsychological iqualities iare ilinked ito itheir iability ito  

iteach, ia ilot iof istudy ihas ibeen idone i(Klassen, i& iTze, i2014). iThere iis, ihowever, ia ilack iof 

iempirical idata ito isupport ithis iclaim, ias imost istudies ihave ifocused ion ithe irelationship 

ibetween iinstructors' iself-reported itraits iand itheir iown iself-reported ioutcomes. iAn  

iinvestigation iinto itwo ipsychological itraits i(self-efficacy iand ipersonality) iand itheir 

irelationship ito ieach iother iwas ithe igoal iof ithis istudy. iResearch ion itwo ipsychological itraits 

i(self-efficacy iand ipersonality) ias iwell ias imeasures iof iteaching ieffectiveness iwere ithe 

ifocus iof ithis istudy i(evaluated iteaching iperformance iand istudent iachievement). iThere iis ia 

istatistically isignificant icorrelation ibetween ioverall ipsychological icharacteristics iand 

iteaching ieffectiveness iin i43 istudies iwith i9216 iparticipants, ibut ithe ieffect isize iis ionly.10. 

iThere iwas ia isignificant icorrelation ibetween iself-efficacy iand irated iteaching iperformance. 

When a teacher has self-efficacy, he or she has faith in one's own abilities to carry out 

a specific teaching task in a specific situation. Self-efficacy is not a measure of actual 

competence, but rather a sense of confidence in, or future-oriented perception of, the 

competence one might expect to display in a given situation. It has been proposed that 
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teacher self-efficacy is a unified higher-order construct that includes the more specific 

domains of teacher self-efficacy in instructional strategies, classroom management, and 

student engagement (Jamil, Downer, & Pianta, 2012). They are more likely to succumb 

to depression and anxiety disorders because of their tendency to overestimate their own 

ability to handle difficult situations. People with high self-efficacy view difficult tasks 

as an opportunity for mastery, and attribute failure to a lack of effort or skill, both of 

which they can correct. Self-efficacy is a strong motivator for people who have a strong 

sense of control. It is important for pre-service teachers to have a strong sense of their 

own efficacy so that they can persevere through the challenges of their first year of 

teaching. 

High iteacher iturnover iis ilikely ito ilead ito iincreased ischool iinstability, ia ibreakdown iin ithe 

icohesion iof ithe icurriculum, iand ia iconstant ineed ito ihire iless iexperienced iteachers ito ireplace 

ithose iwho ileave. iMany istudies ihave ishown ithat iteachers iwho iwork iin ischools iwith ia ihigh  

iconcentration iof ilow-income ior iminority istudents ior istudents iof icolour iare iless isatisfied 

iwith itheir ijobs iand imore ilikely ito ileave itheir ipositions. iThis imeans ithat iteacher iturnover iis 

iconcentrated iin ithe ivery ischools ithat iwould ibenefit imost ifrom ihaving ian iexperienced istaff 

i(Grissom, i2011). iThere ihas ibeen ilittle iresearch iinto ithe ireasons ifor ihigh iteacher iturnover iin  

ischools iwith ilarge inumbers iof itraditionally idisadvantaged istudents. iTeachers iin ischools 

iwith ihigh iconcentrations iof ilow-income istudents ireport ilower ilevels iof  isatisfaction iwith 

itheir iwork ienvironments, iincluding iprincipal ieffectiveness iratings, iaccording ito 

idescriptive ianalyses. iPrincipal ieffectiveness iis ilinked ito ihigher iteacher isatisfaction iand ia  

ilower ilikelihood iof iresignation iwithin ia iyear, iaccording ito iregression iresults. 

iFurthermore, iprincipal ieffectiveness ihas ia  igreater iimpact ion ithese iteacher ioutcomes iin  

ilow-income ischools. iIt iappears ithat ipolicies iaimed iat iplacing ithe ibest iprincipals iin ithe 
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imost idifficult ischools imay ibe ieffective iin ireducing ithe ihigh irates iof iteacher iturnover  iin 

ithose iestablishments. 

Recent debates about educational policy and research efforts have focused on teacher 

evaluation. The increased focus on teacher evaluation raises questions about the 

connection between evaluation and student outcomes. Not only between schools, but 

also within schools, there are significant differences in teachers' abilities to help students 

achieve high levels of proficiency in their studies (Goe, Biggers, & Croft, 2012). 

Current methods of evaluating teachers' performance rely heavily on these 

discrepancies in their effectiveness. A large number of districts and states used the 

results of these evaluations as a basis for making critical decisions about teachers. 

Schools may be able to help teachers improve by using evaluation, but administrators 

are not always provided with the resources they need to put evaluation results to good 

use. However, iboth ioutcomes iof ievaluation ifor iaccountability iand iimprovement irely ion 

ithe isame ifoundation: ireliable iand ivalid ievidence iabout iteacher iperformance iand istudent 

ilearning. 

Ratees' ireactions ito iperformance ievaluations iare ifound ito ibe istrongly icorrelated iwith itheir 

isupervisors' ilevels iof isatisfaction, isupport, iand itrust iin ithe irater-ratee irelationship, 

iaccording ito ithe ifindings. iRater-ratee irelationship iquality ihas ia igreater iimpact ion 

iappraisal ireactions ithan idoes iparticipation iin ior iperformance iratings iin ian iappraisal. 

iSocial iexchange itheory iand iprocedural ijustice itheory iwere iused ito iexamine iwhether ior inot 

ithe irelationship iquality–appraisal ireactions irelationship iwas idue ito ithe irelationship 

ibetween irelationship iquality iand iinstrumental iresources ifor ithe iratee i(such ias 

iparticipation iin ithe iappraisal iand ifavourable irating) i(Pichler, i2012). iIt iwas ifound ithat ithere 

iwas ia idirect ilink ibetween irelationship iquality iand iappraisal ireactions, isupporting ia 
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irelational imodel iof ithe iexchange ibetween ithe itwo iparties. iThe irelationship iquality–

appraisal ireaction irelationship iwas inot iinfluenced iby ifavourable iperformance iratings ior 

iparticipation iin iappraisals. iResults ishowed ithat iemployee ireactions ito iperformance 

ievaluations iare iinfluenced iby ithe iquality iof itheir irelationships, iand ithat iratee ireactions iare 

ian iimportant iresource ifor isocial iexchange ibetween iappraisal ipartners. 

Increasingly, universities are using metrics to evaluate their research and teaching 

efforts, which is likely due to the rise of New Public Management (NPM). National 

Public Management (NPM) incorporates private-sector practises into the public sector. 

Performance measurement in universities has traditionally served as a developmental 

tool to help students improve their future abilities. However, the new systems appear to 

be more judgmental, attempting to quantitatively evaluate past results (Ter Bogt & 

Scapens, 2012). Judgmental forms of performance evaluation are becoming more 

common, as are more quantitative measures of performance. The use of these more 

subjective quantitative systems has been shown to have a variety of outcomes. In spite 

of the fact that these systems emphasize objective quantitative measures, they tend to 

relocate subjectivities rather than remove them. Because of this, users are hesitant to 

put their trust in the systems. In the end, the new systems could stifle innovation in 

teaching and limit the university's impact on society. Furthermore, they could harm 

accounting research's creativity and innovation because researchers are able to get the 

publications they need without risk. 

Concerns regarding the quality of teachers and teaching are shared by stakeholders. In 

most states, initial certification exams are intended to weed out applicants who are not 

yet prepared for it. The decision of whether or not to grant a teacher a long-term 

contract, an given, or an let go is made by principals and other members of the school 
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staff based on observations and practice. Teachers are paid based on a variety of factors, 

such as the number of years of classroom experience, the degrees they have earned, and 

occasionally "value-added" grades based on test scores that they receive from their 

students (Hill, Umland, Litke, & Kapitula, 2012). Several combinations of one or more 

of personality, motivation, academic achievement, classroom performance, and external 

credentials The National Board Certification is one example. I might promote them to 

subject-matter experts, teaching positions, or roles in professional development. 

Multiple-choice tests are widely used in assessments to gauge a teacher's proficiency. 

However, there is a dearth of research that looks at how these assessments can be used 

in the workplace. There are several methods for solving this issue. On a state 

assessment, for instance, teacher and student performance were compared. In contrast 

to high written performance, which predicted strong classroom performance, poor 

written performance predicted bad classroom performance. On the other hand, teachers 

who were still distributing written assessments showed a variety of classroom 

performance. 

Over the past decade, teachers have been under increasing pressure to ensure that all 

students receive a quality education. All students must be held to the same standard of 

accountability by the state. Teacher attitudes and beliefs have long been shown to affect 

student learning, as is common knowledge (Hollenweger, 2011). Researchers have 

found that teachers have a hard time comprehending students with disabilities or who 

are underperforming. A better understanding of student characteristics that are most 

relevant to learning could be achieved through better training for teachers. This study 

provides a framework for assessing students' complex competencies. Teaching teachers 

a functional language for describing disabilities may help them focus on enabling rather 

than labelling learning and development. 
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Performance appraisal fairness is a critical issue in high-performing organisations, but 

little is known about the organisational and psychological factors that influence 

employees' perceptions of performance appraisal fairness, especially in public 

organisations (Harrington & Lee, 2015). Most studies on employees' perceptions of 

fairness in performance evaluations have concentrated on structural elements rather than 

cognitive or psychological aspects. Furthermore, one of the important but ignored 

aspects driving employees' perceived fairness in performance appraisals is the 

fulfilment of the employee-employer psychological contract, which outlines both 

parties' expectations of the other. 

The promotion of high-quality teachers is widely considered a critical component of 

enhancing American public elementary and secondary education. No Child Left Behind 

mandates that every classroom should have a "highly qualified teacher." As a result, 

there is no agreement on how to improve or even identify the quality of teachers. 

Training for teachers, including formal pre-service university education, professional 

growth during the course of a career, and on-the-job experience, is linked to teacher 

productivity (Harris & Sass, 2011). There have been a wide range of policy 

recommendations for teacher preparation based on inconclusive research. Formal 

education has been found to be crucial in several studies, which has led to greater 

spending on post-graduate training and the development of current university teacher 

preparation programmes. Similarly, some suggest that institutes of education should be 

abolished because they believe that formal education is useless. 

Formal professional development and teacher output are linked in a predictable way 

(Avalos, 2011). To some extent, this is explained by problems with estimation because 

the subject-grade combination where estimations should be most precise in middle 
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school math showed more significant positive impacts of formal instruction. Teacher 

productivity is not linked to pre-service training or college admissions exam 

performance. 

The icurrent iresearch iinvestigates ithe iinfluence iof iteacher iperformance iappraisals ion 

iteacher iperformance iin isecondary ischools iin iKenya. iEmploying istratified iand isimple 

irandom isampling imethods, i46 isecondary ischools iwith i460 iteachers iin itwo icounties iin  

iKenya iwere itaken ias isamples. iThe ivariables iunder iresearch iincluded iteacher 

iremuneration, igovernment ipolicies, ischool iadministration, ithe ischool ienvironment, iand 

ithe ischool icurriculum, iwhich iwere iunder iinvestigation iin ithe iform iof icomparisons,  

iexplanations, iand irelationships ion iaspects iof iteacher imotivation ito iperform iwell. iThe 

iresearch ifound ithat iteacher iappraisals iinfluenced iteacher iperformance. iIn igeneral, ithe 

iteachers iperceived ithat igovernment ipolicies iwere iunfavorable ito ithem iin iterms iof icareer 

iadvancement iand ithe iintroduction iof ithe ipolicies iin iplace. iThis istudy iinformed ithe icurrent 

istudy ion isampling itechniques iused, iwhere istratified iand isimple irandom isampling 

imethods iwere iused ito ipick irespondents. 

2.5 Teacher Performance Appraisal and Learner Talent Development in Public 

Secondary Schools 

The process of attracting, developing, motivating, and retaining highly productive and 

enthusiastic personnel is called "talent development" (Martin, 2015). Developing a 

high-performance, long-term, and sustainable organization is the goal of talent 

acquisition and development. A framework has been developed by the Human Resource 

Management department to enable the community to better understand the numerous 

HR processes handled by the office. Planned development of training goals and plans 
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that are linked to individual goal attainment, career development, and possible 

succession planning (Rizvi & Garg, 2017). 

According to research by Hamzah and Shamsudin (2017), the development of talent 

management factors (TMFs) influences the development of teacher leadership talent 

(TLT). Amos 19 was used to conduct a study of 400 professors from Malaysia's most 

prestigious institutions of higher education. The hypotheses were tested with a 95% 

confidence interval. This model was tested using the Root Mean Square Error of 

Approximation (RMSEA), the Tucker-Lewis Index (TLI), and the Comparative Fit 

Index (CFI). In the end, the model had an excellent fit with a RMSEA of 0.049, a TLI 

of 0.942, and a CFI of 0.962. It was found that the execution of talent management falls 

within the range of being very good and substantial with the development of teacher 

leadership talent in the study participants. Although the study was conducted in 

Malaysia, the current research is taking place in Kenya. 

Badah (2014) studied headteachers by conducting a performance appraisal of teachers 

and learner talent development in Omani Basic Education schools. Choosing study 

participants is vital to any research that studies attributes; hence, the researcher adopted 

purposeful sampling to select the three Omani public-school levels. A simplified open-

ended interview was utilised to get the primary data. Additionally, direct observations 

and document analysis were also used to collect data. Data received showed that 

principal A utilised class observation to check and track instruction. To achieve this, the 

headteacher viewed the teacher's performance appraisal as more of a tool than a process. 

In addition, the headteachers utilised the teacher's performance evaluation to perform 

forty-minute observations. "It is about evaluating the teacher through class 

observation", she added. Using this system enabled headteachers to make sure that 
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junior teachers implemented instructional strategies appropriately. Additionally, this 

strategy made it possible for headteachers to monitor and evaluate teachers' 

performance on instructional leadership practises, which the headteacher linked to 

students' performance and talent development. This study, however, used a purposeful 

study design that was open to selection bias and error; thus, the current study intends to 

use a descriptive study design to avoid the bias. 

The ipurpose iof ithe istudy iwas ito idetermine ithe ieffect iof italent imanagement ion ithe 

irelationship ibetween iperformance iappraisal iand iproductivity iamong isecondary ischool 

iteachers iin iKisumu iCounty, iKenya. iPerformance iappraisal ihas ia isignificant ipositive  

icontribution ito iteacher iproductivity. iTalent imanagement ihas ia isignificant ipositive iimpact 

ion iteacher iproductivity. iTalent imanagement isignificantly iand ipositively imoderated ithe 

irelationship ibetween iperformance iappraisal iand iteacher iproductivity. iTalent 

imanagement iaccounted ifor i17.0% iof ithe ichange iin iteacher iproductivity. iThe istudy 

iconcludes ithat iperformance iappraisal iand italent imanagement isignificantly iaffect iteacher 

iproductivity.  iThis istudy, ihowever, ipointed iout ithe ieffects iof italent imanagement ion iteacher 

iproductivity, iwhich inecessitated ithe icurrent istudy ito ifocus ion ilearners idevelopment 

iaffected iby iteacher iperformance iappraisal. 

In the educational evaluation of students across secondary schools in Bahir, Dar, 

Ethiopia, Bedilu (2014) examined the proficiency of secondary school instructors and 

the growth of learner talent. The sample consisted of 60 secondary school teachers from 

the town of Bahir Dar. A questionnaire was modified and used to gather data. 

Descriptive statistics and tests were used to assess whether there is a substantial variance 

in teachers' competency as a result of changes in the school, kind of teaching. It was 

found that the teachers who participated in the study had knowledge that was below 
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average in terms of how well students' skills were fostered and developed in the 

classroom. With minor exceptions, teachers consistently displayed poor levels of 

proficiency in all areas. Finally, the development of abilities and talent was enhanced 

because private school teachers were far more competent than their public school 

counterparts. However, the current study used correlation and linear regression, which 

are more resilient in terms of data distribution and processing ease; as a result, detailed 

information may be recovered from the test. The earlier study, on the other hand, used 

a hypothesis test. 

A paradigm for designing preschool learning environments that were supportive of the 

growth of slow learners was established by Ahmad, Shaari, Hashim, and Kariminia 

(2015). The achievement of pupils who are behind their peers is significantly impacted 

by the physical learning environment of schools.  When building a learning 

environment, there are numerous things to keep in mind, such as human comfort (visual, 

thermal, and auditory), spatial planning, the caliber of furnishings and finishing, and 

safety components. Their findings can help those who design, provide services for, and 

develop policies for special needs preschools by helping them design classrooms that 

are more accommodating to delayed learners. However, the study design and data 

collection procedure was not provided, as was the case with this study. Schools have 

traditionally been required to improve student achievement and provide a high-quality 

educational environment for all children. The importance of teaching and instructors in 

boosting student accomplishment has been recognised, as data suggests that teacher 

quality is the single most important school characteristic influencing student 

achievement (Elliott, 2015). An awareness of the numerous factors of successful 

performance evaluation is crucial, given the importance of teacher appraisal in raising 

the focus on teaching quality and the fact that many reforms have failed in the past. 
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Career growth, professional learning, and feedback can all be included in an employee's 

appraisal. When it comes to performance evaluations, summative components look at 

how well an employee performs in terms of promotion, demotion, and termination. 

In order for a company to be successful in the long run, it must be able to monitor how 

well its people perform over a predetermined period of time and how effectively it uses 

that knowledge to ensure that performance not only meets but also improves over time 

(Ojokuku, 2013). An employee's contribution to the company during a specified time 

period is evaluated as part of the performance evaluation (PA) process. Individual 

employee performance improvement is the primary goal of performance evaluations, 

which in turn improves the overall performance of a company. Academics believe that 

the university's performance evaluation method does not effectively capture all of the 

work components that make up their performance during the review period. The 

academics' motivation and general performance were also found to be influenced by the 

performance evaluation method. As a result, it was suggested that the PA system for 

academics should be revised by university management so that all the components of 

their employment are collected, evaluated, and suitably compensated. To help lead 

university education in the proper direction for national growth, this is believed to have 

a favourable impact on the academics' motivation and overall performance. 

 

Positive relationships in the classroom and successful learning are enhanced when 

teachers and students interact well. Effective instructors, on the other hand, are able to 

recognised changes in pupils' behaviour and identify their individual requirements in 

the classroom. Teachers have the power to create a classroom climate that is conducive 

to learning, and this can have a positive impact on student performance. Teachers and 
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students are encouraged to work together in a supportive classroom environment. That's 

why it's critical that students have the freedom to engage with their environment when 

they're studying and teaching in the sciences. Teachers can motivate children to study 

in a creative and original way by having them interact with their environment. Students' 

minds would be stimulated as a result of this phenomenon, and they would be less likely 

to just regurgitate information. Students' enthusiasm for science would be piqued if they 

had engaging experiences in the classroom. There are a number of ways in which pupils 

were excited to participate in these activities. Students benefit more from classroom 

activities like doing investigations to find solutions to problems. Effective teaching by 

teachers enables students to build a link between previous experience and current life, 

to apply the information learned to solving issues, to defend their opinions, and to accept 

responsibility throughout their lives. As a result, the teacher is a critical component in 

determining whether or not students learn. As a general rule, the relationship between 

instructor and student is critical to the teaching and learning process in any society. 

Teachers' behaviour, such as congratulations and discipline, has a significant impact on 

pupils' learning, according to a number of studies. 

Students and staff alike benefit greatly from a tranquil and welcoming school 

environment. Due to the fact that pupils spend the majority of their time at school. In 

order for students to learn efficiently, teachers need to be more creative and original in 

their methods of teaching and learning. Choosing the right teaching methods and 

strategies is essential to ensuring that pupils fully grasp the material at hand (Ahmad, 

Shaharim, & Abdullah, 2017). Students' success in the classroom is influenced by a 

variety of factors. 
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Teachers, students, and the classroom environment all play a role in the effectiveness 

of the learning process. To sum up, it is suggested that it is vital to evaluate all aspects 

of the learning environment in order to get a clear picture of both students' and teachers' 

abilities in preparing for positive learning outcomes. 

Teachers had a positive impression of the principal's leadership, the work environment, 

and the incentive to join the union. The certified teacher's performance was directly 

influenced by both the leadership of the principal and the work environment (Hartinah, 

Suharso, Umam, Syazali, Lestari, Roslina, & Jermsittiparsert, 2020). Head leadership 

and work environment variables can explain the teachers' performance, but independent 

factors such as incentive to affiliate did not have a significant impact. Principals and a 

supportive work environment have a positive impact on teachers' performance. 

Teaching's major goal is to bring about a significant shift in the student's mindset 

(Tebabal & Kahssay, 2011). Teachers should use appropriate teaching approaches that 

are tailored to the individual objectives and exit outcomes of their students in order to 

enable the transfer of knowledge. In the past, when it came to imparting knowledge to 

students, many teachers used teacher-centred methods instead of student-centred 

methods. Throughout the history of educational research, issues about the impact of 

teaching methods on student learning have been of great interest (Ganyaupfu, 2013). In 

addition, research on teaching and learning always looks at how different teaching 

approaches affect student growth. Unbelievably, the low academic achievement of most 

children is closely tied to the use of inefficient teaching strategies by educators. 

According to extensive studies on the efficiency of teaching methods, students' 

outcomes frequently reflect the quality of the instruction. Learners are encouraged to 

make adjustments that lead to a desired outcome through teaching. Teachers need to be 
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familiar with a variety of teaching methods that consider the level of complexity of the 

subject they are teaching. 

Research showed that teacher quality is the most significant school-level factor that 

affects student achievement, and this is true for all subjects. Student achievement varied 

more than any other school aspect because the most effective instructors outscored their 

fewer effective counterparts by as much as a grade level, according to the key 1966 

Coleman study, 'Equality of Educational Opportunity' (Looney, 2011). High-quality 

teachers can help students from low-income households, and those who have a long 

string of them may be able to attain the same level of achievement as those from more 

affluent backgrounds, but poor-quality teachers left a lasting impression, and pupils who 

were later allocated to more effective teachers were unable to make up for the gaps they 

had created earlier. 

Teacher training techniques such as microteaching allow teachers to improve their 

teaching abilities by focusing on minor tasks known as "teaching competencies." 

Microteaching is a successful method for promoting real-time teaching experiences for 

both rookie and experienced teachers. Learning the art of teaching is made easier and 

more effective by key microteaching abilities such as presentation and reinforcement. 

This method has had a significant impact on education in a variety of fields, including 

health sciences, biological sciences, and more (Remesh, 2013). It is anticipated that the 

Medical Council of India and the function of medical teachers will necessitate this type 

of training. 

In light of the Medical Council of India's upcoming revisions to the medical curriculum 

and the expanding importance of medical educators, it is clear that medical educators 

require ongoing training and assessment of their abilities in order to maintain their 



71 

 

effectiveness throughout their careers. When microteaching is implemented at the 

departmental level in many sequences, the reported constraints can be minimized. When 

it comes to the skill of teaching, knowledge is not simply transferred from one person 

to another. Instead, it is a complex process that aids and influences the learning process 

itself. Quality in teaching is measured by how well pupils comprehend what they are 

learning from a teacher. Using classrooms as a training ground for primary teaching 

skills is not an option. 

Schools are required to execute a variety of basic functions in the context of compulsory 

education, depending on the circumstances. A school's most important goal is to ensure 

that all students have equal access to educational opportunities, regardless of their 

socioeconomic status or geographic location. Today's schools are expected to perform 

these roles, taking into account the issues of our time, such as multicultural coexistence, 

the dominance of technology, the evolution of the sciences, and the quick renewal of 

knowledge. Schools, on the other hand, are also preparing children for an ever-changing 

future. In large part, a teacher's function is defined by the characteristics of the modern 

school listed above (Liakopoulou, 2011). A teacher should be qualified and 

knowledgeable in their field. Due to the nature of teaching and the complexity of a 

teacher's work, a precise and absolute definition of these qualifications is not possible 

or desirable. It is vital, however, to have a list of these qualifications in order to develop 

teachers' education programmes and establish criteria for the selection, evaluation, and 

self-evaluation of instructors. The influence of many factors, referred to as domains of 

influence, is definitive in the recording and defining of these criteria. As practitioners, 

practicing teachers are uniquely qualified to assess their own professional needs and 

recommend the kinds of resources that make their work easier and help them be more 

effective. Teachers' qualifications have been referred to as "competence" over the past 
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few years. Teachers' personal traits and attitudes, as well as the skills and information 

they acquire because of their profession, are considered competence in a broader 

context. 

Teachers and administrators agreed on the level of HRM conducted at the school. 

Employee participation, performance evaluation, remuneration, and awards were 

always part of their practises. There was no significant difference in the instructors' 

HRM practises, according to the results of the study. Human resource management 

practises and profiles did not differ significantly when people were classified based on 

their profiles, and there was no variation in the degree of HRM activities between 

districts (Kasetvetin, 2019). It was also found that in terms of planning, providing 

instructional materials and evaluation, learning reinforcement, commitment to the 

learners, and communication, the private school teachers performed well teacher 

performance was not significantly influenced by the school district, and there was no 

significant correlation between the degree of HRM practises and the performance of 

private school teachers. As a result, private teachers face a variety of challenges, 

including a shortage of trained people and a lack of funding, as well as a lack of modern 

teaching methods and technology. As a result, no link was found between HRM 

practises and teachers' performance. 

The use of TA or TPA, which has assumed a central role in educational systems and 

reforms around the world, facilitates teachers' early training, professional development, 

school management, and the promotion of critical reflection and self-regulation among 

teachers and school administrators (Abelha, Jesus, Fernandes, Albuquerque, & Vidal, 

2021. The implementation of TA has, for the most part, been unsuccessful due to two 

main reasons: first, evaluators lack the necessary training and expertise; and second, 
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evaluated teachers perceive the process as unfair and pointless because they don't think 

they are being fairly evaluated and that the TA system, which violates legal regulations, 

has no impact on their career advancement or pay recognition. 

Research on teacher effectiveness has come to overlook values in two senses: the more 

specific values underlying good teaching as well as the more general values linked with 

educational processes. The promotion of self-directed learning and the construction of 

an inclusive classroom atmosphere are two instances of how rethinking teacher 

effectiveness by incorporating a values component is demonstrated (Campbell, 

Kyriakides, Muijs, & Robinson, 2014). A review of the benefits and shortcomings of 

the English government's endorsement of the Hay-McBer model of teacher 

effectiveness for performance evaluation is investigated. How teacher self-evaluation 

might help in identifying the values that matter most to an effective educator is 

discussed. Studying successful teaching and teacher development is a way to have a 

better knowledge of how good teaching may grow. Teachers must first master more 

basic teaching tactics and behaviors before moving on to more complicated ones, 

according to the study's central concept. It's interesting to note that the sequence 

corresponds to accounts of the growth of teachers (Van der Lans, Van de Grift, & van 

Veen, 2018). As a whole, the results showed that this instrument has the potential to be 

an excellent tool for describing the growth of teachers' ability to provide successful 

lessons. 

Over the past three decades, a number of studies have consistently found that the 

classroom level is more relevant than the school level in terms of explaining the 

difference in student accomplishment (Kyriakides, Christoforou, & Charalambous, 

2013). As a result, it has been found that a significant percentage of the variation in 
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classroom performance may be related to instructors' actions in the classroom, rather 

than to their personal traits, such as their views. Learning simply cannot take place in 

the classroom without the support and supervision of an excellent teacher. There is still 

a lot of work to be done in this area, despite the progress that teachers have made in 

stressing their role in fostering student learning over the past few years. A meta-analysis 

was conducted to examine the impact of various teaching characteristics on student 

learning outcomes in order to contribute to the ongoing endeavour to better understand 

how teachers influence student learning. 

By offering a variety of programmes and activities to aid faculty members in polishing 

their teaching skills, medical schools and educational institutions are adapting to 

changing educational trends. Faculty development or staff development refers to the 

efforts made by Health professionals to advance their skills, knowledge, and conduct as 

lecturers, educators, managers, leaders, researchers, and scholars (Steinert 2014). It has 

been recommended that faculty members acquire educational knowledge through 

informal learning opportunities in real-world settings since the start of the twenty-first 

century (Webster-Wright). Alternative or hybrid methods like peer coaching, structured 

classes, and project work are also recommended). 

All faculty development programmes were rated well in terms of their quality and 

effectiveness (Steinert, Mann, Anderson, Barnett, Centeno, Naismith, & Dolmans, 

2016). Increased self-confidence, passion, and awareness of good instructional 

approaches are evident in the school community. There was a noticeable increase in 

students' abilities and self-reported improvement in their teaching methods. As a result 

of these improvements, there was an increase in academic production, stronger teaching 

practises, new educational initiatives, and new leadership positions. When it came to 
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organisational changes, they were hardly discussed. Designing educational programmes 

based on scientific evidence was a key aspect, as was providing relevant content and 

incorporating experiential learning, providing feedback and reflection, and engaging 

students in educational projects. 

From being mainly a building manager to becoming an academic and curriculum leader, 

and finally to becoming a technical leader, the function of the principal has changed 

with time. It is becoming increasingly common for educational leaders to take on a more 

technologically oriented leadership role. To be successful in the information age, 

educational institutions must have administrators who are familiar with the advantages 

and disadvantages of modern information and communication technologies. Strong 

leadership is critical to the success of technology-based school reform, according to a 

number of experts and educational organisations, including the National School Boards 

Foundation and the United States Department of Education. Furthermore, teachers' use 

of educational technology is closely correlated with the leadership of school principals 

in the use of technology in the classroom. Effective technical leadership from principals 

is critical to the success of initiatives to transform and prepare schools and children for 

the information age. According to the previous paragraph, in this digital age, 

technological leadership is becoming more important. When it comes to enhancing 

students' capacities, principals who want to implement school reform should have 

technological leadership skills. As a result, teachers' technological literacy increases, 

and they are more likely to use technology in the classroom. Technology literacy has a 

direct impact on instructors' efficacy. Teachers are better able to do their jobs when their 

principals lead the way in technology. As a result of teachers' technology literacy, 

principals can have an impact on the quality of their instruction. Principals, as 



76 

 

technology leaders in their schools, should design and implement a long-term vision 

and technology plan. 

Higher ieducation iin ithe iUnited iStates ihas ibecome iincreasingly iconcerned iwith iassessing 

isuccessful iteaching ias ia ifunction iof istudent ilearning ioutcomes. iGraduation irates ifor 

istudents ifrom ilow-income ibackgrounds iare ilower ithan ithose ifrom ihigher-income 

ibackgrounds i(Paolini, i2015). iThere iare inow icommon icore istate istandards iin iplace iin i45 

istates, iand imany idistricts iare iconnecting iteacher ievaluations ito istudent iperformance. 

iThere iare ino istandard imeasures ifor ievaluating ithe iquality iof iclassroom iinstruction iin 

ihigher ieducation. iSome iproponents iof iassessment iadvocate ifor icommon ifinal iexams iin  

ilarge, imulti-section iintroductory icourses iat ipostsecondary iinstitutions i(Chingos, i2013). 

iIt's iimportant ito ifocus ion iareas iof iinstruction ithat ipositively icorrespond ito iteaching 

ieffectiveness iand ito iuse istudent ifeedback iand iprogramme ibenchmarks ito igauge ithis 

iefficacy ibecause ithere iare ino iuniversal icollege-level iassessment imethods iavailable. iHow 

ican ipost-secondary iinstructors iimprove itheir iteaching ieffectiveness iand istudent ilearning 

ioutcomes? iThis imanuscript iexamines ithis iquestion. iTeaching imethods, iassessment idata, 

iand ievidence-based iprocedures ifor iuniversity iteachers iwere iamong ithe itopics icovered. 

There ishould ibe ia istrong iemphasis ion istudent iindependence, iself-learning ienvironments 

ithat iencourage istudents ito itake iinitiative, iand iflexible itraining iprogrammes ithat iallow ifor ia 

istudent's iability ito iwork iat ia ipace ithat iis iright ifor ihim ior iher i(Yakovleva, i& iYakovlev,  

i2014). It is inow itime ito italk iabout ihow ito igenerate iinterest iin ithe iprofession, ipromote 

iefficient ilearning iof itraining icontent, icreate ipatterns iof iconduct, iand, imost icrucially ifor 

ifuture ispecialists, icontribute ito itheir icomplex icapabilities ithrough ithe iuse iof iinteractive 

itraining imethods. iAn ioutline iof imodern iteaching iapproaches ithat iare iwidely iused iin 

iscientific iand imethodological iliterature, ias iwell ias ithose ithat ican ihelp istudents idevelop 
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iprofessional iskills. iThe itraining, icase istudy, ibehavioural imodelling, ipeer ifeedback, iplay 

iproject, isymbolic igame, inarration, ibasket, iand iaction ilearning iapproaches iand itheir 

ipotential iin iprofessional itraining iare ibriefly icovered ihere. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction 

This ichapter ihighlighted ithe iresearch idesign, istudy iarea, itarget ipopulation, isampling 

iprocedures, iresearch iinstruments, ivalidity iand ireliability iof iresearch iinstruments, idata 

icollection, idata ianalysis iprocedures, iand iethical iconsiderations. 

3.1 Research Design 

A research design is a well-stipulated layout showing how the objectives of the study 

were achieved. According to Creswell and Creswell (2017), it showed all the techniques 

that the researcher utilized to meet all the research objectives and solve the research 

problem. The iinvestigation iadopted ia idescriptive isurvey idesign, iintending ito iexamine ithe 

ieffect iof iteacher iperformance iappraisal idevelopment ion iquality iteaching iin iKenya.  

iConducting idescriptive isurveys iis iaffordable iand isimple. iThe isurvey iwas iconducted 

ianonymously ito iallow ithe irespondents ito iprovide imore ivalid iresponses. This further 

helped the researcher collect accurate and reliable data. Surveys carried out 

anonymously give an open platform for respondents to be honest and minimize 

withholding of information. 

3.2 Study Area 

The study was conducted in Uasin, Gishu County ( Appendix IV). It is one of Kenya's 

47 counties and is situated in the Rift Valley Region. The county's administrative and 

commercial hub, as well as its major population centre, is the town of Eldoret. The 

plateau-based city of Uasin Gishu has a cool, moderate climate. The county is located 

between latitudes 0° 31° 0.00 N and 35° 16° 59.88 E. In Uasin Gishu County, there are 

156 public secondary schools distributed throughout the six sub-counties. According to 
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the Uasin Gishu TSC County Director Office (2020), public secondary schools' 

academic performance regarding their students' performance on the KCSE exams has 

been on the decline. Low-quality instruction is the cause of the low academic 

accomplishment (Mabeya, Gikuhi, and Anyona, 2019). 

3.3 Target Population 

The itarget ipopulation iis ialtogether iindividuals ior ithings ithat ithe iresearcher's itrademark 

iwishes ito icomprehend iand ifrom iwhich ithe iresearcher idraws ia isample ifor ithe istudy i(Zhao, 

iTian, iCai, iClaggett i& iWei, i2013). iThe ientire iUasin iGishu iCounty ihas i156 ipublic 

isecondary ischools; ithus, ithe iaccessible ipopulation iwas i6 iTSC isub-County idirectors, i156 

iprincipals, i342 iteachers, iand i6 iQuality iAssurance iand iStandard iofficers. i(QASO). iThis iis 

ipresented iin iTable i3.1.  

Table: 3.1 Target Population 

SN Sub 

County 

Public 

Secondary 

Schools 

TSC 

sub-

County 

directors 

Principals Teachers QASO 

Officers 

Total  

1 Turbo 

Sub 

county 

27 1 27 60 1 89 

2 Kesses 

Sub 

county 

38 1 38 82 1 122 

3 Moiben 

Sub 

county 

25 1 25 55 1 82 

4 Kapseret 

Sub 

county 

19 1 19 43 1 64 

5 Ainabkoi 

Sub 

county 

21 1 21 44 1 67 

6 Soy Sub 

county 

26 1 26 58 1 86 

 Totals  156 6 156 342 6 510 

Source: Uasin Gishu TSC County Director Office (2021) 
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The iTSC isub-County idirectors iwere iselected iin ithis istudy ibecause ithey iare iin icharge iof 

isub-county iteacher imanagement iprogrammes iand ican igive iinformation ion ithe 

iimplementation iof iteacher iperformance iappraisal idevelopment iand ithe iquality iof 

iteaching. Principals are programme implementors in public schools and gave 

information on teacher performance appraisal development implementation. 

QASO Officers are part of the implementation committee, ensuring quality 

components, providing advice on teacher performance appraisal development, and 

acting as overseers of the programmes. Teachers are the implementors of programmes. 

Therefore, ithe itarget ipopulation iprovided iadequate iinformation iconcerning ithe 

iimplementation iof iteacher iperformance iappraisal idevelopment iand ithe iquality iof iteaching 

iin ipublic isecondary ischools iin iUasin iGishu iCounty, iKenya. 

3.4 Sample Size and Sampling Procedure 

As per Orodho (2003), the sample size is defined as the number of study participants 

that can be used to represent a population.  

3.4.1 Sampling of Schools 

The researcher obtained sample size using Yamane formulae (1967). 

 

Where n is the sample size required  

 N is the population size =156 

e is the level of precision =0.05 

n=
𝟏𝟓𝟔

1+𝟏𝟓𝟔(0.05)2
 

n=112 
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The sample size for schools per sub county are proportionally distributed is shown in 

Table 3.2. 

Table: 3.2 Sampling of Schools 

SN Sub County Public Secondary Schools  Sample size 

1 Turbo Sub county 27/156*112 19 

2 Kesses Sub county 38/156*112 27 

3 Moiben Sub county 25/156*112 18 

4 Kapseret Sub county 19/156*112 14 

5 Ainabkoi Sub county 21/156*112 15 

6 Soy Sub county 26/156*112 19 

  Totals  156/156*112 112 

Source: Researcher (2022)  

The determine the 112 schools that participated in the study, stratified and random 

sampling approaches were used. In this instance, schools were grouped according to the 

six sub-counties. Numbers were given to the schools listed on the list. Excel was utilised 

to create random numbers depending on the provided numbers. The production of the 

random numbers is carried out by opening a blank Excel document, choosing cell A1, 

typing RANDBETWEEN between (1, 112), and then pressing the enter key. The 

following step involves choosing cell A1, clicking on the lower right corner of the cell, 

and dragging it up to cell A112 to generate the list of random numbers. Any time a 

number was chosen, the associated person was contacted. 

3.4.2 Sampling of Principals 

The iprincipals iwere iselected iusing ipurposive isampling isince ithey iwere iautomatically 

iselected ionce itheir ischools iwere ichosen. Using purposive sampling, the researcher was 

able to draw upon a wide range of qualitative information.  
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3.4.3 Sampling of TSC sub-County directors 

The istudy iused ithe icensus ito iselect ithe i6 iTSC isub-County idirectors ito igive iinformation 

iconcerning ithe iimplementation iof iteacher iperformance iappraisal idevelopment iand ithe 

iquality iof iteaching iin ipublic isecondary ischools iin iUasin iGishu iCounty iin itheir iarea. iAll i6 

iTSC isub-County idirectors iwere ichosen iusing ithe icensus, ias ithey iare ithe ionly iones iin ithe 

icounty. iA icensus iwas ichosen ibecause iit ican iprovide idetailed iinformation ion iall ior imost 

ielements iof ithe ipopulation, ithereby ienabling itotals ifor irare ipopulation igroups ior ismall 

igeographic iareas i(Ruggles, iFitch, iMagnuson, i& iSchroeder, i2019). 

3.4.4 Sampling of Teachers 

The researcher obtained sample size of teachers using Yamane formulae (1967). 

 

Where n is the sample size required  

 N is the population size =342 

e is the level of precision =0.05 

n=
𝟑𝟒𝟐

1+𝟑𝟒𝟐(0.05)2
 

n=184 

The sample size of 184 teachers were proportionally distributed as shown in Table 3.3. 
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Table: 3.3 Sampling of Teachers 

SN Sub County Teachers  Sample size  

1 Turbo Sub county 60 32 

2 Kesses Sub county 82 44 

3 Moiben Sub county 55 30 

4 Kapseret Sub county 43 23 

5 Ainabkoi Sub county 44 24 

6 Soy Sub county 58 31 

  Totals  342 184 

Source: Researcher (2022) 

Simple random selection was used to choose teachers from the sampled schools as 

respondents because it eliminates sampling bias by giving all teachers an equal chance 

of being chosen. Each person on the list received a unique number. Excel was utilised 

to create random numbers depending on the provided numbers. The production of the 

random numbers was carried out by opening a blank Excel document, choosing cell A1, 

typing RANDBETWEEN (1,184), and then pressing the enter key. The following step 

involves choosing cell A1, clicking on the lower right corner of the cell, and dragging 

it up to cell A184 to generate the list of random numbers. Any number that was chosen 

would contact the associated number. Simple random sampling, as noted by Acharya, 

Prakash, Saxena, and Nigam (2013), gives each person an equal chance of being 

selected for the sample from the population. 

3.4.5 Sampling of QASO Officers 

The i6 iQASO iOfficers iwere iselected iusing ithe icensus ibecause ithey ihad iinformation 

iconcerning ithe istudy itopic iand iwere ieasier ito igeneralize iabout ithe isampled irespondents. 

iThe icensus iallowed ithe iresearcher ito iselect iall iQASO iOfficers iin ithe icounty. iThey iwere 

ithe ionly iones iavailable iwho icould iprovide iinformation iconcerning ithe iimplementation iof 

iteacher iperformance iappraisal idevelopment iand ithe iquality iof iteaching iin ipublic 
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isecondary ischools iin iUasin iGishu iCounty, iKenya. iIt iis ia inon-random istrategy ithat idoesn’t 

irequire ihidden ispeculation ior ia iset inumber iof imembers. iBasically, ithe iresearcher ichooses 

iwhat ishould ibe iknown iand iembarks ion ia ijourney ito ifind iindividuals iwho ican iand iare 

iwilling ito igive ithe idata iby iway iof itemperance iof iinformation ior iexperience i(Cresswell iet 

ial., i2011). 

It iis icommonly iutilized iin iqualitative iresearch ito idistinguish  iand ichoose ithe idata-rich icases 

ifor ithe imost ilegitimate iuse iof iaccessible iassets i(Oppong, i2013). iIn ithis imanner, ithe iideal 

isample isize ifor ithe iinvestigation iwas i308 imembers, ias idemonstrated iin iTable i3.4. 
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Table: 3.4 Sample Size 

Sub County Target 

population  

Turbo 

Sub 

county 

Kesses 

Sub 

county 

Moiben 

Sub 

county 

Kapseret 

Sub county 

Ainabkoi 

Sub county 

Soy Sub 

county 

Sample 

size   

Methods 

 Public 

Secondary 

Schools 

156 19 27 18 14 15 19 112 Simple random 

sampling 

TSC sub-

County 

directors 

6 1 1 1 1 1 1 6 Census 

 Principals 156 19 27 18 14 15 19 112 Purposive 

 Teachers 342 32 44 30 23 24 31 184 Simple random 

sampling 

QASO 

Officers 

6 1 1 1 1 1 1 6 Census 

Total 

sample size  

510 53 73 50 39 41 52 308   

Source: Researcher, (2022) 
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3.5 Research Instruments 

The investigation used structured questionnaires and interviews schedule as the major 

research instruments for the study.  

3.5.1 Questionnaires 

Questionnaires iwere ithe imain itool iused ito iobtain ifirst-hand idata ifrom iprincipals iand 

iteachers. iThe istudy iused iboth iopen-ended iand iclosed-ended iquestionnaires. iThe 

iquestionnaire iwas ithe imain idata icollection iinstrument ibecause iit ienables ithe iresearcher ito 

iget iinformation ifrom ian ienormous isample isize iwith ia ifoundation; ithe idiscoveries 

iremained iconfidential, iand isince ithey iare ipresented iin ithe ipaper, ithere iis ino ibias. 

Respondents iadditionally ihave iadequate itime ito ioffer icomprehensive iinformation iin ithe 

iform iof iresponses. iThe iconstruction iof ithe iquestionnaire istarted iwith iSection iA, iwhich 

icontained iquestions ion idemographic iinformation isuch ias igender, iage, ieducational ilevel, 

iand inumber iof iyears iof iservice ias ia iteacher. iSection iB icontained iquestions iand iteacher 

iperformance iappraisals ion ilearners’ iacademic iachievement. iSection iC icontained 

iquestions ion iteacher iperformance iappraisal iand ienhancing ilearner isafety. iSection iD 

icontained iquestions ion iteacher iperformance iappraisal iin iaiding ito ibridge iteachers’ 

iprofessional iperformance. iSection iE icontained iquestions ion iteacher iperformance 

iappraisal iand italent idevelopment. iA iLikert iscale iof i1 ito i5 iwas iused ito istructure ithe 

iquestionnaire. iThe ihighest idegree iwas imatched iwith ithe imost ipositive ichoice ifrom ithe 

ioptions, iwhile ithe ilowest iscore iwas iawarded ito ithe imost inegative ichoice. iLikert iscale ifor 

iwhich i5-Strongly iAgree, i4-Agree, i3-Undecided, i2-Disagreed iand i1-Strongly iDisagreed. 

3.5.2 Interview Schedules 

 An interview schedule was used to gather data from TSC sub-County directors and 

QASO Officers. Implementing this technique helped evoke responses that were 
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important and seen as notable by the respondents. The researcher was adaptable to the 

primary response, that is, to inquire as to why or how. After analyzing the survey 

questionnaires, face-to-face interview plans assisted the researcher with acquiring more 

data and surveying in-depth issues that arise from the main data collection tools 

(questioners). Interviews were utilized as they provided the chance to tailor one’s line 

of questioning, follow up fascinating reactions, take into consideration inside and out 

an investigation, and establish the fundamental information about the implementation 

of teacher performance appraisal development and the quality of teaching in public 

secondary schools in Uasin Gishu County in Kenya. An interview aide was utilised, 

containing a few explicit inquiries that were followed up and issues related to the 

execution of teacher performance appraisal development and the quality of teaching. 

The outcome was arranged chronologically while preserving the original information 

provided by the respondent. This was based on research objectives. Therefore, 

interviews were thematically organized for easy analysis using the thematic method. 

3.6 Pilot Study 

Before the actual study was conducted, a pilot study was carried out to determine the 

validity and reliability of the research tools. The primary goal of the pilot study was to 

identify any potential flaws in the research instrument by evaluating both its validity 

and reliability (Johnson, Sumner, and Han, 2015). The researcher was able to assess 

how effectively the respondents understood and responded to all of the questions thanks 

to the piloting of the study instruments. County of Elgeyo Marakwet hosted the pilot 

research. A sample of 31 participants from the pilot study, or 10% of the study 

population, was used. Mbondo (2016) claims that a pilot study with a sample size of 

10% of the study can be conducted. 
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3.6.1 Validity of the Research Instrument 

Validity alludes to the correctness or accuracy of research outcomes (Kothari, 2008). 

The level at which the outcome of the research can be disseminated accurately and with 

confidence. In other words, all the research instruments were valid if they performed 

what they were designed to do, that is, what they were meant to perform. In the study, 

content validity, concurrent validity, and face validity were considered. All three types 

of validity were achieved by using a supervisor, colleagues in class, and other experts 

to critically examine and assess the relevance of the items to the objectives of the study. 

Their criticisms and advice were used to adjust the research instruments before carrying 

out the main study. 

3.6.2 Reliability of the Research Instrument 

According to Latunde (2016), the reliability of an examination tool is demonstrated 

when the same target group is frequently studied using the same research tool and the 

results are comparable. The internal consistency and reliability of the instrument's 

components were tested using data from the pilot research and the Cronbach's alpha 

coefficient. 

The Cronbach's Coefficient Alpha (K-R 20) was as follows: 

KR20   = (K) (S2-∑𝑆2) 

      (s2)(K-1) 

Where: 

KR20 = Reliability coefficient of internal consistency 

K       = Number of items used to measure the concept 

S2     = Variance of all scores 

s2     = Variance of individual items 
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The Cronbach's alpha coefficient was used to determine how results were gathered to 

determine how items responded to one another in a similar instrument. According to 

Agbim (2013), the cutoff point for establishing the dependability of research 

instruments is 0.7 for Cronbach's alpha. However, the low Cronbach's alpha coefficient 

shows that the research instruments are unreliable, and the researcher would make the 

necessary adjustments before using the equipment to gather data. SPSS software was 

used to undertake Cronbach's alpha  coefficient analysis.  iThe ifindings iof ithe ipilot istudy 

iare ias ipresented iin iTable i3.5.  

Table: 3.5 Reliability Test Results 

Variables  Cronbach's 

Alpha 

N of 

Items 

Comments  

Learner academic achievement  .910 7 Accepted 

Learner safety  .905 8 Accepted 

Teacher’s professional performance gaps  .934 8 Accepted 

Learner talent development  .923 8 Accepted 

Teacher performance appraisal  .914 7 Accepted 

Average  .917 

 

  

Source: Field Data (2021) 

 

The ifindings iin iTable i3.5 iindicated ithat ilearner iacademic iachievement ihad ia icoefficient iof  

i0.910; ilearner isafety ihad ia icoefficient iof i0.905; iteacher’s iprofessional iperformance igaps 

ihad ia icoefficient iof i0.934; ilearner italent idevelopment ihad ia icoefficient iof i0.923 iand 

iTeacher iperformance iappraisal ihad ia icoefficient iof i0.914. iOn iaverage ithe ivalue iof 

iCronbach's iAlpha iwas i0.917 iwhich iwas iabove i0.7 ithus ithe iresearch iinstruments iwere 

ireliable ito ibe iused ito icollect idata ias irecommended iby iTaber i(2018). iThis irepresented ihigh  

ilevel iof ireliability iand ion ithis ibasis, iit iwas isupposed ithat iscales iused iin ithis istudy iare 

ireliable.  
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3.7 Data Collection Procedures 

Before iapplying ito ithe iNational iCommission ifor iScience, iTechnology, iand iInnovation 

i(NACOSTI), ithe iresearcher iobtained ia iletter iof iconsent ifrom ithe iSchool iof iPostgraduate 

iStudies iat iKisii iUniversity. iThis iallowed ithem ito iconduct itheir iresearch iin ipublic 

isecondary ischools iin iUasin-Gishu iCounty, iKenya. iAfter ireceiving ithe iletter ifrom 

iNACOSTI, ithe iresearcher iwent ion ito iobtain ia ipermit ifrom iUasin iGishu iCounty's icounty 

idirector iof ieducation ioffices. iQuestionnaires iwere iadministered idirectly ito irespondents 

iutilising ithe i"drop iand ipick" imethod ion ithe isurvey idate. iThe iresearcher ifollowed iup ito 

iensure ithat ithe iquestions iwere ianswered iin iaccordance iwith ithe iresearch. iBefore igathering 

ithe iparticipants' iresponses iand ifilling iout ithe iquestionnaires ifor idata icollection iand 

ianalysis, ithe iparticipants iwere igiven ia isufficient iamount iof itime ito iadequately icomplete 

ithem. iBoth iclosed-ended iand iopen-ended iquestions iwere iincluded iin ithe iquestionnaire. 

iOpen-ended isurveys iallowed irespondents ithe iopportunity ito iexpress itheir iopinions. iThe 

iresearcher igave ithe iparticipants ian iexplanation iof ithe icause ifor iher ivisit. iDoing iso iensures 

ithe iparticipants' iprivacy iregarding iany iresponses iand iinformation ithey iprovide. 

3.8 Methods of Data Analysis 

Data ianalysis ientails ithe iinterpretation, iorganisation, iand ipresentation iof igathered idata ito 

iincrease ithe iamount iof iinformation ithat ican ibe iused iimmediately i(Safa iet ial., i2016). iThe 

icollected idata iwas isorted iand iadjusted ito iremove iany idiscrepancies, irepetitions, ior  

imistakes ithat iwould ihave icomplicated ianalysis. iThe istatistical ipackage ifor isocial isciences 

i(SPSS), iversion i25, iwas iused ito iexamine ithe idata iusing idescriptive iand iinferential 

istatistics. iIndicative istatistics isuch ias ipercentages, ifrequencies, imeans, iand istandard 

iabbreviations iwere iincluded. To idetermine ithe ichange iin ia idependent ivariable icaused iby 

ithe iimpact iof iindependent ifactors, iinferential icorrelations iand isimple ilinear iregression 
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ianalysis iwere iused. iThe iregression imodel ithat iwas iused ito ievaluate ithe ifollowing 

ihypotheses iwas ias ifollows. 

Regression iModel 

Y i= iβ0 i + iβ1X1 i+ε i
 

Where: 

Y; irepresents ilearner iacademic iachievement 

β0; i
represents

 iregression iConstant 

β1 i
represents

 icoefficient iof istudy ivariable 

X1; irepresents
 i
teacher iperformance iappraisal i 

ε;  irepresents ierror iterm 

Y i= iβ0 i + iβ2X2 i+ε i
 

Where: 

Y; irepresents ilearner isafety 

β0; i
represents

 iregression iConstant 

β1 i
represents

 icoefficient iof istudy ivariable 

X2; irepresents
 i
teacher iperformance iappraisal i 

ε;  irepresents ierror iterm 

Y i= iβ0 i + iβ3X3 i+ε i
 

Where: 

Y; irepresents iteacher’s iprofessional iperformance igaps 

β0; i
represents

 iregression iConstant 

β1 i
represents

 icoefficient iof istudy ivariable 

X1; irepresents
 i
teacher iperformance iappraisal i 
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ε;  irepresents ierror iterm 

Y i= iβ0 i + iβ4X4 i+ε i
 

Where: 

Y; irepresents ilearner italent idevelopment 

β0; i
represents

 iregression iConstant 

β1 i
represents

 icoefficient iof istudy ivariable 

X4; irepresents
 i
teacher iperformance iappraisal i 

ε;  irepresents ierror iterm 

Data iwas ipresented iin ithe iform iof ifrequency itables, icharts, iand igraphs ifor ieasy 

icomprehension iand ianalysis. iThematic inarratives iwere iused ito ipresent iqualitative idata 

igleaned ifrom iopen-ended iquestions iand iinterviews.  

3.9 Assumptions on the Model 

A tool for predicting a dependent variable from numerous independent variables is 

regression analysis (Harlow, 2005; Stevens, 2009). The independent variables are 

usually not subjected to experimental control, so the fluctuations that are seen must be 

taken as they are. Regressions are used to see which, if any, of these predictor factors 

can predict the dependent variable in a meaningful way. Using a regression model 

correctly necessitates the fulfilment of numerous essential assumptions in order to apply 

the model and verify its validity. The linearity, homoscedasticity, normalcy, 

multicollinearity, and residual independence assumptions underpin the regression 

model. 

The ilinearity iassumption istates ithat ithe idependent ivariable iand ithe iset iof iindependent 

ivariables ihave ia ilinear irelationship. iScatter idiagrams iwere iused ito itest ithe ilinearity 

iassumption i(Creswell i& iClark, i2011). iThe  ilink ibetween ithe idependent iand iindependent 
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ivariables ican ionly ibe ieffectively iestimated iusing istandard iregressions iif ithe irelationships 

iare ilinear. iWhen idealing iwith inon-linear irelationships, iit's icritical ito icheck ifor inon-

linearity iin ithe ianalysis. iIf ithe irelationships ibetween ithe idependent iand iindependent 

ivariables iare inot ilinear, ithe iregression ianalysis ifindings iunderstate ithe iunderlying 

irelationships. 

The iassumption iof ihomoscedasticity iof ithe ierrors isays ithat ithe ivariation iin ithe iresiduals iis 

ithe isame iwhether ithe iprojected ivalue iof ithe idependent ivariable iis ilarge ior ismall. 

iHeteroscedacity iis idefined ias ia idifference iin ithe ivariance iof ierrors iat idifferent ivalues iof ithe 

iindependent ivariables. iBerry iand iFeldman i(2015) iand iTabachnick iand iFidell i(2007) isay 

ithat islight iHeteroscedacity ihas ino ieffect ion isignificance itests. iHowever, imarked 

iHeteroscedacity ican ilead ito iserious idistortions iof ifindings iand iseriously iweaken ithe 

ianalysis, iincreasing ithe irisk iof iType iI ierror. iLevene's itest iof iequality iof ierror ivariances iwas 

iused ito idetermine ihomoscedasticity. 

The iassumption iof inormality iindicates ithat iresiduals iare iregularly idistributed iand ihave ia 

izero imean. iRelationships iand isignificance itests ican ibe ibiased iby inon-normally idistributed 

ivariables i(extremely iskewed ivariables ior ivariables iwith isignificant ioutliers). 

iKolmogorov-Smirnov iwas iused ito idetermine iif iresiduals ifollow ia inormal iprobability 

idistribution i(Creswell, i2011). iVariables iwith inormal idistributions iare iassumed iin  

iregressions i(Osborne i& iWaters, i2002). iThis isuggests ithat ierrors ihave ia inormally 

idistributed idistribution, iand ia inormal icurve iapproaches ia iplot iof itheir iresidual ivalues 

i(Keith, i2006). iThe iassumption iis ibased ion ithe ishape iof ithe inormal idistribution iand iinforms 

ithe iresearcher iabout ithe iexpected iresults. iBecause iresiduals iare iassumed ito ibe iirregularly 

idistributed, iscreening ifor inormality iis ia icritical ifirst istep iwhen iinitiating iregression 

i(Stevens, i2009; iTabachnick i& iFidell, i2006). iNon-normal idistributions iwith istrong 



93 

 

iskewness iand ikurtosis, ias iwell ias iextreme ioutliers, imight idistort ithe iderived isignificance 

ilevels iof ithe istudy, icausing ithe istandard ierrors ito ibecome ibiased iand ithe igeneral iaccuracy 

iof ithe iresults ito isuffer i(Osborne i& iWaters, i2002) 

The iassumption iof imulticollinearity iimplies ithat ithere iis ino ilink ibetween ithe iindependent 

ivariables. iTo iestimate ithis i(VIF), itolerance iand ivariation iinflation ifactors iwere iapplied. iA 

itolerance iof iless ithan i0.10 ior ia iVIF iof imore ithan i10 iis iregarded ias ia isign iof isignificant 

imulticollinearity iproblems. iThe ipresence iof ia iproblem iis iindicated iby ia itolerance iof iless 

ithan i0.2. iIt iindicates ithat ithere iis inot imuch imulticollinearity iwhen ithe itolerance iis iclose ito 

ione. iMulticollinearity imay ibe ia iconcern iif ithe itolerance iis itoo ilow i(Field, i2009; iWilliams, 

i2015). iThe iindependent ivariable iought ito ibe iremoved ifrom ithe istudy isince ia iVIF iof imore 

ithan ione iis iregarded ias iinadequate i(Creswell i& iClark, i2011). i 

The iautocorrelation iassumption i(Osborne i& iWaters, i2002) istates ithat ierrors iare 

iindependent iof ione ianother iand ithat isubjects irespond iindependently iof ione ianother. iTo 

idetect iviolations iof ithis iassumption, ithe iDurbin-Watson istatistical itest iis iutilised. iThe 

iDurbin-Watson istatistic iis itypically iused ito itest: iH0: ii= i0 iagainst iH1: ii> i0 ibecause, iin 

icommercial iand ieconomic iapplications, ithe icorrelation iturns iout ito ibe ipositive iwhen ierror 

iterms iare icoupled. iThe ivalue iof ithe istatistic iD imight ibe ianything ibetween izero iand itwelve.  

iWe ianticipate ithat iwhen ithe ierror iterms iare iindependent, iD iwill ibe iclose ito i2. iSmall iD-

values ishow ithat ierrors iare imore ilikely ito icluster i(positive iautocorrelation), iwhereas ilarge 

iD-values ishow ithat ierrors iare imore ilikely ito ialternate i(+, ii-, ii+, ii-) i(negative  

iautocorrelation). 

3.9 Ethical Consideration 

Research ethics are the ethical arrangement that oversees how logical and other research 

is performed (Battiste, 2016). Research ethics oversee the guidelines of conduct for 
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scientific researchers. It is essential to cling to moral standards to protect the dignity, 

rights, and welfare of study participants. In any study that involves human beings, 

confidentiality is always a major concern. With that in mind, the names of the 

participants were concealed. Also, where a response was credited to explicit individuals, 

the said data was kept in strict confidence. All participants were required to participate 

voluntarily and withdraw from the study without facing any legal action. The researcher 

makes sure that assurances presented to the participants pertaining to confidentiality are 

adhered to. Information was made accessible to any individual who was directly 

associated with the study. 

Additionally, participants were selected on an intentional basis with no advantages 

attached. This aims to ensure collaboration from them. The researcher builds up an 

affinity with the respondents and facilitates the collection of data. The researcher 

ensured that an endorsement to do the examination had been acquired from the ministry 

of higher education. Questionnaires and interviews were completed in an environment 

that permitted the privacy of the data and the respondents confidentiality. To avoid 

plagiarism, an annotated bibliography was done where a citation to books, articles, and 

documents was done in every piece of data borrowed from previous researchers. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

4.1 Introduction 

This chapter covers data analysis, presentations, and interpretational analysis. The 

general objective of the study was to analyse the implementation of teacher performance 

appraisal development and its effect on quality teaching in public secondary schools in 

Uasin Gishu County, Kenya. 

The specific objectives were. 

1. To investigate the effect of teacher performance appraisal on learner academic 

achievement in public secondary schools in Uasin Gishu County, Kenya. 

2. To assess the effect of teacher performance appraisal on learner safety in public 

secondary schools in Uasin Gishu County, Kenya. 

3. To establish the effect of teacher performance appraisal in aiding in bridging 

teacher’s professional performance gaps in public secondary schools in Uasin 

Gishu County 

4. To examine the effect of teacher performance appraisal on learner talent 

development in public secondary schools in Uasin Gishu County, Kenya  

The study applied interview schedules and questionnaires. 

4.2 Response Rate 

The sample size of the study consisted of principals and teachers. There were 112 

principals and 184 teachers. As shown in Table 4.1, the study respondents were TSC 

sub-County directors, QASO Officers, principals, and teachers from Uasin Gishu 

County, Kenya. Data collected revealed that out of the anticipated total sample 

population of 308 (100%) respondents, 262 (85.1%) responded, and their responses 
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were analysed. This response rate was considered appropriate for analysis as it exceeded 

50%, as recommended by Mugenda (2008). This response comprised 95 (84.8%) 

principals out of the anticipated 112, 155 (85.2%) teachers out of the anticipated 184, 6 

(100%) TSC sub-County directors out of the anticipated 6, and 6 (100%) QASO 

Officers out of the anticipated 6. The high response rate was a result of the researcher 

personally administering research instruments after explaining to respondents the 

purpose of the study. 

Table: 4.1 Questionnaire Return Rate 

 Category Frequency  Percentages  

Response Principals  95 84.8 

 Teachers  155 84.3 

 TSC sub-County directors 6 100.0 

 QASO Officers 6 100.0 

Total   262  

Source: Field Data (2022) 

The study sought to find out about the respondents' demographic information, including 

their gender, level of education, and teaching experience. Information regarding their 

highest academic qualifications was intended to establish their expertise in teaching and 

leadership roles. The years of service were intended to determine their level of 

experience. 

4.3 Background Information of Respondents 

4.3.1 Gender of the Respondents 

The study sought to find out the gender of the respondents because it intended to ensure 

equal attention to opinions from both males and females in teaching positions and the 

leadership of the schools under the study. Table 4.2 presents the study results. 
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Table: 4.2 Gender of the Respondents 

Gender Principals Teachers 

 F % F % 

Male 59 62.1 101 65.2 

Female  36 37.9 54 34.8 

Total  95 100.00 155 100.00 

Source: Field Data (2022) 

The findings presented in Table 4.2 showed that 59(62.1%) of the principals were male. 

On the other hand, 101(65.2%) of the teachers were male. Therefore, there are more 

male principals than females, which could be attributed to culture, which considers 

schools to be headed by a male professional. Nonetheless, the 1/3 gender rule has been 

observed because the gender composition surpasses 33.3 percent, which is the legal 

minimum threshold according to Kenya's constitution (2010). 

4.3.2 Level of Education of the Respondents 

Implementation of various activities in school requires teachers with the requisite skills. 

Thus, it was important to establish the skills and knowledge of the respondents to the 

current study to comprehend their capacity to undertake their mandate. 

Table 4.3 indicates the highest level of education of the respondents.  

Table: 4.3 Level of Education 

Qualification  Principals  Teachers  

F % F % 

Certificate/Diploma 26 27.4 44 46.3 

Undergraduate degree 52 54.7 85 89.5 

Masters 13 13.7 25 26.3 

PhD 4 4.2 1 1.1 

Total  95  155  

Source: Field Data (2022) 
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Based on the study's findings, the majority (52.7%) of principals had degrees, while 

only 4 (4.2%) had PhDs. On the other hand, 85 (89.5%) of teachers had a degree, while 

1 (1.1%) had a PhD. The findings showed that teachers had minimum qualifications to 

teach and lead, and therefore, they could be relied upon to provide crucial information 

for this study. The study results concurred with Kusumawardhani (2017), who revealed 

that there is an association between certified teachers in terms of education level and 

student learning outcomes as measured by student test scores. 

4.3.3 Teaching Experience of the Respondents 

The researcher sought to find out the number of years the respondents had been teaching 

to determine their level of experience. The study results are presented in Table 4.4. 

Table: 4.4 Teaching Experience of the Respondents 

Experience in years  Principals  Teachers  

F % F % 

Below 20 years 12 12.6 8 5.1 

20-25 years 48 50.5 91 58.7 

26-30 years 8 8.4 22 14.2 

31-35 years 16 16.8 17 10.9 

36-40 years  11 11.6 17 10.9 

Total  95  155  

Source: Field Data (2022) 

 

According to the results, majority of principals, 48 (50.5%), had between 20 and 25 

years of experience, while the minority, 8 (8.4%), had between 26 and 30 years. These 

findings are shown in Table 4.4. However, 91 (58.7%) of the teachers had a tenure 

of between 20 to 25 years. It suggested that many respondents had substantial teaching 

experience and were knowledgeable about a variety of elements of the educational 

setting. Teachers with extensive classroom experience are likely to help students learn 

more effectively because they are familiar with the challenges and obstacles that new 
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students may encounter. The study's findings concur with those of Podolsky, Kini, and 

Darling-Hammond (2019), who found that teaching experience is positively related to 

student achievement gains throughout much of a teacher's career. As teachers gain 

experience, their students are more likely to perform better on success measures other 

than test scores. Teachers also find that when they teach in a supportive, classroom 

environment, they are more effective. 

4.4 Regression Assumptions Test 

Regression iassumptions iwere itested iprior ito iconducting ia iregression imodel. iThe 

iassumptions iof iregression itested iare; ilinearity, ihomoscedasticity, inormality,  

imulticollinearity iand iautocorrelation iassumptions. 

4.4.1 Test of Linearity  

 Correlation analysis was used to test the linearity of the data. Correlations between 

independent and dependent variables are linear when there is a statistically significant 

correlation. A correlation coefficient that is significantly less than zero indicates no 

linear link between independent variables and dependent variables. The test results for 

linearity are presented in Table 4.5. 

Table: 4.5 Linearity Test 

Variables  Pearson Correlation 

 

Sig. 

Learner academic achievement  .857** 

 

.000 

Leaner’s safety .863** 

 

.000 

Teachers’ professional performance  .893** 

 

.000 

Learners’ talent development  .844** 

 

.000 

* Correlation significant at the 0.01 level (2-tailed). 

Source: Field Data (2022) 

The study's findings, which are shown in Table 4.5, showed that there was a 0.857 

association between student academic achievement and test scores. The correlation 
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coefficient for learner safety was 0.863. Correlation coefficient for the teacher's 

professional success was 0.893. The correlation coefficient for the learner's talent 

development was 0.844 in the end. These suggested that the linearity assumption was 

made if the correlation coefficient values for the research variables were different from 

zero. This implied that there was a linear relationship between the dependent variables 

(learner academic achievement, learner safety, teachers' professional performance, and 

learner talent development) and the independent variable (teacher performance rating). 

The study's findings are consistent with Osborne and Waters' (2002) assertion that linear 

relationships between dependent and independent variables are required for regression 

models to predict their relationship appropriately..  

4.4.2 Homoscedasticity Assumption  

Levene's itest iof iequality iof ierror ivariances iwas iused ito itest ihomoscedasticity iassumption. 

iThe iassumption itest iresults iare ipresented iin iTable i4.6. 

Table: 4.6 Homoscedasticity Assumption 

F df1 df2 Sig. 

17.878 89 160 .653 

Source: Field Data (2022) 

The study findings in Table 4.6 indicated that the p-value in Levene's test was 0.653, 

which was above 0.05. As a result, it was possible to demonstrate the heteroscedasticity 

of the data used. The study findings implied that there were equal error variances in all 

the study variables: independent variables (teacher performance appraisal) and 

dependent variables (learner academic achievement, learner safety, teachers’ 

professional performance, and learners’ talent development). The study results 

concurred with those of Yang and Chen (2019), who noted that homoscedasticity should 

not be taken for granted when fitting linear regression models to ensure there is equal 

error variance. 
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4.4.3 Normality Assumption Test 

Shapiro-Wilk iwas iused ito itest ithe inormality iof ithe idata iused iin ithe istudy. iThe inormality 

iassumptions itest iresults iare ipresented iin iTable i4.7. 

Table: 4.7 Normality Assumption Test 

 Variables  Statistic Sig. 

Learner academic achievement  .221 .417 

Leaner’s safety .767 .214 

Teachers’ professional performance .503 .293 

Learners’ talent development .828 .276 

Source: Field Data (2022) 

 

Since the significance values for Shapiro-Wilk tests were higher than 0.05 for all 

research variables, the normality assumption test findings in Table 4.7 proved that the 

data were distributed normally. The study's findings showed that student academic 

success had a significant value of Shapiro-Wilk p=.221>0.05. The safety of the Learner 

obtained a Shapiro-Wilk significance score of p=.767 > 0.05. teachers' professional 

performance got a p=.503>0.05 Shapiro-Wilk significance value. Finally, the 

development of the learner's talent obtained a Shapiro-Wilk significant value of p=. 

828>0.05. The results of this study suggest that the data utilized for all the study's 

variables were normally distributed, which suggests that the data was skewed either to 

the left or to the right. The study's conclusions accord with those of Saunders (2012), 

who pointed out that data is distributed normally when the probability is greater than 

0.05.  

4.4.4 Multicollinearity Assumption Test 

Multicollinearity iassumption itest iwas itested iusing itolerance iand ivariance iinflation ifactor 

i(VIF). iMulticollinearity iassumption itest iresults iare ishown iin iTable i4.8. 
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Table: 4.8 Multicollinearity Assumption Test 

 Variables  Tolerance VIF 

Learner academic achievement  0.386 2.59 

Leaner’s safety 0.172 5.808 

Teachers’ professional performance 0.163 6.134 

Learners’ talent development 0.205 4.872 

Source: Field Data (2022) 

The study findings in Table 4.8 revealed that learner academic achievement had a 

tolerance of 0. 386 and a variance inflation factor of 2.590. Leaner’s safety had a 

tolerance of 0.172 and a variance inflation factor of 5.808. Teachers’ professional 

performance had a tolerance of 0.163 and a variance inflation factor of 6.134. Learners’ 

talent development had a tolerance of 0.205 and a variance inflation factor of 4.872. 

This implied that the tolerance values for the four study variables were all above 0.1 

and the VIF values were also less than 10. Therefore, there were no Multicollinearity 

assumption problems. This study's findings implied that there was no occurrence of high 

intercorrelations among the study variables (teacher performance appraisal) and 

dependent variables (learner academic achievement, learner safety, teachers’ 

professional performance, and learners’ talent development). The outcomes of the study 

concurred with Daoud (2017), who stated that when two or more predictors are 

associated, the standard error of the coefficients increases. Increased standard errors 

indicate that the coefficients for any or all of the independent variables may be 

considerably different. Because of multicollinearity, certain variables are statistically 

insignificant when they should be. 

4.4.5 Autocorrelation Assumption Test 

Autocorrelation iassumption itest iwas iconducted iusing iDurbin-Watson. iThe 

iautocorrelation iassumption itest iresults iare ipresented iin iTable i4.9. 
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Table: 4.9 Autocorrelation Assumption Test 

 Variables  Durbin-

Watson Learner academic achievement  1.614 

Leaner’s safety 1.810 

Teachers’ professional performance 1.611 

Learners’ talent development 1.943 

 Source: Field Data (2022) 

The iresults ias iindicated iin iTable i4.9 irevealed ithat iDurbin- iWatson istatistic ivalue iof ilearner 

iacademic iachievement iwas i1.614. ialso, ithe iDurbin-Watson istatistic ivalue ifor ileaner’s 

isafety iwas i1.810. iFurther ithe iresults iindicated ithat iDurbin-Watson istatistic ivalue ifor 

iteachers’ iprofessional iperformance iwas i1.611 iand ifor ilearners’ italent idevelopment iwas 

i1.943. iThis iimplies ithat ithe istudy ivariables ihad iindependence iof ierrors ibecause iit imeets 

ithe ithreshold iof iDurbin-Watson ibetween i0-4. iThe irecommended ithreshold iof iDurbin-

Watson ivalue iis i1.5-2.5. iTherefore, ithe iDurbin-Watson iCoefficient iof i1.772 iindicates ithat 

iobservations iare iwithin ithe ithreshold. iFurther ithe istudy ifindings irevealed ithat ithe istudy 

ivariables iindependent ivariable i(teacher iperformance iappraisal) iand idependent ivariables 

i(learner iacademic iachievement, ileaner’s isafety, iteachers’ iprofessional iperformance iand 

ilearners’ italent idevelopment) ihad iindependent iof ierrors, ino ivariable icarries iother ivariable 

ierrors. iThe istudy iconcurred iiwith iiField ii(2009) iiwho iinoted iithat iithe iidecision iirule iiis iithat iitest 

iistatistic iivalues iiin iithe iirange iiof ii1.5 iito ii2.5 iiare iirelatively iinormal iiand iivalues iioutside iithis 

iirange iicould iibe iia iicause iifor iiconcern. 

4.5 Effect of Teacher Performance Appraisal on Learner Academic Achievement  

The study's first specific objective was to ascertain how teacher performance 

evaluations affected student academic attainment. The principals were asked to express 

their degree of agreement with respect to a number of assertions regarding the impact 

of teacher performance evaluations on student academic attainment. A five-point Likert 
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scale was employed, with SD standing for "strongly disagreed," D for "disagreed," UD 

for "undecided," A for "agree," and SA for "strongly agree." The outcomes were 

displayed in Table 4.10..  

Table: 4.10 Principals Response on Effect of Teacher Performance Appraisal on 

Learner academic achievement 

Statements    SA A UD D SD Mean Sd 

1. Implementation iof iteacher 

iappraisal isystem ihas iled ito ian 

iimprovement iin ilearner iexam 

iperformance 

F 46 35 10 1 3 4.26 0.92 

% 48.4 36.8 10.5 1.1 3.2     

2. Learner ipromotion irate ihas 

irisen iafter ithe iintroduction iof 

iteacher iperformance iappraisal 

isystem 

F 29 18 30 16 2 3.59 1.15 

% 30.5 18.9 31.6 16.8 2.1     

3. Learner iacademic 

iachievement iin iaverage ihave 

iimproved icompared ito ibefore 

iintroduction iof iTPAD isystem 

F 37 40 12 4 2 4.12 0.93 

% 38.9 42.1 12.6 4.2 2.1     

4. Teacher iacceptance ion iTPAD 

isystem iis idirectly iproportional 

ito ilearner iperformance 

F 40 15 23 15 2 3.8 1.21 

% 42.1 15.8 24.2 15.8 2.1     

5. Teachers’ iappraisal iscore 

iaffects ilearners’ iexams iscores i 

F 31 18 28 14 4 3.61 1.21 

% 32.6 18.9 29.5 14.7 4.2     

6. There iis itheorized icausal 

irelationship ibetween iteacher 

ibehaviors iand istudent 

iachievement 

F 38 39 11 4 3 4.11 0.98 

% 40.0 41.1 11.6 4.2 3.2     

7. The idifference iin iteachers’ 

ievaluation iscores iis irelated ito 

idifferences iin istudent 

iacademic iachievement 

F 41 15 22 14 3 3.81 1.23 

% 43.2 15.8 23.2 14.7 3.2     

Source: Field Data (2022) 

 

Table i4.5 ishowed ithat i81 i(85.2%) iof ithe iprincipals iagreed iwith ithe istatement ithat ithe 

iimplementation iof ithe iteacher iappraisal isystem ihas iled ito ian iimprovement iin ilearner iexam 
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iperformance. iHowever, i4(4.3%) idisagreed iwith ithe istatement ithat ithe iimplementation iof 

ithe iteacher iappraisal isystem ihas iled ito ian iimprovement iin ilearner iexam iperformance. 

iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat ithe iimplementation iof ithe iteacher iappraisal isystem ihas iled ito ian 

iimprovement iin ilearner iexam iperformance i(mean i=4.26, istandard ideviation i= i0.92). iThe 

istudy iresults iagreed iwith iElliott i(2015), iwho iasserts ithat ilearner iacademic iachievement 

ienhances iteacher iresponse iin ithe iprocess iof iteaching. iTeachers’ iperformance iand 

iimplementation iof ithe iappraisal iprocess, ijob isatisfaction, iand iteacher iinfluence ican ibe 

igreatly iattributed ito iperformance iappraisal. iIn icontrast ito iNatalie i(2014), iwho iclaimed ithat 

ithe iperformance iappraisal isystem ihad inot ienhanced iwork iperformance, ithe istudy's 

ifindings ishowed ithat iemployees' imotivation iis inot imeasured iand itied ito ian iindividual 

irating. 

TSC iSub-County iDirector i[3] iexpressed ithe ifollowing iduring iinterviews: 

"Since ithe iintroduction iof iappraisal isystems iin ithe ischool’s istudent iperformance 

ihave ireally iimproved. iTeachers iare imore icommitted ito itheir iwork iand ihead 

iteachers iare iensuring ithat ithe isystems iare iimplemented ifully”. 

………………………………………………………………………………… 

This iimplies ithat ithe iintroduction iof iappraisal isystems ihas iensured ithat iteachers iare 

icommitted ito icarrying iout itheir itask iof iteaching, ihence iimproving istudent iperformance iin 

iterms iof iscores. iBased ion itheir ifeedback, i47 i(49.4%) iof iprincipals iagreed iwith ithe 

istatement ithat ithe ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof ithe iteacher 

iperformance iappraisal isystem. iThis iis ia icumulative ilist iof ithose iwho iagreed iand istrongly 

iagreed iwith ithe istatement. iOn ithe icontrary, i18.9% idisagreed iwith ithe istatement ithat ithe 

ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof ithe iteacher iperformance iappraisal 

isystem. iThis iis ia icumulative ilist iof ithose  iwho idisagreed istrongly iwith ithe istatement. 

iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 
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irespondents iagreed ithat ithe ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof ithe 

iteacher iperformance iappraisal isystem i(mean i=3.59, istandard ideviation i= i1.15). iThe istudy 

iresults iagree iwith iElliott i(2015), iwho iasserts ithat ithe iappraisee ireceives ipromotion ifrom 

ithe iappraiser iafter ilearner ievaluation, iwhich imarks ian iimportant iand icritical ipart iof ithe 

iprocess ithat imade ithe iteachers iaware iof itheir iweaknesses iand ihence iin ia iposition ito iwork 

ion ithem ifor iimprovement. iHowever, ithe istudy iresults idisagreed iwith iZhang i(2012), iwho 

ishowed ithat ithere iis ian iinsignificant irelationship ibetween ilearner ipromotion iand ithe 

iintroduction iof ia iteacher iperformance iappraisal isystem. 

The istudy ifindings ialso irevealed ithat i77 i(81%) iof  ithe irespondents iagreed iwith ithe 

istatement ithat ilearner iscores ion iaverage ihave iimproved icompared ito ibefore ithe 

iintroduction iof ithe iTPAD isystem. iThis iis ia icumulative ilist iof ithose iwho iagreed iand 

istrongly iagreed iwith ithe istatement. iAt ileast i6.3% idisagreed ior istrongly idisagreed iwith ithe 

istatement ithat ilearner iacademic iachievement ihas iimproved ion iaverage icompared ito 

ibefore ithe iintroduction iof ithe iTPAD isystem. iFurther, ithe istudy ifindings ishowed iin iterms 

iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat ilearner iacademic 

iachievement ion iaverage ihas iimproved icompared ito ibefore ithe iintroduction iof ithe iTPAD 

isystem i(mean i=4.12, istandard ideviation i= i0.93). iThe istudy iresults iagree iwith iAloo, 

iAjowin, iand iAloka i(2017), iwho ifound iout ithat ithe iexamination ireceived ia icorrelational 

iexploration iplan. iThe iexamination idiscovered ithat ithe iTPA istrategy iaffected ieducational 

iprogramme iassessment iemphatically. iThe iexploration iconfirmed ithat iTPA ifigured ifor ithe 

igreater ipart i(52.5%) iof ithe idistinction iin ieducational iprogramme iassessment. iHowever, 

ithe istudy iresults idisagreed iwith iOdhiambo i(2015), iwho ifound iout ithat iperformance 

imanagement ipractises, isuch ias ifeedback, ihave inot iearned iscores iin iaverage ibut ihave 

iimproved icompared ito ibefore ithe iintroduction iof ithe iTPAD isystem. iPerformance 

imanagement iapproaches ihave ithe ipotential ito ibe ia iuseful isource iof imanagement 
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iknowledge iand irenewal. iImproved iproductivity imay iresult ifrom ieffective ifeedback ion 

iperformance imeasurement. 

During iinterviews iwith iTSC iSub-County iDirector i[3] irevealed ithat: 

“TPAD isystem ihas iproven ito ibe ian ieffective itool isince istudent’s iindividual 

iperformance iin idifferent isubjects ihas iimproved. iData ifrom ischools ishowed ithat 

istudents ihave iaveragely iimproved icompared ito iprevious itimes ibefore iintroduction 

iof iTPAD isystem”. 

………………………………………………………………………………… 

On iwhether iteacher iacceptance ion ithe iTPAD isystem iis idirectly iproportional ito ilearner 

iperformance, i57.9% iof ithe irespondents iagreed iwith ithe istatement ithat iThis iis ia icumulative 

ilist iof ithose iwho iagreed iand istrongly iagreed iwith ithe istatement. iOn ithe iother ihand, i17.9% 

idisagreed ior istrongly idisagreed iwith ithe istatement ithat iteacher iacceptance iin ithe iTPAD 

isystem iis idirectly iproportional ito ilearner iperformance. iThis iis ia icumulative ilist iof ithose 

iwho  idisagreed istrongly iwith ithe istatement. iFurther, ithe istudy ifindings ishowed iin iterms iof 

imeans iand istandard ideviation ithat ithe irespondents iagreed ithat iteacher iacceptance iof ithe 

iTPAD isystem iis idirectly iproportional ito ilearner iperformance i(mean i=3.80, istandard 

ideviation i= i1.21). 

The istudy iresults iagree iwith iKadenyi i(2014), iwho iasserts ithat iTeachers’ iappraisal iof ithe 

iadequacy iof iplanning iand ireadiness iby iprincipals, iHODs, iand isubject iheads iprior ito 

ilessons iboosted ithe iacademic iperformance iof istudents. iTeacher iappraisals iof ithe 

iadequacy iof ithe iclassroom ienvironment iby ihead iteachers ihelped ienhance istudents iclass 

iachievement ito ivarious iextents, ithat iis, ismall, imedium, iand ilarge. iTeachers’ iappraisal iof  

iprofessional iresponsibilities ihelped iwith iacademic iimprovement ito ia ilarge, imedium, iand 

ismall iextent. iTeachers iconcurred ithat iacceptance iof iappraisal iduring iclassroom 

iinstruction ihelps ito iimprove iacademic iresults ito ia ilarge iextent. iHowever, ithe istudy iresults 
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idisagreed iwith iGichuki's i(2014) ifinding ithat iteacher iacceptance ion ithe iTPAD isystem  iis 

iindirectly iproportional ito ilearner iperformance. 

The istudy ifindings irevealed ithat i49 i(51.6%) iof ithe irespondents istrongly iagreed iwith  ithe 

istatement ithat iteachers’ iappraisal iscores iaffect ilearners’ iexam iscores. iOn ithe iother ihand, 

i18.9% idisagreed iwith ithe istatement ithat iteachers’ iappraisal iscores iaffect ilearners’ iexam 

iscores. iThis iis ia icumulative ilist iof ithose iwho idisagreed istrongly iwith ithe istatement. 

iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat iteachers’ iappraisal iscores iaffect ilearners’ iexam iscores i(mean 

i=3.61, istandard ideviation i= i1.21). iThe istudy iresults iconcur iwith iBisschoff iand iGrobler 

i(2018), iwhose ifindings iindicated ithat ilearner iacademic iachievement iwas iaffected iby 

iteacher isupply, iavailability, iand iutilization iof ithe iconcepts. iPolitical irather ithan istudent 

iperformance ihad ia itendentious ieffect ion idecision-making. iMany istudents iwho ihad ino  

idesire ito iteach iin iteacher ieducation iinstitutions iwere ibeing isubverted ibut imerely iwanted 

ian iaffordable iroute ito ihigher ieducation iqualifications. iHowever, ithe istudy iresults 

idisagreed iwith iSingh iand iRana i(2014), iwho istated ithat iteachers’ iappraisal iscores ido inot 

inecessarily iaffect ilearners’ iexam iscores. 

The istudy ifindings ifurther iindicated ithat i77 i(81.1%) iof ithe iparticipants iagreed ior istrongly 

iagreed ithat ithere iis ia icausal ilink ibetween iteacher ibehaviour iand istudent iaccomplishment. 

iA imajority iof irespondents ithought ithat ithere iwas ia ilink ibetween iteacher ibehaviour iand 

istudent iaccomplishment, iwhereas i7.4% i idisagreed. iAccording ito ithe imean iand iStandard 

iDeviation i(mean i=4.11, istandard ideviation i= i0.98), ithe irespondents ibelieved ithat ithere iis ia 

ipostulated icausal irelationship ibetween iteacher ibehaviours iand istudent iaccomplishment. 

iThe istudy's ifindings iare iconsistent iwith ithose iof iNbina i(2012), iwho ifound ia icorrelation 

ibetween ichemistry iinstructor icompetence iand istudent iacademic iperformance. iCompetent 
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iteachers ioutperformed ithose itaught iby iincompetent iones iin ichemistry iclasses. iStudents 

iwho iwere iinstructed iby imore iexperienced iteachers ioutperformed ithose iwho iwere 

iinstructed iby iless iexperienced iteachers. iAccording ito iWanjala i(2015), ia inumber iof  

iappraisers iwere inot iwell-versed iin ithe iprocedure iof iperformance ievaluation. iThey ialso  

istated ithat ithe imajority iof ithe iperformance ievaluation iprocess iis iplagued iby 

iimplementation iissues. iFeedback, ia ilack iof iparticipation ifrom icolleagues iin ithe 

iimplementation iprocess, iand iinadequate icriteria iare isome iof ithe iissues. 

. iTSC iSub-County iDirectors i[2] iinterviewed irevealed ithat: 

“Closer ilook iat ithe iteacher’s iappraisal iscores iis irelatively isame ito ithe istudent’s 

iexam iscores, ithus iteachers’ ibehavior isurely iaffects istudents’ iperformance. iSo, 

iteachers iplay ia ibig irole iin istudents ilearning iexperience.” 

…………………………………………………………………………… 

The istudy ifindings irevealed ithat i56 i(58.9%) iof ithe irespondents iagreed iwith ithe istatement 

ithat ithe iinterpretation ithat idifferences iin iteachers' ievaluation iscores iare irelated ito  

idifferences iin istudent ilearning iThis iis ia icumulative ilist iof ithose iwho iagreed iand istrongly 

iagreed iwith ithe istatement. iHowever, i17 i(17.9%) idisagreed iwith ithe istatement ithat ithere iis 

ia icorrelation ibetween iinstructor ievaluations iand istudent ilearning idifferences. iThis iis ia 

icumulative ilist iof ithose iwho idisagreed istrongly iwith ithe istatement. iStudy ifindings ialso 

ishowed ithat ithe irespondents iagreed ithat idisparities iin iteachers' ievaluation iscores iare 

icorrelated iwith idifferences iin istudent ilearning i(mean i=3.81, istandard ideviation i= i1.23), iin 

iterms iof imeans iand istandard ideviation. iOdhiambo i(2015) idiscovered ithat idifferences iin 

iteacher ievaluation iscores iare iunrelated ito idifferences iin istudent ilearning. iHowever, ithe 

istudy idiscovered ithat ithere iwas ino imutual iinvolvement iof iprincipals iand iteachers iin  

ideveloping ithe iappraisal icriteria, ithat iit iwas idifficult ito iprepare iappropriate iperformance 

istandards, ithat ithere iwere iinsufficient ifollow-up iand ifeedback imechanisms iin ithe 
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iappraisal iprocess, iand ithat ithere iwere ideficiencies iin itraining ifor ithose iwho iwere ibeing 

ievaluated. 

Further, iteachers iwere irequested ito iindicate itheir ilevel iof iagreement ion ivarious istatements 

irelating ito ithe iinfluence iof iteacher iperformance, iteacher iappraisal, iand istudent isafety. iA i5-

point iLikert iscale iwas iused iwhere iSD isymbolized istrongly idisagreed, iD isymbolized 

idisagreed, iUD isymbolized iundecided, iA isymbolized iagree, iand iSA isymbolized istrongly 

iagree. iThe iresults iwere ipresented iin iTable i4.11. 

Table: 4.11 Teachers Response on Teacher Performance Appraisal on Learner 

Academic Achievement 

Statements   SA A UD D SD Mean Sd 

1. Implementation iof iteacher 

iappraisal isystem ihas iled ito 

ian iimprovement iin ilearner 

iexam iperformance 

F 73 58 17 5 2 4.24 0.93 

% 47.1 37.4 11.0 3.2 1.3   

2. Learner ipromotion irate ihas 

irisen iafter ithe iintroduction iof 

iteacher iperformance 

iappraisal isystem 

F 44 29 51 4 27 3.53 1.15 

% 28.4 18.7 32.9 2.6 17.4   

3. Learner iacademic 

iachievement iin iaverage ihave 

iimproved icompared ito 

ibefore iintroduction iof iTPAD 

isystem 

F 58 66 20 4 7 4.08 0.96 

% 37.4 42.6 12.9 2.6 4.5   

4. Teacher iacceptance ion 

iTPAD isystem iis idirectly 

iproportional ito ilearner 

iperformance 

F 65 23 39 5 23 3.77 1.23 

% 41.9 14.8 25.2 3.2 14.8   

5. Teachers’ iappraisal iscore 

iaffects ilearners’ iexams 

iscores i 

F 72 57 17 7 2 4.19 1.00 

% 46.5 36.8 11.0 4.5 1.3   

6. There iis itheorized icausal 

irelationship ibetween iteacher 

F 45 29 48 6 27 3.52 1.19 

% 29.0 18.7 31.0 3.9 17.4   
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ibehaviors iand istudent 

iachievement 

7. The idifference iin iteachers’ 

ievaluation iscores iis irelated 

ito idifferences iin istudent 

iacademic iachievement 

F 60 63 20 6 6 4.06 1.01 

% 38.7 40.6 12.9 3.9 3.9   

Source: Field Data (2022) 

 

Table i4.11 ishowed ithat i131 i(84.5%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe 

iimplementation iof ithe iteacher iappraisal isystem ihas iled ito ian iimprovement iin ilearner iexam 

iperformance. iHowever, i7 i(4.5%) idisagreed  iwith ithe istatement ithat ithe iimplementation iof 

ithe iteacher iappraisal isystem ihas iled ito ian iimprovement iin ilearner iexam iperformance. 

iAdditionally,  ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat ithe iimplementation iof ithe iteacher iappraisal isystem ihas iled ito ian 

iimprovement iin ilearner iexam iperformance i(mean i=4.24, istandard ideviation i= i0.93). iThe 

ioutcomes iof ithe istudy iagreed iwith iClark i(2017), iwho istated ithat ia iteacher iappraisal isystem 

iis ian iexcellent iinstrument ifor ideveloping ijob istandards iand imeasuring iemployees' iactual 

iperformance iin irelation ito iset igoals. iIt iis ia imethodical iprocess ithat iincreases ithe 

iorganisation's ieffectiveness. iFurthermore, ithe isystem iis icritical ito ithe iachievement iof ithe 

iagency's igoals iand iobjectives. iHowever, ithe istudy idiffered iwith iNadeem iArif iand iAsghar 

i(2019), iwhose ifindings irevealed ithat iteacher idiscontent iis irelated ito iappraiser 

itransparency. iA ilack iof iknowledge iabout ithe iteacher ievaluation isystem ihas ia idetrimental 

iimpact ion imotivation ito ido ibetter. iMuch iimprovement iis irequired ito iincrease ithe 

ieffectiveness iof ithe iappraisal iprocess. 

Based ion itheir ifeedback, i73 i(47.1%) iof ithe irespondents iagreed ior istrongly iagreed iwith ithe 

istatement ithat ithe ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof ithe iteacher 

iperformance iappraisal isystem. iAt ileast i20% idisagreed iwith ithe istatement ithat ithe ilearner 

ipromotion irate ihas irisen iafter ithe iintroduction iof ithe iteacher iperformance iappraisal 
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isystem. iThis iis ia icumulative ilist iof ithose iwho iagreed iand istrongly iagreed iwith ithe 

istatement. iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation 

ithat ithe irespondents iagreed ithat ithe ilearner ipromotion irate ihas irisen iafter ithe iintroduction 

iof ithe iteacher iperformance iappraisal isystem i(mean i=3.53, istandard ideviation i= i1.15). iThe 

istudy iresults iconcurred iwith iAloo, iAjowi, iand iAloka i(2017), iwho iestablished ithat iTPA 

ipolicy ihad ia isignificant ipositive iinfluence ion ilearner ipromotion iby iteachers. 

The istudy ifindings ifurther irevealed ithat i80% iof ithe irespondents iagreed iwith ithe istatement 

ithat ilearner iacademic iachievement ihas iimproved ion iaverage icompared ito ibefore ithe 

iintroduction iof ithe iTPAD isystem. iThis iis ia icumulative ilist iof ithose iwho iagreed iand 

istrongly iagreed iwith ithe istatement. iOn ithe icontrary, i7.1% idisagreed iwith ithe istatement 

ithat ilearner iacademic iachievement ihas iimproved ion iaverage icompared ito ibefore ithe 

iintroduction iof ithe iTPAD isystem. iThis iis ia icumulative ilist iof ithose iwho idisagreed istrongly 

iwith ithe istatement. iAdditionally, ithe istudy ifindings irevealed iin iterms iof imeans iand 

istandard ideviations iindicate ithat ithe irespondents iagreed ithat ilearner iacademic 

iachievement ihas iimproved ion iaverage icompared ito ibefore ithe iintroduction iof ithe iTPAD 

isystem i(mean i=4.08, istandard ideviation i= i0.96). 

. iThe iinterview iresults iQASO iOfficer i[3] 

"Learners iscores inot ionly ihas iimproved isince ithe iintroduction iof iTPAD isystems ibut 

ihas ihelp iteachers iin iday-to-day iteaching iactivities." 

…….…………………………………………………………………… 

On iwhether iteacher iacceptance ion iTPAD isystem iis idirectly iproportional ito ilearner 

iperformance i56.7% iof ithe irespondents iagreed iwith ithe istatement ithat. iThis iis ia icumulative  

iof ithose iwho iagreed iand istrongly iagree iwith ithe istatement. i iOn ithe iother ihand, i28(18%) 

idisagreed iwith ithe istatement ithat iteacher iacceptance ion iTPAD isystem iis idirectly 

iproportional ito ilearner iperformance. iThis iis ia icumulative iof ithose iwho idisagreed iand 
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istrongly idisagreed iwith ithe istatement. iAdditionally, ithe istudy ifindings ishowed iin iterms iof 

imeans iand istandard ideviation ithat ithe irespondents iagreed iteacher iacceptance ion iTPAD 

isystem iis idirectly iproportional ito ilearner iperformance i(Mean, i= i3.77, iStd. idev= i1.23). i 

Also, i129(83.3%) iof ithe irespondents iagreed iand istrongly iagree iwith ithe istatement ithat 

iteachers’ iappraisal iscore iaffects ilearners’ iexams iscores. iOn ithe iother, i5.8% idisagreed iand 

istrongly idisagree iwith ithe istatement ithat iteachers’ iappraisal iscore iaffects ilearners’ iexams 

iscores. iFurther ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat 

ithe irespondents iagreed ithat iteachers’ iappraisal iscore iaffects ilearners’ iexams iscores 

i(Mean=4.19, iStd. idev=1.00). iHowever, ithe istudy iresults idisagreed iwith iKihugu i(2013) 

iwhose istudies ifound iout ithat ithe iteachers’ iappraisal iscore iaffects iteachers’ iperformances 

iboth inegatively iand ipositively. 

More iof ithe irespondents, i74(47.7%) ifelt ithat ithere iis ia icausal ilink ibetween iteacher 

ibehavior iand istudent iaccomplishment. iHowever, i33(21.3%) iof ithe irespondents idisagreed 

iwith ithe istatement ithat ithere iis ia itheoretical icausal irelationship ibetween iteacher ibehavior 

iand istudent iachievement. iStudy ifindings ialso ishowed ithat ithe irespondents iagreed ithat 

ithere iis ia itheoretical icausal irelationship ibetween iteacher ibehaviors iand istudent 

iaccomplishment i(Mean, i=3.52, iStd. idev=1.19) iin iterms iof imeans iand istandard ideviations. 

For ia ifinal ipoint ion iwhether iteacher ievaluation iscores iare ilinked ito istudent iachievement, 

i123 i(79.3%) iof ithose iwho itook ithe isurvey iagreed. iA imajority iof ithe irespondents ibelieved 

ithat ivariations iin iinstructors' ievaluation iscores iare icorrelated iwith istudent ilearning.  

iHowever, i12(7.8%) iof ithe irespondents idisagreed iwith ithis iassertion. iIn iaddition, ithe istudy 

ifound iout ithat ithe irespondents iagreed ithat ithe iinference ithat idisparities iin iinstructors' 

ievaluation iratings iare ilinked ito ivariances iin istudent ilearning iwas isupported iby imeans iand 

istandard ideviations i(Mean, i=4.06, iStd. idev=1.01). i 
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QASO iOfficer i[5] iinterviewed inoted: 

"So ifar ithere iis ienough ievidence ito ishowed ithat iDifferences iin iteachers' ievaluation iscores 

iare irelated ito idifferences iin istudent ilearning. iThis ican ibe iattributed ito iteacher istudent 

irelationship.” 

…….…………………………………………………………………… 

The isub-County idirectors iand iQASO iOfficers iindicated ithat ithey iare iensuring 

iImplementation iof iteacher iappraisal isystem iwhich iled ito iimprovement iin ilearner iexam 

iperformance, iincrease ilearner ipromotion irate, iimprove ilearner iacademic iachievement iin 

iaverage iand ithat iteacher iacceptance ion iTPAD isystem iis idirectly iproportional ito ilearner 

iperformance. 

The istudy ifindings icoincide iwith ithe ifindings iof iMathwasa i& iDuku, i(2015) iwho ifound iout 

ithat ithe ibest ifive ivariables iwere irated ias ivery igood iand iwere imainly iassociated iwith ithe 

iability ito iperform iacademic ievents iaccording ito ithe icourse ioutline, icreating iawareness ion  

ithe igrowth iand idevelopment iof ilabour ias ihuman icapital, icommitment ito ilecturing iand 

iservice idelivery; ikeeping itrack iand iproviding ifeedbacks iand iencouraging ilearners ito 

iundertake iacademic ievents. iSimilarly, istudy ifindings iagree iwith ifinding iof iBisschoff iand 

iGrobler i(2018) ithat ilearner iacademic iachievement iwere iaffected iby iteacher isupply,  

iavailability iand iutilization iof ithe iideas. iDecisions iwere iinfluenced imore iby ipolitics ithan 

iby istudent iperformance. i 

Further, istudy ifindings iconcur iwith ithose iof iNbina i(2012) ithat istudents itaught iby 

iexperienced iteachers iperformed isignificantly ibetter ithan ithose itaught iby iinexperienced 

iteachers. iStudy ifindings ialso iagreed ito ithat iof iMazaki i(2017) ithat ithe iprevailing iworking 

iconditions isuch ias ihousing, itype iof imeals, iand ithe ischool ienvironment isignificantly iaffect 

iteacher’s iservice idelivery iperformance. 
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Also, istudy ifindings iagreed ito iAloo, iAjowin iand iAloka, i(2017) ifindings ithat iTPA iwas ia  

isignificant ideterminant iin icurriculum ievaluation, iKadenyi i(2014) ithat iTeachers’ 

iappraisal ion ithe iadequacy iof ithe iclassroom ienvironment iby iheadteachers ihelped ienhances 

istudents' iclass iachievement ito ivarious iextents, ithat iis, ismall, imedium, iand ilarge. iTeachers' 

iappraisal iof iprofessional iresponsibilities ihelped iwith iacademic iimprovement ito ia ilarge,  

imedium iand ismall iextent. i 

The ifindings iof iMuthanje, iWafula, iand iRiechi i(2020) isupport ithe icurrent istudy's 

iconclusions ithat i73% iof iprimary iinstructors iare iunable ito ihandle iECD istudents iwho iare 

itransitioning ito ithe iprimary isection ibecause ithey iare iunable ito iunderstand ithe iinformation 

iprovided iand ilack iexperience iin iteaching iECD iclass. iIt iis ialso iagreed iupon iby iAlmeida, 

i(2017), ibased ion iour idata, ithat ileast ischools iare icompleting ithe isyllabus iin itime. 

It iwas ifound iout ithat iscores ifrom ia irigorous iteacher ievaluation isystem ican ibe ilinked ito 

istudent iaccomplishment iand igive ievidence isupporting ithe iuse iof iperformance iassessment 

iscores ias ithe ibasis iof iperformance-based ipay isystems ior iother idecisions ithat ihave 

iramifications ifor iteachers. iTo ia ilarge iextent, ithis istudy iconfirms ithe ifindings iof i(Steinberg 

i& iGarrett, i2016) iin ithat iinstructors' imeasured iperformance iis istrongly iinfluenced iby iboth 

ithe icontext iin iwhich ithey ioperate iand iby itheir istudents' iinitial iacademic iachievement ias 

iwell. iTeachers iin ithe iMeasures iof iEffective iTeaching i(MET) istudy iare irandomly iassigned 

ito iclassrooms, iand ithe iFFT iinstrument, ione iof ithe imost icommon iclassroom iobservation 

iprocedures, iis iused ito imeasure iteacher ieffectiveness. 

Darling-Hammond iet ial. i(2011) ifound iout  ithat ithere iis ian iemerging iunderstanding ithat 

ievidence iof iteachers' icontributions ito istudent ilearning ishould ialso ibe ian ielement iof iteacher 

ievaluation isystems iin iaddition ito ithe ievidence iabout ithe iquality iof iteachers' ipractice. iThis 

iis iconsistent iwith ithe ifindings iof ithis istudy. iIt iwas ialso iestablished ithat iemployee 
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ievaluation iis ia iparticularly irelevant itopic iin ipublic ischools ibecause iteacher ieffectiveness  

ivaries igreatly iand iwhere iteacher ievaluation iIt iiself iis iincreasingly ithe isubject iof ipublic 

ipolicy irecommendations. 

The ifindings iof iAloo, iAjowi, iand iAloka i(2017) iare ilikewise iin iline iwith ithe icurrent istudy,  

iwhich iindicated ithat iTPA iaccounted ifor i52.5% iof ithe idifference iin ievaluation iof 

icurriculum. iAccording ito ithe iresearch, iTPA iis ia istrong ipredictor iof icurriculum ievaluation. 

iThat iteachers ibelieve ithat igovernment ipolicies ihave ia inegative iimpact ion itheir icareer 

iadvancement iand iimplementation iis isupported iby iKagema, i& iIrungu, i(2018). 

Officials iare ichanging iteacher iassessment iby iattaching iincreasing istakes ito istudent itest 

iresults iand iobservation-based iteacher iperformance imeasures, ibut isurprisingly ilittle iis 

iknown iabout iwhy ithey idiffer iso imuch. iResearchers iagreed iwith iSamson iand iCollins 

i(2012) iwho ibelieve ithat ithese iareas iof iknowledge ithat ishould ibe iconsciously iand iexplicitly 

iincluded iinto iall iteachers' ipreparation iand icertification iin ithe igoal iof iincreasing iresults ifor 

iEnglish ilanguage ilearners. 

Also iconsistent iwith iPolikoff iand iPorter's i(2014) ifindings iis ithe idevelopment iof imultiple 

imeasures iof iteacher iquality, isuch ias imeasures iof iinstructional ialignment ito istandards iand 

iassessments, iobservational iand istudent isurveys iof ipedagogical iquality, imeasures iof  

iteachers' icontributions ito itest iscores, iand imeasures iof iteacher iquality. iRetaining ieffective  

iinstructors ihas ibeen ione iof ithe imost ifrequently icited iways ifor iachieving ithe istated igoal iof  

ithis istudy, iaccording ito ithe ifindings iof i(Adnot, iDee, iKatz, iand iWyckoff, i2017). 
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H01: Teacher Performance Appraisal Has No Significant Effect On Learner 

Academic Achievement In Public Secondary Schools in Uasin Gishu County, 

Kenya. 

Inferential ianalyses iused iin ithis isection iwere icorrelation iand isimple ilinear iregression 

imodels ito idetermine ithe iassociation ibetween iindependent ivariables iand ithe idependent 

ivariable. 

The iresearch iaimed ito itest ithe ihypothesis iwith ithe iaim iof ifailing ito ireject ior irejecting ithe  

irelationship ibetween iindependent iand idependent ivariables. iPearson’s icorrelation iwas 

ifirst icarried iout ito ishow ithe istrength iand idirection iof ithe iassociation ibetween idependent 

iand iindependent ivariables. iTable i4.12 ipresents ithe istudy iresults. 

Table 4.12 Correlation Anlaysis for Learner Academic Achievement 

  Learner academic 

achievement  

Teacher performance 

appraisal  

Learner academic 

achievement 

Pearson 

Correlation 

1   

Sig. (2-tailed)     

Teacher performance 

appraisal 

Pearson 

Correlation 

.857** 1 

Sig. (2-tailed) 0.000   

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Field Data (2022) 

 

The iresearch ifindings iin iTable i4.12 ishowed ithat ithere iwas ia isubstantial, ipositive, iand 

istatistically isignificant iassociation ibetween iperformance iappraisal iand ilearner iacademic 

iprogress i(r=0.857**; ip0.01). iThe iresults ishow ia irobust, ifavourable, iand istatistically 

isignificant ilink ibetween iperformance ievaluation iand ilearner iacademic iattainment. iIto  

i(2003) istates ithat ia isignificant icorrelation iindicates ithat itwo ior imore ivariables iare ihardly 
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iconnected. iThe icorrelation icoefficient ican ibe ianywhere ibetween i-1.00 iand i+1.00.  iA 

iperfect inegative icorrelation iis irepresented iby ia ivalue iof i1.00, iwhile ia iperfect ipositive 

icorrelation iis irepresented iby ia ivalue iof i1.00. iThere iis ino iassociation ibetween ithe ivariables 

ibeing ianalysed, ias iindicated iby ia ivalue iof i0.00. 

Additionally, iregression ianalysis iwas iused ito idetermine ithe iimpact iof ilearner iacademic 

iaccomplishment iand iperformance ievaluation. iThe idegree iof irelationship ibetween 

idependent iand iindependent ivariables iwas irevealed iby ithe icorrelation iand idetermination 

icoefficients.The iiresults iiare iipresented iiin iiTable ii4.13. 

Table 4.13 Regression Analysis Model Summary 

R R Square Adjusted R Square Std. Error of the 

Estimate 

.857a 0.735 0.734 0.56204 

Source: Field Data (2022) 

 

The iresults iof ithe iregression iin iTable i4.13 iindicated ithat ithe iR2
 ivalue iwas i0.735 iand ithe iR  

ivalue iwas i0.857. iAn iR ivalue iof i0.857 igave ian iindication ithat ithere iwas ia istrong ilinear 

irelationship ibetween iindependent iand idependent ivariables. iThe iR2
 iindicates ithat ithe 

iexplanatory ipower iof ithe iindependent ivariables iwas i0.735. iThis iimplied ithat iabout i73.5% 

iof ithe ivariation iin iindependent ivariables iis iexplained iby ithe iregression imodel. iModel 

ifitness iwas ialso irun ito ifind iout iif ithe imodel iwas ithe ibest ifit ifor ithe idata. iThe istudy iresults 

iwere ipresented iin iTable i4.14. 

Table 4.14 Regression Model Fitness Results  

  Sum of 

Squares 

df Mean 

Square 

F Sig. 

Regression 217.169 1 217.169 687.479 .000b 

Residual 78.341 248 0.316     

Total 295.51 249       

Source: Field Data (2022) 
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Table i4.14 ishowed ithat ithe imodel iwas isignificant i(p<0.05) ithus iconfirming ithe ifitness iof  

ithe imodel. iThis iimplies ithat ithe iregression imodel iwas ia igood ifit ifor ithe idata. iHence, 

iperformance iappraisal iaffects ilearners’ iacademic iachievement. 

A iregression imodel iwas ialso irun ito iuse iit iin ithe iregression iequation. iThe istudy iresults iare 

ipresented iin iTable i4.15. 

Table 4.15 Regression Model Coefficient  

  Unstandardized 

Coefficients 

Standardized 

Coefficients 

 

 

t 

 

 

Sig. B Std. 

Error 

Beta 

(Constant) 0.841 0.124   6.793 0.000 

Perfromance appraisal  0.834 0.032 0.857 26.22 0.000 

Source: Field Data (2022) 

 

The istudy iresults iin iTable i4.15 irevealed ithat ithere iwas ia ipositive ilinear ieffect iof  

iperformance iappraisal ion ilearner iacademic iachievement i(β1 i=0.834, ip i= i0.000). iThis 

ireveals ithat ian iincrease iin iperformance iappraisal ileads ito ian iincrease iin ilearners’ iresults. 

iAlso, ithe istudy irejected ithe ihypothesis ithat iteacher iperformance iappraisal ihas ino 

isignificant ieffect ion ilearner iacademic iachievement iin ipublic isecondary ischools iin iUasin 

iGishu iCounty iand iadopted ithe ialternative ihypothesis ithat iteacher iperformance iappraisal 

ihas ia ipositive ieffect ion ilearner iacademic iachievement iin ipublic isecondary ischools iin 

iUasin iGishu iCounty, iKenya. 

4. 6 Effect of Teacher Performance Appraisal on Learner Safety 

The second specific objective of the study was to ascertain how teacher performance 

evaluations affected how learners were kept safe. The principals were asked to express 

their degree of agreement about several assertions regarding the impact of teacher 
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performance evaluations on promoting learner safety. A 5-point Likert scale was 

utilised, with SD denoting "strongly disagreed," D denoting "disagreed," UD denoting 

"undecided," A denoting "agree," and SA denoting "strongly agree." The outcomes 

were displayed in Table 4.16. 

Table 4.16 Principals Response on Teacher Performance Appraisal on Enhancing 

Learner Safety 

Statements   SA A UD D SD Mean Sd  

1. Throughout the system of 

appraisal, child Act are adhered 

to 

F 38 40 11 2 4 4.12 0.99 

% 40.0 42.1 11.6 2.1 4.2   

2. Learners’ safety is ensured in 

school environment which 

improve quality of education 

F 36 18 30 7 4 3.79 1.16 

% 37.9 18.9 31.6 7.4 4.2   

3. All the teachers in school have 

student safety at the top of their 

minds and actions 

F 42 31 14 1 7 4.05 1.14 

% 44.2 32.6 14.7 1.1 7.4   

4. Teachers are aware of safety 

precautions in the school  

F 26 43 9 11 6 3.76 1.16 

% 27.4 45.3 9.5 11.6 6.3   

5. Teachers understand the legal 

and policy provisions on 

learner’s welfare and are 

sensitive about safety of learners 

F 39 37 11 3 5 4.07 1.06 

% 41.1 38.9 11.6 3.2 5.3   

6. Teachers practice 

communication of any 

incidences and cases in school 

that are insecure 

F 36 20 27 8 4 3.80 1.16 

% 37.9 21.1 28.4 8.4 4.2   

7. Teachers conduct routine safety 

check regularly to mark out the 

obstacles and difficulties faced 

by the students. 

F 41 31 14 2 7 4.02 1.16 

% 43.2 32.6 14.7 2.1 7.4   

8. Teachers are skilled on 

analyzing the school 

infrastructure and facilities to 

F 29 40 9 11 6 3.79 1.18 

% 30.5 42.1 9.5 11.6 6.3   
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make a superior and safe 
learning environment. 

Source: Field Data (2022) 

Table i4.16 ishowed ithat i78 i(82.1%) iof ithe irespondents iagreed iwith ithe istatement ithat 

iThroughout ithe isystem iof iappraisal, ithe iChild iAct iis iadhered ito. iHowever, i6 i(6.3%) 

idisagreed iwith ithe istatement ithat ithroughout ithe isystem iof iappraisal, ithe iChild iAct  iis 

iadhered ito. iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation 

ithat ithe irespondents iagreed ithroughout ithe isystem iof iappraisal ithat ithe iChild iAct  iis 

iadhered ito i(mean i=4.12, istandard ideviation i= i0.990). iThe istudy iresults iagree iwith iSchultz 

i(2015), iwho ifound iout ithat iall imembers iof ithe ieducational icommunity, iincluding iteachers, 

istudents, iand istaff, iare iunique iin imany iways. iAll iof ithese ifactors iare itaken iinto 

iconsideration iwhen iassessing ia icandidate's isuitability ifor ithe iposition. iEqual irights iand 

iopportunities imust ibe imade iavailable ito ieveryone, iregardless iof itheir ibackground ior  

icircumstances. iHowever, ithe istudy iresults iagree iwith iKithuku i(2012), iwho istated ithat ithe 

isystem iof iappraisal idoes inot iguarantee iall ilearners iare ientitled ito iequal itreatment. 

TSC iSub-County iDirector ifrom iSub-County i6 iinterviewed iexplained ithat: 

“Throughout ithe isystem iof iappraisal, iit’s iemphasized ito ischool imanagement 

iand iteachers ithat ithey ishould iensure ithat iall ilearners iare ientitled ito iequal 

itreatment.” 

…………………………………………………………………………… 

Additionally, i54 i(56.8%) iof ithe irespondents iagreed iwith ithe istatement ithat iimproving ithe 

iquality iof ieducation iby iensuring istudents' isafety iin ithe iclassroom. iHowever, i11 i(11.6%) 

ipeople idisagreed iwith ithe iclaim ithat ia isafe ilearning ienvironment iimproves ieducational 

iquality. iAdditionally, iaccording ito ithe istudy's iresults iin iterms iof imeans iand istandard 

ideviation, irespondents iagreed ithat iensuring istudents' isafety iin ia ilearning ienvironment 

iimproves ieducational iquality i(Mean= i3.79, iStd. idev= i1.16). iThe ifindings iof ithe istudy 

isupport i(Owuor, i2019), iwho iclaims ithat ione iof ithe imeasures iimplemented iby ithe iTSC ito 
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imake isure ithat iperformance iin iappraisal iis idone iin ia iway ithat iprotects ithe iwellness iof ithe 

ilearners iis ilearner isafety iand irights. iThe istudy, ihowever, idisagreed iwith iNamuddu i(2010) 

iwho iclaimed ithat ithere iis ino iconnection ibetween ithe ischool ienvironment iand ieducational 

iquality. i 

TSC iSub-County iDirector i[2] iduring ithe istudy idesignated ithat: 

"Though ithere iis ino iempirical ievidence ithat ischool ienvironment iaffects 

istudents’ iperformance iwe istill iinsist ithat isafety iis iimportant iin ischool isince iit 

icreate iconducive ienvironment ifor ilearning.” 

…………………………………………………………………………… 

Another i73 i(76.8%) iof ithe irespondents iagreed iwith ithe istatement ithat iall ithe iteachers iin 

ischool ihave istudent isafety iat ithe itop iof itheir iminds iand iactions. iHowever, i8 i(8.5%) 

idisagreed iwith ithe istatement ithat iconversations iare iheld iwith iteachers ito idiscuss ijob 

iperformance ias ia iprocess iof iappraisal. iAdditionally, ithe istudy ifindings ishowed iin iterms iof 

imeans iand istandard ideviation ithat ithe irespondent’s iagreed iconversation iis iheld ito idiscuss 

iwith iteachers iabout ijob iperformance ias ia iprocess iof iappraisal i(mean i=4.05; istandard 

ideviation i= i1.14). iThe istudy iresults iagree iwith iPhilip i(2020), iwho ifound iout ithat iteachers 

iare isandwiched ibetween itwo iprincipal ipartners, ithat iis, ithe iteachers itrade iassociations iand 

iTSC. iThe iexchange iunionist isees ithe iTPAD ias itedious ias iit iis iloaded iup iwith ia itonne iof  

idesk iwork. iDeterminants isuch ias iinconsistent iteacher idevelopment, ilegitimacy iof ithe 

iappraiser, imismatch ibetween iTPAD irating iand ilearner isafety iand irights ipreservation, ilack 

iof iproper iskill isets iin iICT iintegration, iand iinadequate imonitoring iand ievaluation iof iTPAD 

irealization iraise ieyebrows iabout ithe ieffectiveness iof iteacher ievaluation iprocedures iin 

iKenya. iHowever, ithe istudy idisagreed iwith iKahugu i(2013), iwho ifound iout ithat 

iconversation iis isometimes inot iheld ito idiscuss ijob iperformance iwith iteachers ias ia iprocess 

iof iappraisal. 
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Also,  i69 i(72.7%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe iteachers iare iaware 

iof isafety iprecautions iin ithe ischool. iHowever, i17 i(17.9%) idisagreed iwith ithe istatement ithat 

ithe iteachers iare iaware iof isafety iprecautions iin ithe ischool. iAdditionally, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat ithe 

icomments imade iduring ithe iappraisal iprocess iwere idone iin ia irespectful iand ifriendly 

imanner i(mean i=3.76, istandard ideviation i= i1.16). iThe istudy iresults iagree iwith iSchaerer iet 

ial. i(2018), iwho iassert ithat icalls iand ireminders ifrom ithe iadministrative ioffice iand iprincipal 

ipersonnel ito ithe ihead iof idepartment ito iappraise itheir iemployees iin ia irespectful iand 

ifriendly imanner ihave iensured ilearners iinterests iin ithe iprocess iof iappraising ithem. 

iHowever, ithe istudy idisagreed iwith iKithuku i(2012) iand iNamuddu i(2010), iwho iestablished 

ian iinverse irelationship ibetween iacceptance iof ithe iTPAD isystem iand ilearner iperformance. 

iPerformance ievaluation ibased ion iwork icontentment iIt iis iadvised ithat ischool ievaluation 

istandards ibe ithorough ienough ito imeasure ipractical iand ispecific iitems iof iperformance iand 

ibe itransparent ienough. 

During ithe istudy iinterviews iwith iTSC iSub- iCounty idirector i[2], irevealed ithat: 

"Though iteachers iunions istill ihave ia ichallenge iwith iTPAD isystem ihead iteachers ion ithe 

iother iend ihave ibeen ireceptive iwith ithe isystem.” 

…………………………………………………………………………… 

Further, i76 i(80%) iof ithe irespondents iagreed iwith ithe istatement ithat iteachers iunderstand 

ithe ilegal iand ipolicy iprovisions ion ilearners iwelfare iand iare isensitive ito ithe isafety iof 

ilearners. iHowever, i8 i(8.5%) idisagreed iwith ithe istatement ithat iteachers iunderstand ithe 

ilegal iand ipolicy iprovisions ion ilearners iwelfare iand iare isensitive ito ithe isafety iof ilearners.  

iFurther, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat iteachers iunderstand ithe ilegal iand ipolicy iprovisions ion ilearners 
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iwelfare iand iare isensitive iabout ithe isafety iof ilearners i(mean i=4.07, istandard ideviation i=  

i1.06). 

Another i56 i(59%) iof ithe irespondents iagreed iwith ithe istatement ithat iteachers ipractice 

icommunication iabout iany iincidents iand icases iin ischool ithat iare iinsecure. iHowever, i12 

i(12.6%) idisagreed iwith ithe istatement ithat iteachers ipractice icommunication iabout iany 

iincidents ior icases iin ischool ithat iare iinsecure. iFurther, ithe istudy ifindings ishowed iin iterms 

iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat iteachers ipractice 

icommunication iabout iany iincidents iand icases iin ischool ithat iare iinsecure i(mean i=3.80, 

istandard ideviation i= i1.16). iHowever, iNamuddu i(2010) inoted ithat ithe idifference iin  

iteachers’ ievaluation iscores iis irelated ito idifferences iin istudent iacademic iachievement. 

Also, i72 i(75.8%) iof ithe irespondents iapproved ithe istatement ithat iteachers iconduct iroutine 

isafety ichecks iregularly ito imark iout ithe iobstacles iand idifficulties ifaced iby ithe istudents. 

iHowever, i9 i(9.5%) idisagreed iwith ithe istatement ithat iteachers iconduct iroutine isafety 

ichecks iregularly ito imark iout ithe iobstacles iand idifficulties ifaced iby ithe istudents. 

iAdditionally,  ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat iteachers iconduct iroutine isafety ichecks iregularly ito imark iout ithe 

iobstacles iand idifficulties ifaced iby ithe istudents i(mean i=4.02, istandard ideviation i= i1.16). 

iThe istudy iresults iagree iwith iMabasa iand iMafumo i(2017), iwhose ifindings irevealed ithat 

iseveral iincidents irelated ito ithe isafety iand isecurity iof ilearners iin ischools ihad ibecome ia  

imajor iissue iof iconcern. iHowever, ithe istudy idisagreed iwith iNamuddu i(2010), iwho inoted ia 

inegative iinfluence ibetween iteacher ibehaviour iand istudent iachievement. 

TSC iSub-County iDirector i[3] iduring iinterviews irevealed ithat: 

“Routine isafety icheck ishould ibe iconducted iin ischool ilet iby ithe ihead iteachers iregularly ito 

imark iout ithe iobstacles iand idifficulties ifaced iby ithe istudents. iFurther ithe ischool ishould 
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ihave ia iproper icommunication ichannel ito ihelp iin ireporting iof iany iinsure iincidences iand 

icases iin ischool.” 

…………………………………………………………………………… 

Lastly, iof ithe iparticipants, i69 i(72.6%), iagreed ithat ischools' iinfrastructure iand iamenities 

imight ibe ienhanced ito ioffer ia imore isuitable ilearning ienvironment. iAccording ito ithe 

istudy,17 i(17.9%) iof irespondents idisagreed iwith ithe iassertion ithat iteachers iare iskilled iin 

ievaluating ischool iinfrastructure iand iamenities ito ioffer ia isafe iand iexcellent ilearning 

ienvironment. iTeachers iare iexperienced iat ievaluating ithe ischool's iinfrastructure iand 

ifacilities ito iprovide ia ibetter iand imore isecure ilearning ienvironment ifor ipupils, iaccording ito 

imeans iand istandards iof ideviation i(Mean, i3.79, iStd. idev. i1.18). 

Additionally, iteachers iwere iasked ito iidentify itheir idegree iof iagreement iwith ia inumber iof  

istatements irelevant ito ihow iteacher iperformance ievaluations imight iimprove istudent 

isafety. iA i5-point iLikert iscale iwas iutilised, iwith iSD idenoting i"strongly idisagreed," iD 

idenoting i"disagreed," iUD idenoting i"undecided," iA idenoting i"agree," iand iSA idenoting 

i"strongly iagree." iThe ioutcomes iwere idisplayed iin iTable i4.17.  
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Table 4.17 Teachers Response on Teacher Performance Appraisal on Enhancing 

Learner Safety 

Statements   SA A UD D SD Mean Sd 

1. Throughout the system of 

appraisal, child Act are 

adhered to 

F 58 70 17 4 6 4.10 0.97 

% 37.4 45.2 10.9 2.6 3.9   

2. Learners’ safety is ensured 

in school environment 

which improve quality of 

education 

F 56 30 52 11 6 3.77 1.33 

% 36.2 19.4 33.5 7.0 3.9   

3. All the teachers in school 

have student safety at the 

top of their minds and 

actions 

F 70 50 23 1 11 4.08 1.13 

% 45.2 32.3 14.9 0.6 7.0   

4. Teachers are aware of 

safety precautions in the 

school 

F 40 71 15 19 10 3.72 1.17 

% 25.8 45.8 9.7 12.2 6.5   

5. Teachers understand the 

legal and policy provisions 

on learner’s welfare and are 

sensitive about safety of 

learners 

F 55 70 18 6 6 4.05 0.99 

% 35.5 45.2 11.5 3.9 3.9   

6. Teachers practice 

communication of any 

incidences and cases in 

school that are insecure 

F 54 31 51 13 6 3.74 1.14 

% 34.8 20 32.9 8.4 3.9   

7. Teachers conduct routine 

safety check regularly to 

mark out the obstacles and 

difficulties faced by the 

students. 

F 66 51 24 3 11 4.02 1.14 

% 42.6 32.9 15.5 1.9 7.1   

8. Teachers are skilled on 

analyzing the school 

infrastructure and facilities 

to make a superior and safe 

learning environment. 

F 39 70 16 20 10 3.70 1.17 

% 25.2 45.2 10.3 12.8 6.5   

Source: Field Data (2022) 
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Table i4.17 ishowed ithat i128 i(82.6%) iof ithe irespondents iagreed iwith ithe istatement ithat, 

iThroughout ithe isystem iof iappraisal, ithe iChild iAct iis iadhered ito. iHowever, i10 i(6.5%) 

idisagreed iwith ithe istatement ithat, ithroughout ithe isystem iof iappraisal, ithe iChild iAct iis 

iadhered ito. iIn iaddition, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard 

ideviation ithat ithe irespondents iagreed ithroughout ithe isystem iof iappraisal ithat ithe iChild iAct  

iis iadhered ito i(mean i=4.10, istandard ideviation i= i0.97). 

Based ion itheir ifeedback, i86 i(55.5%) iof ithe irespondents iagreed iwith ithe istatement ithat 

ilearners’ isafety iis iensured iin ithe ischool ienvironment, iwhich iimproves ithe iquality iof  

ieducation. iThis iis ia icumulative ilist iof ithose irespondents iwho iagreed ior istrongly iagreed. iOn  

ithe icontrary, i10.9% idisagreed iwith ithe istatement ithat ilearners’ isafety iis iensured iin ithe 

ischool ienvironment, iwhich iimproves ithe iquality iof ieducation. iThis iis ia icumulative ilist  iof  

ithose irespondents iwho idisagreed ior istrongly idisagreed. iIn iaddition, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ilearners’ 

isafety iis iensured iin ithe ischool ienvironment, iwhich iimproves ithe iquality iof ieducation 

i(mean i=3.77, istandard ideviation i= i1.33). 

From ithe iinterview iwith iQASO iOfficer i[1] iindicated: 

"Majority ithe ischools iare iskilled ion ianalyzing ithe ischool iinfrastructure iand 

ifacilities ito imake ia isuperior iand isafe ilearning ienvironment." 

…………………………………………………………………………… 

Also, i120(77.4%) iof ithe irespondents iagreed iand istrongly iagree iwith ithe istatement ithat iall 

ithe iteachers iin ischool ihave istudent isafety iat ithe itop iof itheir iminds iand iactions. iAt ileast, 

i7.7% idisagreed iand istrongly idisagreed iwith ithe istatement ithat iall ithe iteachers iin ischool 

ihave istudent isafety iat ithe itop iof itheir iminds iand iactions. iAdditionally, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed iall ithe 
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iteachers iin ischool ihave istudent isafety iat ithe itop iof itheir iminds iand iactions i(Mean, i=4.08, 

iStd. idev=1.13). i 

Also, i i111(71.6%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe iteachers iare iaware 

iof isafety iprecautions iin ithe ischool. iThis iis ia  icumulative iof ithose irespondents i iwho iagreed 

iand istrongly iagreed. iOn ithe iother ihand, i29(18.7%) idisagreed iwith ithe istatement ithat ithe 

iteachers iare iaware iof isafety iprecautions iin ithe ischool.This iis ia icumulative iof ithose 

irespondents iwho iagreed iand istrongly iagreed iFurther ithe istudy ifindings ishowed iin iterms iof 

imeans iand istandard ideviation ithat ithe irespondents iagreed ithe icomments imade iduring ithe 

iappraisal iprocess iis idone iin ia irespectful iand ifriendly imanner i(Mean, i=3.72, iStd. 

idev=1.17). i 

Further, ii125(%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers iiunderstand 

iithe iilegal iiand iipolicy iiprovisions iion iilearner’s iiwelfare iiand iiare iisensitive iiabout iisafety iiof  

iilearners. iiHowever, ii12(%) iidisagreed iiwith iithe iistatement iithat iiteachers iiunderstand iithe 

iilegal iiand iipolicy iiprovisions iion iilearner’s iiwelfare iiand iiare iisensitive iiabout iisafety iiof 

iilearners. iiIn iiaddition, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard 

iideviation iithat iithe iirespondents iiagreed iithat iiteachers iiunderstand iithe iilegal iiand iipolicy 

iiprovisions iion iilearner’s iiwelfare iiand iiare iisensitive iiabout iisafety iiof iilearners ii(Mean, ii=4.05, 

iiStd. iidev=0.99). 

Another, ii85(54.8%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers iipractice 

iicommunication iiof iiany iiincidences iiand iicases iiin iischool iithat iiare iiinsecure. iiHowever, 

ii19(12.3%)  iidisagreed iiwith iithe iistatement iithat iiteachers iipractice iicommunication iiof iiany 

iiincidences iiand iicases iiin iischool iithat iiare iiinsecure. iiFurther iithe iistudy iifindings iishowed iiin  

iiterms iiof iimeans iiand iistandard iideviation iithat iithe iirespondents iiagreed iithat iiteachers iiPractice 
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iicommunication iiof iiany iiensure iiincidences iiand iicases iiin iischool ii(Mean, ii=3.74, iiStd. 

iidev=1.14). 

Also, ii75.5% iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers iiconduct iiroutine 

iisafety iicheck iiregularly iito iimark iiout iithe iiobstacles iiand iidifficulties iifaced iiby iithe iistudents. 

iiHowever, ii14(9%) iidisagreed iiwith iithe iistatement iithat iiteachers iiconduct iiroutine iisafety 

iicheck iiregularly iito iimark iiout iithe iiobstacles iiand iidifficulties iifaced iiby iithe iistudents. iiFurther 

iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard iideviation iithat iithe iirespondents 

iiagreed iithat iiteachers iiconduct iiroutine iisafety iicheck iiregularly iito iimark iiout iithe iiobstacles 

iiand iidifficulties iifaced iiby iithe iistudents ii(Mean, ii=4.02, iiStd. iidev=1.14). 

Finally, ii109(70.3%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers iiare 

iskilled ion iianalyzing iithe iischool iiinfrastructure iiand iifacilities iito iimake iia iisuperior iiand iisafe 

iilearning iienvironment. iiThis iis ia icumulative iof ithose irespondents iwho iagreed iand istrongly 

iagreed. iHowever, ii30(19.4%) iidisagreed iiwith iithe iistatement iithat iiteachers iiare iskilled iion 

iianalyzing iithe iischool iiinfrastructure iiand iifacilities iito iimake iia iisuperior iiand iisafe iilearning 

iienvironment. iThis iis ia icumulative iof ithose irespondents iwho idisagreed iand istrongly 

idisagreed. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard 

iideviation iithat iithe iirespondents iiagreed iithat iiteachers iiare iskilled ion iianalyzing iithe iischool 

iiinfrastructure iiand iifacilities iito iimake iia iisuperior iiand iisafe iilearning iienvironment ii(Mean, 

ii=3.70, iI iStd. iidev=1.17). 

QASO iOfficer i[2] iinterviewed isaid ithat: 

“Throughout ithe isystem iof iappraisal, iall ilearners iwere ientitled ito iequal itreatment, 

ilearners’ isafety iwas iensured iin ischool ienvironment iwhich iwill iimprove iquality iof 

ieducation, iconversation iheld ito idiscuss iwith iteachers iabout ijob iperformance ias ia iprocess 

iof iappraisal iis idone iin ia irespectful iand ifriendly imanner.” 

…………………………………………………………………………… 
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Study ifindings iconcur iwith ithose iof iOwuor i(2019), iwho ifound ithat ithe ieducational isector 

ihas iorganised ia inumber iof itraining iand iperformance iappraisal iprocesses ifor iemployees, 

iwhich ihave ihelped ibuild itrust, irestrict imanagement ipractises, iand istraighten imanagement 

ipractises. iThere ihas ialso ibeen ia icall iand ireminder ifrom ithe iadministrative ioffice iand 

iprincipal ipersonnel ito ithe ihead iof ithe idepartment ito iappraise itheir iemployees iand ito iensure 

ilearners iinterests iin ithe iprocess iof iappraising ithem. 

Additionally, ithe istudy ifindings ialso iagree iwith ithose iof iMabasa iand iMafumo i(2017), iwho  

ifound ithat iin irecent iyears, ivarious ioccurrences iinvolving ithe isafety iand isecurity iof 

istudents iin ieducational iinstitutions ihave iraised iserious iquestions. iAfter ia inumber iof 

icatastrophes iinvolving istudent ideaths iwere ihighlighted iin inational ipublications, ithis ihas 

ibecome imore iprevalent. iMoreover, ithe istudy ifindings ialso iagreed iwith iDimkpa's i(2015) 

ifindings ithat ithe iteaching iprofession iis iamong ithe ioldest iprofessions iand ione ithat iis 

irespected iglobally. iThe iduties iof iefficient iservice idelivery iand icreating ian ienabling 

ienvironment icannot ibe ioveremphasized. iIt iwas ialso iestablished ithat ithere iare idifferent 

imethods iby iwhich iteachers’ ibehaviour iand iattitudes imay inegatively iimpact iacademic 

iperformance. 

On ithe iother ihand, iPhilip's i(2020) ifindings iare ialso iin iagreement iwith ithe ipresent istudy 

ifindings ithat ideterminants isuch ias iinconsistent iTeacher idevelopment, ilegitimacy iof ithe 

iappraiser, ithe imismatch ibetween iTPAD irating iand ilearner isafety iand irights ipreservation, ia 

ilack iof iproper iskill isets iin iICT iintegration, iand iinadequate imonitoring iand ievaluation iof 

iTPAD irealization iraise ieyebrows iabout ithe ieffectiveness iof iteacher ievaluation iprocedures 

iin iKenya. 

Document ianalysis, iclassroom iobservations, iand ifield inotes, ias iwell ias isecondary idata iand 

iinterviews, iwere ipurposefully iobtained ifrom iselected iteachers iwith iat ileast ithree iyears iof  
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iteaching iexperience iin iorder ito isupport iSemali i& iVumilia's i(2016) iconclusions. iAs iYoder 

i(2014) istated, ieducators iplay ian iimportant irole iin ihelping istudents idevelop ithe isocial iand 

iemotional iskills ithey ineed ito isucceed iin icollege iand ithe iworkforce, iincluding ithe iability ito 

icollaborate iwith iothers, imonitor itheir iown iconduct, iand imake iinformed ijudgements. 

It iis ialso iconsistent iwith iresearch ithat ishowed ithat ieducators ineed iaccess ito isocial-

emotional ilearning iresources iincorporated iinto iexisting iteacher iassessment iand 

iprofessional idevelopment isystems iin iorder ito irelate isocial-emotional ilearning ito ithe ijob 

ithey're ialready iengaged iin. iThat ithe ieffort iof istrengthening ieducation ito iassist istudents 

isucceed ineeds iattention, iespecially ias ia imajor ireform icomponent, iis isupported iby ithe  

ifindings iof iDeMonte i(2013). iThere iis ia iconsensus iin ithe iacademic iand ipolicy iareas ithat 

iteachers iimprove iquickly iearly iin itheir icareers, ibut ithere iis icontroversy ias ito iwhether ior inot 

iinstructors icontinue ito igrow ionce ithey ihave iaccumulated ia ilarge iamount iof iclassroom 

iexperience. iFurthermore, iresearchers ihave iused iteacher ifixed ieffects iin itheir istudies ito  

icompare iteachers iwith imany iyears iof iexpertise iversus iteachers iwith ia ifew iyears iof 

iexperience. 

H02: Teacher performance appraisal has no significant effect on learner safety in 

public secondary schools in Uasin Gishu County, Kenya.  

Inferential analysis methods used in this section were correlation and simple linear 

regression models to determine the relationship between independent variables and the 

dependent variable. Pearson’s correlation was first carried out to show the strength and 

direction of the relationship between dependent and independent variables. Table 4.18 

presents the study results.  
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Table 4.18 Correlation Analysis for Learners Safety 

  Learners’ 

safety  

Performance 

appraisal  
Learners’ 

safety 

Pearson Correlation 1   

Sig. (2-tailed)     

Performance 

appraisal 

Pearson Correlation .863** 1 

Sig. (2-tailed) 0.00   

N 250   

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Field Data (2022) 

The istudy ifindings iin iTable i4.18 iindicated ithat iteacher iperformance iappraisal ihad ia istrong 

ipositive iand istatistically isignificant icorrelation iwith ilearner isafety i(r=0.863**; ip<0.01). 

iThe ifindings iindicate ia istrong, ipositive, iand istatistical icorrelation ibetween iperformance 

iappraisal iand ilearners isafety. iAccording ito iOrodho i(2003), istrong icorrelation imeans ithat 

itwo ior imore ivariables iare ihardly irelated. iThe icorrelation icoefficient ican irange ifrom i-1.00 

ito i+1.00. iThe ivalue iof i-1.00 irepresents ia iperfect inegative icorrelation, iand i+1.00 irepresents 

ia iperfect ipositive icorrelation. iA ivalue iof i0.00 imeans ithere iis ino irelationship ibetween ithe 

ivariables ibeing iexamined. 

Further, iregression ianalysis iwas irun ito iestablish ithe ieffect iof iperformance iappraisal ion 

ilearner isafety. iThe icoefficient iof idetermination iand icorrelation icoefficient ishowed ithe 

idegree iof irelationship ibetween idependent iand iindependent ivariables. iThe iresults iare 

ipresented iin iTable i4.19. 

Table 4.19 Regression Analysis Model Summary  

R R Square Adjusted R Square Std. Error of the 

Estimate 

.863a 0.744 0.743 0.55198 

Source: Field Data (2022) 
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The iresults iof ithe iregression iin iTable i4.19 iindicated ithat ithe iR2
 ivalue iwas i0.744 iand ithe iR  

ivalue iwas i0.863. iAn iR ivalue iof i0.863 igave ian iindication ithat ithere iwas ia istrong ilinear 

irelationship ibetween iindependent iand idependent ivariables. iThe iR2
 iindicates ithat ithe 

iexplanatory ipower iof ithe iindependent ivariables iwas i0.744. iThis iimplied ithat iabout i74.4% 

iof ithe ivariation iin iindependent ivariables iis iexplained iby ithe iregression imodel. 

Model ifitness iwas ialso irun ito ifind iout iif ithe imodel iwas ithe ibest ifit ifor ithe idata. iThe istudy 

iresults iare ipresented iin iTable i4.20. 

Table 4.20 Regression Model Fitness Results  

  Sum of 

Squares 

df Mean 

Square 

F Sig. 

Regression 219.948 1 219.948 721.884 .000b 

Residual 75.562 248 0.305     

Total 295.51 249       

Source: Field Data (2022) 

 

Table i4.20 ishowed ithat ithe imodel iwas isignificant i(p<0.05) ithus iconfirming ithe ifitness iof  

ithe imodel. iThis iimplies ithat ithe iregression imodel iwas ia igood ifit ifor ithe idata. iHence, ithe 

iperformance iappraisal iaffects ilearner isafety. 

A iregression imodel iwas ialso irun ito iuse iit iin ithe iregression iequation. iThe istudy iresults iare 

ipresented iin iTable i4.21. 

Table 4.21 Regression Model Coefficient  

  Unstandardized 

Coefficients 

Standardized 

Coefficients 

 

 

t 

 

 

Sig. 
  B Std. Error Beta 

(Constant) 0.644 0.128   5.030 0.000 

Appraisal performance  0.857 0.032 0.863 26.868 0.000 

Source: Field Data (2022) 
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The istudy iresults iin iTable i4.21 irevealed ithat ithere iwas ia ipositive ilinear ieffect iof  

iperformance iappraisal ion ilearners isafety i(β1=0.857, ip i= i0.000). iThis ireveals ithat ian 

iincrease iin iperformance iappraisal ileads ito ian iincrease iin ilearners isafety. iAlso, ithe istudy 

irejected ithe inull ihypothesis ithat iteacher iperformance iappraisal ihas ino isignificant ieffect ion 

ilearner isafety iin ipublic isecondary ischools iin iUasin iGishu iCounty iand iadopted ithe 

ialternative ihypothesis ithat iteacher iperformance iappraisal ihas ia ipositive iand isignificant 

ieffect ion ilearner iacademic iachievement iin ipublic isecondary ischools iin iUasin iGishu 

iCounty, iKenya. 

4.7 Effect of Teacher Performance Appraisal in Aiding to Bridge Teacher’s 

Professional Performance Gaps 

The third specific objective of the study was to evaluate the contribution that teacher 

performance evaluation made to bridging teachers' professional performance. The 

respondents were asked to indicate their level of agreement with a number of statements 

relevant to the role that teacher performance evaluations play in boosting their 

professional output. A 5-point Likert scale was utilised, with SD denoting "strongly 

disagreed," D denoting "disagreed," UD denoting "undecided," iA denoting "agree," 

and SA denoting "strongly agree." The outcomes were displayed in Table 4.22. 
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Table 4.22 Principals Response on Teacher Performance Appraisal in Aiding to 

Bridge Teachers’ Professional Performance 

Statements   SA A UD D SD Mean Sd 

1. Teacher itraining ihas ibeen ione iof 

ithe iways iused iby iteacher 

iappraiser iin iorder ito ibridge ithe 

iexisting iprofessional igap 

F 54 32 4 3 2 4.40 0.88 

% 56.8 33.7 4.2 3.2 2.1   

2. Teacher iappraisal itechniques 

ihas imotivated iteachers iat itheir 

iwork istations i 

F 52 21 17 3 2 4.24 1.00 

% 54.7 22.1 17.9 3.2 2.1   

3. The iappraiser iand iappraisee 

idiscuss ion iwhat ineeds ito ibe 

idone iand ijointly iset itargets ifor 

iachievement 

F 39 48 1 5 2 4.23 0.88 

% 41.1 50.5 1.1 5.3 2.1   

4. Teachers iare iappraised ibased ion 

iobservation, iassessment iof 

iability, ireadiness, itheir 

ipotential iand icontent imastery i 

F 31 29 23 10 2 3.81 1.07 

% 32.6 30.5 24.2 10.5 2.2   

5. Teachers’ iappraisal iensures ithat 

iteachers itake itime ito ipromote 

istudent igrowth iby isetting ihigh 

iexpectations ifor istudent 

iachievement 

F 53 30 4 4 4 4.31 1.03 

% 55.8 31.6 4.2 4.2 4.2   

6. Teachers’ iappraisal ihas 

iencouraged iteachers ito ijoin ia 

iprofessional ischolarly ijournal 

ionline, iread ieducational iblogs 

iand iliterature ion ieducation 

F 50 21 16 4 4 4.15 1.11 

% 52.6 22.1 16.8 4.2 4.3   

7. Teachers’ iappraisal ihas 

iencouraged iteachers ito igo ito 

ieducational iconferences, 

iworkshops, iattend ionline 

iseminars ifor imore ieffective 

iteaching i 

F 38 45 2 6 4 4.13 1.02 

% 40 47.4 2.1 6.3 4.2   

8. Teachers’ iappraisal ihas 

imotivated iteachers ito itake itime 

ito iobserve iother iteachers iwho 

ican ibe ia igreat isource iof 

iknowledge ifor ithem 

F 32 26 23 10 4 3.76 1.16 

% 33.7 27.4 24.2 10.5 4.2   

Source: Field Data (2022) 
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Table ii4.22 iishowed iithat ii86 ii(90.5%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat 

iiteacher iitraining iihas iibeen iione iiof iithe iiways iiused iiby iiteacher iiappraiser iiexisting 

iiprofessional iigap. iiHowever, iiappraisers%) iidisagreed iiwith iithe iistatement iithat iiteacher 

iitraining iihas iibeen iione iiof iithe iiways iiused iiby iiteacher iiappraisers iito iibridge iithe iiexisting 

iiprofessional iigap. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand 

iistandard iideviation iithat iithe iirespondents iiagreed iiteacher iitraining iihas iibeen iione iiof iithe iiways 

iiused iiby iiteacher iimean iito iibridge iithe iiexisting iiprofessional iigap ii(standard ii=4.40, iideviation 

ii= ii0.88). ii ii(2017),The iistudy iiresults iiagreed iiwith iiKaldi iiand iiXafakos iiassert iiwho ii iithat 

iiprofessional iiperformance iigaps iiare iithe iidifference iithat iiexists iibetween iiactual iior iipresent 

iiperformance iiand iiprogrammes iioptimal iior iiexpected iifuture iiperformance. iiTeacher 

iitraining iias iiare iiseen iiin iicompelling iiin iithe iiadvancement iiof iiteachers ii iithis iipresent iireality 

iicircumstance iiof iithe iiclassroom iiat iischools. 

Based iion iitheir iifeedback, ii73 ii(76.8%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat 

iiteacher iiappraisal iitechniques iihave iimotivated iiteachers iiat iitheir iiwork iistations. iiThis iiis iia 

iicumulative iilist iiof iithose iirespondents iiwho iiagreed iior iistrongly iiagreed. iiAt iileast ii5.3% 

iidisagreed iiwith iithe iistatement iithat iiteacher iiappraisal iitechniques iihave iimotivated iiteachers 

iiat iitheir iiwork iistations. iiThis iiis iia iicumulative iilist iiof iithose iirespondents iiwho iidisagreed iior 

iistrongly iidisagreed. iiIn iiaddition, iithe iistudy iifindings iishowed, iiin iiterms iiof iimeans iiand 

iistandard iideviation, iithat iithe iirespondents iiagreed iiTeacher iiappraisal iitechniques iihave  

iimotivated iiteachers iiat iitheir iiwork iistations ii(mean ii=4.24, iistandard iideviation ii= ii1.00). iiThe 

iistudy iiresults iiagree iiwith iiDelvaux, iiVekeman, iiDevos, iiand iiVan iiPetegem ii(2013), iiwho  

iishowed iithat iithe iifairness iiof iithe iiperformance iiappraisal iisystem iiand iisimplicity iiof iithe 

iiprocedure iiare iiassociated iiwith iithe iiteachers’ iiknowledge iiand iiskills, iiwith iipositive iiattitudes 

iiskewed iitowards iiresults-based iibonuses iiand iiexisting iiprofessional iigaps. 
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The iistudy iifrom iiinterviews iiwith iiTSC iiSub- iiCounty iidirector ii[3] iishowed iithat: 

"TSC iihas iibeen iioffering iitraining iito iihead iiteachers iiand iiteachers iion iiappraising iisystem iiin 

iiorder iito iibridge iithe iiexisting iiprofessional iigap. iiThus, iithe iiappraisal iitechniques iihave 

iimotivated iiteachers iiat iitheir iiwork iistations." 

…………………………………………………………………………… 

On iianother iistatement, ii87 ii(91.5%) iiof iithe iirespondents iiagreed iiand iistrongly iiagreed iiwith 

iithe iistatement iithat iithe iiappraiser iiand iiteachers iidiscuss iiwhat iineeds iito iibe iidone iiand iijointly 

iiset iitargets iifor iiachievement. iiOn iithe iiother iihand, ii7 ii(7.4%) iistrongly iidisagreed iiwith iithe 

iistatement iithat iithe iiappraiser iiand iiteachers iidiscuss iiwhat iineeds iito iibe iidone iiand iijointly iiset 

iitargets iifor iiachievement. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand 

iistandard iideviation iithat iithe iirespondents iiagreed iithat iithe iiappraiser iiand iiteachers iidiscuss 

iiwhat iineeds iito iibe iidone iiand iijointly iiset iitargets iifor iiachievement ii(mean ii=4.23, iistandard 

iideviation ii= ii0.88). iiThe iistudy iiresults iiagree iiwith iiDesimone iiand iiLong ii(2010), iiwho 

iiintended iito iiadd iito iiunderstanding iithe iischool's iipart iiin iitending iito iithe iiteachers' iiexpert 

iiholes. iiIn iithis iisecondary iiinvestigation, iithe iiexamination iianalysed iithe iiinitial iifour iirushes iiof 

iiinformation iifrom iithe iiNational iiCentre iifor iiEducation iiStatistics' iiEarly iiChildhood 

iiLongitudinal iiStudy ii(2000), iia iibroadly iirepresentative iilongitudinal iiexample iiof iistudents 

iiwho iiwere iikindergartners iiin ii1998. iiIt iiwas iidiscovered iithat iilower-achieving iistudents iiare iiat  

iifirst iiallotted iito iiteachers iiwho iiemphasize iiessential iiguidance, iiand iihigher-achieving 

iistudents iiare iiallocated iito iiteachers iiwho iistress iifurther-developed iiguidance. iiThe iiutilization 

iiof iicutting-edge iiprocedural iiguidance iiand iitime iispent iion iimath iiwere iiidentified iias 

iiaccomplishments iiin iidevelopment iifor iicustomarily iidistraught iipopulations, iiincluding 

iiblack iistudents iiand iilow-SES iistudents. 

Also, ii60 ii(63.2%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers iiare 

iiappraised iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand iicontent 
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iimastery. iiThis iiis iia iicumulative iilist iiof iithose  iirespondents iiwho iiagreed iior iistrongly iiagreed. 

iiOn iithe iicontrary, ii12 ii(12.6%) iidisagreed iiwith iithe iistatement iithat iiTeachers iiare iiappraised 

iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand iicontent iimastery.  

iiThis iiis iia iicumulative iilist iiof iithose iirespondents iiwho iidisagreed iior iistrongly iidisagreed. 

iiMoreover, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard iideviation iithat iithe 

iirespondents iiagreed iiTeachers iiare iiappraised iibased iion iiobservation, iiassessment iiof iiability,  

iireadiness, iipotential, iiand iicontent iimastery ii(mean ii=3.81, iistandard iideviation ii= ii1.07). iiThe 

iistudy iiresults iiagree iiwith iiMichael ii(2017), iiwhose iidiscoveries iidemonstrated iithat iiteachers 

iiunequivocally iiwanted iito iiget iifurther iitraining iion iieducational iiplans, iiincrease iiand iiclean 

iitheir iiICT iiexpertise, iiand iiimprove iischool iiorganisation. 

The iiinterview iiwith iiTSC iiSub- iiCounty iidirector ii[5] 

"It’s iithe iiTSC iipolicy iithat iithe iiappraiser iiand iiteachers iidiscuss iion iiwhat iineeds iito iibe 

iidone iiand iijointly iiset iitargets iifor iiachievement. iiAlso, iiit’s iithe iicommissions iipolicy 

iithat iiTeachers iiare iiappraised iibased iion iiobservation, iiassessment iiof iiability, 

iireadiness, iitheir iipotential iiand iicontent iimastery." ii 

…………………………………………………………………………… 

The iifact iithat iiteachers iiare iievaluated iiguarantees iithat iithey iitake iithe iitime iito iifoster iistudent 

iiprogress iiby iihaving iihigh iiexpectations iifor iitheir iiperformance, iiaccording iito ii83 ii(87.4%) iiof  

iithe iirespondents. iiThe iifact iithat ii8.4% iiof iirespondents iistrongly iidisagreed iiwith iithe 

iistatement iithat iiteachers iiare iievaluated iiensures iithat iieducators iitake iithe iitime iito iifoster 

iistudent iiprogress iiby iihaving iihigh iiexpectations iifor iitheir iiperformance. iiThe iitotal iinumber iiof 

iiresponders iiwho iidisagreed iiand iistrongly iidisagreed iiis iiincluded iiin iithis. iiFurthermore, 

iiaccording iito iithe iistudy's iiresults iiin iiterms iiof iimeans iiand iistandard iideviation, iirespondents 

iiagreed iithat iiteachers iiare iiappraised iito iiensure iithat iithey iitake iithe iitime iinecessary iito iifoster 

iistudent iiprogress iiby iihaving iihigh iiexpectations iifor iitheir iiperformance ii(Mean, ii4.31; iiStd. 

iidev., ii1.03). iiSimilar iito iithis, iiTSC ii(2003) iiasserts iithat iia iipublic iiofficer iimust iielevate 
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iiperformance iistandards iiand iiprofessionalism iiin iihis iiorganisation iito iia iilevel iiappropriate iifor 

iihis iiposition. 

 

74.7% iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers' iiappraisal iihad iiinspired 

iithem iito iijoin iiprofessional iiresearch iijournals, iionline iiand iiread iieducational iiblogs, iiand 

iiliterature iion iieducation. iiHowever, ii8 ii(8.4%) iidisagreed iiwith iithe iiassertion iithat iiteachers' 

iievaluations iihad iimotivated iithem iito iijoin iischolarly iijournals, iionline iicommunities, 

iieducational iiblogs,  iiand iibooks iion iieducation. iiFurther, iithe iistudy's iifindings iiindicated iithat 

iirespondents iiagreed iithat iiteachers' iiassessments iihave iiencouraged iithem iito iijoin  iia 

iiprofessional iischolarly iijournal, iionline iiand iiread iieducational iiblogs, iiand iiliterature iion 

iieducation ii(Mean, iii=4.15, iiStandard. iidev=1.11). 

Additionally, ii83 ii(87.4%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiinstructors 

iihave iibeen iiencouraged iito iitravel iito iieducational iiconferences, iiand iiworkshops, iiand iiattend 

iionline iiseminars iiin iiorder iito iiteach iimore iieffectively. iiThe iisubjects iiwho iiagreed iiand iithose 

iiwho iistrongly iiagreed iiare iiadded iitogether iiin iithis. iiHowever, ii10 ii(10.5%) iipeople iidisagreed 

iiwith iithe iiassertion iithat iiinstructors iihave iibeen iimotivated iito iiattend iionline iiseminars, 

iieducational iiconferences, iiand iiworkshops iias iia iiresult iiof iitheir iievaluations. iiAdditionally,  

iithe iistudy's iifindings iiindicated iiin iiterms iiof iimethods iiand iiaccepted iiabbreviation iithat iithe 

iirespondents iiagreed iithat iiteachers' iievaluations iihave iiencouraged iithem iito iiattend iionline 

iiseminars iiand iiconferences iifor iimore iieffective iiteaching ii(Mean, ii4.13; iiStandard iiDeviation, 

ii1.02).TSC iiSub- iiCounty iidirector ii[1] iiinterviewed iinoted iithat: 

“Teachers’ iiappraisal iihas iinot iionly iiencouraged iiteachers iito iijoin iia iiprofessional iischolarly 

iijournal, iionline iiand iiread iieducational iiblogs iiand iiliterature iion iieducation. iiBut iialso, iiit iihas 

iiencouraged iiteachers iito iigo iito iieducational iiconferences, iiworkshops, iiattend iionline 

iiseminars iifor iimore iieffective iiteacher.” 
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…………………………………………………………………………… 

The iistatement iithat iiteachers' iiappraisals iihave iiinspired iithem iito iispend iitime iito iiobserve iiother 

iiteachers iiwho iican iibe iia iivaluable iisource iiof iiknowledge iifor iithem iiwas iisupported iiby ii58 

ii(61.1%) iiof iithe iirespondents, iiwho iiagreed iiand iistrongly iiagreed iiwith iiit. iiOn iithe iiother iihand, 

ii14 ii(14.7%) iidisagreed iiwith iithe iiclaim iithat iiteachers' iiappraisal iihave iiencouraged iithem iito 

iispend iitime iiobserving iiother iieducators iiwho iican iibe iia iivaluable iiresource iifor iithem. iiThe 

iisubjects iiwho iiagreed iiand iithose iiwho iistrongly iiagreed iiare iiadded iitogether iiin iithis. iiThe 

iistudy's iiresults iialso iirevealed, iiin iiterms iiof iimeans iiand iistandard iideviation, iithat iithe 

iirespondents iiconcurred iithat iiteachers' iiappraisals iihad iiinspired iithem iito iispend iitime 

iiobserving iiother iieducators iiwho iimay iiserve iias iia iivaluable iisource iiof iiknowledge ii(Mean, 

ii=3.76, iiStd. iidev=1.16). 

Teachers iiwere iialso iiasked iito iiindicate iitheir iidegree iiof iiagreement iiwith iia iinumber iiof  

iistatements iiregarding iithe iirole iithat iiteacher iiperformance iiappraisals iiplay iiin iienhancing 

iitheir iiprofessional iiperformance. iiA iifive-point iiWhere iiSD, iiD, iiUD, iiA, iiand iiSA iiwere iiused iias 

iisymbols, iiSD iistood iifor ii"strongly iidisagreed," iiD iifor ii"strongly iidisagreed," iiD iifor 

ii"undecided," iiand iiSA iifor ii"strongly iiagree." iiThe iioutcomes iiwere iidisplayed iiin iiTable ii4.23. 
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Table 4.23 Teachers Response on Teacher Performance Appraisal in Aiding to 

Bridge Teachers’ Professional Performance 

Statements   SA A UD D SD Mean Sd 

1. Teacher iitraining iihas iibeen iione iiof 

iithe iiways iiused iiby iiteacher 

iiappraiser iiin iiorder iito iibridge iithe 

iiexisting iiprofessional iigap 

F 87 54 7 4 3 4.41 0.85 

% 56.1 34.8 4.5 2.6 1.9   

2. Teacher iiappraisal iitechniques iihas 

iimotivated iiteachers iiat iitheir iiwork 

iistations 

F 82 37 29 4 3 4.23 0.97 

% 52.9 23.9 18.7 2.6 1.9   

3. The iiappraiser iiand iiteachers 

iidiscuss iion iiwhat iineeds iito iibe iidone 

iiand iijointly iiset iitargets iifor 

iiachievement 

F 62 81 1 8 3 4.23 0.86 

% 40.0 52.3 .6 5.2 1.9   

4. Teachers iiare iiappraised iibased iion 

iiobservation, iiassessment iiof 

iiability, iireadiness, iitheir iipotential 

iiand iicontent iimastery 

F 50 46 40 16 3 3.80 1.07 

% 32.3 29.7 25.8 10.3 1.9   

5. Teachers iiare iiappraised iiensures 

iithat iiteachers iitake iitime iito 

iipromote iistudent iigrowth iiby 

iisetting iihigh iiexpectations iifor 

iistudent iiachievement 

F 87 54 7 4 3 4.41 0.85 

% 56.1 34.8 4.5 2.6 1.9   

6. Teachers’ iiappraisal iihas 

iiencouraged iiteachers iito iijoin iia 

iiprofessional iischolarly iijournal, 

iionline iiand iiread iieducational 

iiblogs iiand iiliterature iion iieducation 

F 82 37 29 4 3 4.23 0.97 

% 52.9 23.9 18.7 2.6 1.9   

7. Teachers’ iiappraisal iihas 

iiencouraged iiteachers iito iigo iifor 

iieducational iiconferences, 

iiworkshops, iiattend iionline 

iiseminars iifor iimore iieffective 

iiteaching 

F 62 81 1 8 3 4.23 0.86 

% 40.0 52.3 .6 5.2 1.9   

8. Teachers’ iiappraisal iihas 

iimotivated iiteachers iito iitake iitime 

iito iiobserve iiother iiteachers iiwho 

iican iibe iia iigreat iisource iiof 

iiknowledge iifor iithem 

F 50 46 40 16 3 3.80 1.07 

% 32.3 29.7 25.8 10.3 1.9   

Source: Field Data (2022) 
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Table ii4.23 iishowed iithat ii141 ii(90.9%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat 

iiteacher iitraining iihas iibeen iione iiof iithe iiways iiused iiby iiteacher iiappraisers iito iibridge iithe 

iiexisting iiprofessional iigap. iiHowever, ii7 ii(4.5%) iidisagreed iiwith iithe iistatement iithat iiteacher 

iitraining iihas iibeen iione iiof iithe iiways iiused iiby iiteacher iiappraisers iito iibridge iithe iiexisting 

iiprofessional iigap. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand 

iistandard iideviation iithat iithe iirespondents iiagreed iiteacher iitraining iihas iibeen iione iiof iithe iiways 

iiused iiby iiteacher iiappraisers iito iibridge iithe iiexisting iiprofessional iigap ii(mean ii=4.41, iistandard 

iideviation ii= ii0.85). iiAccording iito iiHarrington iiand iiLee ii(2015), iischool iitraining, iiincluding 

iiformal iipre-service iiuniversity iieducation iiand iiprofessional iidevelopment iiin iithe iiworkplace, 

iias iiwell iias iiinformal iitraining iigained iivia iiexperience iion iithe iijob, iiare iiall iilinked iito iiteacher 

iiproductivity. 

Based iion iitheir iifeedback, ii119 ii(76.8%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat 

iiTeacher iiappraisal iitechniques iihave iimotivated iiteachers iiat iitheir iiwork iistations. iiThis iiis iia 

iicumulative iiof iithe iisubjects iiwho iistrongly iiagreed iiand iithose iiwho iiagreed. iiHowever, ii7  

ii(4.5%) iidisagreed iiwith iithe iistatement iithat iiteacher iiappraisal iitechniques iihave iimotivated 

iiteachers iiat iitheir iiwork iistations. iiThis iiis iia iicumulative iilist iiof iithe iisubjects iiwho iistrongly 

iidisagreed iiand iithose iiwho iidisagreed. iiMoreover, iithe iistudy iifindings iishowed iiin iiterms iiof 

iimeans iiand iistandard iideviation iithat iithe iirespondents iiagreed iithat iiteacher iiappraisal 

iitechniques iihave iimotivated iiteachers iiat iitheir iiwork iistations ii(mean ii=4.23, iistandard 

iideviation ii= ii0.970). iiThe iifindings iiof iithis iistudy iiconcur iiwith iithose iiof iiUsman ii(2015), iiwho 

iirevealed iithat iisuccessful iiteacher iiprofessional iidevelopment iiis iicrucial iito iiexcellent 

iiteaching iiin iieducation iiand iiheavily iiinfluences iistudents' iiacademic iiachievement. 

iiAccording iito iifindings iifrom iiPopova, iiEvans, iiBreeding, iiand iiArancibia ii(2018), iiin iicontrast 

iito iiprogrammes iithat iihave iibeen iishown iito iibe iibeneficial, iimost iiat-scale iiteacher iiprofessional 
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iidevelopment iiprogrammes iihave iifewer iiincentives iito iiengage, iiless iitime iifor iiteachers iito  

iipractice iinew iiskills, iiand iiless iifollow-up iiwhen iiinstructors iireturn iito iitheir iiclassrooms. 

The iistudy iiinterview iiwith iiQASO iiOfficer ii[4] iinoted iithat: 

"Teacher iiappraising iimain iigoal iiis iito iiensure iithat iiteachers iitake iitime iito iipromote iistudent 

iigrowth iiby iisetting iihigh iiexpectations iifor iistudent iiachievement”. 

…………………………………………………………………………… 

On iiwhether iithe iiappraiser iiand iiteachers iidiscuss iiwhat iineeds iito iibe iidone iiand iijointly iiset 

iitargets iifor iiachievement, ii92.3% iiof iithe iirespondents iiagreed iiwith iithe iistatement. iiAt iileast 

ii7.1% iidisagreed iiwith iithe iistatement iithat iithe iiappraiser iiand iiteachers iidiscuss iiwhat iineeds iito 

iibe iidone iiand iijointly iiset iitargets iifor iiachievement. iiThis iiis iia iicumulative iiresult iiof iithe 

iirespondents iiwho iistrongly iidisagree iiand iithose iiwho iistrongly iidisagree. iiIn iiaddition, iithe 

iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard iideviation iithat iithe iirespondents 

iiagreed iithat iithe iiappraiser iiand iiteachers iidiscuss iiwhat iineeds iito iibe iidone iiand iijointly iiset 

iitargets iifor iiachievement ii(mean ii=4.23, iistandard iideviation ii= ii0.86). 

In iiaddition, ii96 ii(62%) iiof iithe iirespondents iistrongly iiagreed iiwith iithe iistatement iithat iiteachers 

iiare iiappraised iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand 

iicontent iimastery.  iiThis iiis iia  iicumulative iiof iithe iirespondents iiwho iistrongly iiagree iiand iithose 

iiwho iistrongly iidisagree. iiHowever, ii19 ii(12.2%) iidisagreed iiwith iithe iistatement iithat iiteachers 

iiare iiappraised iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand 

iicontent iimastery. iiThis iiis iia iicumulative iiresult iiof iithe iirespondents iiwho iistrongly iidisagree 

iiand iithose iiwho iistrongly iidisagree. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof  

iimeans iiand iistandard iideviation iithat iithe iirespondents’ iiagreed iithat iiteachers iiare iiappraised 

iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand iicontent iimastery 

ii(mean ii=3.80, iistandard iideviation ii= ii1.07). 
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The iistudy iifindings iicorrelate iiwith iithe iifindings iiof iiAyeni ii(2011), iiwho iiindicated iithat 

iiteachers' iiinstructional iitask iiperformance iimight iibe iiimproved iiwith iia iihigh iidegree iiof 

iieducation iiand iiteaching iiexperience. iiTeaching iiin iisecondary iischools iiand iithe iieducation 

iisystem iirequire iieffective iicapacity iidevelopment iiduring iiservice iiin iiorder iito iiincrease iithe 

iiquality iiof iiinstruction iiand iithe iioverall iiquality iiof iieducation. iiAdditionally, iiAyeni's ii(2010) 

iifindings iiconcur iiwith iithe iicurrent iistudy iiin iithat iiit iiis iiundeniable iithat iieach iistrategy iihas 

iiadvantages iiand iidisadvantages iithat iineed iiconsideration. iiFor iiexample, iiTeachers iihave  

iiargued iithat iitraditional iiprofessional iidevelopment iimethods iilike iiseminars ii(which 

iitypically iilast iifrom iione iito iieight iihours), iiworkshops ii(which iilast iifrom iia iifew iihours iito iia iifew 

iidays), iiand iiconferences ii(which iilast iia iifew iidays iito iia iifew iiweeks) iiare iiineffective iibecause iiof  

iitheir iishort iiduration, iilack iiof iifollow-up, iiand iilack iiof iiopportunities iifor iiteachers iito iilearn iiby 

iidoing. 

Also, ii141 ii(90.9%) iiof iithe iirespondents iiagreed iiand iistrongly iiagreed iiwith iithe iistatement iithat 

iiteachers iiare iiappraised, iiwhich iiensures iithat iiteachers iitake iitime iito iipromote iistudent iigrowth 

iiby iisetting iihigh iiexpectations iifor iistudent iiachievement. iiOn iithe iiother iihand, ii4.5% 

iidisagreed iiwith iithe iistatement iithat iiteachers iiare iiappraised, iiwhich iiensures iithat iiteachers 

iitake iitime iito iipromote iistudent iigrowth iiby iisetting iihigh iiexpectations iifor iistudent 

iiachievement. iiMoreover, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard 

iideviation iithat iithe iirespondents iiagreed iithat iiteachers iiare iiappraised, iiwhich iiensures iithat 

iiteachers iitake iitime iito iipromote iistudent iigrowth iiby iisetting iihigh iiexpectations iifor iistudent 

iiachievement ii(Mean ii=3.81, iistandard iideviation ii= ii1.08). 

Devos iiand iiVan iiPetegem ii(2013) iidiscovered iithat iiintroducing iia iicontrolled iiappraisal 

iiapproach iiis iiassociated iiwith iiincreased iisatisfaction iiwith iithe iiappraisal iisystem, iiless iistress, 

iiand iihigher iimotivation. iiIt iihas iibeen iiobserved iithat iieducators iiwho iipossess iigreater iilevels iiof 
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iispecialized iiexpertise iiwork iibetter iias iia iiunit. iiDesimone iiand iiLong ii(2010) iiestablished iithat 

iistudents iiwith iilower iitest iiscores iiare iiplaced iiin iiclasses iiwith iiteachers iiwho iiplace iian  

iiemphasis iion iifundamental iiinstruction, iiwhile iithose iiwith iihigher iitest iiscores iiare iiplaced iiin 

iiclasses iiwith iiteachers iiwho iiplace iian iiemphasis iion iimore iiadvanced iiinstruction, iias iishown iiby 

iithe iiresearch. 

Based iion iitheir iifeedback, ii76.8% iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat 

iiteachers’ iiappraisal iihas iiencouraged iiteachers iito iijoin iia iiprofessional iischolarly iijournal 

iionline iiand iiread iieducational iiblogs iiand iiliterature iion iieducation. iiAt iileast ii4.5% iidisagreed 

iiwith iithe iistatement iithat iiteachers’ iiappraisal iihas iiencouraged iiteachers iito iijoin  iia  

iiprofessional iischolarly iijournal iionline iiand iiread iieducational iiblogs iiand iiliterature iion 

iieducation. iiThis iiis iia iicumulative iiresult iiof iithe iirespondents iiwho iistrongly iidisagree iiand 

iithose iiwho iistrongly iidisagree. iiMoreover, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans 

iiand iistandard iideviation iithat iithe iirespondents iiagreed iithat iiteachers’ iiappraisal iihas 

iiencouraged iiteachers iito iijoin iia iiprofessional iischolarly iijournal iionline iiand iiread iieducational 

iiblogs iiand iiliterature iion iieducation ii(mean ii=4.41, iistandard iideviation ii= ii0.85). 

Study iifindings iialso iiagree iiwith iiMichael ii(2017)'s iifindings, iiwho iifound iiout iithat iiteachers 

iistrongly iidesired iito iiacquire iifurther iitraining iion iithe iicurriculum iiand iipolish iitheir iiICT iiskills 

iiand iischool iiadministration. iiTeachers iiproposed iithat iia iineeds iianalysis iibe iiperformed iito  

iicreate iiawareness iiand iiprovide iifurther iitraining. iiSimilarly, iistudy iifindings iiagreed iiwith 

iiKasiisa iiand iiTamale's ii(2013) iifindings iithat iiemphasis iiwas iimissing iion iiteacher-based 

iievaluations; iithe iicurrent iievaluation iisystem iiwas iinot iidetailed iienough iiand iiwell-structured 

iifor iiindividual iievents. iiTherefore, iimore iiwas iirequired iiin iithe iiappraisal iiprocess iiso iithat 

iievaluations iiwould iibe iiprioritized iiand iidetailed iienough iito iigauge iisome iiteacher 

iiperformance iivariables. 
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The iiinterviews iiwith iiQASO iiOfficer ii[8] iifrom iiSub-County ii6 iiargued iithat: 

"Teachers’ iiappraisal iihas iimotivated iiteachers iito iiteacher iiobservation iithus iia iigreat 

iiknowledge iisharing iibetween iithem. iiFurther iithere iiis iiincrease iiattendance iiby iiteachers iito 

iieducational iiconferences, iiworkshops, iiattend iionline iiseminars iifor iimore iieffective 

iiteacher." 

…………………………………………………………………………… 

In iiaddition, ii143 ii(92.2%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiTeachers’ 

iiappraisal iihas iiencouraged iiteachers iito iigo iito iieducational iiconferences, iiworkshops, iiand 

iionline iiseminars iifor iimore iieffective iiteaching. iiThis iiis iia iicumulative iiresult iiof iithe 

iirespondents iiwho iistrongly iiagree iiand iithose iiwho iistrongly iidisagree. iiOn iithe iicontrary, ii11  

ii(7.1%) iidisagreed iiwith iithe iistatement iithat iiTeachers’ iiappraisal iihas iiencouraged iiteachers iito  

iigo iito iieducational iiconferences, iiworkshops, iiand iionline iiseminars iifor iimore iieffective  

iiteaching. iiThis iiis iia iicumulative iiresult iiof iithe iirespondents iiwho iistrongly iidisagree iiand iithose 

iiwho iistrongly iidisagree. iiAdditionally, iithe iistudy iifindings iishowed iiin iiterms iiof iimeans iiand 

iistandard iideviation iithat iithe iirespondents iiagreed iithat iiTeachers’ iiappraisal iihas iiencouraged 

iiteachers iito iigo iito iieducational iiconferences, iiworkshops, iiand iionline iiseminars iifor iimore 

iieffective iiteaching ii(mean ii=4.23, iistandard iideviation ii= ii0.97). 

The iistudy iistill iiagrees iiwith iithe iifindings iiof iiIkagema iiand iiIrungu ii(2018), iiwho iiindicated 

iithat iiteacher iiappraisals iiaffected iiperformance iisignificantly. iiGenerally, iithe iiteachers iihad 

iithe iiattitude iithat iigovernment iipolicies iidid iinot iifavour iithem iiin iiadvancing iitheir iicareers. 

iiThere iiis iialso iiagreement iiwith iithe iifindings iiof iiUsop iiet iial. ii(2013), iiwho iidiscovered iithat iia  

iivariety iiof iifactors, iiincluding iithe iiinstructors' iiown iiabilities iiand iiattitudes, iithe iisubjects iithey 

iiteach, iiand iithe iimethods iithey iiuse iito iiteach iithem, iiall iiinfluence iithe iiwork iiperformance iiof  

iiteachers iito iivarying iidegrees. iiAlso, iithe iistudy iifindings iiagree iiwith iithose iiof iiHoward ii(2013) 

iithat iiteachers iifrequently iiask iithemselves, ii"What iiis iithe iimost iichallenging iipart iiof iiteaching 

iichildren iiwho iiare iinot iimotivated?" iiMany iiprofessors iibelieve iithey iihave iilittle iicontrol iiover 
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iistudents' iimotivation iibecause iiit iiis iian iiinternal iiprocess. iiAccording iito iithe iifindings iiof  

iiAtteberry, iiLoeb, iiand iiWyckoff ii(2015), iiprincipals iiand iiteachers iiare iiaware iithat iiinstructors' 

iiabilities iito iienhance iistudent iioutcomes iivary iigreatly, iiand iiresearch iivalidates iithis. 

Last iibut iinot iileast, ii96 ii(61.9%) iiof iithe iirespondents iiagreed iiwith iithe iistatement iithat iiteachers’ 

iiappraisal iihas iimotivated iiteachers iito iitake iitime iito iiobserve iiother iiteachers iiwho iican iibe  iia  

iigreat iisource iiof iiknowledge iifor iithem. iiThis iiis iia iicumulative iiresult iiof iithe iirespondents iiwho 

iistrongly iiagree iiand iithose iiwho iistrongly iidisagree. iiAt iileast ii12.3% iidisagreed iiwith iithe 

iistatement iithat iiteachers’ iiappraisals iihave iimotivated iiteachers iito iitake iitime iito iiobserve iiother 

iiteachers iiwho iican iibe iia iigreat iisource iiof iiknowledge iifor iithem. iiThis iiis iia iicumulative iiresult iiof  

iithe iirespondents iiwho iistrongly iidisagree iiand iithose iiwho iistrongly iidisagree. iiMoreover, iithe 

iistudy iifindings iishowed iiin iiterms iiof iimeans iiand iistandard iideviation iithat iithe iirespondents 

iiagreed iithat iiteachers’ iiappraisal iihas iimotivated iithem iito iitake iitime iito iiobserve iiother iiteachers 

iiwho iican iibe iia iigreat iisource iiof iiknowledge iifor iithem ii(mean ii=4.23, iistandard iideviation ii=  

ii0.86). 

The iistudy iifindings iifurther iiagreed iiwith iiLoeb, iiMiller, iiand iiWyckoff's ii(2014) iifindings iithat 

iiteachers iiwho iiare iicurrently iiless iieffective iibecause iiof iitheir iilack iiof iiexperience iimay iibe iiable 

iito iidevelop iito iithe iipoint iiwhere iithey iiare iimore iieffective iithan iitheir iimore iiexperienced 

iicounterparts. iiProfessional iidevelopment iifor iithese iiinstructors iishould iibegin iias iisoon iias 

iipossible iiso iithat iithe iibenefits iican iibe iirealized iisooner iiand iihave iian iieven iigreater iiimpact iion 

iithe iistudent iipopulation. iiTeachers' iiclassroom iiperformance iiis iinot iiconnected iiwith iithe iisort 

iiof iicertification iia iiteacher iihas iireceived, iinor iiwith iithe iiattainment iiof iian iiadvanced iidegree, 

iinor iiwith iithe iiselectivity iiof iithe iiuniversity iia  iiteacher iiattended, iiaccording iito iiChingos iiand 

iiPeterson's ii(2011) iifindings. 

 ii 
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According iito iiPeng, iiMcNess, iiThomas, iiWu, iiZhang, iiand iiTian ii(2014), iithe iipressures iiof 

iichanging iisocial iipatterns iiand iithe iidemands iiof iifar-reaching iicurriculum iireform 

iihighlighted iitensions iibetween iia iitraditional iireliance iion iiexam iiresults iiand iian iiincreasingly 

iinewer iidemand iifor iiall-round iidevelopment iiand iilifelong iilearning. iiSelf-efficacy iitheory 

iistates iithat iipeople iiwith iihigh iilevels iiof iiself-efficacy iiview iichallenging iijobs iias iian 

iiopportunity iifor iimastery, iiand iithey iiattribute iitheir iifailure iito iia iilack iiof iieffort iior iicompetence, 

iiwhich iithey iiare iiable iito iiimprove iiupon. iiAfter iia iisetback, iithis iisense iiof iicontrol iiallows iipeople 

iito iiquickly iirestore iitheir iisense iiof iiself-efficacy. 

The iiTSC iisub-County iidirectors iiand iiQASO iiOfficers iiindicated iithat iiteacher iitraining iiis iione 

iiof iithe iiways iiused iiby iiteacher iiappraisers iito iibridge iithe iiexisting iiprofessional iigap; iipositive  

iiteacher iiappraisal iifeedback iiplays iia iirole iiin iiteacher iimotivation; iithe iiappraiser iiand iiteachers 

iidiscuss iiwhat iineeds iito iibe iidone iiand iijointly iiset iitargets iifor iiachievement; iiand iiteachers iiare 

iiappraised iibased iion iiobservation, iiassessment iiof iiability, iireadiness, iipotential, iiand iicontent 

iimastery. 

The iistudy iifindings iiconcur iiwith iithose iiof iiKaldi iiand iiXafakos ii(2017) iithat iiteacher iitraining 

iiprogrammes iiare iiseen iias iicompelling iifor iithe iiadvancement iiof iiteachers iiin iithe iipresent 

iireality iiof iithe iiclassroom iiat iischools. iiSpecifically, iithe iiquality iiof iieducation iiin iiany 

iieducation iisystem iidoes iinot iiexceed iithe iiquality iiof iiits iiteachers iitrained iithrough iiteacher 

iieducation iiprogrammes. iiFindings iialso iiagree iiwith iiBruns iiand iiLuque ii(2014) iithat iithe iilong-

standing iiissue iiidentified iiwith iithe iiteacher iitraining iiprogrammes iiis iithe iigap iibetween iithe 

iihypothetical iiinformation iithat iithe iiunderstudy iiteachers iigain iithrough iitheir iicourses iiat  

iischool iiand iitheir iicommon-sense iiapplication iiin iithe iireality iiof iiclassrooms iiat iischools. 

iiTeacher iiprofessional iidevelopment iiis iicritical iibecause iiteachers iimust iido iibetter iiand iiraise 

iistudent iiacademic iistandards iito iisucceed. iiTeachers iimust iibe iiable iiand iiwilling iito 
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iicontinuously iiimprove iitheir iicontent iiknowledge, iiabilities, iiand iipractises iiin iiorder iito iimeet 

iithe iiincreasingly iidemanding iidemands iiof iitheir iiemployment iias iia iiresult iiof iitechnological 

iiadvancements. iiFindings iifrom iiSun iiand iiSihes ii(2019) iishowed iithat iiin-service iitraining iiand 

iiself-awareness iiare iithe iimost iiimportant iielements iifor iiprofessional iidevelopment. iiDelvaux, 

iiVekeman, 

Ter iiBogt iiand iiScapens ii(2012) iiconcluded iithat iithe iinew iisystems iicould iihinder iiinstructional 

iiinnovation iiand iilimit iicontributions iito iisociety iioutside iithe iiinstitution. iiThis iiinvestigation 

iisupports iitheir iifindings. iiA iisimilar iistudy iiby iiHill, iiUmland, iiLitke, iiand iiKapitula ii(2012) 

iiindicated iithat iistudents iiwho iiperformed iipoorly iion iithe iiwritten iievaluation iiwere iimore 

iilikely iito iiperform iipoorly iiin iithe iiclassroom. 

According iito iiGrissom ii(2011), iian iieffective iiadministrator iiis iilinked iito iihigher iilevels iiof 

iiteacher iisatisfaction iiand iia iidecreased iilikelihood iithat iia iigiven iiteacher iiwill iileave iitheir iipost 

iiwithin iithe iifirst iiyear iiafter iistarting iiat iithe iischool. iiThese iiteacher iioutcomes iiare iisignificantly 

iimore iiinfluenced iiby iigood iiprincipals iiat iilow-income iiand iiminority-serving iischools. iiThe 

iistudy iiconcurs iiwith iithe iifindings iiof iiGoe, iiBiggers, iiand iiCroft ii(2012), iiwho iifound iithat 

iievaluations iican iihelp iiteachers iiimprove, iibut iischool iiadministrators iigenerally iilack iitraining 

iiin iihow iito iiuse iiassessment iiresults iito iiassist iiteachers iitowards iiprofessional iigrowth. 

H03: Teacher performance appraisal has no significant effect in aiding to bridge 

teacher’s professional performance gaps in Uasin Gishu County, Kenya. 

Inferential analyses used in this section were correlation and simple linear regression 

models to determine the relationship between independent variables and the dependent 

variable. 
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Pearson’s correlation was first carried out to show the strength and direction of the 

relationship between dependent and independent variables. Table 4.24 presents the 

study’s results.  

Table 4.24 Correlation Analysis  

  Teachers’ 

professional 

performance 

Performance 

appraisal 

Teachers’ 

professional 

performance 

Pearson 

Correlation 

1  

Sig. (2-tailed)    

N 250  

Performance 

appraisal 

Pearson 

Correlation 

.893** 1 

Sig. (2-tailed) 0.000   

N 250  

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Field Data (2022) 

 

The istudy ifindings iin iTable i4.24 iindicated ithat iteacher iperformance iappraisal ihad ia istrong 

ipositive iand istatistically isignificant icorrelation iwith iteacher iprofessional iperformance 

i(r=0.893**; ip<0.01). iThe ifindings iindicate ia istrong, ipositive, iand istatistical icorrelation 

ibetween iperformance iappraisal iand iteacher iprofessional iperformance. iAccording ito 

iOrodho i(2003), ia istrong icorrelation imeans ithat itwo ior imore ivariables iare ihardly irelated. 

iThe icorrelation icoefficient ican irange ifrom i-1.00 ito i+1.00. iThe ivalue iof i-1.00 irepresents ia 

iperfect inegative icorrelation, iand i+1.00 irepresents ia iperfect ipositive icorrelation. iA ivalue iof  

i0.00 imeans ithere iis ino irelationship ibetween ithe ivariables ibeing iexamined. 
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Further, iregression ianalysis iwas irun ito iestablish ithe ieffect iof iperformance iappraisal ion 

iteacher iprofessional iperformance. iThe icoefficient iof idetermination iand icorrelation 

icoefficient ishowed ithe idegree iof irelationship ibetween idependent iand iindependent 

ivariables. iThe iresults iare ipresented iin iTable i4.25. 

Table 4.25 Regression Analysis Model Summary  

R R Square Adjusted R Square Std. Error of the 

Estimate 

.893a 0.798 0.797 0.49078 

Source: Field Data (2022) 

  

The iresults iof ithe iregression iin iTable i4.25 iindicated ithat ithe iR2
 ivalue iwas i0.798 iand ithe iR  

ivalue iwas i0.893. iA iR ivalue iof i0.893 igave ian iindication ithat ithere iwas ia istrong ilinear 

irelationship ibetween idependent iand iindependent ivariables. iThe iR2
 iindicates ithat ithe 

iexplanatory ipower iof ithe iindependent ivariables iwas i0.798. iThis iimplied ithat iabout i79.8% 

iof ithe ivariation iin iindependent ivariables iis iexplained iby ithe iregression imodel. 

Model ifitness iwas ialso irun ito ifind iout iif ithe imodel iwas ithe ibest ifit ifor ithe idata. iThe istudy 

iresults iare ipresented iin iTable i4.26. 

Table 4.26 Regression Model Fitness Results  

  Sum of 

Squares 

Df Mean 

Square 

F Sig. 

Regression 235.776 1 235.776 978.885 .000b 

Residual 59.734 248 0.241     

Total 295.51 249       

Source: Field Data (2022) 
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Table i4.26 ishowed ithat ithe imodel iwas isignificant i(p<0.05) ithus iconfirming ithe ifitness iof  

ithe imodel. iThis iimplies ithat ithe iregression imodel iwas ia igood ifit ifor ithe idata. iHence, ithe 

iperformance iappraisal iaffects iteacher iprofessional iperformance. 

A iregression imodel iwas ialso irun ito iuse iit iin ithe iregression iequation. iThe istudy iresults iare 

ipresented iin iTable i4.27. 

Table 4.27 Regression Model Coefficient  

  Unstandardized 

Coefficients 

Standardized 

Coefficients 

 

 

 

t 

 

 

 

Sig.   B Std. Error Beta 

(Constant) 0.467 0.116   4.04 0.000 

Appraisal performance  0.895 0.029 0.893 31.287 0.000 

Source: Field Data (2022) 

The istudy iresults iin iTable i4.27 irevealed ithat ithere iwas ia ipositive ilinear ieffect iof  

iperformance iappraisal ion iteacher iprofessional iperformance i(β1=0.895, ip i= i0.000). iThis 

ireveals ithat ian iincrease iin iperformance iappraisal ileads ito ian iincrease iin iprofessional 

iteacher iperformance. iFurthermore, ithe istudy irejected ithe inull ihypothesis ithat iteacher 

iprofessional iperformance ihas ino isignificant ieffect ion iteacher iprofessional iperformance iin 

ipublic isecondary ischools iin iUasin iGishu iCounty iand iadopted ithe ialternative ihypothesis 

ithat iteacher iperformance iappraisal ihas ia ipositive iand isignificant ieffect ion iteacher 

iprofessional iperformance iin ipublic isecondary ischools iin iUasin iGishu iCounty, iKenya. 

4.8 Effect of Teacher Performance Appraisal on Learner Talent Development 

The fourth specific objective of the study was to investigate how teacher performance 

appraisals affected learner talent development. The respondents were given the 

opportunity to discuss their level of agreement with a number of statements regarding 

the impact of teacher performance and talent development on learners. A 5-point Likert 

scale was employed where SD denoted strongly disagreed, D denoted disagreement, 
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UD denoted Uncertainty, A denoted agreement, and SA denoted strongly agreement.  

iThe results iwere  ias I presented iin iTable i4.28.  

Table 4.28 Principals Response on Teacher Performance Appraisal on Learner 

Talent Development 

Statements   SA A UD D SD Mean Sd 

1. Teachers are provided with 

resources to facilitate co-

curricular activities 

F 31 24 18 8 14 3.53 1.41 

% 32.6 25.3 18.9 8.5 14.7   

2. To facilitate appraisal, 

teacher is provided with 

training and other 

professional development 

on co-curricular activities 

F 34 31 11 12 7 3.77 1.27 

% 35.8 32.6 11.6 12.6 7.4   

3. Teachers are provided with 

certificates of participation 

in taking part in co-

curricular activities  

F 31 34 12 11 7 3.75 1.25 

% 32.6 35.8 12.6 11.6 7.4   

4. The appraiser creates a 

safe and an enabling 

environment for co-

curricular activities 

F 17 32 15 14 17 3.19 1.38 

% 17.9 33.7 15.8 14.7 17.9   

5. Teacher appraisal identify 

learners’ potential talents 

F 31 22 18 10 14 3.48 1.420 

% 32.6 23.3 18.9 10.5 14.7   

6. Teacher appraisal assist in 

coming up with activities 

to develop learner’s talent 

F 33 30 10 15 7 3.71 1.295 

% 34.7 31.6 10.5 15.8 7.4   

7. Teacher appraisal allows 

the retention of teachers’ 

talent in high performing 

schools 

F 31 31 13 13 7 3.69 1.264 

% 32.6 32.6 13.7 13.7 7.4   

8. The level of 

implementation of 

learner’s talent 

development is high 

F 18 31 14 16 16 3.20 1.381 

% 18.9 32.6 14.9 16.8 16.8   

Source: Field Data (2022) 
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Table i4.28 ishowed ithat i55 i(57.9%) iof ithe irespondents iagreed iwith ithe istatement ithat 

iteachers iare iprovided iwith iresources ito ifacilitate ico-curricular iactivities. iHowever, i22 

i(23.1%) idisagreed iwith ithe istatement ithat iteachers iare iprovided iwith iresources ito 

ifacilitate ico-curricular iactivities. iIn iaddition, ithe istudy irevealed ithat ithe iparticipants' 

imean, iand istandard ideviations iagreed ithat iteachers iare iprovided iwith iresources ito 

ifacilitate ico-curricular iactivities i(mean i=3.53, istandard ideviation i= i1.41). iThe istudy 

iresults iagree iwith iKagema iand iIrungu i(2018), iwho ifound iout ithat iteacher iappraisals 

iaffected iteacher iperformance. iGenerally, iteachers ifrom ipublic ischools ibelieved ithat ithe 

ipolicies iin iplace idid inot ifavour ithem iin iadvancing itheir icareers iand ithat inew ipolicies 

ishould ibe ideveloped. 

Also, i65 i(68.4%) iof ithe irespondents iagreed  iwith ithe istatement ithat ito ifacilitate iappraisal, 

iteachers iare iprovided iwith itraining iand iother iprofessional idevelopment ion ico-curricular 

iactivities. iThis iis ia icumulative iof ithe irespondents iwho istrongly iagree iand ithose iwho 

istrongly idisagree. iOn ithe icontrary, i19 i(20%) idisagreed iwith ithe istatement ithat ito ifacilitate 

iappraisal, iteachers iare iprovided iwith itraining iand iother iprofessional idevelopment ion ico-

curricular iactivities. iThis iis ia icumulative iresult iof ithe irespondents iwho istrongly idisagree 

iand ithose iwho istrongly idisagree. iIn iaddition, ithe istudy irevealed ithat ithe iparticipants' 

imean, iand istandard ideviations iagreed ito ifacilitate iappraisal iand ithat iteachers iare iprovided 

iwith itraining iand iother iprofessional idevelopment ion ico-curricular iactivities i(mean i=3.77, 

istandard ideviation i= i1.27). iThe ifindings iof ithe istudy icorrespond iwith ithe ifindings iof iBall 

i(2017), iwho idiscovered ithat iteachers iparticipating iin ithe istudy idisplayed iexpertise ithat 

iwas iranked ibelow iaverage iin ithe ieducational iassessment iof ipupils iin inurturing iand 

ideveloping itheir italents. iTeachers idemonstrated ia ilow ilevel iof iability iin iall iseven 

icompetency iareas, iwith islight ivariances. iFinally, iteachers iin inon-governmental ischools 

idemonstrated isignificantly igreater ilevels iof icompetency ithan iteachers iin igovernmental 
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ischools, iresulting iin isuperior ischool italent idevelopment iin iprivate ischools ithan iin  

igovernmental ischools. 

TSC iSub- iCounty idirector i[1] iinterviewed irevealed ithat: 

“The iministry iof ieducation ihas itried itheir ibest ito iprovide iteachers iwith iresources ito 

ifacilitate ico-curricular iactivities. iIn iaddition ito ifacilitate iappraisal, ithe iministry iprovides 

iwith itraining iand iother iprofessional idevelopment ion ico-curricular iactivities.” 

…………………………………………………………………………… 

In iaddition, i68.4% iof ithe irespondents iagreed iand istrongly iagreed iwith ithe istatement ithat 

iTeachers iare iprovided iwith icertificates iof iparticipation ifor itaking ipart iin ico-curricular 

iactivities. iAt ileast i18.9% idisagreed iwith ithe istatement ithat iTeachers iare iprovided iwith 

icertificates iof iparticipation ifor itaking ipart iin ico-curricular iactivities. iThis iis ia icumulative  

iresult iof ithe irespondents iwho istrongly idisagree iand ithose iwho istrongly idisagree. 

iMoreover, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat iteachers iare iprovided iwith icertificates iof iparticipation iin itaking 

ipart iin ico-curricular iactivities i(mean i=3.75, istandard ideviation i= i1.25). iThe istudy iresults 

iagree iwith iBadah i(2014), iwho ifound iout ithat ithe iteacher’s iperformance iappraisal iis imore 

iof ia itool ithan ia iprocess. iIn iaddition, ithe ihead iteachers iutilised ithe iteacher’s iperformance 

ievaluation ito iperform iforty-minute iobservations. iIt iis iabout ievaluating ithe iteacher 

ithrough iclass iobservation, ishe iadded. iUsing ithis isystem ienabled ihead iteachers ito imake 

isure ithat ijunior iteachers iimplemented iinstructional istrategies iappropriately. iAdditionally,  

ithis istrategy imade iit ipossible ifor ihead iteachers ito imonitor iand ievaluate iteachers’  

iperformance ion iinstructional ileadership ipractises, iwhich ithe ihead iteacher ilinked ito  

istudent iperformance iand italent idevelopment. 

. 

The iTSC iSub- iCounty idirector i[4] irevealed ithat: 
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"Teacher iappraise ihas ibeen icreated iin ia isafe iand ian ienabling ienvironment ifor ico-

curricular iactivities. iIn iconcurrence iTeachers iare iprovided iwith icertificates iof 

iparticipation iin itaking ipart iin ico-curricular iactivities.” 

…………………………………………………………………………… 

In iaddition, i49 i(51.6%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe iappraiser 

icreates ia isafe iand ienabling ienvironment ifor ico-curricular iactivities. iThis iis ia icumulative iof  

ithe irespondents iwho istrongly iagree iand ithose iwho istrongly idisagree. iOn ithe iother ihand, i31  

i(32.6%) idisagreed iwith ithe istatement ithat ithe iappraiser icreates ia isafe iand ienabling 

ienvironment ifor ico-curricular iactivities. iThis iis ia icumulative iresult iof ithe irespondents 

iwho istrongly idisagree iand ithose iwho istrongly idisagree. iIn iaddition, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithe iappraiser 

icreates ia isafe iand ienabling ienvironment ifor ico-curricular iactivities i(mean i=3.19, istandard 

ideviation i= i1.380). i 

The istudy iresults iagree iwith iAhmad, iShaari, iHashim, iand iKariminia i(2015), iwho 

iproposed ia isystem ifor iaccomplishing ifavourable itraits iof ia ipre-college ilearning 

ienvironment ireasonable ifor imoderate istudents ithrough ia iwriting iaudit. iFavourable 

iproperties iof ithe iactual ilearning ienvironment iof ischools iassume ia ipredominant ifunction iin 

ithe ieffective iconveyance iof iexercises ifor imoderate istudents. iIn isynopsis, ithe istates iof 

ibeing, iincluding ihuman isolace i(visual, iwarm, iand iacoustic), ispatial iarranging, inature iof  

ioutfitting iand icompleting, iand iwellbeing ihighlights, iare isignificant iproperties ito iconsider 

ifor ia ifavourable ilearning ienvironment. iDiscoveries iare ihelpful ifor icreators, ispecialist 

iorganisations, iand istrategy iproducers iof iunique ipreschools iwhen isettling ion ichoices ito 

igive ifavourable ioffices ito imoderate istudents. 

Based ion itheir ifeedback, i55.8% iof ithe irespondents istrongly iagreed iwith ithe istatement ithat 

iteacher iappraisal iidentifies iteachers’ ipotential italents. iThis iis ia icumulative iof ithe 

irespondents iwho istrongly iagree iand ithose iwho istrongly idisagree. iHowever, i24 i(25.3%) 
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idisagreed iwith ithe istatement ithat iteacher iappraisal iidentifies iteachers’ ipotential italents. 

iThis iis ia icumulative iresult iof ithe irespondents iwho istrongly idisagree iand ithose iwho 

istrongly idisagree. iAdditionally, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard 

ideviation ithat ithe irespondents iagreed ithat iteacher iappraisal iidentified iteachers’ ipotential 

italents i(mean i=3.48, istandard ideviation i= i1.420). 

Also,  i63 i(66.3%) iof  ithe irespondents iagreed ior istrongly iagreed iwith ithe istatement ithat 

iTeacher iappraisal iassists iin icoming iup iwith iactivities ito idevelop ilearners italents. 

iHowever, i22 i(23.2%) idisagreed istrongly iwith ithe istatement ithat iteacher iappraisal iassists 

iin icoming iup iwith iactivities ito idevelop iteachers italent. iMoreover, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat iTeacher 

iappraisal iassists iin icoming iup iwith iactivities ito idevelop ilearners italents i(mean i=3.71, 

istandard ideviation i= i1.295). 

In iaddition, i62 i(65.3%) iof ithe irespondents iagreed iwith ithe istatement ithat iteacher iappraisal 

iallows ithe iretention iof iteachers’ italent iin ihigh-performing ischools. iThis iis ia icumulative iof 

ithe irespondents iwho istrongly iagree iand ithose iwho istrongly idisagree. iOn ithe iother ihand, i20  

i(21.1%) idisagreed iwith ithe istatement ithat iteacher iappraisal iallows ithe iretention iof  

iteachers’ italent iin ihigh-performing ischools. iThis iis ia icumulative iresult iof ithe irespondents 

iwho istrongly idisagree iand ithose iwho istrongly idisagree. iIn iaddition, ithe istudy ifindings 

ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat iteacher 

iappraisal iallows ithe iretention iof iteachers’ italent iin ihigh-performing ischools i(mean i=3.69, 

istandard ideviation i= i1.264). 

TSC iSub- iCounty idirector i[6] iinterviewed ishowed ithat: 

"Not ionly ithat iteacher iappraisals iallows ithe iretention iof iteachers’ italent iin ihigh 

iperforming ischools ibut iit iidentify ilearners’ ipotential italents ifurthermore iit iassists iin 

icoming iup iwith iactivities ito idevelop ilearner’s italent." 
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Last ibut inot ileast, i49 i(51.6%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe ilevel iof 

iimplementation iof ilearner’s italent idevelopment iis ihigh. iAt ileast i33.7% idisagreed iwith ithe 

istatement ithat ithe ilevel iof iimplementation iof ilearner’s italent idevelopment iis ihigh.  

iMoreover, ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat ithe ilevel iof iimplementation iof ilearner’s italent idevelopment iis 

ihigh i(mean i=3.20, istandard ideviation i= i1.381). 

…………………………………………………………………………… 

Teachers iwere iasked ito irate ihow imuch ithey iagreed iwith iseveral iclaims iabout ithe iimpact iof 

istudent iachievement, iteacher ievaluation, iand iprofessional idevelopment. iWhere iSD, iD, 

iUD, iA, iand iSA istood ifor istrongly idisagreed, idisagreed, iundecided, iagreed, iand iStrongly 

iagreed, irespectively, iwere irepresented iby ithe i5-point iLikert iscale.i iThe iiresults iiwere iias 

iipresented iiin iiTable ii4.29.  
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Table 4.29 Teachers Response on Teacher Performance Appraisal on Learner 

Talent Development 

Statements   SA A UD D SD Mean Sd 

1. Teachers are provided with 

resources to facilitate co-

curricular activities 

F 48 41 31 12 23 3.51 1.39 

% 30.9 26.5 20 7.8 14.8   

2. To facilitate appraisal, 

teacher is provided with 

training and other 

professional development 

on co-curricular activities 

F 55 51 19 19 11 3.77 1.25 

% 35.5 32.8 12.3 12.3 7.1   

3. Teachers are provided with 

certificates of participation 

in taking part in co-

curricular activities  

F 50 57 20 17 11 3.76 1.22 

% 32.3 36.8 12.9 10.9 7.1   

4. The appraiser creates a safe 

and an enabling 

environment for co-

curricular activities 

F 27 52 26 22 28 3.18 1.37 

% 17.4 33.5 16.7 14.3 18.1   

5. Teacher appraisal identify 

teachers’ potential talents 

F 48 38 31 13 25 3.46  

% 30.9 24.5 20.1 8.4 16.1   

6. Teacher appraisal assist in 

coming up with activities to 

develop learner’s talent 

F 53 49 18 21 14 3.68 1.31 

% 34.2 31.6 11.7 

 

13.5 9.0   

7. Teacher appraisal allows 

the retention of teachers’ 

talent in high performing 

schools 

F 48 55 19 19 14 3.67 1.28 

% 30.9 35.5 12.3 12.3 9.0   

8. The level of implementation 

of learner’s talent 

development is high 

F 27 51 24 23 30 3.14 1.39 

% 17.4 32.9 15.5 14.8 19.4   

Source: Field Data (2022) 

 

Table i4.29 irevealed ithat i89 irespondents i(57.4%) iagreed iwith ithe iassertion ithat iteachers iare 

igiven itools ito iencourage iextracurricular iactivities. i35 i(22.6%) ipeople idisagreed iwith ithe 
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iclaim ithat iteachers ireceive iresources ito isupport iextracurricular iactivities, ithough. 

iAdditionally, ithe istudy's ifindings iindicated iin iterms iof ithe imean iand istandard ideviations 

ithat ithe irespondent's ithat iteachers iwere igiven iresources ito ifacilitate iextracurricular 

iactivities i(Mean, i3.51; iStandard iDeviation, i1.310). 

According ito itheir iinput, i106 i(68.4%) iof ithe irespondents iagreed iwith ithe iassertion ithat 

iteachers ireceive itraining iand iother iprofessional idevelopment ion iextracurricular iactivities 

ito ifacilitate iappraisal. iThe iresults iof ithe iresponders iwho istrongly iagree iand istrongly 

idisagree iare iadded itogether. iContrarily, i30 i(19.4%) idisagreed iwith ithe iclaim ithat iteachers 

ireceive itraining iand iother iforms iof iprofessional idevelopment ion iextracurricular iactivities 

iin iorder ito ienable iassessment. iThe ipeople iwho istrongly idisagree iand ithose iwho istrongly 

idisagreed icollectively icame ito ithis iconclusion. iAdditionally, ithe istudy's ifindings iwere 

ipresented iin iterms iof imeans iand istandard ideviations ithat ithe irespondents iagreed ito imake 

ievaluation ieasier. iThe iinstructor ireceives itraining iand iother iprofessional idevelopment 

iopportunities ion iextracurricular iactivities i(Mean, i=3.107 irespondents i(69%) iagreed iwith 

ithe istatement ithat iteachers ireceive icertificates iof iparticipation ifor iparticipating iin 

iextracurricular iactivities. i28 i(18.1%) ipeople idisagreed iwith ithe iclaim ithat iteachers ireceive 

icertificates iof iparticipation ifor iparticipating iin iextracurricular iactivities, ion ithe iother 

ihand. iThe iresults iof ithe istudy ialso irevealed ithat ithe irespondents iagreed ithat iteachers 

ireceive icertificates iof iparticipation ifor iparticipating iin iextracurricular iactivities i(mean i=  

i3.76, istandard ideviation i= i1.22) i(mean i= i3.76, istandard ideviation i= i1.22). 

QASO iOfficer iSub-County i[5] iinterviewed iexplained ithat: 

“Currently iit’s ithe icommon ipractice ithat icertificates iof iparticipation iin itaking ipart iin ico-

curricular iactivities iare iprovided ito iteacher. iMore iso iappreciation iis igiven ito ithem ifor 

itheir icontribution.” 

…………………………………………………………………………… 
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In iaddition, i79 i(50.9%) iof ithe irespondents iagreed ior istrongly iagreed iwith ithe istatement 

ithat ischools ishould icreate ia isafe iand ienabling ienvironment ifor ico-curricular iactivities. iOn 

ithe icontrary, i50 i(32.2%) idisagreed iand istrongly idisagreed iwith ithe istatement ithat 

iappraisal icreates ia isafe iand ienabling ienvironment ifor ico-curricular iactivities. iIn iaddition, 

ithe istudy ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents 

iagreed ithat ithe iappraiser icreated ia isafe iand ienabling ienvironment ifor ico-curricular 

iactivities i(Mean i=3.18, iStandard iDeviation i= i1.37). 

Moreover, i86 i(55.5%) iof ithe irespondents iagreed iwith ithe istatement ithat iteacher iappraisal 

iidentifies iteachers’ ipotential italents. iThis iis ia icumulative ilist iof ithe irespondents iwho 

iagreed iand ithose iwho iagreed. iOn ithe icontrary, i38 i(24.5%) idisagreed iwith ithe istatement 

ithat iteacher iappraisal iidentifies iteachers’ ipotential italents. iThis iis ia icumulative ilist iof ithe 

irespondents iwho idisagreed iand ithose iwho idisagreed. iMoreover, ithe istudy's ifindings 

irevealed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat iteacher 

iappraisal iidentified iteachers’ ipotential italents i(Mean i=3.46, iStandard iDeviation i= i1.42). 

Also, i102 i(65.8%) iof ithe irespondents iagreed iwith ithe istatement ithat iTeacher iappraisal 

iassists iin icoming iup iwith iactivities ito idevelop ilearners’ italents. iThis iis ia icumulative ilist iof  

ithe irespondents iwho iagreed iand ithose iwho iagreed. iOn ithe iother ihand, i35 i(22.9%) 

idisagreed iwith ithe istatement ithat iteacher iappraisal iassists iin icoming iup iwith iactivities ito 

idevelop iteachers’ italent. iIn iaddition, ithe istudy ifindings ishowed iin iterms iof imeans iand 

istandard ideviation ithat ithe irespondents iagreed ithat iteacher iappraisal iassists iin icoming iup 

iwith iactivities ito idevelop ilearners’ italents i(mean i=3.68, istandard ideviation i= i1.31). 

Based ion itheir ifeedback, i103 i(66.5%) iof ithe irespondents istrongly iagreed iwith ithe 

istatement ithat iteacher iappraisal iallows ithe iretention iof iteachers’ italent iin ihigh-performing 

ischools. iOn ithe iother ihand, i21.3% idisagreed iwith ithe istatement ithat iteacher iappraisal 
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iallows ithe iretention iof iteachers’ italent iin ihigh-performing ischools. iThis iis ia icumulative  

ilist iof ithe irespondents iwho idisagreed iand ithose iwho idisagreed. iAdditionally, ithe istudy's 

ifindings ishowed iin iterms iof imeans iand istandard ideviation ithat ithe irespondents iagreed ithat 

iteacher iappraisal iallows ithe iretention iof iteachers’ italent iin ihigh-performing ischools 

i(mean i=3.67, istandard ideviation i= i1.28). 

Finally, i79 i(50.9%) iof ithe irespondents iagreed iwith ithe istatement ithat ithe ilevel iof 

iimplementation iof ilearners’ italent idevelopment iis ihigh. iAt ileast i53 i(34.2%) idisagreed 

iwith ithe istatement ithat ithe ilevel iof iimplementation iof ilearners’ italent idevelopment iis ihigh.  

iMoreover, ithe istudy ifindings irevealed iin iterms iof imeans iand istandard ideviation ithat ithe 

irespondents iagreed ithat ithe ilevel iof iimplementation iof ilearner’s italent idevelopment iis 

ihigh i(mean i=3.14, istandard ideviation i= i1.39). 

QASO iOfficer i[3] iindicated: 

"The ilevel iof iimplementation iof ilearners italent idevelopment iis ihigh iwith ithe 

icurrent iTPAD isystem." 

…………………………………………………………………………… 

The iTSC isub-County idirectors iand iQASO iOfficers istated ithat iteachers iare igiven ithe itools 

inecessary ito ifacilitate ico-curricular iactivities, ias iwell ias iother iprofessional idevelopment 

iopportunities ion ico-curricular iactivities, ithe ichance ito irespond ito ithe iappraisee's ifeedback 

ion italent idevelopment, iand ithe icapacity ito iestablish ia isecure iand isupportive ienvironment 

ifor ico-curricular iactivities. 

 

The istudy iconcurs iwith iMartin's i(2015) iconclusions ithat ia ihigh-performance, isustainable 

iorganisation imust ibe icreated iin iorder ito iachieve iits istrategic iand ioperational igoals iand 



163 

 

iobjectives. iAs iwith ithe icurrent istudy's ifindings, iHamzah iand iShamsudin's i(2017) ifindings 

iconcur ithat ithe iimplementation iof italent imanagement ifalls iinto ithe icategory iof ibeing iboth 

ivery igood iand isignificant iwith irespect ito ithe idevelopment iof ithe iorganization's italent iby 

istudy iparticipants. iThe istudy's ifindings iconcurred iwith iBadah's i(2014) iassertion ithat 

iheadteachers iused iteacher iperformance ireviews ito iconduct i40 iminutes iof iobservations.  

iThrough iclass iobservations, ithe iteacher iwould ibe ievaluated, ishe icontinued. iHe igave 

iheadteachers ithe iability ito iensure ithat ijunior iteachers iwere iproperly iimplementing 

iteaching istrategies iby iusing ihis iapproach. 

 iThe iresults iof ithe istudy iwere ialso ireviewed iwith iKagema iand iIrungu i(2018), iwho 

idemonstrated ithat iteacher ievaluations ihad ian iimpact ion iperformance. iIn igeneral, iteachers 

ifrom ipublic ischools isaid ithat ithe ipolicies ialready iin iplace ihindered itheir iability ito iadvance 

iin itheir icareers iand ithat inew ipolicies ineeded ito ibe iimplemented. iThe istudy's ifindings 

icontinue ito isupport iwhat iBedilu i(2014) idiscovered, iwhich iis ithat iteachers iwho 

iparticipated iin ithe istudy idisplayed iknowledge ithat iwas ibelow iaverage iin iterms iof ifostering 

iand ideveloping istudents' italents. 

The istudy's ifindings iconcur iwith ithose iof iAhmad, iShaari, iHashim, iand iKarminia i(2015) 

iwho idiscovered ithat iphysical icircumstances, isuch ias ihuman iwelfare i(optical, ithermal, iand 

iauditory), ispatial idesign, ifurniture iquality, iand isafety ielements, iare icrucial ifactors ito itake 

iinto iaccount ifor ia iconducive ilearning ienvironment. iElliott i(2015) inoted ithat ievaluations 

imay iinclude iformative ielements iaimed iat iimproving iperformance, isuch ias icareer 

iadvancement, iprofessional igrowth, iand ifeedback, iwhich ialso iconcurs iwith ithe 

ipresentation iof istudy idata. 

In ia isimilar ivein, ithe istudy iagrees iwith iOjokuku's i(2013) ifindings ithat iuniversity 

iacademics ibelieve itheir iperformance ievaluation isystem iis iunfair iand iinaccurate ibecause iit 
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idoesn't iadequately icapture iall iof ithe ijob-related ifactors ithat icontribute ito itheir 

iperformance iover ithe ireview iperiod. iThe iacademics' imotivation iand ievaluation imethods 

iwere ialso ifound ito ihave ian iimpact ion imotivation iand iperformance. iThis iis icongruent iwith 

ithe ifindings iof iAhmad, iShaharim, iand iAbdullah ifrom i2017 iwho ifound ithat ithe isuccess iof  

iclassroom ilearning iis isignificantly iinfluenced iby ithe iteachers, istudents, iand iclassroom 

ienvironment. iAs ia iresult, iit iis imaintained ithat ievaluation iof iall ielements iof ithe ilearning 

ienvironment iis icrucial, inot ionly ifor igauging ilearners' iperformance ibut ialso ifor irevealing 

iteachers' icapacities iin iterms iof idesigning ieffective ilearning ioutcomes. 

Hartinah, iSuharso, iUmam, iSyazali, iLestari, iRoslina, iand iJermsittiparsert i(2020), iwho ialso 

ifound ia iconnection ibetween iprincipal ileadership iand iteachers' iperformance, iwere ialso 

iconsulted iabout ithe istudy's ifindings. iTebabal iand iKahssay i(2011) ifound ithat imost 

iteachers iinstruct istudents iusing iteacher-centered itechniques irather ithan istudent-centered 

itechniques, iwhich iis iconsistent iwith iour ifindings. iAccording ito iLooney's i(2011) ifindings,  

istudents iwho ihave ia isuccession iof ihigh-quality iteachers imay ibe iable ito iachieve ithe isame 

ilevels ias itheir ipeers ifrom ihigh-income ifamilies. iStudents ifrom ilow-income ihouseholds 

imay ibenefit ithe imost ifrom ilearning ifrom ihighly ieffective iteachers. 

Adopting imicro iteaching iat ithe idepartmental ilevel iin iany iparticular iorder ican, ias 

ipreviously inoted i(Remesh, i2013), iexpose iits iostensible ishortcomings. iKnowledge iisn't 

ijust ipassed ifrom ione iperson ito ianother iwhen iit icomes ito iteaching. iWorking iteachers iare 

icrucial ibecause ithey ihave ithe iexpertise igained ifrom ireal-world iapplication iand ican iassess 

itheir iexpectations iin iterms iof ithe iqualifications ithat iwill ihelp ithem iin itheir iwork iand iensure 

itheir ieffectiveness. 

It iis ialso iconsistent iwith iKasetvetin's i(2019) ifindings ithat iprivate ischool iteachers 

iperformed iadmirably iin itheir icapacities ias ieducators iin iterms iof ilesson idesign, idelivery iof 
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iinstructional imaterials, iand ievaluation; ilearner idevelopment; iand icommunication iwith 

ithe istudents. iAccording ito iAbelha, iJesus, iFernandos, iAlbuquerque, iand iVidal i(2021), 

iteacher ievaluation i(TA) ior iteacher iperformance ievaluation i(TPA) ihas ibecome ia icrucial 

icomponent iin ieducational isystems iand ireforms iaround ithe iworld, icontributing ito ithe 

iimprovement iof iteaching ipractises. iIt iis iregarded ias ia ikey icomponent ifor iteachers' iinitial 

itraining, iprofessional idevelopment, imanagement, iand ipromotion iof ii iteachers. 

It iwas idetermined ithat ithe iEnglish igovernment's iadoption iof ithe iHay-McBer imodel iof 

iteacher ieffectiveness ifor ievaluating iteacher iperformance iincludes iboth ipositive iand 

inegative ifeatures. iThis iis iin iagreement iwith iCampbell, iKyriakides, iMujs, iand iRobinson 

i(2014). iAccording ito i(Van iider iiLans, iiVan iide iiGrift, ii& iivan iiVeen, i2018), ithe istudy's 

icentral ipremise iis ithat idescriptions iof ieffective iteaching iaccumulate iin isituations iwhere 

imore ifundamental iteaching itechniques iand ibehaviours iare ineeded ibefore iteachers 

iadvance ito imore icomplex iteaching itechniques iand ibehaviours. 

According ito iKyriakides, iChristoforou, iand iCharalambous i(2013), iteachers' iinteractions  

iwith istudents iand iclassroom ibehaviour iaccount ifor ithe imajority iof iclassroom ilevel 

ivariation irather ithan ispecific iteacher itraits ilike iviews. iThey idiscovered ithat ithe imajority iof 

iclassroom-level ivariability iis iaccounted ifor iby iteachers' ibehaviours iin ithe iclassroom iand 

itheir iinteractions iwith ipupils. iIn iaddition, iSteinert i(2014) iconcurs iwith ithe istudy's ifindings 

iwhen ishe isays ithat ifaculty iand istaff idevelopment irefers ito iall ithe iactions itaken iby ihealth 

iprofessionals iin iboth iindividual iand igroup isettings ito ienhance itheir iknowledge, iabilities, 

iand ibehaviours ias iteachers, ieducators, ileaders, imanagers, iresearchers, iand istudents. 

It iis icongruent iwith ithe ifindings iof iSteinert iet ial. i(2016), iwho idiscovered ithat ithe iobserved  

ibehaviour ichanges iincluded iimproved iteaching itechniques, inew ieducational iinitiatives, 

iincreased iacademic iproduction, iand inew ileadership iroles. ii iOrganisational ichanges ibarely 
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iever ireceived idiscussion. iAccording ito ithe istudy i(Chang, i2012), ithe ileadership iof ischool 

iadministrators iand iteachers' iusage iof iinstructional itechnology iare iclosely ilinked. iTo imake 

isure ithat ischools iand istudents iare iready ifor ithe iinformation-driven ienvironment iin iwhich 

ithey ilive, iprincipals imust idemonstrate istrong itechnology ileadership. 

We imust ifocus ion iareas iof iinstruction ithat ipositively icorrelate ito iteaching isuccess irather 

ithan istandardised icollege-level ievaluation icriteria. iWe imust ialso iuse istudent ifeedback iand 

iprogramme igoals ito ijudge ithis iefficacy. iAccording ito ithe ifindings, icontemporary 

ieducation ishould iplace ia istrong iemphasis ion istudent iautonomy, iself-learning 

ienvironments, iexperimental iand ipractical itraining iin iwhich istudents ihave ia isay iin itheir 

iactions iand ican itake ithe iinitiative, ias iwell ias iflexible itraining iprogrammes ithat ienable 

istudents ito iwork iat itheir iown ipace i(Yakovleva i& iYakovlev, i2014). 

H04: Teacher performance appraisal has no significant effect on learner talent 

development in public secondary schools in Uasin Gishu County, Kenya.  

Inferential ianalyses iused iin ithis isection iwere icorrelation iand isimple ilinear iregression 

imodels ito idetermine ithe irelationship ibetween iindependent ivariables iand ithe idependent 

ivariable. 

Pearson’s icorrelation iwas ifirst icarried iout ito ishow ithe istrength iand idirection iof ithe 

irelationship ibetween idependent iand iindependent ivariables. iTable i4.30 ipresents ithe istudy 

iresults.  

Table 4.30 Correlation Analysis 

  Learners’ talent 

development 

Appraisal 

performance  

Learners’ talent 

development 

Pearson 

Correlation 

1  
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Sig. (2-tailed)    

N 250  

Appraisal 

performance 

Pearson 

Correlation 

.844** 1 

Sig. (2-tailed) 0.000   

N 250  

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Field Data (2022) 

 

The istudy ifindings iin iTable i4.30 iindicated ithat iteacher iperformance iappraisal ihad ia istrong 

ipositive iand istatistically isignificant icorrelation iwith ilearners’ italent idevelopment i(r i= 

i0.844**; ip i0.01). iThe ifindings iindicate ia istrong, ipositive, iand istatistical icorrelation 

ibetween iperformance iappraisal iand ilearners’ italent idevelopment. iAccording ito iOrodho 

i(2003), ia istrong icorrelation imeans ithat itwo ior imore ivariables iare ihardly irelated. iThe 

icorrelation icoefficient ican irange ifrom i-1.00 ito i+1.00. iThe ivalue iof i-1.00 irepresents ia 

iperfect inegative icorrelation, iand i+1.00 irepresents ia iperfect ipositive icorrelation. iA ivalue iof  

i0.00 imeans ithere iis ino irelationship ibetween ithe ivariables ibeing iexamined. 

Further, iregression ianalysis iwas irun ito iestablish ithe ieffect iof iperformance iappraisal ion 

ilearners’ italent idevelopment. iThe icoefficient iof idetermination iand icorrelation icoefficient 

ishowed ithe idegree iof irelationship ibetween idependent iand iindependent ivariables. iThe 

iresults iare ipresented iin iTable i4.31.  

Table 4.31 Regression Analysis Model Summary 

R R Square Adjusted R Square Std. Error of the 

Estimate 

.844a 0.713 0.712 0.58474 

Source: Field Data (2022) 

 

The iresults iof ithe iregression iin iTable i4.31 iindicated ithat ithe iR2
 ivalue iwas i0.713 iand ithe iR  

ivalue iwas i0.844. iAn iR ivalue iof i0.844 igave ian iindication ithat ithere iwas ia istrong ilinear 
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irelationship ibetween iindependent iand idependent ivariables. iThe iR2
 iindicates ithat ithe 

iexplanatory ipower iof ithe iindependent ivariables iwas i0.713. iThis iimplied ithat iabout i71.3% 

iof ithe ivariation iin iindependent ivariables iis iexplained iby ithe iregression imodel. 

Model ifitness iwas ialso irun ito ifind iout iif ithe imodel iwas ithe ibest ifit ifor ithe idata. iThe istudy 

iresults iwere ipresented.in iTable i4.32. 

Table 4.32 Regression Model Fitness Results  

  Sum of 

Squares 

Df Mean 

Square 

F Sig. 

Regression 210.713 1 210.713 616.257 .000b 

Residual 84.797 248 0.342     

Total 295.51 249       

Source: Field Data (2022) 

 
Table i4.32 ishowed ithat ithe imodel iwas isignificant i(p<0.05) ithus iconfirming ithe ifitness iof  

ithe imodel. iThis iimplies ithat ithe iregression imodel iwas ia igood ifit ifor ithe idata. iHence, ithe 

iperformance iappraisal iaffects ithe ilearners italent idevelopment. iA iregression imodel iwas 

ialso irun iin iorder ito iuse iit iin ithe iregression  iequation. iThe istudy iresults iare ipresented iin 

iTable i4.33. 
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Table 4.33 Regression Model Coefficient  

  Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

  B Std. Error Beta 

(Constant) 0.847 0.13   6.492 0.000 

appraisal performance 0.789 0.032 0.844 24.825 0.000 

Source: Field Data (2022) 

 

The istudy iresults iin iTable i4.33 irevealed ithat ithere iwas ia ipositive ilinear ieffect iof  

iperformance iappraisal ion ilearners italent idevelopment i(1 i=0.789, ip i= i0.000). iThis ireveals 

ithat ian iincrease iin iperformance iappraisal ileads ito ian iincrease iin ilearners italent 

idevelopment. iAlso, ithe istudy irejected ithe inull ihypothesis ithat iteachers iprofessional 

iperformance ihas ino isignificant ieffect ion ilearners italent idevelopment iin ipublic isecondary 

ischools iin iUasin iGishu iCounty iand iadopted ithe ialternative ihypothesis ithat iteacher 

iperformance iappraisal ihas ia ipositive iand isignificant ieffect ion ilearners italent idevelopment 

iin ipublic isecondary ischools iin iUasin iGishu iCounty, iKenya. 
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CHAPTER FIVE 

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

The chapter constitutes a summary of findings, conclusions, recommendations, 

shortcomings of the research, and space for additional research. 

5.2 Summary of the Findings 

This section presents the summary of findings as considered under each objective in the 

study. 

5.2.1 Effect of Teacher Performance Appraisal on Learner academic achievement 

in Public Secondary Schools in Uasin Gishu County 

The iifirst iistudy iiobjective iiwas iito iiinvestigate iithe iieffect iiof iiteacher iiperformance iiappraisal 

iion iilearner iiacademic iiachievement iiin iipublic iisecondary iischools iiin iiUasin iiGishu iiCounty.  

iiThe  iidescriptive  iistatistics  iin iTable  i4.10  iishowed  iithat  iimplementation iof iteacher 

iappraisal isystem ihas iled ito ian iimprovement iin ilearner iexam iperformance i(Mean, i=4.26, 

iStd. idev=0.92). iFurther, ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof iteacher 

iperformance iappraisal isystem i(Mean, i=3.59, iStd. idev=1.15). iAlso, ilearner iacademic 

iachievement iin iaverage ihave iimproved icompared ito ibefore iintroduction iof iTPAD isystem 

i(Mean, i=4.12, iStd. idev=0.93). iTeacher iacceptance ion iTPAD isystem iis idirectly 

iproportional ito ilearner iperformance i(Mean, i=3.80, iStd. idev=1.21). iTeachers’ iappraisal 

iscore iaffects ilearners’ iexams iscores i(Mean, i=3.61, iStd. idev=1.21). iThe irespondents 

ibelieved ithat ithere iis ia ipostulated icausal irelationship ibetween iteacher ibehaviors iand 

istudent iaccomplishment i(Mean i=4.11,  iStd. idev=0.98). iDisparities iin iteachers' ievaluation 

iscores iare icorrelated iwith idifferences iin istudent ilearning i(Mean, i=3.81, iStd. idev=1.23). 

iThis iimplies ithat iimplementation iof iteacher iappraisal isystem ihas iled ito ian iimprovement iin 
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ilearner iexam iperformance. iFurther, ilearner ipromotion irate ihas irisen iafter ithe iintroduction 

iof iteacher iperformance iappraisal isystem. iInferentially ithe istudy ifindings iindicated ithat 

iperformance iappraissal ihad ia istrong ipositive iand istatistically isignificant icorrelation iwith 

ilearner iacademic iachievement ii(r=0.857**; iip<0.01). iFurther ithere iwas ia ipositive ilinear 

ieffect iof iperfromance iappraisal ion ilearners’ iresults i(β1 i=0.834, ip=0.000). 

5.2.2 Effect of Teacher Performance Appraisal on Learner Safety in Public 

Secondary Schools in Uasin Gishu County 

The isecond istudy iobjective iwas ito iinvestigate ithe ieffect iof iteacher iperformance iappraisal 

ion ilearner isafety iin ipublic isecondary ischools iin iUasin iGishu iCounty, iKenya. iThe  

idescriptive  istatistics  iin iTable  i4.16  irevealed  ithat  ithroughout ithe isystem iof iappraisal, 

ichild iAct iare iadhered ito i(Mean, i=4.12, iStd. idev=0.990). iLearners’ isafety iis iensured  iin 

ischool ienvironment iwhich iimprove iquality iof ieducation i(Mean, i=3.79, iStd. idev=1.16). 

iConversation iis iheld ito idiscuss iwith iteachers iabout ijob iperformance ias ia iprocess iof 

iappraisal i(Mean, i=4.05, iStd. idev=1.14). iThe icomments imade iduring ithe iappraisal iprocess 

iis idone iin ia irespectful iand ifriendly imanner i(Mean, i=3.76, iStd. idev=1.16). iTeachers 

iunderstand ithe ilegal iand ipolicy iprovisions ion ilearner’s iwelfare iand iare isensitive iabout 

isafety iof ilearners i(Mean, i=4.07, iStd. idev=1.06). iTeachers ipractice icommunication iof iany 

iincidences iand icases iin ischool ithat iare iinsecure i(Mean, i=3.80, iStd. idev=1.16). iTeachers 

iconduct iroutine isafety icheck iregularly ito imark iout ithe iobstacles iand idifficulties ifaced iby 

ithe istudents i(Mean, i=4.02, iStd. idev=1.16). iTeachers iiare iskilled iion iiexamining iithe 

iischool's iiinfrastructure iiand iifacilities iiin iiorder iito iicreate iia iibetter iiand iimore iisecure iilearning 

iienvironment iifor iistudents ii(Mean, ii=3.79, iiStd. iidev=1.18). iInferential ianalysis irevealed 

ithat iteacher iperformance iappraissal ihad ia istrong ipositive iand istatistically isignificant 

icorrelation iwith ilearner isafety i(r=0.863**; ip<0.01). iThere iwas ia ipositive ilinear ieffect iof 

iperfromance iappraisal ion ilearners’ isafety i(β1=0.857, ip=0.000). 
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5.2.3 Effect of Teacher Performance Appraisal in Aiding to Bridge Teachers’ 

Professional Performance Gaps in Uasin Gishu County 

The ithird istudy iobjective iwas ito iestablish ithe ieffect iof iteacher iperformance iappraisal iin 

iaiding ito ibridge iteachers’ iprofessional iperformance igaps iin iUasin iGishu iCounty, iKenya. 

iThe  idescriptive  istatistics  iin iTable  i4.22  iindicated  ithat  iteacher itraining ihas ibeen ione iof  

ithe iways iused iby iteacher iappraiser iin iorder ito ibridge ithe iexisting iprofessional igap i(Mean, 

i=4.40, iStd. idev=0.88). iTeacher iappraisal itechniques ihas imotivated iteachers iat itheir iwork 

istations; i(Mean, i=4.24, iStd. idev=1.00). iThe iappraiser iand iteachers idiscuss ion iwhat ineeds 

ito ibe idone iand ijointly iset itargets ifor iachievement i(Mean, i=4.23, iStd. idev=0.88). iTeachers 

iare iappraised ibased ion iobservation, iassessment iof iability, ireadiness, itheir ipotential iand 

icontent imastery i(Mean, i=3.81, iStd. idev=1.07). iTeachers iare iappraised iensures ithat 

iteachers itake itime ito ipromote istudent igrowth iby isetting ihigh iexpectations ifor istudent 

iachievement i(Mean, i=4.31, iStd. idev=1.03).  iTeachers’ iiappraisal iihas iiencouraged iiteachers 

iito iijoin iia iiprofessional iischolarly iijournal, iionline iiand iiread iieducational iiblogs iiand iiliterature 

iion  iieducation ii(Mean, ii=4.15, iiStd. iidev=1.11). iiTeachers’ iiappraisal iihas iiencouraged 

iiteachers iito iigo iifor iieducational iiconferences, iiworkshops, iiattend iionline iiseminars iifor iimore 

iieffective iiteaching ii(Mean, ii=4.13, iiStd. iidev=1.02). iTeachers’ iappraisal ihas imotivated 

iteachers ito itake itime ito iobserve iother iteachers iwho ican ibe ia igreat isource iof iknowledge ifor 

ithem i(Mean, i=3.76, iStd. idev=1.16). iThe istudy ifindings ifrom iinferential istatistics 

iindicated ithat iteacher iperformance iappraissal ihad ia istrong ipositive iand istatistically 

isignificant icorrelation iwith iteacher iprofessional iperformance i(r=0.893**; ip<0.01). iThe 

istudy ifindings irevealed ithat ithere iwas ia ipositive ilinear ieffect iof iperfromance iappraisal ion 

iteacher iprofessional iperformance i(β1=0.895, ip=0.000). 
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5.2.4 Effect of Teacher Performance Appraisal on Learner Talent Development in 

Public Secondary Schools in Uasin Gishu County 

The last study objective was to examine the effect of teacher performance appraisal on 

learner talent development in public secondary schools in Uasin Gishu County, Kenya. 

The descriptive statistics in Table 4.28 showed that teachers are provided with 

resources to facilitate co-curricular activities (Mean, =3.53, Std. dev=1.41). To facilitate 

appraisal, teacher is provided with training and other professional development on co-

curricular activities (Mean, =3.77, Std. dev=1.27). Teachers are provided with 

certificates of participation in taking part in co-curricular activities (Mean, =3.75, Std. 

dev=1.25). The appraiser create a safe and an enabling environment for co-curricular 

activities (Mean, =3.19, Std. dev=1.380). Teacher appraisal identify teachers’ potential 

talents (Mean, =3.48, Std. dev=1.420). Teacher appraisal assist in coming up with 

activities to develop learner’s talent (Mean, =3.71, Std. dev=1.295). Teacher appraisal 

allows the retention of teachers’ talent in high performing schools (Mean, =3.69, Std. 

dev=1.264). The level of implementation of learner’s talent development is high (Mean, 

=3.20, Std. dev=1.381). The istudy ifindings ifrom iinferential istatistics iindicated ithat 

iteacher iperformance iappraissal ihad ia istrong ipositive iand istatistically isignificant 

icorrelation iwith ilearners italent idevelopment i(r=0.844**; ip<0.01). iThe istudy ifindings 

irevealed ithere iwas ia ipositive ilinear ieffect iof iperfromance iappraisal ion ilearners’ italent 

idevelopment i(β1 i=0.789, ip=0.000). 

5.3 Conclusions  

The istudy iconcluded ithat iteacher iperformance iappraisal ihas ia ipositive ieffect ion ilearner 

iacademic iachievement. iTeacher iappraisal isystem ihas iled ito ian iimprovement iin ilearner 

iexam iperformance. iFurther, ilearner ipromotion irate ihas irisen iafter ithe iintroduction iof 

iteacher iperformance iappraisal isystem. iAlso, ilearner iacademic iachievement iin iaverage 
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ihave iimproved icompared ito ibefore iintroduction iof iTPAD isystem. iFinally, iteacher 

iacceptance ion iTPAD isystem iis idirectly iproportional ito ilearner iperformance. iThe istudy 

ialso iconcluded ithat iteacher iperformance iappraisal ihas ia ipositive ieffect ienhancing ilearner 

isafety. iThroughout ithe isystem iof iappraisal, ichild iAct iare iadhered ito. iAlso, ilearners’ isafety 

iis iensured iin ischool ienvironment iwhich iimprove iquality iof ieducation. iFurther, iall ithe 

iteachers iin ischool ihave istudent isafety iat ithe itop iof itheir iminds iand iactions. iFinally, ithe 

icomment imade iduring ithe iappraisal iprocess iis idone iin ia irespectful iand ifriendly imanner. 

The istudy ifurther iconcluded ithat iteacher iperformance iappraisal ihas ia ipositive ieffect iaiding 

ito ibridge iteachers’ iprofessional iperformance. iTeacher itraining ihas ibeen ione iof ithe iways 

iused iby iteacher iappraiser iin iorder ito ibridge ithe iexisting iprofessional igap.Teacher 

iappraisal itechniques ihave imotivated iteachers iat itheir iwork istations. iFurthermore, ithe 

iappraiser iand iappraisee iget ito idiscuss i iwhat ineeds ito ibe idone iand ijointly iset itargets ifor 

iachievement. iFinally, iteachers iare iappraised ibased ion iobservation, iassessment iof iability,  

ireadiness, itheir ipotential iand icontent imastery. 

5.4 Recommendations of the Study 

Based ion ithe ifindings, ithe istudy imade ithe ifollowing irecommendations: ia ineed ito ienhance 

iTPAD iduring ithe inext ireview iphase ito iembrace iand iconnect iparameters iin ithe iappraisal 

itool iand istudents' iexamination iscores. iThe iTPAD icould ibe ienhanced ito iprovide ifurther 

ifeedback ithat iis ifrequent, itimely, iand iincludes ispecific isuggestions ion ihow ito iimprove ithe 

icontent iand isubject iknowledge iinstructional istrategies, i i i iclassroom imanagement 

istrategies, iand irecommendations ifor ifinding iresources ior iprofessional idevelopment 

iopportunities. 

TSC, iin iliaison iwith ithe iministry iof ieducation iand ithe irespective ischool iprincipals, ishould 

imake ia ideliberate ieffort ito iplan iand iset iaside ifunds ito ienhance iprofessional itraining,  



175 

 

iworkshops, iseminars, iand iconferences ithrough iwhich ithe iteachers iwill ibe ienlightened ion 

ihow ito ienhance itheir iprofessional iknowledge iand iapplication iwhile iconsidering 

iindependent ievaluators ito ienhance icredibility, ivalidity, iand ireliability iof iteacher irating.  

iTSC ito iimprove irefresher itraining ifor iteachers ito ienhance itheir iteaching iskills. 

Teachers ishould ibe itrained ion ithe isafety iof ilearners iin ischool. iIn iliaison iwith iteachers,  

isecondary ischool imanagement ineeds ito iinculcate ithat isafety iculture iamongst istudents iand 

iteachers ito ispur isafer ilearning ienvironments. iWith ithe igrowing iconfidence iin iTPAD i 

iratings iand isubsequent irelated ispillover ibenefits, iTSC ishould iestablish iand istrengthen ithe 

idepartment iresponsible ifor ilearners' isafety. 

Given ithat iteacher iperformance iappraisal ipositively irelates ito ilearner italent idevelopment, 

ithe istudy irecommends ithat's iteachers' iservice icommission ishould ienhance iearner italent 

idevelopment ipractices iand ilink ithe iattainment iof igoals iwith irewards ito icontinue 

iimproving ithe iperformance iof italents iin isecondary ischools. iTeachers ishould ibe iinvolved  

iin ideveloping italents ito iestablish itransparent iand iobjective icriteria ifor iappraisal ito ienable 

ithem ito iknow ithe ibasis iupon iwhich ithey iare ibeing ievaluated.  

5.5 Recommendations for Further Research 

The study suggests that similar studies can be done using other variables that were found 

out to have low variability. Also, similar studies could be conducted elsewhere outside 

the geographical realm of this study so as to validate the findings. 
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APPENDICES 

APPENDIX I INFORMED CONSENT 

Dear Participant, 

RE: PARTICIPATION IN THIS STUDY 

I iam ia ipost-graduate istudent ipursuing ia iDoctor iof iPhilosophy iDegree iprogramme iat iKisii 

iUniversity. iI iam icurrently iconducting iresearch ion iimplementation iof iteacher 

iperformance iappraisal idevelopment iand iits ieffect ion iquality  iteaching iin ipublic 

isecondary  ischools iin iUasin iGishu iCounty, iKenya. iTaking ipart iin ithe istudy iwould ibe ian  

ihonour iand ia iprivilege ifor ime. iYour ianswers ito ithe iquestions iin ithe iquestionnaire iwill inot 

ibe iseen ior iused iby ianyone iother ithan ithe iresearchers iconducting ithis istudy. iIn iaddition, iyou 

ican irequest ia isummary iof ithe istudy's ifindings ifrom ithe iresearcher. 

My iheartfelt ithanks igo iout ito iyou ifor iyour iparticipation iin ithis istudy. iPlease isign ithis iletter 

iif iyou iwould ilike ito iparticipate iin ithis istudy. 

Yours faithfully, 

 

Esther Jepkoech Suter 

   

________________________________________ 

Participant      Date   
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APPENDIX II QUESTIONNAIRESFOR PRINCIPALS AND TEACHERS 

You have been chosen as a participant in this study. Please be honest with yourself when 

answering the questions on the survey. No one will be able to see what you said because 

we kept it strictly confidential. Kindly respond by ticking (√) or writing in the spaces 

(...) provided. Your cooperation and assistance were highly treasured. 

SECTION iA: iDEMOGRAPHIC iINFORMATION 

1.What iis iyour igender? 

 Male i[ i] Female i[ i] 

2. iWhat iis iyour ihighest ilevel iof ieducation? 

 Certificate/Diploma i[ i] iUndergraduate idegree i[ i] iMasters i[ i] iPhD i[ i] 

3. iWhat iis iyour iage? ……………………………… 

4. For how long have you been a working in Uasin Gishu-County. 

20 years and below [] 

20 to 25 years  [] 26 to 30 years  [] 

31 to 35 years  [] 36 to 40 years  [] 

SECTION B: TEACHER PERFORMANCE APPRAISAL ON LEARNER 

ACADEMIC ACHIEVEMENT 

To iwhat iextent ido iyou iagree ior idisagreed ion iteacher iperformance iappraisal ion ilearner 

iacademic iachievement iPlease iindicate ihow istrongly iyou iagree ior idisagreed iwith ithe 

ifollowing istatements i(Tick iappropriate: istrongly iagree=5, iAgree=4 iNeutral=3, 

iDisagreed=2 iand istrongly iDisagreed=1) 
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No  Statement  5 4 3 2 1 

1 Implementation iof iteacher iappraisal isystem ihas 

iled ito ian iimprovement iin ilearner iexam 

iperformance 

     

2 Learner ipromotion irate ihas irisen iafter ithe 

iintroduction iof iteacher iperformance iappraisal 

isystem 

     

3 Learner iacademic iachievement ion iaverage ihave 

iimproved icompared ito ibefore iintroduction iof 

iTPAD isystem 

     

4 Teacher iacceptance iof iTPAD isystem iis idirectly 

iproportional ito ilearner iperformance 

     

5 Teachers’ iappraisal iscore iaffects ilearners’ iexams 

iscores i 

     

6 There iis itheorized icausal irelationship ibetween 

iteacher ibehaviors iand istudent iachievement 

     

7 The idifference iin iteachers’ ievaluation iscores iis 

irelated ito idifferences iin istudent iacademic 

iachievement 

     

Any other comment related to the above statements …………………………………… 
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ECTION C: TEACHER PERFORMANCE APPRAISAL ON ENHANCING 

LEARNER SAFETY 

Please iindicate ihow istrongly iyou iagree ior idisagreed iwith ithe ifollowing istatements ias 

irelates ito iteacher iperformance iappraisal ion ienhancing ilearner isafety.  i(Tick iappropriate: 

iStrongly iagree=5, iAgree=4 iNeutral i=3, iDisagreed=2 iand istrongly iDisagreed=1) 

No  Statement  5 4 3 2 1 

1 Throughout the system of appraisal, child Act are adhered 

to 

     

2 Learners’ safety is ensured in school environment which 

improve quality of education  

     

3 All the teachers in school have student safety at the top of 

their minds and actions 

     

4 Teachers understand the legal and policy provisions on 

learners’ welfare and are sensitive about safety of learners 

     

6 Teachers practice communication of any incidences and 

cases in school that are insecure 

     

7 Teachers iconduct iroutine isafety icheck iregularly ito imark iout  

ithe iobstacles iand idifficulties ifaced iby ithe istudents. 

     

8 Teachers are skilled on analyzing the school infrastructure 

and facilities to make a superior and safe learning 

environment. 

     

Any other comment related to the above statements …………………………………… 
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SECTION D: TEACHER PERFORMANCE APPRAISAL IN AIDING TO 

BRIDGE TEACHERS’ PROFESSIONAL PERFORMANCE 

Please iindicate ihow istrongly iyou iagree ior idisagreed iwith ithe ifollowing istatements ias 

irelates ito iteacher iperformance iappraisal iin iaiding ito ibridge iteacher’s iprofessional 

iperformance. i(Tick iappropriate: iStrongly iagree=5, iAgree=4 iNeutral i=3, iDisagreed=2 iand 

istrongly iDisagreed=1) 

No  Statement  5 4 3 2 1 

1 Teacher iitraining iihas iibeen iione iiof iithe iiways iiused iiby iiteacher 

iiappraiser iiin iiorder iito iibridge iithe iiexisting iiprofessional iigap ii 

     

2 Positive iiTeacher iiappraisal iifeedback iihas iiplayed iias iia iiteacher 

iimotivation iitool 

     

3 The iiappraiser iiand iiappraise iidiscuss iion iiwhat iineeds iito iibe iidone  

iiand iijointly iiset iitargets iifor iiachievement 

     

4 Teachers iiare iiappraised iibased iion iiobservation, iiassessment iiof 

iiability, iireadiness iiand iitheir iipotential 

     

5 Teachers iiiare iiiappraised iiito iiiensures iiithat iiithey iiitake iiitime iiito 

iiipromote iiistudent iiigrowth iiiby iiisetting iiihigh iiiexpectations iiifor 

iiistudent iiiachievement 

     

6 Teachers’ iiiappraisal iiihas iiiencouraged iiiteachers iiito iiijoin iiia  

iiiprofessional iiischolarly iiijournal, iiionline iiiand iiiread iiieducational 

iiiblogs iiiand iiiliterature iiion iiieducation 

     

7 Teachers’ iiiappraisal iiihas iiiencouraged iiiteachers iiito iiigo iiifor 

iiieducational iiiconferences, iiiworkshops, iiiattend iiionline  

iiiseminars iiifor iiimore iiieffective iiiteaching. 

     

8 Teachers’ iappraisal ihas imotivated iteachers ito itake itime ito 

iobserve iother iteachers iwho ican ibe ia igreat isource iof iknowledge  

ifor ithem. 

     

Any other comment related to the above statements …………………………………… 
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SECTION E: TALENT DEVELOPMENT 

Please iindicate ihow istrongly iyou iagree ior idisagreed iwith ithe ifollowing istatements ias 

irelates ito iteacher iperformance iappraisal ion ilearner italent idevelopment. i(Tick iappropriate: 

iStrongly iagree=5, iAgree=4 iNeutral i=3, iDisagreed=2 iand istrongly iDisagreed=1) 

No  Statement  5 4 3 2 1 

1 Teachers are provided with resources to 

facilitate co-curricular activities 
     

2 To facilitate appraisal, teacher is provided with 

training and other professional development on 

co-curricular activities  

     

3 Teachers are provided with opportunity to give 

their response on feedback provided by the 

appraise on talent development  

     

4 The appraiser creates a safe and an enabling 

environment for co-curricular activities 

     

5 Teacher appraisal identify teachers’ potential 

talents  

     

6 Teacher appraisal assist in coming up with 

activities to develop learner’s talent  

     

7 Teacher appraisal allows the retention of 

teachers’ talent in high performing schools 

     

8 The level of implementation of learner’s talent 

development is high  

     

Any other comment related to the above statements …………………………………… 
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APPENDIX III INTERVIEW SCHEDULE FOR TSC SUB-COUNTY 

DIRECTORS AND QASO OFFICERS 

i. What iis ithe ieffect iof iteacher iperformance iappraisal ion ilearner iacademic 

iachievement iin ipublic isecondary ischools iin iUasin iGishu iCounty? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

ii. How idoes iteacher iperformance iappraisal iaffect ilearner isafety iin ipublic isecondary 

ischools iin iUasin iGishu iCounty? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

iii. What iis ithe ieffect iof iteacher iperformance iappraisal iin iaiding ito ibridge iteacher’s 

iprofessional iperformance igaps iin iUasin iGishu iCounty? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

iv. How idoes iteacher iperformance iappraisal iaffect ilearner italent idevelopment iin  

ipublic isecondary ischools iin iUasin iGishu iCounty? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 
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APPENDIX IV PLAGARISM REPORT 

 



196 

 

APPENDIX V PERMIT APPLICATION LETTER FROM KISII UNIVERSITY 
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APPENDIX VI MINISTRY OF EDUCATION AUTHORIZATION LETTER 
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APPENDIX VII NACOSTI RESEARCH LICENSE 
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APPENDIX VIII MAP OF UASIN GISHU COUNTY 

 


