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ABSTRACT

Life-staging of set-books is employed by language teachers as one of the teaching
techniques. Not all teachers employ life-staging in their lessons since there are some
challenges on its usage. The purpose of this study was to establish the challenges of
using life-stage teaching strategy of set books on teaching English language in public
secondary schools in Wareng sub- county Uasin Gishu County. The study was guided by
the following objectives; To establish perception of English language teachers towards
life- staging technique on English language teaching, to establish perception of students
towards life-staging on English language teaching, to assess mastery of knowledge and
skills of teachers of English on use of life- staging as a teaching methodology and the
extent to which life- staging as a pedagogy is used in teaching set —books. The study was
based on the theory of social learning advanced by Lev Vygotsky (1978) which argues
that for learning to take place there must be a social influence. He views language as
learner’s first tool of social interaction. A descriptive survey design was adopted.
Research was both qualitative and quantitative; interviews and questionnaires were used
to collect data. Research instruments were tested for validity and reliability. Content and
construct validity were catered for. Reliability coefficient of 0.76 was obtained and
questionnaires considered reliable for data collection. The study targeted 1280 form 3 and
4 students, 106 teachers and 53 H.O.Ds languages department. A sample size of 433
respondents comprising of 384 students, 32 teachers of English language and 16 H.O.Ds
language department was drawn from 16 public secondary schools to participate in the
study through quarter, purposive and stratified random sampling techniques. Cited work
was acknowledged to avoid plagiarism. In this study, descriptive statistics was used to
analyze data where the percentages and frequency distribution tables was used to give
summary of the findings. The study found out that 83.4% of the teachers had a positive
attitude towards use of life staging technique, 74.5% of the students had a positive
attitude towards this technique, 90% of the teachers less frequently attended workshops
on use of life staging technique, and 80% of the teachers reported that their schools did
not have life staging for all classes. Similarly, most schools had inadequate set books for
life staging and at the same time, the time allocated for life staging was inadequate to
cover all the contents. All cited work was acknowledged to avoid plagiarism. It was
recommended that teachers need to use learner-centered approaches during life staging
since the strategy improve on learning outcomes. In addition, teachers need in-service
training on use of life staging techniques for teaching set books at the same time, there is
need for provision of adequate set books, facilities and allocation of adequate time for life
staging. The findings of this study will help education stakeholders and policy makers to
come up with better teaching techniques that will suit English as a second language and
improve English language performance in secondary schools.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

There are several teaching methodologies that teachers of English can choose from.
Amongst them is life-staging technique. Teaching English as a foreign Language engages
different methodologies, although some of them are commonly used, (Maig, 2014).
Among these methodologies is Drama and life-Staging (sub-set of theatres). Since drama
and theatre have a close relationship, it is important to define them. According to Fleming
(2006), improvised and spontaneous work is a drama while performing on stage defined
theatre. This makes it clear that classroom drama and educational theatre plays the same
role. According to Maig (2014), the tools employed in the theatre by actors are similar to
the tools used in drama in education. In the theatre, the whole thing is schemed to the
advantage of the audience contrary to classroom where the whole thing is schemed to the
advantage of the learners. The above researcher makes a comparable indication
explaining that in the perspective of teaching drama, the difference between drama and
theatre can be seen in the way it is professed. It is obvious that theatre plays the same role
with drama. In educational theatre, the learners are the audience hence this makes it clear
that classroom drama and educational theatre plays the same role, and are appropriate and

effective teaching methods.

In reference to Nawi (2014) on applied drama in English, Staging the textbook is a major
teaching methodology, where distillation method is used for the teaching programme in

the textbook section, and the explanation focuses of the language themes; skills and



vocabulary to be learnt are extracted and identified. These distilled elements are matched
with a layer of drama and then staged above the textbook unit, integrating, context —
setting opportunities, potential for complication or tension, potential for a story as well as

the target language elements. The whole process is as shown below.

/ Planning \
\ Observation /

Source: Nawi (2014)

Theorizing Acti
ction

This shows that for a teacher to use life staging technique he/she must have mastered on
knowledge and skills on the same so as to be effective, and enough time is required for
preparation.

Similarly, Moore (2012) asserts that theatre or drama is used by teachers in England and
Wales and also in South Hunsley School in U.K. According to him the personal
development of a student is as a result of the role drama plays. Students get to explore
experiences and issues in a supportive and safe environment due to stimulated
imagination by drama. Regardless of academic ability, theatre provides students with the
sense of achievement that promote self-esteem. Moore did not find out the challenges
facing usage of life-staging technique hence there is need for another research to do it.
Stinson (2009) posits that Drama in Singapore is seen as one of the most important

English language teaching methodology. This shows that life-staging technique is the



most effective and appropriate method of teaching English as the second language. This
study therefore aimed at finding out the extent at which life-staging technique is applied
in teaching English set-books by teachers of English in Wareng sub-county, Uasin Gishu

County as above scholar did not.

Ronke (2005) explores the use of theatre and drama as an alternative teaching approach
for foreign language (German) in the university level in USA. He found that 85% of the
responses rated theatre valuable for second language learning. Nawi & Greenwood
(2012) on program model; Bringing literature to life in USA stipulates that stage
productions brings characters to life and encourages reading in a fun and a physical way.
Nevertheless, the above scholars did not investigate on the challenges facing usage of
life-staging technique on English language teaching hence there’s need for other
researchers to do so. Actively engaging students in a life-staging technique during
English learning process is a powerful tool. It improves students’ confidence, creativity
and motivation in learning. While achieving the teaching goals, action and entertainment
is combined through the use of life-staging technique hence making the learning process
enjoyable, (Moseti, 2007). Teachers of English have different perception towards this
technique while others may be lacking knowledge and skills on how to use it. Since this
life-staging technique is the appropriate and effective method of teaching as stated by
Jeruto (2006), this study sought to find out the challenges on its usage in English

language teaching in public secondary schools as the above scholar did not do so.



There’s a national concern over English language dismal performance over the years in
K.C.S.E in the Kenya as argued by (Kemboi & Osman 2015). English language teachers
have been blamed for relying on methods that favour them at the expense of their
students. To improve K.C.S.E. English language performance, appropriate techniques of
role play/drama or life-staging must be employed. In relation to Kemboi and Osman’s
argument, teachers have to use techniques that are learner-centered like life-staging
technique so as to improve on learners’ performance than using teacher-centered
techniques that are after syllabus completion. The above researchers did not find out the

perception of English language teachers hence the study sought to do so.

Further, Mutai (2012) on an assessment of the teaching strategies employed by English
language teachers in Eldoret municipality, posits that in 1990°s and the proceeding years,
poor proficiency of English language by Kenya’s students in secondary schools turned on
to draw attention on learning and teaching of English language. Barasa (2005) identified
various instances recorded that emphasize this concern. In relation to the above, teachers
have to choose carefully teaching methodologies that are learner-centered like life-
staging technique which will enable them achieve their set objectives and targets. since
one of the learners- centered method is life-staging technique, this study sought to find
out the extent to which teachers of English in public secondary schools in Wareng sub-
county, Uasin Gishu county apply it in teaching English set-books as the above

researchers did not do so.



Moreover, Abenga (2005) and Njuguna (2008) on the 1998, 1999 and 2006 annual
reports from KNEC, noted that the crisis in the teaching of English language in school is
not an overstatement. Each year, the level of spoken and written English language is
dropping though the curriculum classifies as the core subject thus one has to achieve
better grades in English language in the national examinations to gain entrance to the
University (K.N.E.C, 2006). According to Kemboi and Osman (2015), the Kenya English
Language Curriculum may not be adequately taught by techniques of single instructions
as it is integrated and covers diverse and broad topics. In many cases, especially where
teacher centered approaches are dominant, it requires the use of diverse methods than
over-reliance of a single method which may be disadvantageous to the students. This
study therefore aimed at finding out challenges facing the use of life-staging technique in
teaching English language set-books and the perception of English language teachers

towards it as the above researchers did not.

According to the research by Gudu (2010), the importance of instructional methods is
determined by the right teaching method that result to the quality results given that they
act as a link in the total learning and teaching chain. This scholar did not categorically
asses the challenges facing usage of life- staging of set —books on English language
teaching which this study seek to do so. Further, Kapting’ei (2006) and Jeruto (2006)
have raised concern on the use of techniques that favor teachers rather than techniques for
instance role-play, which fascinate the students as well as teachers as proposed by
Kemboi and Osman (2015). However, the studies have only proposed the use of life-

staging but did not state the challenges of using it on English language teaching. This



study therefore sought to assess challenges of using life-staging strategy in teaching

English set-books in Wareng Sub county Uasin-Gishu County, Kenya.

Research by Gathumbi and Masembe (2005), Rodgers and Evans (2008), found out that
the enhancement in the teaching and learning process is as a result of use of drama or
life-staging techniques at various levels of education which increases active participation,
and motivation retention of the content taught. It can also be used to strengthen

grammatical structures and language items that were taught in previous sessions.

The above studies do not address the issue of challenges facing the use of life-staging
technique on English language teaching. They have not also found out the perception of
teachers and learners towards life-staging technique and the extent to which life-staging
is used in public secondary schools in English language teaching. This study therefore
sought to address the above concerns and hopes to come up with in-depth information on
challenges of using life-staging technique in teaching English set-books in public
secondary schools in Wareng Sub-County; that will aid teachers in teaching and the

educational curriculum developers in their work.

1.2 Statement of the Problem

Life-staging technique is one of the learner-centered method that greatly affects the
results of the learners. The Kenya National Examination Council annual reports of 1998;
1999 and 2006, indicated that there was a crisis in the teaching of English language in
secondary schools, which has led to poor performance. Gathumbi & Masembe (2005).
view the result of this as teachers using teacher-centered methods of instruction than

learner centered. They argued that life-staging technique is the most appropriate



methodology that teachers of English have to employ so as to be effective. However, the
research did not establish the challenges facing use of life staging on English Language
teaching and this study therefore sought to find out challenges facing usage of life-
staging of set-books in public secondary schools in Wareng sub-county and come up with

recommendations that may help tackle them.

Mutai (2012) blames teachers on poor performance in English language due to the use of
teacher-centered methods of instruction. In Wareng Sub-County, performance in English
language is low as compared to other subjects. To improve on students’ performance in
the subject, Mutai views life-staging technique as one of the learner-centered methods
that needs to be used by teachers of English language. However, the above researcher did
not draw light on the issue of perception of learners and teachers towards the use of life-
staging technique as a medium of instruction. This study therefore sought to determine
the challenges to the use of life-staging of set-books on English Language teaching in

secondary schools in Wareng sub-County, Uasin-Gishu County.

1.3 Purpose of the Study

The purpose of this study was to investigate the challenges of using life-staging technique
in teaching english set-books in public secondary schools in wareng sub-county, Uasin -
Gishu County, Kenya.

1.4 Specific Research Objectives

The study was guided by the following research objectives;



To establish the perception of English language teachers on the use of life-staging
technique on English language teaching in Public secondary schools in Wareng
Sub-County Uasin-Gishu County, Kenya.

To establish the perception of students towards the use of life-staging technique in
the teaching of English set-books in public secondary schools in Wareng Sub-
County Uasin-Gishu County, Kenya.

To assess knowledge and skills of English language teachers on the use of life-
staging technique as a teaching methodology.

To determine the extent to which life- staging as a pedagogy has been adopted to
teach set- books in English language in Public secondary schools in Wareng Sub-

county Uasin— Gishu County, Kenya.

1.5 Research Questions

What is the perception of English Language teachers towards life-staging of set
books on English language teaching in public secondary schools in Wareng Sub-
County Uasin Gishu County?

What is the perception of students towards the use of life-staging of set-books on
English language teaching in public secondary schools in Wareng Sub-County
Uasin-Gishu County?

What is the level of knowledge and skills of teachers of English on the use of life-
staging technique as a teaching methodology in Wareng sub-county Uasin-Gishu

County?



iv.  To what extent do life- staging as a pedagogy has been adopted to teach set books
in English Language in public secondary schools in Wareng Sub- County Uasin
Gishu County?
1.6 Significance of the Study
The findings and recommendations that will arise from this study may be significant to
education stakeholders. The study finding is hoped that it will help English Language
teachers adopt life-staging as one of the effective teaching techniques in secondary
schools. Second, it will change the attitude of those teachers who do not like life-staging
of set-books to like and implement it. Third, findings and the recommendations from this
study may be useful to the ministry of education officials and policy makers since they
may use to adjust teaching methodologies in English Language in Secondary schools,
especially in Wareng Sub-county. Lastly, the findings will form the basis for further

research in related fields and may also be used for further reference.

1.7 Justification of the Study

The study was carried out to find challenges facing life-staging of set-books in public
secondary schools in Wareng sub-county, Kenya. Teaching techniques in English as the
Second Language affects the language performance of the learners (Mutai, 2012).
Further, Nawi (2014) in his study posits that life-staging technique is the most
appropriate technique for English as the second language teachers to adopt in the
classroom. Kemboi and Osman (2015) on the role play technique as an antecedent
postulate that life-staging is appropriate for teachers of English in Wareng County to use

it for better performance. It’s therefore important that a study of this kind be undertaken



so that it may provide a framework upon which an argument on the challenges on usage

of life-staging strategy on English language teaching was anchored.

Teacher advisory center tutors (TAC) and quality Assurance and standard officers
(QASO) who carry out pedagogical upgrading course for teachers of English, may be
guided by this study to incorporate the use of life-staging pedagogies in the teaching and

learning of English language in Secondary schools.

The Kenya government will benefit by having empirical evidence on the challenges
facing usage of life-staging technique on the English language teaching hence
incorporating it in the secondary school curriculum and using the recommendations to

overcome the challenges.

1.8 Assumptions of the Study

The research was guided by the following assumptions;

)] That all the learners in public secondary schools learn English language as it is
compulsory as stated in Kenya National examination Council 2006.

i) That English language teachers have all been trained to teach English language.

iii) That form four and form three students in Wareng Sub-county are given chance to
participate in implementing pedagogies of set books.

iv) That teaching of literature set books in Wareng Sub-County is done at form three

and four.
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1.9 Scope and Limitations of the Study

1.9.1 Scope

The study was carried out in Wareng sub-county among 53 public secondary schools in
16 selected public secondary schools. The researcher used interviews and questionnaires
to collect data. The study restricted itself to perception of English language teachers and
learners towards life-staging on English language teaching, challenges facing usage of
life-staging technique in English language teaching, determining the extent to which life-
staging as a pedagogy has been adopted to teach English set- books in public secondary
schools and assessing whether teachers of English have knowledge and skills on use of

life staging technique.

1.9.2 Limitations

Mugenda and Mugenda (2003) noted that there are some aspects of the study that may
affect the results negatively, and the researcher has no control over it. These aspects of
the study are termed as limitations. The following limitations were encountered by the
researcher while carrying out the study on effects of life- staging on English language

performance in secondary schools; Wareng Sub-County Uasin-Gishu County, Kenya.

As the study dealt with challenges facing use of life-staging of set-books on English
Language teaching in secondary schools, some teachers of English were not willing to
divulge their weaknesses. However, persuasion was used and assurance that the
information which was obtained was treated with confidentiality and will only be used

for the study. Since the study was conducted in Wareng sub-county, the findings may not
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allow for generalization: However, it may be used as a basis for future research and

implementation of the same in Sub-counties with similar scenarios.

Since teaching of set books in English language is done in all public secondary schools in
the Country, a representative sample of schools was used. However, this study covered
16 schools out of 53 public secondary schools in Wareng Sub-County which were

selected through simple random sampling techniques.

1.10 Theoretical Framework

According to Vygotsky (1978), cognitive development stems from social interactions
from the guided learning within the zone of proximal development as leaners and their
partners co-construct knowledge in the zone of proximal development, the more
knowledgeable other (the teachers) transfers knowledge to the learner. Vygotsky views
zone of proximal development, as the area where the most sensitive instruction or

guidance should be given. He beliefs that, language develops from social interactions.

The study was guided by this theory of social learning advanced by Vygotsky, (1978).
This theory was chosen because it’s practical in teaching second language to the learners.
In accordance with this theory, for learning to take place effectively there must be social
influence. Vygotsky viewed language as a learner’s first tool for social interaction.
Learning is a watchful constructive way where a trainee is viewed as reference
constructor and trendy information is integrated to the introductory knowledge.
According to him, much important learning by the learner occurs through interaction of
the learner with the teacher. The teacher provides verbal instructions to the learner. He

calls this cooperative or collaborative dialogue in the zone of proximal development. It is
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the difference between what the learner can accomplish and what he can accomplish with
an adult or more capable mediation or assistance. In relation to this theory, Life-staging
technique (theatre) creates an opportunity for students and teachers to interact in a
purposeful and productive way. Life-staging can direct students towards extending their
curriculum in a vigilant constructive manner where a trainee is viewed as reference
constructor and trendy information is integrated to the introductory knowledge hence
dealing with situations which on the surface will appear to be difficult. The theory
support quicker language development for students who are assisted by elderly people
who have linguistic maturity. He also views interactions with peers as an effective way
of developing skills in language. Life-staging is one of the appropriate means of teaching
English language that promote social interaction, hence this theory is chosen in this

study.

The theory of social learning was chosen in this study because life-staging technique
involves social interaction of students and teachers of English language, since life-staging
is multimodal and touches all the human intelligences probably stimulating student’s
potentials. Further, Ngaroga (2006) argues that learning is a relatively permanent change
in behavior which comes as a result of practice of an activity. The activity carried out
should be geared towards developing the four language skills; reading, writing, listening
and speaking. The activity should involve all the senses of the learner which is provided

in theatrical activities.

In his part, Vicky (2011) on using drama for ESL teaching claims that theatrical activities

are multimodal as it touches all the human intelligences which can stimulate student’s
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potentials. In this study therefore, life-staging of set-books as a teaching methodology
affects English language teaching. Although there might be other intervening variables
like time as a resource and school tradition, the use of life- staging technique is the
dependent variable. Vygotsky emphasizes the critical role of language that through
activity, ideas are naturally exchanged and development occurs. Life — staging technique
aims to build already existing teaching methodologies, weaving them together in new
ways that hold and inspire the interests of the learners at any level thus keeping the focus

on the curriculum.

1.11 Conceptual Framework

The conceptual framework was drawn from the above theoretical framework in this
study. Use of life-staging in teaching of English set-books is the dependent variable while
challenges to the use of life-staging technique in teaching English set-books are the
independent variables. English language teaching depends on the teaching methodology
which is life-staging technique. There are also intervening variables such as time as a

resource and school tradition as shown in the figure below:
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Dependent Variable
Independent Variables

Challenges to Use of Life-Staging of

Use of Life staging in Teaching of
Set-Books English set-books
e Listening, writing skills
e Teachers’ Perception > e Speaking, reading skills
o Students’ Perception . C(_)n(':eptualization of ideas
e Diction

e Knowledge and Skills of

Teachers

e Adoption of Life staging

Intervening Variables

e School tradition

Figure 1.1 Conceptual Framework on Challenges to use of life-staging

Source: Author, (2016).

In the Figure 1.1, English language teaching process depends on challenges associated
with the use of life-staging technique to teach English set books. Challenges of use of
life- staging technique which includes teachers’ perception, students’ perception,
knowledge and skills of teachers and adoption of life staging technique (independent
variables) in this study and may affect the teaching of English set-books (dependent
Variable). However, if teachers of English have negative attitude towards the use of life-
staging technique in teaching English set books, or lack knowledge and skills on use of
life staging technique, they might not apply it. The perception of students towards life
staging of set books also affects teacher’s choice on whether to use it or not. The
intervening variables in this study were school tradition and time resource. To minimize
the effects of intervening variables on the study findings, they were integrated while
designing the research instruments.
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1.12 Definition of Key Terms

Attitude:

Drama:

Effectiveness:

The acquired feelings or thoughts the learners and teachers hold
towards a given language and how these influence their behavior
towards the use of it.

A composition in verse prose intended to portray life or character or tell
a story usually involving conflict and emotions through actions and
dialogue and typically designed for theatrical performance (Merriam —
Westar)

The extent to which a teaching goal has been achieved through a

method of teaching.

Language learning: Means of attaining proficiency in target language through formal

Life-staging:

Objectives:

Perception:

Technique:

Set- books:

instruction.

The act, process or manner of presenting a play on a stage.

Clear statement of instructional intents, to help assure development of
specific competence.

A mental concept; image; physical sensation interpreted in the light of
experience.

Refers to the method used to deliver instructional objectives and
content.

Approved novels, plays or short stories that are selected by the ministry

of education to be part of the syllabus in English language.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter deals with the review of related literature to the study from primary and
secondary sources. Literature was divided into the following sub topics; life-staging in
education, teacher’s perception, students’ perception, the extent to which life-staging as a
pedagogy is used in public secondary schools, teachers’ knowledge and skills on life-

staging and challenges facing usage of life-staging technique in public secondary schools.

2.2 Life-Staging in Education

Many names have been used in teaching English language in dramatic activities for
instance drama activities, drama techniques, creative drama activities. Nevertheless, the
integration of various activities is by the sub characteristics of drama activities by using
improvisation, mime, story-telling, simulation, role-plying, dramatization, language
games (Stinson, 2014). According to classification of Maley and Duff, (2001) on drama
activities, learners are provided with the opportunity to employ their personal characters
in speaking skill, role-play through imagination, gestures, memories, facial expression,
and potential experience in the past to act the roles assigned. Philips (2003) also
mentioned that dramatic activities, will aid in reinforcing individuals in developing their
communicative skills, if the teachers know how to utilize them effectively, though the

dramatic activities are only the role plays.
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lamsaard and Kerdpol (2015) studied the Creative Dramatic Activities to advocate
students’ writing and speaking skills for Classical Dramatic Arts college students in
Angthong Province. The study found that students were more motivated in learning as
their speaking skill was higher than the setting criteria. Jaiharn (2003) comparison and
study of ability to speaking English by using dramatic activities of seventh grade students
at Barn Yang Tia School in Surin found that the use of dramatic activities by the students
in studying the language enable them to speak. Furthermore, dramatic class students were
highly motivated than the non-dramatic class. Stinson (2014) studied the dramatic
activities with the eleventh-grade students of Yasothorn Province and discovered

significance improvement in students speaking abilities.

Dramatic contexts with language acquisition in real life offers a concept called TAP
(Transfer Appropriate processing) where information is best retrieved in situations that
are similar to those in which it was acquired (Nawi, 2014). The closer the student is able
to replicate reality in the life-staging contexts, the closer he/she was able to access the
knowledge and skills that have been learnt to apply in the real- life contexts. This
premise also stresses the importance of the students being able to learn and apply
sufficient skills in life-staging, to be able to learn language better. This enables the
student to complete a set task as well as being able to learn a target language. Since life-
staging strategy is viewed as an effective teaching method, this study aims to assess
challenges facing usage of life-staging of set books on English language teaching in
Wareng Sub-County, Uasin-Gishu County, and the extent to which life-staging of

English set books is done as the above studies did not.
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Further, Ntelioglou (2011) looks at the multimodality, as well as situated practice as part
of the multi literacies pedagogy of a mandatory drama-based ESL course. Nawi (2014)
asserts that teaching using drama pedagogies itself is multimodal as the teacher and the
students engage in multiple modals of communication; Written text, speech, movement,
story are some examples. Nawi says that staging the textbook is a major teaching
methodology, where the text book section to be used for the teaching programme is
distilled and the key focuses of the language skills, vocabulary and themes to be learnt
are identified and extracted then staged on top of the textbook unit. The current study
intended to find out challenges facing usage of life-staging pedagogy in English language
teaching and assess whether teachers of English language have enough mastery of
knowledge and skills that will enable them apply life-staging strategy in teaching set
books in the language classroom. In relation to the above, life staging of set-books in

Kenyan secondary schools is practiced.

Thousands of candidates watch stage adaptations of literature set-texts to prepare
themselves for examinations during their holidays (Karengo,2007). According to
Karengo, the trend continued in the year 2008 with dozens of groups staging the English
and Kiswabhili literature books at various venues. Since this was carried out by private
groups, this study aimed at finding out whether teachers have enough skills and
knowledge on life-staging technique that will enable them use it in the classroom as a

teaching methodology.
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In 1985, with the introduction of 8-4-4 system of education by the government, English
language and literature were integrated Hendry, as cited in (Mbithe, 2014). In 1992, a
review was done to improve the 1986 syllabus coverage. In this, the number of lessons
was increased since it was felt that English syllabus was overloaded but with few lessons
allocated to teaching (Kenya Institute of Education, 2003). However, despite all these
efforts, a number of areas including grammar, oral literature, novels, poetry, plays and
summary writing were found to be difficult by the students due to approaches adopted in

teaching them (KIE, 2004).

In their studies Ahmad and Aziz (2009) argued that some teachers believe that class
should be teacher-centered, where the teacher is the expert and the authority in presenting
information while others take a learner- centered approach viewing their role as more of
student learning. Amongst the learner- centered techniques is life-staging and in regard to
the above scholars, some teachers apply life-staging technique in their classroom teaching
while others do not. This study therefore seeks to find out the extent to which life-staging
technique is used in teaching English set books in public secondary schools in Wareng

sub-county, Uasin- Gishu County since the above studies did not.

The Ministry of Education recognizes dramatic activities as one of the techniques that
teachers have to employ while teaching (KIE, 2005). Although this method is viewed as
the effective method, most teachers do not apply it according to Mutai (2012) who posits
that most English language teachers resolves to teacher- centered methodologies which
doesn’t take care of the learners needs hence resulting in poor KCSE English language

performance as outlined by the Ministry of Education in KNEC Annual reports of 1998;
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1999 and 2006.This shows that teachers have to employ learner-centered techniques
including life-staging of set-books so as to improve on English language performance.
This study therefore sought to find out the extent to which life-staging as a pedagogy is
used in set-books in public secondary schools in Wareng sub-County, Uasin-Gishu

County, Kenya.

Jicho four group in www.kenya.buzz.com 2012, advertises that there was life staging of
compulsory set books those are The River Between by Ngugi wa Thiongo and Kifo
Kisimani by professor Kithaka wa Mberia by Fanaka Arts theatre and Jicho Four
productions at Kenya national theatre. Nevertheless, the advert belongs to private groups
while this study targets at the use of life-staging of set-books as the teaching
methodology by the teachers of English in Wareng sub-county, Uasin-Gishu county
Kenya. The main concern of this study was to research on challenges facing usage of life-
staging of set-books on English language teaching. Life-staging of set books in secondary
schools psyches the learners to be interested in English language. In support of this,
Khaemba, (2014) quotes the Chinese proverb “tell me and I will forget show me and I
will remember, involve me and | will understand”. Life-staging strategy is important in
stimulating creativity of the students in problem solving. It can challenge students’
perception about their world and themselves. This study therefore categorically unearthed

the challenges facing life- staging of set books on English language teaching.

2.3 Teacher Perception on Life-Staging Strategy
The use of life-staging technique in English language teaching is advantageous because it

makes teaching a student-centered activity. Teachers of English are free to choose
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teaching techniques that will enable them achieve the set objectives. Baker (1992) argues
that attitudes are crucial in language growth or decay, restoration or destruction. The
status and importance of a language in society and within an individual derives largely
from adopted or learned-attitudes. Attitude is something an individual has which defines
or promotes certain behavior. An attitude is a hypothetical psychological construct, which

touches the reality of language life.

Moreover, Stinson (2009), on the in-service training teachers in Singapore, viewed drama
technique as a ‘trick’ to enliven lessons and a departure from the direct teaching and
worksheets that was their normal practice and struggled to recognize that learning was
taking place when there were fewer artifacts to verify student progress. This shows that
teachers had negative attitude towards application of the theatrical activities as they
viewed it as wasting of time, without considering the benefits of the learner. Since the
study was undertaken in a different geographical area, the researcher aimed at studying in
Wareng Sub County, Uasin- Gishu County. The above study also did not address the
issue of English language teacher’s perception towards life- staging as a teaching

technique in ESL hence this study aimed to do so.

Baldwin (2012) on using educational drama and role- play in teaching English in Gaza
Governorates postulates that teachers of English recognize the important role drama
activities plays in engaging learners in understanding the exploration of text. Drama also
develops learner’s skills in analyzing characters, themes and ideas, in the language
literacy techniques and authorial view point. Planned drama approaches develop learner’s

critical analysis and creativity which embed the appropriate structures, processes and
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skills to create personal responses, which are then transferred when analysis of new texts,
ideas and situation are required. Baldwin, (2012) points out teachers as having positive

attitude towards the use of drama as a teaching methodology.

The above study did not work on the perception of teachers towards life — staging as it is
another subset of theatre. The study did not also analyze the challenges facing usage of
life-staging on English language teaching. This study therefore sought to address the
perception of English language teachers on life- staging as a teaching technique and
challenges facing usage of life- staging on English language teaching. Sulaiman (2013)
examined the perception of teachers towards life-staging technique, in ESL in Palestine.
He found that there was a significant difference about teacher’s perception on the use of
drama techniques depending on their gender, experience, institution to which they belong
and on their qualifications. The study did not examine the challenges facing usage of
life-staging technique on English language teaching. This study therefore sought to
examine the challenges of usage of life- staging (sub-set of theatre) on English language
teaching and the perception of teachers towards this technique.

Stinson (2009) in their study also stresses the importance of attitude in bilingualism.
Attitudes are learned disposition, not inherited and are likely to be relatively stable; they
have a tendency to persist. However, attitudes are affected by experiences thus attitude
change is an important notion in bilingualism. Attitudes vary from favorability to
unfavourability and are complex construct that is they may be both positive and negative
feelings attached to a language situation. The above scholars did not find out perception

of language teachers towards theatrical activities, hence this study aimed at addressing
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the perception of English language teachers towards life- staging technique as a method

of instruction.

In his study, Julius and Osman, (2015) posits that majority of teachers showed positive
attitude towards the use of role-play technique in language teaching. Although role play
technique is a sub-set of theatre, their study did not study specifically the use of life-
staging technique. This study aims at specifically addressing the perception of English
language teachers in Wareng Sub-County towards use of life staging as a teaching
technique. Teachers may also have positive attitude towards life-staging technique but
may not be applying it in the classroom teaching. This study also aimed at assessing the
extent to which life-staging of set-books is used in public secondary schools in Wareng

Sub-County, Uasin Gishu County.

2.4 Students Perception on Life-Staging of Set-Books

Some teaching methodologies may motivate students when applied than others. This
makes it clear that students may like other methodologies like life-staging since it also
entertains them. Some researchers have found a link between attitude and performance in
a subject (Julius et al., 2015). Therefore, this means that positive student’s attitude
towards English language and life-staging (sub set of theatre) technique leads to better
performance in examination. Language attitude is one of the effective factors influencing
second language acquisition. An attitude is a key factor as to why some students learn
more quickly than others. Julius et al., (2015) assert that students with positive language
attitudes exhibit efficient learning and high achievements. However, Chen and Wang

(2010), on teaching and learning Chinese points out that students with positive general
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attitude may not be particularly successful if these attitudes are not linked with effective
strategies that enable them to take advantage of instructional opportunities presented to
them (p4). This study therefore sought to examine student’s perception towards life-

staging technique in ESL as the above scholars did not do so.

Similarly, Nawi (2014) on applied drama in English language learning, points out that
only a single study had been documented on the use of process drama in the ESL
classroom in Malaysia. In his analysis of the survey reported that the students felt a
significant rise in their communicative competence in English as well as rise in their level
of motivation and engagement in the lessons. The study did not address the issue of
challenges facing life-staging of set-books on English language teaching and the
perception of students towards life- staging technique in English as a second language.
This study therefore intends to find out the perception of students towards ‘life staging’

technique and the challenges facing usage of life- staging on English language teaching.

According to Barbu (2007), drama activities in the classroom create a good learning
environment which is appreciated by majority of the students. His research on students’
perception and attitudes to drama in English language education in south of Sweden
showed that students perceived the use of drama activities as something positive. Most of
them liked it as they viewed it as having fun. Since the study was done in South Sweden
and its findings might not apply to other regions, this study was intended to be carried out

on the same in Wareng sub county Uasin Gishu County.

Similarly, Hains-wesson, (2011 concurred that students are generally more motivated by

teachers who use performance-based teaching techniques than those who do not.
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Performance skills such as vocalization, eye contact and teacher’s obvious display of
passion not only improves students’ engagement but also assists in the retention of larger
amounts of information. The above studies did not give detailed information on
perception of learners towards a specific sub-set of theatres. This study therefore aimed
to categorically unearth the perception of learners towards life- staging of literature set-

texts in public secondary schools, in Wareng sub-county, Uasin-Gishu County.

Further, Westrup and Planander (2013) states that majority of the students showed
positive attitude towards the use of role play technique with this technique, they realize
their mistakes, discovered what they did not know hence develop problem solving skills.
A high degree of retention resulted after role playing. The students were able to present,
explain, discuss and justify their own ideas creatively thus, proving the role play
techniques as learner-centered. Although role play is a sub- set of theatres, the study did
not examine the perception of students towards life-staging of set books in English
language performance. This study therefore aimed at examining perception of students

towards life- staging of set books and its effectiveness on English language teaching.

Punyaruang (2012) studied the Creative Dramatic Activities to advocate students’ writing
and speaking skills for Classical Dramatic Arts college students in Angthong Province.
She found that students were more motivated in learning as their speaking skill was
higher than the setting criteria. Jaiharn (2003) on comparison and study of ability to
speaking English by using dramatic activities of seventh grade students at Barn Yang Tia
School in Surin found that the use of dramatic activities by the students in studying the

language enabled them to speak Furthermore, dramatic class students were highly
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motivated than the non-dramatic class. Stinson (2014) studied the dramatic activities with
the eleventh-grade students of Yasothorn Province and discovered significant

improvement in students speaking abilities.

Thousands of candidates watch stage adaptations of literature set-texts to prepare
themselves for examinations during their holidays (Karengo, 2007). According to
Karengo, the trend continued in the year 2008 with dozens of groups staging the English
and Kiswabhili literature books at various venues. Since this was carried out by private
groups, this study aims to find out whether teachers have enough skills and knowledge on
life-staging technique that will enable them use it in the classroom as a teaching
methodology. Life-staging of set books in secondary schools psyches the learners to be
interested in English language. In support of this, Khaemba, (2004) quotes the Chinese
proverb “tell me and I will forget show me and I will remember, involve me and I will
understand”. life-staging strategy is important in stimulating creativity of the students in

problem solving. It can challenge students’ perception about their world and themselves.

Baldwin, (2012) on using educational drama and role- play in teaching English in Gaza
Governorates postulates that teachers of English recognize the important role drama
activities plays in engaging learners in understanding the exploration of text. Drama also
develops learner’s skills in analyzing characters, themes and ideas, in the language
literacy techniques and authorial view point. Planned drama approaches develop learner’s
critical analysis and creativity which embed the appropriate structures, processes and
skills to create personal responses, which are then transferred when analysis of new texts,

ideas and situation are required. Baldwin, (2012) points out teachers as having positive
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attitude towards the use of drama as a teaching methodology. The above study did not
work on the perception of teachers towards life-staging as it is another subset of theatre.
The study did not also analyze the challenges facing usage of life-staging on English
language teaching. This study therefore sought to address the perception of English
language teachers on life- staging as a teaching technique and challenges facing usage of

life-staging on English language teaching.

2.5 Knowledge and Skills of Teachers on Life-Staging Strategy

Some teachers are afraid of using life-staging strategy as they do not feel confident using
the strategy in class. It is difficult to persuade them to reverse the traditional style. Maig
(2014) noted that teachers are worried about how to build authority and how to organize
the class when carrying on life-staging of texts. If teachers can better understand the
effectiveness of life-staging technique, it may become easier for them to accept this
methodology. This study therefore sought to find out if teachers of English language have
knowledge and skills of life-staging strategy as the above study did not do so. Moreover,
Royka (2002) pointed out that life-staging technique is an efficient way to make students
communicate and be sociable. The technique aims to stimulate learners’ imaginations and
practice their abilities of communication and listening in an enjoyable process. Thus,
learners should be the leaders of activities. The teacher is just like a guide who directs
students’ actions and helps them not to deviate from the authors intents. This study
therefore sought to find out whether teachers of English language in public secondary
schools have enough knowledge and skills on how to use life-staging strategy in teaching
the literature set-books. As the above scholar concentrated only on efficiency of life

staging technique.
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There are some considerable issues for teachers while using life-staging technique to
teach English as a second language. Vicky (2011) points out that in teacher training, there
is need to show teachers how these techniques will fit into an overall plan into their
curriculum, and even more than that, show how these techniques can answer students’
needs effectively. First, selecting teaching materials which suits students’ interests is vital
preparation for life-staging technique. There are some considerations: are the students
familiar with the material well enough? Will the material satisfy their interests? Can the
teacher explore the useful life-staging material from the other materials? It encourages
the teachers to select meaningful teaching materials which students likes and creates free
environment which makes students to be comfortable. This motivates students’ interest to
learn language according to (Davies, Rendall, Walker & Hower 2012). In relation to the
above, the current study sought to find out if teachers of English have knowledge and
skills on how to employ life-staging of set-books in English language classroom in public
secondary schools, for them to be in position to choose correct life-staging materials and

apply the technique effectively as the above researcher did not.

Further, Neelands (2009) points out that each life-staging lesson should infuse both
elements of being an artistic as well as an educational journey. This then leads to other
questions such as; will the normal ESL/EFL lay-teacher (a trained ESL/EFL teacher with
minimal knowledge of life-staging pedagogies) be able to pick up the life-staging tools
and use them as a valid teaching tool, without having to be intensively trained until he or
she becomes an expert in the field of life-staging? Can skills of life-staging pedagogy
even be passed on to the normal lay teacher? Stinson (2011) reports two research projects

carried out in Singapore, where observations were noted and comparisons made between
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two groups of teachers; one consisting of experienced life-staging educators and another

group of experienced ESL teacher who were experienced in life-staging technique.

The findings obtained in the report showed that the aesthetic value of the teachers’ art as
well as teachers understanding of the foundations of life-staging pedagogies did indeed
influence the lessons. It was observed that without these elements, the teaching and
learning experience has the potential to become diluted and reduced to just learning
transactional, resulting in a great reduction of quality and depth in the students learning
experience. In relation to the above, this study aimed to find out if ESL teachers have
knowledge and skills on how to apply life-staging technique of set-books in English
language classroom in public secondary schools in Wareng sub county Uasin Gishu
county. This is because the above scholars carried out their research in a different

geographical area.

Moreover, Chauhan (2004), pointed out that even though life-staging is an effective
method of teaching, a teacher may come across several constraints such as an already
prescribed text to cover in a stipulated period of time, lack of space, a paucity of
monetary funds or disinterest and worse, skepticism of colleagues. Teachers may lack
courage of putting up a full-fledged public performance if they lack experience in it. In
relation to Chauhan’s views, teachers have to be trained on life-staging technique so as to
evade such problems and develop confidence in front of the students. In addition, for a
teacher to give directions to the learners he/she must be confident and authoritative. The

current study therefore aimed to find out whether teachers of English in public secondary
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schools in Wareng Sub-County have mastery of knowledge and skills in life-staging, so

as to apply it in the teaching of set-books with an ease. Since the above scholar did not.

In reference to Mutoro (2001) on factors that influence curriculum implementation,
teachers experience determines competence and efficiency of a teacher and continuous
teachers training makes the teacher receptive and flexible in the implementation of the
curriculum. It is important that in-service training be introduced for those teachers of
English with less experience for them to have confident while implementing learner-
centered techniques like life-staging. Since Mutoro did not find out whether teachers had
mastered skills and knowledge on life-staging technique and the extent to which it is
used, this study therefore sought to find out the extent to which life- staging of set texts as
a pedagogy is used in public secondary schools, and whether teachers have mastered

knowledge and skills on life-staging strategy.

As regards to Carey and Hanley (2008) on using drama skills in the classroom, good
teachers seem to know instinctively how to use life-staging technique in the classroom so
as to gain students interest. There seems to be general agreement among teachers that in
order to continue raising academic standards, teachers need to constantly examine and
explore their methods of teaching. In relation to the above, teachers have to master
knowledge and skills on life-staging technique for them to apply it in the ESL classroom
effectively. However, the above study did not find out whether teachers of English have
mastery of knowledge and skills of life-staging technique for them to apply in the
classroom, and the extent to which this life-staging is applied in the language classroom.

The current study therefore seeks to find out the extent to which life-staging as pedagogy
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is applied in teaching compulsory English set-books in public secondary schools in
Wareng sub-county, Uasin-Gishu county, and whether teachers of English have mastered

life-staging technique for easier application in the ESL classroom.

There has been a concern over teachers using techniques that favoured them (teacher-
centered) instead of techniques like life-staging that appeals to both teachers and students
(Kaptingei 2006). His study did not find out if teachers of English language have
knowledge and skills on these learner-centered techniques like life-staging strategy as
this might not be the challenge. This study therefore seeks to find out whether teachers of
English language in public secondary schools have skills and knowledge of specifically
life staging technique in Wareng sub-county, Uasin-Gishu County, Kenya. On the use of
drama techniques as a methodology to teach English in infant education by teachers in
catalonia, Maig (2014) found out why most of the ESL catalan teachers were not using
life-staging technique yet it has many advantages as a method to teach foreign languages.
The reasons given include the following: firstly, most of the teachers lack background of
this technique as a large number of respondents stated that they have a lack of knowledge
of this methodology. Secondly, most of the teachers complained that time planned for the
lesson is too short compared to a large number of students in their classes, since they do
not have extra support. Dealing with large number of students with one teacher makes it
difficult to apply drama activities in a class as a teaching technique, thirdly role plays
when used consumes a lot of time which might not be available compared to school tight

programme.
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School programme cannot be altered as there are other subjects taught apart from English
as a second language. Another reason is life-staging technique needs timely previous
preparation and that there are many different levels in their class. Moreover, teachers
with more experience used life-staging strategy. Those with six years and above (74%)
of experience used life-staging while those with less years of teaching experience did not
apply life-staging technique. In relation to the above, the study gives few challenges
facing usage of life staging as it only bases on teachers. This study assessed knowledge
and skills of teachers of English in use of life-staging technique in ESL classroom, as the
above study was carried out in a different geographical area hence might not apply (Al-
Nouh, Tagi & Abdul-Kareem, 2014). This study also looked for more challenges facing

usage of life-staging techniques in ESL classroom.

Further, Martina (2012) on the use of drama techniques in teaching English as a foreign
language (EFL) by learners argues that there are several factors that can prevent teachers
from incorporating life- staging technique in their teaching; first of all, the lack of
experience plays the important role as wessels (1987) cited in Martina (2012: Pg, 125)

says:

If drama can really enrich the languages class in all these ways, why are so many
teachers reluctant to use it? Many still think of drama as theoretical, because this is
their only experience of it. Often the fault lies not with individual teacher, but with
training he/she has received a training that presents education as the one- way
transmission of knowledge from the teacher to the student, rather than the creation of

a learning situation in which the student is also the teacher.

33



In addition, Martin (2012) recognize that most teachers in Czech Republic did not come
across any kind of training in this field, as drama is generally not compulsory part of
teacher trainers’ syllabuses at universities and therefore many teachers have merely
generally vague idea of drama techniques and how to exploit them. Secondly teachers
have limited resources available when they want to prepare drama-based lessons.
According to the above scholar school libraries are not well-equipped as for relevant
literature is concerned. Moreover, not many books offer guidance on how to use life-
staging technique in teaching foreign language. Lack of ready to use materials can be
frustrating for teachers considering implementing life-staging technique into their lesson.
Since the findings of the above study may not apply to other regions in the world, this
study intended to find out whether teachers of English have knowledge and skills on use

of life-staging technique in Wareng sub-county, Uasin-Gishu county, Kenya.

2.6 Extend of Life- Staging of Set Books

Life-staging of set-books in secondary schools is effective and appropriate as it makes the
story in the novel and plays to be real. This enhances learners understanding. This is one
of the learner-centered methodologies that teachers should master its knowledge and
skills so as to apply it in the class with an ease. If included in the teachers training and
made compulsory, it was better as students greatly benefit when the technique is applied.
The 8-4-4 integrated English course advocates for learner- centered methods of teaching
(MOEST, 2002). According to the Ministry of education, a skilled teacher of IE course is
supposed to use a variety of learner- centered teaching styles like groups discussion, role
play (theatre) simulation, debate, hot scatting, flow chart techniques and brain storming.

These styles are task oriented and if well used facilitates understanding and affects the
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outcome. The ministry of education has to make sure that teachers of English are trained
on these learner-centered techniques for them to master knowledge and skills on them

hence apply in the classroom.

Moreover, Moseti (2007) in his study found that learner- centered methods of teaching
are rarely used in Kenya. Teachers mostly apply teacher centered methods without
considering the welfare of their students and its outcome. Since Moseti studied all the
learner- centered methods, this study intended to find out an extent to which life- staging
of set books are done in public secondary schools, in Wareng sub-county Uasin-Gishu
county. Reasons as to why teachers of English are not using life-staging of set-books
should be sought so that recommendations and solutions concerning it can be given. In
his study on the function of using drama for at- risk students, Schiller (2008) claims that
some of the students are low level learners. In order to motivate them to be engaged in
learning, drama games or activities can be used. Bas (2008) claimed that theatre
activities can help students to learn a language well, as it offers great opportunities for
students to communicate with others even when they have limited vocabulary. Chauhan
(2004) argues that using theatrical activities in a second language classes reverses our
conventional English education, and it explores students’ potential to learn and improve
their linguistic performance. These studies show that life-staging of set-books in
secondary schools is of great importance since it makes students to be active. The above
studies did not find out the extent to which theatrical activities is used in language
classroom. This study therefore intended to find out extent to which life- staging
technique is used in literature classroom as a teaching methodology in public secondary

schools in Wareng sub county Uasin Gishu county.
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In addition, Gomez (2010) states that students feel bored if the English class is tedious
and monotonous. Life-staging combine action and entertainment for students while
achieving the education goals. Life-staging helps the teachers to elicit target content and
attract students’ attention. In relation to the above, learner-centered methods like life-
staging involves learners hence making them to be active. Teachers of English have to
master knowledge and skills on these learner-centered techniques like life-staging so as to
avoid boredom and monotony of applying teacher-centered techniques. This study aimed
at finding out the extent to which life-staging of set books is used in public secondary

schools as the above study did not.

Further, Karengo (2007) gaves a clue of thousands of students watching stage adaptations
for literature texts at different venues. Karengo did not specifically find out the extent to
which this life-staging is used in public secondary schools. This study therefore aimed at
finding out the extent to which life-staging of set- books is used as a teaching pedagogy
in English language in Public secondary schools. Different art groups advertise their life
staging of literary set books at different venues. Fanaka arts theatre and jicho four
productions advertised their life shows of literature set books at National theatre in May
2012. This advert vividly shows that life- staging of literature set books exists but did not
explain to what extent this life productions is used in secondary schools. This study
therefore sought to find out the extent to which life- staging as a pedagogy is used in

public secondary schools as an English language teaching methodology.

In addition, Kaptingei (2006) establishes that activities that involve dramatization, role

plays, debates, discussions and simulations are important in all stages of language
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teaching and learning. They help students generate ideas, encourage free flow of
thoughts and help students discover both what they want to say and how to communicate
both in speech and on paper. Therefore, teachers’ choice of technique that involves such
activities would successfully assist the learners in the understanding of English. The
study concluded that the use of theatrical technique in English language teaching is
advantageous because it makes learning a student-centered activity. The present study
sought to establish the extent to which life- staging techniques is used in public secondary

schools in teaching of literature set books in English. As the above researcher did not.

2.7 Challenges on uses of Life-Staging Technique

In her study, Mutai (2012) on an assessment of the teaching strategies employed by
English language teachers finds out that 40.0% of the respondents affirmed that their
teachers never used role play or drama, 27.8% said they rarely used it, 25.0% said they
used it occasionally and 6.1% said they used it frequently. None of the teachers observed
used drama in their lessons. It’s possible therefore to infer that even though teachers
know that they need to employ the method in their teaching, few of them put it in

practice.

In relation to the above the study dealt with the use of drama in ESL, but did not observe
the use of life- staging technique applied in literature set texts as a sub- set of theatre.
This study therefore intended to find out challenges facing usage of life-staging technique
in ESL in secondary schools. The study above gives suggestions towards improving the
English language performance. She asserts that interactive learner-centered approaches

like role- play or drama activities still needed to be employed by teachers frequently to
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enable the learners to participate actively in learning process. This may not be a solution
to problems facing ‘life staging technique. This study therefore intended to look for the
solutions to problems facing life staging as a teaching methodology in English language

classroom and sought to find out its recommendations.

According to Maig (2014) drama activities are learner-centred, the teacher becomes just a
facilitator and the activities carried out through active cooperation of the learners, making
it easy to conduct and no extra support needed. Maig does not look on other challenges
facing usage of life-staging technique. This study therefore sought to find solutions to
problems that will come up with, that face life-staging technique in English language
teaching in secondary schools. Another constrain can be students’ reluctance to
participate in drama-oriented activities, Martin (2012). This can be caused by their

introversion or shynes, not all students are willing to act in front of their classmates.

Others can consider drama-oriented actives mere play, that is not justifiable in the process
of learning English and that reduces time for more serious work. The findings of the
study may not apply to others regions in the world. This study therefore intended to find
out challenges facing use of specifically, life-staging of set-texts in Uasin Gishu county
Wareng Sub County. After giving the challenges stated earlier, on knowledge and skills
of language teachers on life staging technique, Martina (2012) gives the following
solutions: Teachers can use internet to search wide range of resources for life-staging
technique, Teachers should adapt materials or create one’s own, Teachers should make
clear what the aim of the lesson is and make sure that students are aware of it. This might

not be solutions to problems facing life staging techniques in Wareng Sub-county, this
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study therefore intended to look for solutions to problems which will come up with that
faces usage of life- staging technique in learning English as a second language and
whether teachers have appropriate knowledge and skills which will enable them employ

life-staging technique in their teaching.

In reference to Boudreault (2010) on benefits of using drama in the ESL/EFL classroom,
life-staging is effective in capturing the attention of the students in the EFL/ESL
classroom. EFL/ESL professionals need to use this medium more because the artificial
world of the real classroom can be transformed into a quasi-real language situation and
provides an endless amount of opportunities for students’ personal growth. Life-staging
provides an excellent platform for exploring theoretical and practical aspects of the
English language. Life-staging brings literature to life. In relation to the above, life-
staging is the best approach for teaching compulsory English set-texts in secondary
schools in English language classroom. Nevertheless, there are challenges that faces
usage of this technique and the above study did not find out. This study therefore aimed
at finding out challenges facing life-staging of compulsory set-books in English language

classroom in public secondary schools in Wareng Sub-County Uasin Gishu county.

In addition, Vicky (2011) points out that there are some problems with using life-staging
technique, for instance, some students like acting while others are reluctant to be
involved in the activities. Secondly, teachers should pay attention to student’s age,
different language levels and different personalities. Students, interests are more
important for the teachers to know about (Vicky, 2011). Teachers should choose material

or design activities which can express students’ real experiences. According to the study,
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students like to create the stories and plays on the basis of their real life. Cultural bias
can disturb carrying on the drama activities. It is effective for teachers to give students
more cultural knowledge as well as to choose knowledge and some materials which are
similar to student’s real life. The above study did not exhaust challenges facing usage of
life-staging technique in ESL. This study therefore, seeks to categorically unearth
challenges facing ‘life -staging’ of set texts in secondary schools. The study also sought
to find out whether teachers have knowledge and skills on how to employ life-staging

technique as a teaching methodology.

Similarly, Vicky (2011) raised concern over teachers using technique that favour them
but not their students instead of techniques like role- play which appeals to both teachers
and students. This shows that few teachers practice life-staging in ESL classroom while
others evade it. The above studies did not find out problems facing usage of life staging
techniques in ESL. The current study aimed at finding out challenges facing usage of life
staging technique in English language teaching. Furthermore, Khaemba (2004)
Summarizes reasons as to why teachers still hesitate to embrace the ideas of utilizing life-
staging technique in classroom activities as follows; in the search of life-staging
resources to develop curricula, teachers are easily overwhelmed by various terms used in
theatre, such as creative drama, creative dramatics, developmental drama, process drama,
educational drama, improvisational drama, improvisation, informal drama, classroom
drama, drama in education, role plays and simulations among others. According to
Khaemba, life-staging activities tend to be peripheralized in the official curriculum, they
seem to be time consuming and unnecessary. Besides, most teacher education

programmes do not offer courses related to drama and theatre, teachers are unfamiliar
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with facilitating dramatic activities; he adds that theatrical activities are so playful that
teachers might be afraid that learners will not take learning seriously. In relation to the
above, the study did not exhaust challenges faced by usage of theatre (specifically life-
staging technique) in ESL classroom. This study therefore sought to find out challenges
facing usage of ‘life- staging’ techniques in English language teaching in secondary
schools. This study also sought to find out perception of English language teachers
towards life use of life staging technique in teaching English set-texts as the above

researcher did not.

According to Khaemba (2004), to address the pitfalls that may discourage teachers from
using life-staging in classroom application, KNDF organizes annual workshops to
address teacher related barriers. Khaemba also asserts that life-staging stimulates
learners’ interest in language learning. According to him, this should ameliorate fears for
the unknown and cultivate teacher interests in using theatre in EFL learning. The study
did not exhaust challenges faced by life- staging as a subset of theatre and solutions to
challenges. This study therefore sought to find out challenges faced by teachers in using

life- staging techniques in teaching of English set-books in secondary schools.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter presents the following; Research design, the study area, the target
population, the sample size and sampling procedure, the research instruments, the

research variables, data analysis techniques used and ethical considerations.

3.2 The Research Design

Research design is the arrangement of conditions for collecting data in a manner that
aims at combining the relevance to the research purpose (Orodho, 2009). In this study, a
descriptive survey research design was employed. Orodho (2009) pointed out that
descriptive survey is a method of collecting data, interviewing or administering
questionnaires to a sample of individuals. It can be used when collecting information
about people’s attitudes, expectations, opinions, habits or any of the variety of education
or social issues. Interviews, questionnaires and observation allowed triangulation of the
data. Therefore, this design was suitable for this study to enable the researcher to capture
views, perception of teachers and learners towards life- staging technique and challenges
facing usage of life- staging techniques in language teaching in Public secondary schools.
This research design was appropriate for the study in that it would allow rapid collection
of data within shortest time possible thus cutting down on costs and time. It also

facilitated coverage of large areas.
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3.3 Study Area

The study was conducted in Wareng sub-county Uasin-Gishu County, Kenya. Wareng
Sub-County is one of the six sub-counties forming the larger Uasin-Gishu County. It lies
between the Latitude: 0° 31" 0.00" N and Longitude: 35° 16' 59.88" E. Wareng sub-
county covers 989 Kilometers and it’s divided into two administrative and educational
divisions Kapseret and Kesses with a total of 53 public secondary schools. It borders the
following sub- counties; to the south East is Nandi south, to the north West Koibatek, to
the East, Uasin- Gishu West and to the south, Kericho. The main Occupation of the
residence of Wareng Sub-County is farming. Wareng Sub-County is an highland plateau
ranging from 1500m- 2700m above sea level and has a population of 261,073 and 61866
households .Wareng sub-county is chosen for this study due to the existence of the
problem where most secondary schools perform poorly in English Language despite the
introduction and adoption of life-staging of set-books as a pedagogy. Kesses sub county
is one of the administrative units in Uasin Gishu county. It is located south of Eldoret
town, off Eldoret Nairobi-road and it’s about 30km from Eldoret town, headquarters of
Kesses township, Kesses has four wards. Kapseret is located in the south west of Eldoret

town. It’s located along Eldoret-Kisumu road and it’s about 10km from Eldoret town.

3.4. Target Population

Target population refers to the total number of subjects or the total number of
environment of interests to the researcher (Oso and Onen, 2008). According to Sub-
County Director of Education, Wareng Sub-County, (2016), there are 53 public
secondary schools with 106 teachers of English and 1280 form three and four students in

Wareng Sub-County and this formed the target population of this study as shown in Table
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3.1. The study targeted only form three and four in every school with one teacher of

English and 53 HODs languages department.

Table 3.1: Target Population

Respondents Target Population
Head of Languages Department 53

English language teachers 106

Form 3 and 4 students 1280

Total 1439

3.5 The Sample Size

Sample is part of the target population (Oso and Onen, 2008). Since all the 53 public
secondary schools in Wareng Sub-County were not going to be covered adequately
within the given time, a sample was used which consisted of 16 schools, which is the
30% of the 53 public secondary schools in the region. Kothari (2008), states that a
representative sample of the entire population is 30%. In this case therefore, 16 public
secondary schools were sufficient representative for the study estimation. Since other
schools had more than one stream, the study sampled on one stream in form three and
four, with one English language teacher for uniformity. A total number of 16 head of
language departments languages department, 32 English language teachers and 384
students formed the study sample as illustrated in table 3.2 and this formed a total sample

of 432.
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Table 3.2: The sample size for the Respondents

Respondents Target
. Sample size (30% of target
Population
population)

Head of Languages Department 53 16

English language teachers 106 32

Form 3 and 4 students 1280 384

Total 1439 432

3.6 Sampling Techniques

Sampling is the process of the selecting a number of individuals for a study in such a way
that the individuals selected are representative of the large group from which they were
selected (Mugenda and Mugenda, 2009). All the 53 public secondary schools in Wareng
sub-county were stratified into two zone; Kesses and Kapseret. Quota random sampling
was used to select 11 schools in Kesses and 5 schools in Kapseret division from the 16
public secondary schools which were selected in Wareng Sub County. Quota sampling
ensured that each Stratum was assigned the proportionate number of schools in the
sample as in the population. In selecting schools for study in each stratum, codes were
used to identify them. The researcher ensured that each school has a unique code for its
identity. Stratified simple random sampling was used to ensure that each school in each
stratum has an equal chance to be included in the sample. Table 3.3 presents the sample

size as per each division
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Table 3.3: Sample Size per Division

Division Schools Sample  size Teachers of Samplesize Students Sample size
(30 % of the English

total)
Kapseret 15 5 30 9 400 120
Kesses 38 11 76 23 880 264
Total 53 16 106 32 1280 384

Purposive sampling technique was used to select the school HODs languages from all the
16 selected schools and form three and four teachers of English language. HODs
languages, teachers of English and form three and four students are included in this study
because HOD’s are in charge of language or departmental pedagogies while students are

the recipients hence all have knowledge on issues revolving in pedagogies of set-books.

3.7 Research Instruments

There are several instruments of collecting data which includes; observation, interview,
questionnaire, warrant cards, distributor audits, consumers panels and content analysis,
(Kothari, 2003). This study used questionnaire, interviews and observation to collect
primary and secondary data in public secondary schools in Wareng sub-county Uasin-

Gishu County. The description of each data instrument is focused here below.

3.7.1. Questionnaires

According to Kombo and Tromp (2006) a questionnaire is a list of questions in a test
form addressed to the respondents. A questionnaire was chosen in this study because it
collects a lot of information over a very short period of time. This instrument is also free
from bias of the interviewer and answers are in the respondent’s own words. Other
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advantage is that piloting can be carried out to test reliability of the instrument (Kothari
2008). The questionnaire was considered more dependable and reliable since large
samples was designed to collect information based on the objectives of the study it had
two sets. There were two sets of questionnaires administered to 384 students and 32
teachers of English from the 16 selected schools. Data collected from the questionnaires
was in likert scale and also open-ended questions illustrating relative opinion from the
respondents. The first part of the questionnaire sought information on the teachers’
qualifications and experience. The other part looked at the challenges of using life-
staging technique in teaching set-books. The students’ questionnaire addressed perception

towards use of life-staging technique.

3.7.2 Interview Schedule

Interview schedule is a method of collecting data that involves presentation of oral-verbal
stimuli and reply in terms of oral-verbal responses (Kothari, 2003). Interviews are
important because more information and in greater in—depth can be obtained. When
administering interviews, there is a greater opportunity to restructure questions
specifically in the case of unstructured questions. Observation method can also be applied
to supplement information, Kothari (2008). The interview schedule was designed for the
sixteen (16) HODs of language departments from each of the 16 selected schools. The
interview was conducted through discussions using a set of open- ended questions to find
out the relative opinion from the respondents on life-staging technique. This enabled the

researcher to obtain qualitative data that the questionnaires might not have captured.
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3.8 Validity of the Research Instruments

According to Frankel and Wallen (2000) validity is the appropriateness, meaningfulness
and usefulness of the specific inference’s researchers make based on the data they collect.
It is concerned with whether the instrument measures what it is supposed to measure. For
validity of instruments, the researcher consulted supervisors and experts in the
Department of Curriculum and Instruction from Kisii University who helped in
determining whether the items in the instruments solicited relevant information. Their
suggestions and clarifications were used to improve on the instruments. Content and
construct validity were catered for since the instruments measured the subject matter and
behaviors the researcher wished to measure. The experts also examined the validity of the
measuring instruments as well as the adequacy (content validity). Their suggestions were

used to improve on the instruments (construct validity).

3.9 Reliability of the Research Instruments

Reliability refers to the consistency with which a measuring instrument yields the same
results for an individual to who the instrument is administered several times. Orodho
(2009) defines reliability as the ability of the research instrument to measure what it
meant to measure consistently and dependably. Kothari (2008) asserts that piloting is one
way of checking ambiguity of prepared items. A pilot study was carried out in the nearby
Nandi North Sub-County, using two secondary schools to ascertain the reliability of the

instruments.

The test re-test reliability method was employed to test the reliability of the

guestionnaires. The first test was administered to the respondents and after two weeks a
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second test was given to the same respondents. The two tests were analyzed separately.
Corrections and adjustments on areas of weaknesses were made on the instruments. The
Pearson product moment correlation was used to calculate the reliability co-efficient
between the first and second scores. The formula is as shown below.

_ NXxy— Xx Xy
CNZX?— (ZTx)? - (Ty)?

T

Where;

r-=Coefficient of the reliability

N= Total number of subjects

X=Rated values of 1% administered test
Y= Rated values of 2" administered test

¥ = Summation

The coefficient obtained was then converted into an appropriate correlation for the entire
test using the spearman and Brown prophecy formula;

VXX = Zroe

l+roe

Where

rxx = reliability coefficient for two tests

roe = Reliability coefficient obtained by the squares of the first administered test and the
squares of the second administered test.

A correlation of more than 0.7 was considered appropriate to ascertain the reliability of
the instruments since Orodho (2009) argues that reliability coefficient of 0.7 or more is

appropriate to ascertain the reliability. In this study, a reliability coefficient of 0.76 was
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obtained on the questionnaires and therefore the instruments were considered reliable and

therefore used for data collection.

3.10 Data Collection Procedures and Presentation

The researcher obtained introduction letter from Kisii University and used it to process a
research permit from the National Commission of Science, Technology and Innovation
(NACOSTI). On obtaining the research permit, the researcher sought for permission from
the County Director of Education office to visit schools. Selected schools were thereafter
visited by the researcher after appointments had been made with the school
administration. Questionnaires and interview schedules were administered to the
respondents. Instruction and assurance of confidentiality was provided to all participants.
Thereafter, the questionnaires were collected the same day by the researcher after they
had been filled. A 30-minute interview was administered to HODs Languages department

of the 16-selected schools.

3.11 Data Analysis Techniques

The questionnaires were checked for completeness and consistency of information at the
end of every field data collection day and before storage. Information recorded from the
interview was captured. Data capturing was done using Microsoft Excel 2007. The data
from the completed questionnaires was checked, re-recorded and entered into the
computer using the statistical package for social sciences (SPSS) version 21 for Windows
for analysis. After data collection, editing, coding of similar themes, classifying and
tabulating are the processing steps that were used to process the collected data for a better

and efficient analysis.
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Data editing examined the collected new data to detect errors and omissions for
correction to ensure accuracy and consistency. Data coding was assigned symbols to
answer, classify or categorize responses. Data was coded and recorded on a tally sheet
after a systematic analysis of each individual variable for measuring completeness:
occurrence and clarity because raw data collected from the field through primary data are
not well organized for interpretation. According to Robson (2002), the researcher needs
to understand the collected data and yet they are coming in all size and shape. Data
classification reduced data into homogeneous groups or attributes for getting meaningful
relationships. Tabulation arranged data into concise and logical order (tabulation through

columns and rows).

Data from questionnaires were analyzed by use of frequencies and percentages.
Descriptive analysis such as frequencies, percentages, mean and standard deviation was
used to help understand and interpret variables distribution size and relationship.
Qualitative data from interviews were analyzed and presented qualitatively by use of

themes as per the research objectives.

3.12 Ethical Considerations

Permission was sought from the relevant authorities before conducting research.
Participants in the study were asked to read and sign the informed consent letter. The
participants were not required to indicate their schools or own names on the research
instruments. Instead, codes only known to the researcher were used. The respondents

were assured of total confidentiality of all the information given and they were assured
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that the findings from the study were only going to be used for academic purposes. The
respondents were also informed that they were free to withdraw from the study at any
time they deemed fit. In addition, all cited work in this study was acknowledged to avoid

plagiarism.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DISCUSSIONS

4.1 Introduction

This chapter presents the results of data analysis. This study investigated the challenges
of using life-staging technique in teaching English set-books in public secondary schools
in Wareng sub-County, Uasin Gishu County. This section is divided into five major
sections with section one covering the demographic description of the respondents,
section two is on the perception of English language teachers on use of life-staging
technique on English language teaching. Section three covers the perception of students
towards life-staging of set-books on English Language teaching, section four covers
knowledge and skills of teachers of English on use of life- staging technique as a teaching
methodology and section five covers the extent to which life- staging as a pedagogy has
been adopted to teach set- books in English language. Data collected were analyzed using
descriptive statistics. The chapter opens with a demographic return rate of questionnaires

used in the study.

4.2 Questionnaire Return Rate

A total of 30 out of 32 teachers and 353 out of 384 students dully completed and returned
the questionnaires. The return rate for the questionnaires was 93.8% for teachers and
92.9% for students respectively which was therefore considered sufficient enough to avail
the required information and therefore acceptable. It has been argued that potential bias

could result from low response rate (Brick and Williams, 2013) and therefore in this
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study, high response rate of 93.8% for teachers and 92.9% for students was associated

with high reliability in information gathered.

4.3 Demographic Information of the Respondents
Some of the demographic information gathered from teachers included; gender, highest
level of education, teaching experience, number of lessons per week while gender and

class were gathered from students.

4.3.1 Gender of the Respondents

Teachers and students were asked to indicate their gender. The results are presented in

Figure 4.1.
80.00% 73.30%
70.00%
v 60.00% 50.20% 49.80%
8 50.00%
= 0
S dooow  2670%
& 20.00%
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Gender

Figure 4.1: Gender of the Teachers

Figure 4.1 shows those 177 (50.2%) students and 8(26.7%) teachers were male while
176(49.8%) students and 22(73.3%) teachers were female. From the responses, it can be
shown that majority (50.2%) of the students were male while majority (73.3%) of the

teachers of English were female. From the results, it can be shown that there were more
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female teachers inclined to teaching English language than their male counterparts in
Wareng Sub-County secondary schools. This is consistent with the findings of Bernat and
Lloyd (2007) who found out in the study that women were more interested in

multilingualism than men.

4.3.2 Highest Education Level for Teachers
Further, teachers were asked to indicate their highest level of education. The results are

presented in Figure 4.2.

PhD, 6.70% MASTERS, 6.70
%

DIPLOMA
30.00%

Bachelors'
Degree, 56.70%

Figure 4.2: Highest Education Level of Teachers

Figure 4.2 shows that 17(56.7%) teachers had bachelors’ degree, 9(30.0%) teachers had
Diploma in education and 2(6.7%) teachers had Master’s degree while another 2(6.7%)
teachers had PhD in education. From the responses, it can be shown that majority
(56.7%) of the teachers in secondary schools in Wareng sub-County had bachelors’

degree which according to TSC is the pre-requisite for any teacher to teach in secondary
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schools in Kenya. Education level of teachers is considered as a determinant of the
quality of teachers in a school which in turn has an effect on students’ achievement. This
supports the arguments of Adeogun (2001) who noted that the quality of any education
system depends on the quality of teachers. This is further in cognizant with other
researchers such as Rivkin et al., (2005) Aaronson et al., (2007) and Harris and Sass,
(2008), Adeyemi, (2014), who reported that school- based determining factor of

students’ achievement was the quality of teachers.

4.3.3 Teaching Experience

Further, teachers were asked to indicate their teaching experience in the questionnaire
provided. The results of data analysis showed that 14(46.7%) teachers had a teaching
experience of 11-15 years, 5(16.7%) teachers had a teaching experience of 6-10 years,
5(16.7%) teachers had a teaching experience of 16-20 years and 3(10.0%) teachers had a
teaching experience of less than 5 years while another 3(10.0%) teachers had a teaching
experience of over 21 years. From the results, it can be shown that majority of the
teachers had a teaching experience of over 10 years. This is an indication that they
understand the challenges of using life-staging technique in teaching english set-books in

public secondary schools.

4.3.4 Number of Lessons per Week

Similarly, the respondents were asked to indicate their number of lessons they were
teaching per week in the questionnaire. The results of data analysis showed that
16(53.3%) teachers had 21-30 lessons per week, 8(26.7%) teachers had 31-40 lessons per

week and 4(13.3%) teachers had 11-20 lessons per week while 2(6.7%) teachers had less
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than 10 lessons per week. The findings showed that majority (53.3%) teachers had 21-30
lessons per week. From the responses, it can be inferred that teachers of English had a
higher workload and therefore could be experiencing challenges of life-staging set-books
on English Language teaching. This could result in inefficiencies in the teaching of

English language resulting in low achievement among secondary school students.

4.4 Perception of English Language Teachers on Use of Life-Staging Technique on
English Language Teaching

The first objective of this study was to establish the perception of English language
teachers on use of life-staging technique on English language teaching in Public
secondary schools in Wareng Sub-County Uasin-Gishu County, Kenya. To achieve this
objective, teachers were asked to rate their level of agreement on a five-point likert scale
items in the questionnaire as; Strongly Disagree (SD), Disagree (D), Undecided (UD),
Agree (A) and Strongly Agree (SA). Their responses were tabulated and the Results are

presented in Table 4.1.
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Table 4.1: Responses on Perception of English Language Teachers on Use of Life-Staging Technique on English Language

Teaching

Statement SD D uUbD A SA Mean  Std.
F % F % F % F % F % Dev.

Teachers of English are free to choose teaching 5 167 7 233 2 6.7 8 267 8 267 313 1.48

techniques that will enable them achieve the set

objectives

Role play is enjoyable during the teaching-learning ¢ 00 3 100 5 167 8 267 14 467 39 131
process

Use of life staging enable learners to understand the 3 100 4 133 0 00 12 400 11 36.7 38 1.30
exploration of text

Life staging develops learner’s skills in analyzing ( 00 5 167 0 0.0 5 167 20 66.7 4.2 1.49
characters, themes and ideas, in the language literacy

techniques

Students perform better in English when English 3 100 1 33 2 6.7 5 167 19 633 39 152
teaching is dramatized

Learners actively engage in learning language and 3 100 2 67 0 00 9 300 16 533 42 123
literacy skills when they are taught using life staging

| am confident when using life-staging strategyasa 3 100 2 67 2 6.7 10 333 13 433 39 131
means of teaching English

Life-staging technique is an efficient way to make ¢ 200 4 133 O 00 10 333 10 333 35 157
students communicate and be sociable

Life staging stimulate learners’ imaginations and 3 100 5 167 2 6.7 7 233 13 433 3.7 1.43
practice their abilities of communication and

listening in an enjoyable process

The students understand better and are not bored ¢ 00 5 167 O 00 16 53.3 9 300 38 1.35
with the lessons
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Table 4.1 shows that 8(26.7%) teachers agreed with the statement that teachers of English
rarely chose life-staging technique for teaching literature set-books due to limited time
schedule, 8(26.7%) teachers strongly agreed with the statement, 7(23.3%) teachers
disagreed with the statement and 5(16.7%) teachers strongly disagreed with the statement
while 2(6.7%) teachers were undecided on the statement. A mean of 3.13 +1.48 was
obtained on the statement. The study findings showed that majority (53.4%) of the
teachers of English in secondary schools in Wareng Sub-County believed that they were
free to choose teaching techniques that enabled them achieve the set objectives. This is
consistent with the findings of Kemboi and Osman (2015) who argued that teachers of
English language relied on teaching techniques that favoured them at the expense of their

students thus making students to perform dismally in National examinations.

Moreover, 14(46.7%) teachers strongly agreed with the statement that role play is
enjoyable during the teaching-learning process, 8(26.7%) teachers agreed with the
statement and 5(16.7%) respondents were undecided on the statement while 3(10.0%)
teachers were in disagreement with the statement. From the results a mean of 3.9 £1.31
was obtained on the statement showing that majority (73.4%) of the teachers of English
in secondary schools in Wareng Sub-County believed that role play was enjoyable during
the teaching-learning process. Because role plays imitate life, it helps the students to
develop real life speaking skills by imagining and assuming the roles where they create a
pretend situation, and they pretend to be some different persons. This was found to be
consistent with Zyoud’s (2016) findings which pointed out that role play was a familiar
technique that was usually applied in the classroom to improve the students’ skills in

English.
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Similarly, 12(40.0%) teachers agreed with the statement that use of life staging enable
learners to understand the exploration of text, 11(36.7%) teachers strongly agreed with
the statement and 4(13.3%) teachers disagreed with the statement while 3(10.0%)
teachers strongly disagreed with the statement. A mean score of 3.8 £1.30 was obtained
on the statement showing that majority (76.7%) of the teachers of English in secondary
schools in Wareng Sub-County were of the view that use of life staging enabled learners
to understand the exploration of text. According to Ulas (2008), Janudom and
Wasanasomsithi, (2009), life-staging pedagogy provides authentic communicative
environments for the learners, and life staging activities can be used to heighten learners’

speaking ability.

In addition, 20(66.7%) teachers strongly agreed with the statement that life staging
develops learner’s skills in analyzing characters, themes and ideas, in the language
literacy techniques, 5(16.7%) teachers agreed with the statement while 5(16.7%) teachers
were in disagreement with the statement. From the responses, a mean of 4.2 £1.49 was
obtained on the statement showing that majority (83.4%) of the teachers of English in
secondary schools in Wareng sub-county believed that life staging develops learner’s
skills in analyzing characters, themes and ideas, in the language literacy techniques. This
implies that through life staging learners are able to acquire the necessary skills in
English and therefore improve on their performances. This was shown to be consistent
with the findings of Ngaroga (2006) who argued that learning is a relatively permanent
change in behaviour which comes as a result of practice of an activity. Therefore, life
staging as an activity can bring a positive change in the acquisition of the four language

skills in English; listening, speaking, reading and writing. Since most teachers viewed
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life-staging technique from a positive perspective, this shows that teachers of English
have a positive attitude towards use of life-staging technique in teaching English set-

books.

Furthermore, 19(63.3%) teachers strongly agreed with the statement that students
perform better in English when English teaching is dramatized, 5(16.7%) teachers agreed
with the statement, 3(10.0%) teachers strongly disagreed with the statement while
2(6.7%) teachers were undecided on the statement. A mean of 3.9 £1.52 was obtained on
the statement showing that majority (80.0%) teachers of English in secondary schools in
Wareng Sub-County believed that students perform better in English when English
teaching is dramatized. This shows that drama was an important part of teaching set-
books as it improves the learning outcomes. This supports an earlier work of Brash and
Warnecke, (2009), who pointed out that drama-based role play has positive effects on
learners’ communicative and affective skills as it stimulates the learners’ authentic
conversation and allows them to act in a framework, so they can overcome their fear of

certain emotional, linguistic or social constraints.

In addition, 16(53.3%) respondents strongly agreed with the statement that learners
actively engage in learning language and literacy skills when they are taught using life
staging, 9(30.0%) teachers agreed with the statement, 3(10.0%) teachers strongly
disagreed while 2(6.7%) teachers disagreed with the statement. A mean of 4.2+1.23 was
obtained on the statement showing that majority (83.3%) of the teachers of English in
secondary schools in Wareng Sub-County were of the view that learners actively engage

in learning language and literacy skills when they are taught using life staging. This
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implies that through life staging techniques, learners are able to acquire the listening,
speaking, reading and writing skills. Several researchers such as Royka (2002) and
Zyoud, (2007) point to the benefits of drama such as bringing enjoyment to lessons and
increasing students’ positive learning experiences. Nevertheless, Gaudart (1990) claims
that drama pedagogy is an extremely time-consuming approach. This therefore shows

that through life staging students are able to improve on their learning outcomes.

It was found that 13(43.3%) teachers strongly agreed with the statement that they were
confident when using life-staging strategy as a means of teaching English, 10(33.3%)
teachers agreed with the statement, and 5(16.7%) teachers were in disagreement with the
statement while 2(6.7%) teachers were undecided on the statement. From the responses,
it can be shown that majority (76.6%) of the teachers of English in secondary schools in
Wareng Sub-County believed that they were confident while using life-staging strategy
as a means of teaching English. This is contrary to the works of Maig (2014) who
pointed out that some teachers were afraid of using life-staging strategy as they did not
feel confident using the strategy in class. It was difficult to persuade them to reverse the

traditional style.

In addition, 10(33.3%) teachers strongly agreed with the statement that Life-staging
technique is an efficient way to make students communicate and be sociable, 10(33.3%)
teachers agreed with the statement while 10(33.3%) teachers were in disagreement with
the statement. From the responses, a mean of 3.5£1.57 was obtained on the statement
showing that majority (66.6%) of the teachers of English in Wareng Sub-County believed

that life-staging technique is an efficient way to make students communicate and be
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sociable. This is in agreement with Hinkel (2004) who states, “in an age of globalization,
pragmatic objectives of language learning place an increased value on integrated and
dynamic multi skill instructional models with a focus on meaningful communication and
the development of learners’ communicative competence” (p. 113). This shows that life

staging as a technique improves on learners’ communication skills.

In this study 13(43.3%) teachers strongly agreed with the statement that life staging
stimulate learners’ imaginations and practice their abilities of communication and
listening in an enjoyable process, 7(23.3%) teachers agreed with the statement, 8(26.7%)
teachers were in disagreement with the statement while 2(6.7%) teachers were undecided
on the statement. From the responses, a mean of 3.7+£1.43 was obtained on the statement
showing that majority (66.6%) respondents believed that life staging stimulates learners’
imaginations and practice their abilities of communication and listening in an enjoyable
process. Brash and Warnecke, (2009) for example pointed out that drama-based role play
has positive effects on learners’ communicative and affective skills as it stimulates the
learners’ authentic conversation and allows them to act in a framework, so they can

overcome their fear of certain emotional, linguistic or social constraints.

Similarly, 16(53.3%) teachers agreed with the statement that they prefer teaching English
set-books using life-staging technique since students understand better and are not bored
with the lessons, 9(30.0%) teachers strongly agreed with the statement while 5(16.7%)
teachers were in disagreement with the statement. A mean of 3.8 +1.35 was obtained on
the statement showing that majority (83.3%) teachers were of the view that through life

staging, the students understand better and are not bored with the lessons. This supports
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the work of Zyoud, (2007) who pointed to the benefits of drama such as bringing

enjoyment to lessons and increasing students’ positive learning experiences.

The above findings showed that teachers of English had a positive attitude towards life-
staging of set-books as most of them practiced. This is in contrast with Stinsons views
who states that in-service teachers in Singapore viewed drama as a trick to enliven
lessons and departure from the direct teaching and worksheets that were their normal

practice, (Stinson 2009).

On interviewing HODs, it emerged that teachers of English had a negative attitude
towards life-staging technique as a teaching methodology. This is attributed to the fact

that life-staging of set-books consumes a lot of time during the teaching process.

4.5 Perception of Students towards use of Life-Staging of Set-Books on English
Language Teaching

The second objective of this study was to establish the perception of students towards
life-staging of set-books on English Language teaching in public secondary schools in
Wareng Sub-County Uasin-Gishu County, Kenya. To achieve this objective, secondary
school students were asked to rate their level of agreement on a five-point likert scale
items in the questionnaire as; Strongly Disagree (SD), Disagree (D), Undecided (UD),
Agree (A) and Strongly Agree (SA). Their responses were tabulated and the Results are

presented in Table 4.2.
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Table 4.2: Responses on Perception of Students Towards Life-Staging of Set-Books on English Language Teaching

Statement SD D uUD A SA Mean  Std.
F % F % F % % F % Dev.

Role play is enjoyable during the 4 15 6 22 18 6.5 148 53.8 99 36.0 4.2 .78

teaching-learning process.

Drama plays enable me to understand 0 0.0 7 2.5 3 1.1 100 36.4 165 60.0 4.5 .65

the exploration of text.

Drama activities develops my skillsin 0 0.0 2 q 22 8.0 100 36.4 151 54.9 4.4 .67

analyzing characters, themes and ideas,

in the language literacy techniques.

| perform better in English when 9 33 31 113 30 109 90 327 115 418 40 1.13

English teaching is dramatized.

As learner, | actively engage in 17 6.2 19 69 30 109 123 447 86 31.3 39 112

learning language and literacy skills

when they are taught using role play

| am confident when learning English 2 7 16 58 40 145 147  53.5 70 255 3.8 .84

language through life-staging strategy.

Life-staging technique is an efficient 16 5.8 11 40 43 156 129  46.9 76 276 3.8 105

way to make me communicate and be

sociable.

Life staging stimulate my imaginations 11 4.0 26 95 35 127 88 320 115 418 39 113

and | practice my abilities of

communication and listening in an

enjoyable process.

As a student, | tend to understand English 6 22 23 84 17 6.2 102 371 127 46.2 42 101

better through life-staging and 1 am not bored

with the lessons.
Source: Field Data, 2016
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Table 4.2 shows that 190(53.8%) students agreed with the statement that role play is
enjoyable during the teaching-learning process, 127(36.0%) students strongly agreed with
the statement, 23(6.55) students were undecided on the statement and 8(2.2%) students
disagreed with the statement while 5(1.5%) students strongly disagreed with the
statement. From the responses, a mean of 4.2+.78 was obtained on the statement showing
that majority (89.8%) of the students in secondary schools in Wareng Sub-County
believed that role play was enjoyable during the learning process. This shows that
students have a positive attitude towards life staging since they enjoy during the learning
process. This is further supported by Zyoud’s (2016) findings which pointed out that role
play was a familiar technique that was usually applied in the classroom to improve the

students’ skills in English.

Further, 212(60.0%) students strongly agreed with the statement that drama plays enable
learners to understand the exploration of text, 128(36.4%) students agreed with the
statement and 9(2.5%) students were in disagreement with the statement while 4(1.1%)
were undecided on the statement. A mean of 4.5+.65 was obtained on the statement
showing that majority (96.4%) of the students were of the view that drama plays enabled
learners to understand the exploration of the text. This implies that drama enabled
students to clearly understand what they were being taught at class. This is in agreement
with the findings of Swenddal (2011) who claims that learners will derive benefits from

drama engagement as their language acquisition processes are stimulated and supported.

Similarly, 194(54.9%) students strongly agreed with the statement that Drama develops

learner’s skills in analyzing characters, themes and ideas, in the language literacy
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techniques, 128(36.4%) students agreed with the statement and 28(8.0%) students were
undecided while 3(.7%) were in disagreement with the statement. The study findings
suggested that majority (91.3%) of the secondary school students in Wareng Sub-county
were of the view that drama develops learner’s skills in analyzing characters, themes and

ideas, in the language literacy techniques.

In addition, 148(41.8%) students strongly agreed that they perform better in English
when English teaching is dramatized, 115(32.7%) students agreed with the statement
while 52(14.6%) students were in disagreement with the statement. A mean of 4.0 £1.13
was obtained on the statement showing that majority (74.5%) of the students in secondary
schools in Wareng Sub-County believed that they performed better in English when they
were taught through drama. This supports the findings of Read (2009), who found out
that a classroom with drama activities motivates learners to learn and provides them with

a relaxing yet challenging environment in which to study.

Moreover, 158(44.7%) students agreed with the statement that as learners, they actively
engaged in learning language and literacy skills when they were taught using role play,
110(31.3%) respondents strongly agreed with the statement and 46(13.1%) respondents
were in disagreement with the statement while 38(10.9%) students were undecided on the
statement. The study findings showed that majority (76.0%) of the students in secondary
schools in Wareng sub-county reported that they actively engaged in learning language
and literacy skills when they were taught using role play. This implies that role play
motivates students to learn and improve on their learning outcomes as shown by Stinson

(2009) who showed a common recurring theme that for the teachers involved in the
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study, drama made lessons interesting and more motivating to their students. The students
were described as being ‘engaged’, ‘attentive’, ‘interested and involved’, and

‘participating actively’ in their classes (p.230).

Similarly, 166(46.9%) students agreed with the statement that Life-staging technique was
an efficient way to make students communicate and be sociable, 97(27.6%) students
strongly agreed with the statement, 35(9.8%) students were in disagreement while
55(15.6%) students were undecided. A mean of 3.8+1.05 was obtained on the statement
showing that majority (74.5%) of the students in secondary schools in Wareng sub-
county were of the view that Life-staging technique is an efficient way to make students
communicate and be sociable. This supports the findings of Hinkel (2004) who pointed
out that drama allows for meaningful communication and the development of learners’

communicative competence.

In addition, 148(41.8%) students strongly agreed that Life staging stimulated their
imaginations and they practiced their abilities of communication and listening in an
enjoyable process, 113(32.0%) students agreed with the statement, 48(13.5%) students
were in disagreement with the statement while 45(12.7%) students were undecided on the
statement. From the responses, it can be shown that majority (73.8%) of the students in
secondary schools in Wareng Sub-County believed that Life staging stimulate their
imaginations and they practiced their abilities of communication and listening in an

enjoyable process.

Basing on the above researcher’s findings, its vivid that students had positive attitude

towards life-staging of set-books as they view the technique to stimulate them, they
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performed better when the technique is used in English language teaching and found the

learning process interesting and enjoyable through this life-staging technique.

4.6 Knowledge and Skills of Teachers of English on Use of Life- Staging Technique
as A Teaching Methodology

The third objective of this study was to assess knowledge and skills of teachers of
English on use of life- staging technique as a teaching methodology. To achieve this
objective, teachers were asked to rate their use of life staging techniques as; never, less
frequently, frequently and always. Their responses were tabulated and the results are

presented in Table 4.3.

Table 4.3: Responses on Knowledge and Skills of Teachers of English on Use of Life-

Staging Technique as A Teaching Methodology

Statement Never Less Frequently  Always
frequently

F % F % F % F %

| attend on use of life-staging 13 433 14 467 3 100 O 0.0

technique

| have skills and knowledge inlife- 8 267 12 400 7 233 3 100
staging technique hence use it in

teaching English set-texts.

As a teacher of English, I was 11 367 17 56.7 2 67 O 0.0
trained on use of life-staging

technique.

| properly plan for the use of life 20 66.7 5 167 5 167 O 0.0
staging technique in teaching

English set-books.

As a teacher of English language, | 21  70.0 6 200 3 100 O 0.0
created time for life-staging of set-

books when time scheduled for the

lesson is limited.

Source: Field Data, 2016

69



Table 4.3 shows that 14(46.7%) teachers less frequently attended workshop on use of life
staging technique, 13(43.3%) teachers never attended workshops on the use of life-
staging technique, while 3(10.0%) teachers frequently attended workshops on the use of
life-staging technique. The study findings showed that majority (90.0%) of the teachers
of English in secondary schools in Wareng Sub-County never or less frequently attended
workshops on use of life-staging technique This implies that most teachers are not well
trained on use of life-staging technique hence lacked adequate skills to teach using this
technique in schools. This supports the findings of Law, (2008) which pointed out that
many teachers often lacked the necessary skills and knowledge to carry out an
innovation. Teaching of set books through life-staging is considered as an innovation

which allows learners to critically understand content in the set books.

In addition, 12(40.0%) teachers less frequently applied life-staging of set-texts, 8(26.7%)
teachers never applied life staging of set texts, 7(23.3%) teachers frequently used life —
staging technique in teaching English set books, while 3(30.0%) teachers always used life
—staging technique in teaching English set- books. From the results, it seems therefore
that majority of the teachers in secondary schools in Wareng sub-county less frequently
or never used life-staging technique in teaching English set-books since they have no
adequate knowledge and skills on how to use life-staging technique. Leafstedt, et al.,
(2004) pointed out that incorporation of phonological awareness in early interventions
might resolve reading difficulties amongst learners. This implies that teachers of English
lack the pre-requisite skills for incorporation of content material into language classes

and thus hindering students in the acquisition of the necessary language skills. This could
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not be possible since majority of the teachers lacks adequate knowledge and skills on

how to apply life-staging in teaching English set-books.

Similarly, 17(56.7%) teachers reported that they less frequently trained in teacher college
on how to use life-staging technique, 11(36.7%) teachers were never trained on how to
use life-staging technique in teachers training college, while 2(6.7%) teachers stated that
they were frequently trained on use of life-staging technique in their teacher training
colleges, hence most of the teachers are not in the position to apply the technique
adequately in teaching English set-books. Mutoro (2001) postulates that teachers
experience determines competence and efficiency of a teacher and continuous teachers
training makes the teacher receptive and flexible in the implementation of the curriculum
.this shows that there is need for teacher training in life-staging technique since most of
them lack knowledge and skills on it, hence are not effective on applying life- staging of

English set-books.

Moreover, 20(66.7%) teachers never planned the use of life staging activities in English
language teaching, 5(16.7%) teachers less frequently planned for the use of life staging
activities in teaching English set books, while 5(16.7%) teachers frequently planned for
the use of life staging activities in teaching English set-texts. The study findings showed
that majority (66.7%) of the teachers in secondary schools in Wareng sub-County never
planned for the use of life staging activities in teaching English set-books. Davis and
Pearse, (2000) pointed out that a vivid and effective communicative class is supposed to
be involving the integration of the four language skills, in which the teacher needs to plan

appropriate activities that motivates learning. In this study, it seems that since teachers
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lacked the necessary skills for Use of life- staging technique as a teaching methodology,
they hindered learners’ acquisition of linguistic skills leading to under-achievement in

English language.

In addition, 21(70.0%) teachers reported that they never created time for teaching set
books using life staging technique when time allocated was limited, 6(20.0%) teachers
less frequently created time for life-staging of set-books when time allocated for the
lesson was limited .while 3(10.0%) teachers frequently created time for teaching set-
books using life-staging technique when time allocated for them was limited. This
implied that majority of English language teachers (70%) never created time for life-
staging of set-books when time scheduled for the lesson was limited. This was found to
be contrary with the findings of Dailey (2009) and Donnery (2009) who noted that life
staging can facilitate collaborative learning as well as help students become independent
problem solvers. It can be assumed that most teachers of English never created time for
life-staging when time scheduled for the lesson was limited due to lack of knowledge and

skills of life-staging technique.

On interviewing the HODs it emerged that most of the teachers of English lacked
adequate knowledge and skills in the use of life-staging techniques in teaching English
set-books. This therefore shows that teachers of English need in-service training on use of
life-staging in the teaching of set-books. This will ensure that students gain adequate

knowledge on life-staging.
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4.7 Extent of Adoption of Life Staging Techniques in Teaching of Set- Books in
English Language

The fourth objective of this study was to determine the extent to which life- staging as a
pedagogy has been adopted to teach set- books in English language in Public secondary
schools in Wareng Sub- county Uasin— Gishu County, Kenya. To achieve this objective,
teachers were asked to rate their level of agreement on a five point likert scale items in
the questionnaire on extent of adoption of life staging techniques in teaching of set-
books in English language as; Strongly Disagree (SD), Disagree (D), Undecided (UD),
Agree (A) and Strongly Agree (SA). Their responses were tabulated and the Results are

presented in Table 4.4.
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Table 4.4: Responses on Extent of Adoption of Life Staging Techniques in Teaching of Set- Books in English Language

Statement SD D ub A SA Mean  Std.
F % F % % F % F % Dev.

Our school has life-staging for all classes 7 233 17 56.7 100 1 33 2 6.7 213 1.04

Life-staging is done every one week in all classes 10 33.3 9 300 200 3 100 2 6.7 253 1.14

in our school

Students arrange for themselves life-staging 4 13.3 13 433 133 7 233 2 6.7 2.67 1.18

during school days

We have adequate set-books for life-staging 3 100 14 46.7 00 8 267 5 167 293 1.36

The school provides adequate facilities that 10 33.3 9 300 233 4 133 O 00 230 1.32

enables life staging during class hours

Time allocated for life staging is adequatetocover 5 16.7 18 60.0 16.7 0 00 2 6.7 220 .96

all the contents

Class lesson allocation allows for life-staging 7 233 14 46.7 16.7 2 6.7 2 6.7 227 1.11

Source: Field Data, 2016
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Table 4.4 shows that 17(56.7%) teachers disagreed with the statement that their schools
had life-staging for all classes, 7(23.3%) teachers strongly disagreed with the statement
and 3(10.0%) teachers were undecided on the statement while another 3(10.0%) teachers
were in agreement with the statement. A mean of 2.13+1.04 was obtained on statement’s
responses showing that a majority (80.0%) of the teachers in public secondary schools in
Wareng sub-County reported that their schools did not have life-staging for all classes.
This implies that secondary schools in the sub-county were not able to implement life
staging as a teaching methodology. This can be attributed to many factors including lack
of adequate materials for life-staging, limited time allocated for life-staging and lack of
teachers of English in many public secondary schools. This supports an earlier finding of
Maig (2014) who pointed out in his study that most of the teachers complained that time
planned for the lesson of life staging was too short compared to a large number of
students in their classes, since they do not have extra support. Dealing with a large
number of students with one teacher makes it difficult to apply drama in class as a
teaching technique. This therefore shows that the implementation of life staging as a

teaching methodology is limited in most of the secondary schools in the study area.

In addition, 10(33.3%) teachers strongly disagreed with the statement that life-staging
was done every one week in all classes in their schools, 9(30.0%) teachers disagreed with
the statement, 6 (20.0%) teachers were undecided on the statement and 3 (10.0%)
teachers agreed with the statement while 2 (6.7%) teachers strongly agreed with the
statement. From the responses, a mean of 2.53+1.14 was obtained on the statement
showing that majority (63.3%) of the teachers believed that life staging was not done

every one week in all classes in their schools. This implies that due to several challenges
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associated with life-staging, most schools have not implemented life-staging as a teaching
methodology. This supports the work of Martina (2012) on the use of drama techniques
in teaching English as a foreign language (EFL) who argued that there are several factors
that can prevent teachers from incorporating Life-staging technique in their teaching.
Among these factors was lack of experience by teachers which was noted as a hindering

factor.

Similarly, 13(43.3%) teachers disagreed with the statement that students arranged for
themselves life-staging during school days, 7(23.3%) teachers agreed with the statement,
4(13.3%) teachers strongly disagreed with the statement while another 4(13.3%) teachers
were undecided on the statement. From the results a mean of 2.67+1.18 was obtained on
the statement showing that majority (56.6%) of the teachers reported that students never
arranged for life staging for themselves during school days. The 8-4-4 integrated English
course advocates for learner- centered methods of teaching (MOEST, 2002). According
to the Ministry of education, a skilled teacher of IE course is supposed to use a variety of
learner- centered teaching styles like group’s discussion, role play (theatre) simulation,
debate, hot scatting, flow chart techniques and brain storming. These styles are task
oriented and if well used facilitates understanding and affects the outcome. The ministry
of education has to make sure that teachers of English are trained on these learner-
centered techniques for them to master knowledge and skills on them hence apply in the
classroom. This shows that students are assisted by their teachers in preparing for life
staging activities in school. Further, 14(46.7%) teachers disagreed that the school
administration had acquired adequate set-books for life-staging, 8(26.7%) teachers agreed

with the statement and 5(16.7%) teachers strongly agreed with the statement while
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3(10.0%) teachers strongly disagreed with the statement. A mean of 2.93+1.36 was
obtained on the statement showing that majority (56.7%) teachers believed that their
schools had inadequate set books for life staging. This implies that the lack of set-books
in most secondary schools in the sub-county hinders the implementation of life staging as
a teaching technique. Mushtaq and Shabana, (2012) pointed out that in secondary schools
in Pakistan there was a positive relationship between learning facilities and student
performance. This therefore shows that lack of adequate set books hinders students’

achievement in English in secondary schools.

Further, 10(33.3%) teachers strongly disagreed with the statement that their schools
provided adequate facilities that enables life staging during class hours, 9(30.0%)
teachers disagreed with the statement and 7(23.3%) teachers were undecided on the
statement while 4(13.3%) teachers were in agreement with the statement. In this
statement a mean of 2.30+1.32 was obtained showing that majority (63.3%) of the
teachers believed that their schools did not provided adequate facilities that enabled life
staging during class hours. This therefore shows that most schools in the study area
lacked adequate facilities for life staging hindering its implementation. Mugure & NO
(2012) pointed out that the availability of facilities and the overall atmosphere in which
learning takes place bears direct relevance to the quality of education that students
receive in schools. From the study findings, it seems that lack of facilities for life staging

in most schools has contributed to the low performance in English.

Moreover, 18(60.0%) teachers disagreed with the statement that time allocated for life

staging was adequate to cover all the contents, 5(16.7%) teachers strongly disagreed with
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the statement and another 5(16.7%) teachers were undecided on the statement while
2(6.7%) teachers were in agreement with the statement. From the responses, a mean of
2.20£.96 was obtained on the statement showing that majority (76.7%) of the teachers in
public secondary schools in Wareng Sub-County viewed that time allocated for life
staging was inadequate to cover all the contents. This further supports the work of Maig
(2014) who noted that time planned for the life staging lesson was too short hindering its

implementation.

In addition, 14(46.7%) teachers disagreed with the statement that class lesson allocation
allows for life-staging, 7(23.3%) teachers strongly disagreed and 5(16.7%) teachers were
undecided while 4(13.4%) teachers were in agreement with the statement. From the
responses, a mean of 2.27+1.11 was obtained implying that majority (70.0%) of the
teachers believed that class lesson allocated did not allow for life staging. This shows that
lessons for life staging need more time since life staging needs planning, action,

observation and theorizing.

On interviewing HODs, it emerged that most schools had inadequate facilities to enable
effective teaching of life-staging of set-books. Therefore, schools need to acquire

adequate facilities for the teaching of life-staging of set-books.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary, conclusions and recommendations based on the study

findings.

5.2 Summary of the Study Findings

5.2.1 Perception of English Language Teachers on Use of Life-Staging Technique on
English Language Teaching

The first objective of this study was to establish the perception of English language
teachers on use of life-staging technique on English language teaching in Public
secondary schools in Wareng Sub-County Uasin-Gishu County. The study findings
showed that majority (53.4%) of the teachers of English in secondary schools in Wareng
Sub-County believed that they were free to choose teaching techniques that enabled them

achieve the set objectives.

Further, majority (73.4%) of the teachers of English in secondary schools in Wareng Sub-
County believed that role play was enjoyable during the teaching-learning process.
Because role plays imitate life, it helps the students to develop real life speaking skills by
imagining and assuming the roles where they create a pretend situation, and they pretend
to be some different persons. Similarly, majority (76.7%) of the teachers of English in
secondary schools in Wareng Sub-County were of the view that use of life staging

enabled learners to understand the exploration of text.

79



In addition, majority (83.4%) of the teachers of English in secondary schools in Wareng
sub-county believed that life staging develops learner’s skills in analyzing characters,
themes and ideas, in the language literacy techniques. This implies that through life
staging learners are able to acquire the necessary skills in English and therefore improve
on their performances. Life staging as an activity can bring a positive change in the
acquisition of the four language skills in English; listening, speaking, reading and

writing.

Furthermore, majority (80.0%) teachers of English in secondary schools in Wareng Sub-
County believed that students perform better in English when English teaching is
dramatized. This shows that drama was an important part of teaching set-books as it
improves the learning outcomes. In addition, majority (83.3%) of the teachers of English
in secondary schools in Wareng Sub-County were of the view that learners actively
engage in learning language and literacy skills when they are taught using life staging.
This implies that through life staging techniques, learners are able to acquire the
listening, speaking, reading and writing skills. Further, majority (76.6%) of the teachers
of English in secondary schools in Wareng Sub-County believed that they were confident
while using life-staging strategy as a means of teaching English. Moreover, majority
(66.6%) of the teachers of English in Wareng Sub-County believed that life-staging
technique is an efficient way to make students communicate and be sociable.
Furthermore, majority (66.6%) respondents believed that life staging stimulates learners’
imaginations and practice their abilities of communication and listening in an enjoyable
process. Similarly, majority (83.3%) teachers were of the view that through life staging,

the students understand better and are not bored with the lessons.

80



5.2.2 Perception of Students towards Life-Staging of Set-Books on English
Language Teaching

The second objective of this study was to establish the perception of students towards
life-staging of set-books on English Language teaching in public secondary schools in
Wareng Sub-County Uasin-Gishu County. The study findings showed that majority
(89.8%) of the students in secondary schools in Wareng Sub-County believed that role
play was enjoyable during the learning process. This shows that students have a positive

attitude towards life staging since they enjoy during the learning process.

Further, majority (96.4%) of the students were of the view that drama plays enabled
learners to understand the exploration of text. This implies that drama enabled students to
clearly understand what they were being taught at class. The study findings suggested
that majority (91.3%) of the secondary school students in Wareng Sub-county were of the
view that drama develops their skills in analyzing characters, themes and ideas, in the

language literacy techniques.

In addition, majority (74.5%) of the students in secondary schools in Wareng Sub-County
believed that they performed better in English when they were taught through drama.
Moreover, majority (76.0%) of the students in secondary schools in Wareng sub-county
reported that they actively engaged in learning language and literacy skills when they
were taught using role play. This implies that role play motivates students to learn and
improve on their learning outcomes. The students were described as being ‘engaged’,

‘attentive’, ‘interested and involved’, and ‘participating actively’ in their classes (p.230).
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Similarly, majority (74.5%) of the students in secondary schools in Wareng sub-county
were of the view that Life-staging technique is an efficient way to make students
communicate and be sociable. In addition, majority (73.8%) of the students in secondary
schools in Wareng Sub-County believed that Life staging stimulate their imaginations

and they practiced communication and listening abilities in an enjoyable process.

5.2.3 Knowledge and Skills of Teachers of English on Use of Life- Staging Technique
as A Teaching Methodology

The third objective of this study was to assess knowledge and skills of teachers of
English on use of life- staging technique as a teaching methodology. The study findings
showed that majority (90.0%) of the teachers of English in secondary schools in Wareng
Sub-County never or less frequently attended workshops on use of life-staging technique.
This implies that teachers used teachers centered teaching approaches while teaching an

indication that they lack adequate skills to teach using life-staging technique in schools

In addition, majority of the teachers in secondary schools in Wareng sub-county less
frequently or never used life staging technique in teaching set-books due to lack of its
knowledge and skills. This implies that teachers of English lack the pre-requisite skills
for incorporation of content material into language classes and thus hindering students in

the acquisition of the necessary language skills.

Similarly, majority of the teachers less frequently trained on use of life staging technique
while they were in teacher training college or the university, use of multiple media in

teaching enables students to acquire skills in English. This shows that most of them
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lacked adequate knowledge and skills on the use of the technique hence cannot applied in

teaching set-books.

Moreover, majority (66.7%) of the teachers in secondary schools in Wareng sub-County
never planned for the use of life staging activities to improve learner’s comprehension. In
this study, it seems that since teachers lacked the necessary skills for Use of life- staging
technique as a teaching methodology, they hindered learners’ acquisition of linguistic
skills leading to under-achievement in English language. In addition, teaching of set
books through life staging was found to enable students to gain problem solving skills.
This implied that thinking skills is an important element that teachers of English need to

impart to students and therefore they (teachers) need the necessary skills for this.

5.2.4 Extent of Adoption of Life Staging Techniques in Teaching of Set- Books in
English Language

The fourth objective of this study was to determine the extent to which life- staging as a
pedagogy has been adopted to teach set- books in English language in Public secondary
schools in Wareng Sub- county Uasin-Gishu County, Kenya. The study found out that
majority (80.0%) of the teachers in public secondary schools in Wareng sub-County
reported that their schools did not have life-staging for all classes. This implies that
secondary schools in the sub-county were not able to implement life staging as a teaching
methodology. This can be attributed to many factors including lack of adequate materials
for life-staging, limited time allocated for life-staging and lack of teachers of English in

many public secondary schools. This therefore shows that the implementation of life
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staging as a teaching methodology is limited in most of the secondary schools in the

study area.

In addition, majority (63.3%) of the teachers believed that life staging was not done every
one week in all classes in their schools. This implies that due to several challenges
associated with life-staging, most schools have not implemented life-staging as a teaching
methodology. Similarly, majority (56.6%) of the teachers reported that students never
arranged for life staging for themselves during school days. This shows that students are

assisted by their teachers in preparing for life staging activities in school.

Further, majority (56.7%) teachers stated that their schools had inadequate set books for
life staging. This implies that the lack of set-books in most secondary schools in the sub-
county hinders the implementation of life staging as a teaching technique. This therefore
shows that lack of adequate set books hinders students’ achievement in English in
secondary schools. Further, majority (63.3%) of the teachers believed that their schools
did not provided adequate facilities that enabled life staging during class hours. This
therefore shows that most schools in the study area lacked adequate facilities for life
staging hindering its implementation. From the study findings, it seems that lack of
facilities for life staging in most schools has contributed to the low performance in

English.

Moreover, majority (76.7%) of the teachers in public secondary schools in Wareng Sub-
County believed that time allocated for life staging was inadequate to cover all the

contents. In addition, majority (70.0%) of the teachers believed that class lesson allocated
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did not allow for life staging. This shows that lessons for life staging need more time

since life staging needs planning, action, observation and theorizing.

5.3 Conclusions for the Study

The first objective of this study was to establish the perception of English language
teachers on use of life-staging technique on English language teaching in Public
secondary schools in Wareng Sub-County Uasin-Gishu County. It can therefore be
concluded that teachers were free to choose teaching techniques that enabled them
achieve the set objectives, role play was enjoyable during the teaching-learning process,
use of life staging enabled learners to understand the exploration of text, through life
staging learners are able to acquire the necessary skills in English and therefore improve
on their performances, students performed better in English when English teaching is
dramatized, through life staging techniques, learners are able to acquire the listening,
speaking, reading and writing skills and that life-staging technique is an efficient way to

make students communicate and be sociable.

The second objective of this study was to establish the perception of students towards
life-staging of set-books on English Language teaching in public secondary schools in
Wareng Sub-County Uasin-Gishu County. The study concludes that students had a
positive attitude towards life staging since they enjoy during the learning process, drama
plays enabled learners to understand the exploration of text, drama develops learner’s
skills in analyzing characters, themes and ideas, in the language literacy techniques,

students performed better in English when they were taught through drama, role play

85



motivates students to learn and improve on their learning outcomes and that life-staging

technique is an efficient way to make students communicate and be sociable.

The third objective of this study was to assess knowledge and skills of teachers of
English on use of life- staging technique as a teaching methodology. The study concluded
that teachers of English never or less frequently selected appropriate teaching materials
which suits students’ interests during life-staging, teachers less frequently or never
incorporated content material into language classes enabling students to develop reading,
and writing skills, teachers less frequently used multiple media in teaching enables
students to acquire skills in English, teachers never planned for the use of life staging

activities to improve learner’s comprehension.

The fourth objective of this study was to determine the extent to which life- staging as
pedagogy has been adopted to teach set- books in English language in Public secondary
schools in Wareng Sub- county Uasin— Gishu County. It can be concluded that schools
do not practice life-staging for all classes, life staging was not done every week in all
classes in schools, students were assisted by their teachers in preparing for life staging
activities in school, most schools had inadequate set books for life staging and at the

same time, the time allocated for life staging was inadequate to cover all the contents.

5.4 Recommendations for the Study

The following recommendations are made based on the study findings;

i.  The study recommended that teachers need to use learner centered approaches

during life staging since improve on learning outcomes of the learners.
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Vi.

Vii.

viii.

The study further recommended that students need to be motivated to use of life-
staging of set-books. This will improve on their learning outcomes.

It can be recommended that teachers need in-service training on use of life staging
techniques for teaching set books since most of the teachers never selected
appropriate teaching materials which suits students’ interests during life-staging,
never incorporated content material into language classes and less frequently used
multiple media in teaching.

The study further recommended that there is need for provision of adequate set
books, facilities and allocation of adequate time for life staging since most
schools in Wareng Sub-county had not fully adopted life staging due to these
challenges.

Ministry of Education should include life-staging technique in teachers training
and involve curriculum developers implementing it since it is one of the student-
centered techniques

Teachers need to be trained on use of life staging technique for teaching set
books since most of the teachers lacked knowledge and skills on this method.
Teachers need to use learner centered approaches like life staging since it
improves learning outcomes of the learners.

life-staging of set-books needs to be made compulsory as it develops learner’s
creativity and talents.

There is need for provision of adequate facilities and allocation of adequate time
for life staging since most schools had not fully adopted life staging due to these

challenges.
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5.5 Suggestions for Further Research
The following are the suggestions for further research owing to the scope and the findings
of this study;
i.  There is need for a study on factors influencing the implementation of life staging
as a teaching technique in secondary schools in Kenya.
ii.  There is need for a study on the influence of the availability and use of resources
on life- staging technique as a teaching methodology.
iii.  There is need to research on impacts of life-staging technique on students’

performance.
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APPENDICES

APPENDIX I: INTRODUCTORY LETTER

Kisii University
P.O BOX

Kisii.

Dear participant,

RE: PARTICIPATION IN MY STUDY.

| am a post graduate student pursuing a master degree in the department of Education
Curriculum instruction and media, Kisii University. As part of my course requirement, |
am undertaking a research on “Challenges to effective use of life-staging technique in
teaching English set-books in public secondary schools in Wareng sub-county”. May
I kindly request you to take part in my study? Your responses to the items in the
questionnaire was treated with utmost confidentiality, and will not be used for any other
purposes except this study.

You are free to withdraw from this study at any time you deem fit. You may also request
the researcher to inform you about the findings of this study.

Thank you very much for accepting to participate in this study. Please sign in the space
provided in this letter.

Yours faithfully,

Lydia Jebichii. Sign.................

Participant SIgN.....ovvinnenn.
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APPENDIX I1: QUESTIONNAIRE FOR ENGLISH LANGUAGE TEACHERS

This questionnaire is purely meant for academic research. Please fill in responses as

truthfully as you can.

1. What is your gender?

(i) Male [ ] (ii) Female []
2. What is your highest level of education?

i) Diploma [] ii) Bachelor’s Degree
vi) Masters [] vi) PhD

viii) any other (specify) ......................
3. Please indicate your teaching experience
i) Below 5 years []

(iii) 11 — 15 years []

(v) over 21 years []

4. Indicate the number of lessons you have per week
(i) Below 10 lessons [ |  (ii) 11-20lessons [ ]
(i) 21 -30 lessons [ ]  (iv)31-40lessons [ ]
(v) Over 41 lessons  []

(ii) 6 — 10 years
(iv) 16 — 20 years

L1 O

Section B: Perception of English language teachers on use of life-staging technique

on English language teaching

Please indicate your agreement/disagreement on the following statements. SD=

Strongly Disagree; D= Disagree, UD= Undecided, A = Agree and SA= Strongly

Agree.

Statement

SD

ub

A

SA

Teachers of English are free to choose teaching techniques that

will enable them achieve the set objectives

Role play is enjoyable during the teaching-learning process
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Use of life staging enable learners to understand the exploration

of text

Life staging develops learner’s skills in analyzing characters,

themes and ideas, in the language literacy techniques

Students perform better in English when English teaching is

dramatized

Learners actively engage in learning language and literacy skills

when they are taught using life staging

I am confident when using life-staging strategy as a means of

teaching English

Life-staging technique is an efficient way to make students

communicate and be sociable

Life staging stimulate learners’ imaginations and practice their

abilities of communication and listening in an enjoyable process

The students understand better and are not bored with the
lessons

Section C: Knowledge and Skills of Teachers of English on Use of Life- Staging

Technique

Statement Never | Less Frequently | More Always
frequentl frequently
y

teachers select appropriate
teaching materials which
suits  students’  interests
during life-staging

Teachers incorporate content
material into language
classes enabling students to
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develop reading, and writing
skills

Teachers of English lack
adequate training on use of
role play for teaching English
language

Teachers’ use of multiple
media in teaching enables
students to acquire skills in
English.

Properly planed use of life
staging activities improves
learner’s comprehension.

Teachers examine  the
students’ understanding of
the topic through the
students' life staging

Teachers create opportunities
to focus on thinking skills
through scheduled activities
like problem-solving and
decision-making during the
teaching process

Section D: Adoption of life- staging pedagogy in Teaching English language

Statement

SD

D

ub

SA

Our school has life-staging for all classes

Life-staging is done every one week in all classes in our school

Students’ arrange for themselves life-staging during school days

The school administration has acquired adequate set-books for

life-staging

The school provides adequate facilities that enables life staging

during class hours
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APPENDIX I11: QUESTIONNAIRE FOR STUDENTS
This questionnaire is purely meant for academic research. Please fill in responses as
truthfully as you can.

1. What is your gender?
(i) Male [ ] (ii) Female []

2. Indicate your class

(i) Form Three [] Form Four []
3. Perception of students towards life-staging of set-books on English Language teaching

Please indicate your agreement/disagreement on the following statements. SD=
Strongly Disagree; D= Disagree, UD= Undecided, A = Agree and SA= Strongly

Agree.

Statement SD | D|UD|A|SA

Role play is enjoyable during the teaching-learning process

Drama plays enable learners to understand the exploration of
text

Drama develops learner’s skills in analyzing characters, themes
and ideas, in the language literacy techniques

Students perform better in English when English teaching is
dramatized

As learners we actively engage in learning language and literacy
skills when they are taught using role play

| am confident when learning English language through life-
staging strategy

Life-staging technique is an efficient way to make students
communicate and be sociable

Life staging stimulate my imaginations and | practice my
abilities of communication and listening in an enjoyable process

As a student | tend to understand English better through life-
staging and I am not bored with the lessons.

We are taught English set-books using life-staging technique.

We life-stage English set-books frequently.
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APPENDIX IV: INTERVIEW SCHEDULE FOR HEADS OF DEPARTMENT

1.

2.

10.

For how many years have you been an H O D language department in this school?
Do you have any problem working with your members of the department?

Which technique do teachers of English of form three and four apply while
teaching the compulsory set-books?

Do teachers of English in your school have knowledge and skills on life-staging
technique?

A) Is life-staging of set-books applied in your school by the teachers of English?
b) If yes, how often?

Do you have enough requirements for life-staging technique to be carried out in
your school?

What are the challenges that teachers of English in your school face when
applying life-staging technique?

Are your students motivated when life-staging technique is used in English
language classroom?

Do teachers of English have knowledge and skills on use of life-staging technique
in your school?

Do English language teachers attend in-service training on use of life-staging

technique in your school?
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APPENDIX V: RESEARCH AUTHORIZATION LETTER

/

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9th Floor, Utalii House
2241349, 3310571, 2219420 Uhuru Highway

Fax: +254-20-318245, 318249 P. O. Box 30623-00100
Email: dg@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying Please quote

Ref: No. Date:

NACOSTI/P/16/89929/13858
19" October, 2016
Lidia Jebichii K.
Kisii University
P.O. Box 402-40800
KISII.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Challenges
of using life-staging technique in teaching english set-books in public
secondary schools in Wareng Sub-County, Kenya,” | am pleased to inform
you that you have been authorized to undertake research in Uasin Gishu
County for the period ending 18" October, 2017.

You are advised to report to the County Commissioner and the County
Director of Education, Uasin Gishu County before embarking on the

research project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

)
T
BONIFACE WANYAMA

FOR: DIRECTOR-GENERAL/CEO
Copy to:

The County Commissioner
Uasin Gishu County.

The County Director of Education
Uasin Gishu County.

National Commission for Science, Technology And Innovation Is SO 9001:2008 Certified
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APPENDIX VI: RESEARCH PERMIT

CONDITIONS

1. You must report to the County Commissioner and
the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit.

2. Government Officer will not be interviewed

ithout prior appoi t REPUBLIC OF KENYA

3. No questionnaire will be used unless it has been
approved.

4. Excavation, filming and collection of biological
specimens are subjeet to further permission from
the relevant Government Ministries.

5. You are required to submit at least two(2) hard
copies and one (1) soft copy of your final report.

6. The Government of Kenya reserves the right to
modify the conditions of this permit including
its cancellation without notice National Commission for Science,

Technology and Innovation

RESEACH CLEARANCE
PERMIT

11287

Serial No.A
CONDITIONS: see back page
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THIS IS TO CERTIFY THAT:

MS. LIDIA JEBICHII K.

of KISl UNIVERSITY, 6434-30100
Eldoret,has been permitted to conduct
research in Uasin-Gishu County

on the topic: CHALLENGES OF USING
LIFE-STAGING TECHNIQUE IN TEACHING
ENGLISH SET-BOOKS IN PUBLIC
SECONDARY SCHOOLS IN WARENG
SUB-COUNTY, KENYA

for the period ending:
18th October,2017

Applicant's
Signature

STTETTTY
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APPENDIX VII: MAP OF THE STUDY AREA
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